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1 NATIONAL PERSPECTIVE ON VALIDATION 
In Iceland a national strategy for the validation of non-formal and informal learning has been 
in development since 2002. Most of the work that has been undertaken on validation has 
been carried out by Fræðslumiðstöð atvinnulífsins, the Education and Training Service 
Centre (ETSC), which was established in December 2002 by the Icelandic Confederation of 
Labour (ASÍ) and the Confederation of Icelandic Employers (SA).  

The ETSC works according to a contract with the Ministry of Education, Science and 
Culture. One of the main objectives of this contract is the development of a national 
strategy on validation which has been in development since 2004, to be completed in 2010. 
The focus has been on learners who have not completed Upper Secondary Education and 
since 2006 has been mostly industry based. About one third of people (age 25 -64) in the 
labour market have not completed Upper Secondary Education. This group has developed 
various competences through non-formal and informal methods of learning.  

There is great interest among policy makers (Ministry of Education, Icelandic Confederation 
of Labour and the Confederation of Icelandic Employers) to use the validation process to 
assist this target group in documenting their competences in order to have them validated 
towards formal education and training at Upper Secondary level and thereby to shorten 
specific study paths which they can then complete. This has proven to be an effective 
motivational factor in activating people to complete studies and through that to raise the 
educational level of the population.  

1.1 National legal framework, system or policy on validation 

A Comprehensive National Lifelong Learning Strategy is being implemented in Iceland on 
the basis of new laws for all education sectors. A law was passed in June 2008 for Upper 
Secondary Schools, and in March 2010 a law for Adult Learning was passed. Both contain 
provisions on individual entitlement to the validation of non-formal and informal learning 
towards credits/units at the Upper Secondary level. These credits/units can count towards a 
shortening of a study path, with no restriction on the amount of credits/units earned.  The 
validation process requires the validation bodies to follow rules which at the time of writing 
were planned to be set forth by the Ministry of Education, Science and Culture at the end of 
2010.  

The national strategy focuses on covering the sectors gradually, through close cooperation 
with stakeholders. Validation is currently mostly focused on the shortening of study paths at 
Upper Secondary School level. It does not cover all sectors. The validation process has not 
yet been tested in Higher Education. Pilot projects validating learning against specific job 
standards have been carried out in the banking sector.  

1.2 Relationship with the existing/ developing qualifications framework and information 
on standards used for validation 

The European policy agenda has influenced developments in Iceland and the Ministry of 
Education, Science and Culture is now in the process of introducing a National 
Qualifications Framework (NQF), to be linked to the European Qualifications Framework 
(EQF). The Icelandic National Qualifications Framework will encompass all education and 
training offered in the country, be it academic studies, VET, art studies, special education or 
adult education. It is anticipated that the framework will support the validation process by 
providing transparency of standards and promoting a more open mindset towards non-
formal and informal learning.  

In most validation projects undertaken so far, the national curriculum standards for Upper 
Secondary School level qualifications are used and adjusted by the stakeholders linked to 
each project.  Validation against standards for specific jobs on the labour market has also 
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been tested through pilot projects. A clear focus on learning outcomes through the 
development of the NQF is seen as beneficial for the process of validation, strengthening 
the measurability of standards. The relationship between validation and the development of 
the qualifications framework is therefore clear to a large extent.  

1.3 National institutional framework 

The Ministry of Education, Science and Culture has given the Education and Training 
Service Centre (ETSC) the role of developing a national validation strategy in cooperation 
with Lifelong Learning Centres, Upper Secondary Schools, labour associations and relevant 
stakeholders linked to specific sectors. The Ministry funds validation projects through the 
ETSC. The ETSC has made contracts with two centres of the certified trades covering 
validation towards the shortening of a study path within the majority of the certified trades. 
Stakeholders within the certified trades have been actively involved from the beginning in 
the development of a validation process for their workers and have worked enthusiastically 
on pilot projects with the ETSC since 2006. Their role is to support the competence 
development of their members through providing educational courses and validation. The 
contract is based on the execution of validation projects, including career guidance for each 
participant throughout and following the process, based on set outcome criteria. The 
centres of the certified trades are located in the capital area and cooperate with Lifelong 
Learning Centres and local Upper Secondary Schools around the country in order to reach 
rural areas. The Lifelong Learning Centres have also received funding through the ETSC 
for specific validation projects. 

1.4 Division of responsibilities (national, regional, local, provider level) according to the 
different aspects of validation) 

The Education and Training Service Centre (ETSC) developed a validation process based 
on the experience of several pilot projects executed over the period 2004-2006. This 
process is the basis for all projects funded by the ETSC. The ETSC is responsible for 
promoting quality in the methodology used in pilot projects through working closely with 
stakeholders when initiating validation in new sectors, assisting with the organisation of 
validation projects, training validation staff in the validation process, developing 
methodology and providing overall support. The ETSC also distributes information about 
the concept of validation to relevant stakeholders. 

When a project has been initiated, the centre managing the project (i.e. a centre of the 
certified trades, Lifelong Learning centre in any given area of the country) will advertise the 
project and provide information to participants. The centre will also be responsible for 
providing career guidance throughout the project for each participant, undertaking 
assessment and documenting the results for each individual in cooperation with an Upper 
Secondary School providing the education and training at hand. 

1.5 Examples of regional, local or EU funded initiatives 

During the developmental phase in 2004 and 2006, several projects were funded through 
regional and local educational funds and labour unions. These were pilot projects within the 
health sector, for telephone workers and mechanics.  

A Leonardo da Vinci pilot project entitled The Value of Work1 (2005-2007) led by the 
Education and Training Service Centre (ETSC) was delivered over the period 2005 - 2007. 
This project, which focused on the banking sector, is described in more detail in section 3.3 
below. 

Another Leonardo da Vinci transfer of innovation project Recognition of the Value of Work2 
(2009 – 2011), based on the Value of Work, is now being promoted by the ETSC. Both 

                                                      
1 http://www.valueofwork.org 
2 http://www.revow.eu 

http://www.valueofwork.org/
http://www.revow.eu/
http://www.valueofwork.org/
http://www.revow.eu/
http://www.revow.eu/
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projects focus on validation against standards in specific jobs. The standards are linked to 
the EQF/NQF and are transferable between sectors, as is the methodology developed. 
Validation has taken place in the banking, health and administration sectors under these 
projects.  

1.6 Link between validation and the existing/ developing credit system, unit-based or 
modularised structure of qualifications  

Validation mostly takes place towards a shortening of a study path at an Upper Secondary 
School level, where a modular system is in place. The process focuses on assessing 
competences within each subject of a study path with a specific unit value. The results are 
calculated in recognised units which are a part of a module. If a participant fulfils the 
requirements of a subject through a validation process it is registered into his/her 
educational record. On average a participant going through a validation process within the 
certified trades has 28 units recognised and registered into his/her educational record 
towards the shortening of a study path that can be, to take carpentry as an example, a total 
of 100 units. Participants rarely exceed 60 units through the validation process and a full 
qualification is not granted until a journeyman’s examination is completed.  

Projects focusing on validation against standards in specific jobs have not been linked to 
unit-based or a modularised structure of qualifications in a formal way, only on an individual 
basis. 

1.7 Funding framework  

The Ministry of Education, Science and Culture provides funding for validation projects via 
the Education and Training Service Centre (ETSC). The ETSC has allocated funding to the 
centres of the certified trades (2) for validation and counselling based on a three year 
contract, which in 2009 was extended for one year or until the end of 2010. A new five year 
contract is now being prepared for both centres. The overall budget has been increased 
gradually and is allocated to the centres of the certified trades based on the estimated size 
of the target group. The total budget in 2009 was EUR 206 242, funding for validation 
thereof EUR 95 319. The total budget for 2010 is EUR 216 524, funding for validation 
thereof EUR 74 682.  

In addition, since 2009 the Ministry of Education, Science and Culture has allocated 
through the ETSC a separate fund for validation projects and counselling in other sectors 
as well. Both the centres of the certified trades and the Lifelong Learning Centres (10) can 
apply for funding. The total budget in 2009 was EUR 544 333 , funding for validation 
projects thereof EUR 253 810 . The total budget for this separate fund for 2010 is EUR 771 
045. 

1.8 Data on flows of beneficiaries 

Over the period 2007-2009 a total of 492 individuals had their competences validated within 
the certified trades. On average, individuals had 28 credits/units validated towards the 
shortening of a study path at Upper Secondary School level. A total of 13 914 credits/units 
have been validated. In addition, 119 individuals have had their learning validated against 
specific job standards in banking and received a certificate stating their competences which 
is recognised by labour market stakeholders. The portfolio evidence and certificate 
produced through the project has opened gateways for many of the participants towards 
further validation in the formal school system, both at Upper Secondary School level and to 
entry courses in Higher Education. (See box: Value of Work project).  

Data for each validation project is documented and submitted to the Education and Training 
Service Centre (ETSC). Data is gathered, for example, on the number of people who 
undergo validation, number of recognised units, number of subjects validated, number of 
hours used by assessors in assessment interviews and number of interviews with 
counsellors. Information is also gathered on gender, age, workplace/work situation, 
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ethnicity, educational level and labour union membership. The majority of participants in 
validation are men (in the certified trades). Many of them have years of experience in their 
field but have not been able to complete studies in the formal school system, at Upper 
Secondary School level, although they have previously tried to do so.  

2 ORGANISATIONAL PERSPECTIVE ON VALIDATION 
The management of validation projects is mostly in the hands of non-formal learning 
providers (centres of the certified trades and lifelong learning centres) through contracts 
and cooperation with the Education and Training Service Centre (ETSC). This is due to the 
fact that the ETSC’s target group are adults in the labour market who have not completed 
Upper Secondary School. The non-formal learning providers cooperate with an Upper 
Secondary School in each project. Assessors come from the Upper Secondary School and 
the results of the validation are accredited within the formal school system.  

2.1 Role of the formal education and training sector, including providers 

The most important role of the formal education and training sector in validation projects is 
to recognise the results of the validation process for each participant formally, by registering 
them into their system. It has also been important to have access to teachers from the 
formal education and training sector to take the role of assessors in validation projects. 
Based on the new law for Upper Secondary Schools, the schools will offer validation to 
individuals according to rules which are in development at the Ministry of Education, 
Science and Culture. Several Upper Secondary Schools which have participated in 
validation have also provided tailor-made training for groups of “validants” following the 
results of validation, in order for them to complete their education. In the provision of the 
training, the focus has been on ensuring the learning approaches and hours are suitable for 
the needs of adult learners. 

Non-formal educational providers in various sectors are important stakeholders in validation 
projects and often have the role of managing validation projects. Two centres for the 
certified trades work actively according to a contract with the Education and Training 
Service Centre (ETSC) towards validating individuals within the industries. The ten Lifelong 
Learning Centres distributed around the country (non-profit organisations established by the 
municipalities, formal schools, trade unions and companies in their area) also manage 
validation projects in cooperation with relevant stakeholders, such as the local Upper 
Secondary School, centres for the certified trades and occupational councils.  

Validation in higher education is not practiced according to the validation process 
developed by the Education and Training Centre (ETSC). Each institution has its own 
processes in relation to their own criteria. It is mostly linked to admissions criteria and 
exemptions. For example the University of Reykjavik will in some cases take into account 
the job experience and age of those seeking admission to specific educational pathways 
within the institution instead of matriculation exams, so someone who has not completed 
the matriculation exam can be admitted to the university based on competences acquired in 
the labour market. At the time of writing, the ETSC planned to organise a pilot project in 
cooperation with organisations in HE. 

The ‘A Step Forward’ project described in the box below is coordinated by the centres of 
the certified trades. This is an example of validation in relation to carpentry skills. A similar 
process is executed also for the other occupations within the certified trades.  
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A Step Forward (Bættu um betur): Validation within carpentry 

The Step Forward in carpentry project started in 2006 and was developed for individuals who have 
at least 5 years of experience in carpentry and have at some point in time started studies in 
carpentry at Upper Secondary level. The project is coordinated by a centre of the certified trades 
called the Vocational Education and Training Centre (Idan) and is based on a validation 
model/methodology developed by the Education and Training Service Centre (ETSC). Portfolio 
work, interviews and simulations/observations are the main assessment methods used. About 80 
% of those who go through the validation project continue with their learning in an Upper 
Secondary School towards their ‘journeymans’ examination.  
Participation in the validation project is free of charge for the individual. They have to invest their 
time in developing their portfolio and attending assessment interviews. Individuals do pay a fee if 
they decide to attend school following the results of validation. 
Participants have indicated that the process increases their self-confidence and assists them in 
reaching a goal that had seemed unreachable for a long time. The career guidance provided 
during the programme has proved to be crucial to the success of the project. The validation of 
competences shortens the study path of an individual, saving time and costs related to attending 
school.  
The project is funded by the Ministry of Education, Science and Culture through the Education and 
Training Service Centre (ETSC) and funding covers three years at a time. Execution of the project 
is in the hands of the Vocational Education and Training Centre (Idan) in Iceland. The project 
follows a validation model developed by the Education and Training Service Centre (ETSC) in 
cooperation with the Ministry of Education, Science and Culture. Validation practitioners are 
offered training in the validation process and are guided through the process by an experienced 
project manager working closely with the ETSC, which is responsible for the development of a 
national validation strategy in each project. 
During the development of the first pilot project in carpentry, all relevant stakeholders were 
gathered to participate in a steering group which developed the project. The steering group was 
formed of representatives from professional organisations, labour union, Idan, Mímir-Lifelong 
Learning Centre, and the ETSC. Their role was to make decisions on intake requirements, 
standards, methods and tools to be used and to follow the developments of the project. 
The results of the project can be seen on an individual level; on average participants are receiving 
37 units which contribute towards their studies. 

2.2 Role of existing information, advice and guidance networks / institutions 

The distribution of information is mostly to relevant stakeholders participating in the 
development of the issue and to those who have been recruited in specific validation 
projects. Careers counsellors located at the centres of the validation bodies (centres for the 
certified trades, Lifelong Learning centres) provide information, advice and guidance on 
validation projects in their areas. This group of careers counsellors is a formal network 
which shares experience and works towards the development of adult guidance in general 
through cooperation with the Education and Training Service Centre (ETSC). This adult 
careers counselling for people with little formal education in general is funded by the ETSC, 
including careers counselling in validation projects. It is an integral part of the Icelandic 
validation model.   

Validation is carried out in groups of around 20 participants for each study path. Projects 
are usually advertised in national or local papers, at workplaces and through educational 
providers. An information meeting is held for those interested, where the careers 
counsellors, assessors and project manager introduce the process. If interested, the 
individual goes through an interview (screening interview) with a careers counsellor 
following the introduction in order to make a decision about participation or other choices. 
The careers counsellors provide information and support throughout the whole validation 
process. The role of the careers counsellors in providing motivational support has proved to 
be crucial for the overall success of validation projects. 
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2.3 Validation in the private sector and the role of private sector actors 

The private sector participates in validation projects through employer organisations. In 
projects where competences are measured against specific job standards, the private 
sector/companies have participated directly in the process. Validation has taken place in 
banking and at the time of writing is also being developed for sound technicians. 

The main role of the private sector (through their organisation representative) in the 
validation process is to participate in the development of the validation process at the initial 
stages of a project. It is of utmost importance that the private sector approves the standards 
and methodology used in the process. The private sector is also involved through 
motivating their staff to participate in open projects and through being flexible towards 
participants regarding working hours during the project. 

The ‘Value of Work’ project, which is described in the box below, focused on the banking 
sector and provided opportunities for individuals working in the sector to shorten their study 
paths, or for career development purposes.  

Value of Work project3 

The ‘Value of Work’ project focuses on validating the competences of service representatives and 
cashiers in banking. Individuals with work experience and those who work in the field are eligible. 
The target group is people with little formal education who have developed their competences in 
banking through non-formal and informal learning.  
The main validation methods used in the project are portfolio work, self–assessment, supervisor 
assessment and interviews. As a result the individual receives validated learning specifying work 
related competences and a portfolio describing their overall competences. Participants have in 
several cases been able to have their results validated at Upper Secondary School level and 
University level, thus shortening the study path, others have used the results to secure a promotion 
or to change jobs.  
The validation process is available free of charge to the individual. The project is financed in 
cooperation with the Confederation of Banking and Finance Employees, the Education and Training 
Service Centre and the banks. Individuals have to invest their time in developing their portfolio and 
attending interviews usually after work hours. On average, each participant has to dedicate 12-15 
hours to the project. 
The majority of participants are middle aged women who have not received any formal recognition of 
their competences. This has hindered them in continuing education and achieving promotions within 
the workplace. A validation of competences, recognised by their employer, the union, the Lifelong 
Learning Centre (Mímir) and the Educational and Training Service Centre provides them with a 
document which they can use for further development of their competences and subsequently their 
career. 
The project started as a Leonardo pilot project in 2005, since then five projects have been executed, 
one each semester. The project will continue as long as recruitment is successful and stakeholders 
are willing to finance it. 
The Confederation of Banking and Finance Employees works towards raising the educational level 
of its members and initiated the project. The Confederation has played a big part in the success of 
recruiting participants, running the projects and assisting the participants in further development 
after validation.  
The Lifelong Learning Centre (Mímir) coordinates the project and provides career guidance linked to 
portfolio work and personal development through individual interviews during and following 
validation. Mímir is responsible for organising steering group meetings during each project and 
works closely with assessors. 
Various banks participate in each project. Their role is to participate in the steering group meetings 
and assist with recruitment and assessment. Each bank provides a co-assessor which assists the 
main assessor in validating specific competences of the participants.  
The Education and Training Service Centre (ETSC) has served as an advisor, following the 

                                                      
3 http://www.valueofwork.org 

http://www.valueofwork.org/
http://www.valueofwork.org/
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Value of Work project3 

programme from the original project and tracking developments.  
To ensure the quality of the project, the validation process has been followed and reviewed for 
improvements with regular evaluation meetings of relevant stakeholders. 
119 participants have been validated through the five projects. All participants set educational goals 
for themselves at the end of the process. The outcomes of the validation process include: 
- Increased self-confidence through discovering their strengths and potential by developing of 

their portfolio 
- The shortening of study paths at Upper Secondary Schools and at University level,  
- Promotions in the work place 
An evaluation of the original Leonardo project was conducted. Furthermore as has been noted, 
regular evaluation meetings are held with relevant stakeholders for improvement purposes. 

2.4 Validation in the third sector and the role of third sector actors 

Through cooperation with the Lifelong Learning Centres distributed around the country, the 
Education and Training Service Centre (ETSC) has to a point involved the third sector.  The 
Lifelong Learning Centres offer various courses linked to leisure activities and personal 
fulfilment in addition to courses linked to labour market needs. The ETSC has written 
curricula both to describe courses of study that are offered at the centres and to create new 
courses. The curricula have been evaluated by a formal assessment committee which 
determines to what extent the course can be validated (units) towards a shortening of 
further education at the Upper Secondary level. At this point in time, 29 curricula in various 
subjects have been evaluated by the assessment committee.  

The third sector as a whole is not actively or strategically working on the issue of validation 
in Iceland. The main focus in their work directly linked to the issue is the work with portfolio-
assessment (self-assessment) that can later be used as a basis for validation against the 
criteria of the formal education. The focus is on documenting competences for formative 
purposes in portfolios or curriculum vitae.  

2.5 Costs to organisations 

Projects executed are fully funded through a contract with the Educational and Training 
Service Centre (ETSC), including career counselling during and following the process. The 
bulk of the costs relate to assessment, the provision of career counselling a smaller part. 
This goes for projects using curriculum standards and aiming to shorten a study path at the 
Upper Secondary School level. Other projects focusing on validation against specific job 
standards are funded through cooperative efforts of the labour market (social partners). The 
preparation for the assessment phase in the validation process takes place after working 
hours, but the assessment phase takes place during working hours. It usually takes less 
than one working day in total, which is an indirect cost for the employer. Employers are 
usually encouraging towards participants undergoing a validation process and see it as a 
benefit for the workplace as well. 

3 INDIVIDUAL PERSPECTIVE 
In the validation process the main focus is on the individual and his/her competences. In the 
validation model set forth by the Education and Training Service Centre (ETSC) the 
Common European Principles for the Validation of Non-formal and Informal Learning are 
used as a guiding light, emphasising a clear view of the purpose of validation, individual 
entitlements, responsibility of stakeholders, confidence and trust, impartiality, credibility and 
legitimacy. 
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3.1 Awareness-raising and recruitment  

Methods of recruitment are identified for each validation project depending on the sectoral 
landscape. In most projects within the industries an advertisement is published in national 
newspapers and brochures about the project are distributed in companies and among 
relevant stakeholders linked to the sector. An information meeting is held for a group of 
interested individuals and careers counsellors provide information and guidance through 
individual interviews before admission. The main target group is people who have not 
completed Upper Secondary School (may have started studies) within a specific 
sector/occupation. 

3.2 Provision of guidance and support 

Career counselling has proved to be a crucial factor for the success of validation projects.  
Careers counsellors usually present information about the validation project at the 
information meeting during the recruitment phase. Following the information meeting, 
individuals go to a screening interview with the careers counsellor, where prior learning and 
experience is reviewed and it is determined whether the candidate fulfils the criteria set by 
stakeholders for participation in the validation process. 

After admittance, the group of participants attend several group counselling meetings where 
they are guided through the process of developing their portfolio. Both divergent (reviewing 
competences in general) and convergent methods (reviewing competences directly linked 
to the standards to be measures against) are used. The participants develop their portfolio 
in an electronic form. Counsellors are in many cases present at the assessment interviews 
where they are able to provide support to the participant. They also provide individual 
interviews during the process according to the needs of the participants. On average there 
are four interviews per participant. 

In most projects the group of participants in each validation project is offered to complete 
their education at an Upper Secondary School. The careers counsellors in the validation 
project may also provide them with support through that transition and during their 
education until graduation.  

3.3 Costs to individuals 

Participation in a validation process is free of charge for the individual. They have to invest 
their time in developing their portfolio and attending assessment interviews. On average, 
each participant spends about 12-15 hours directly on the process, in addition to 
preparation at home. Individuals do, however, pay a fee for attending courses to complete 
their studies, the same as anyone else entering the formal school system. 

3.4 Initiatives focused on specific target groups 

The ratio of people in the labour market in Iceland with a short formal education (below 
Upper Secondary School level) is among the highest in Europe. According to a government 
declaration on 17 February 2008 the aim is that this ratio will be reduced to 10% in 2020. 
The focus on raising the educational level gives reason for prioritising the development of 
validation projects for this specific target group. Unemployment rates have been very low 
until the economic crisis and people within this group have therefore been able to develop 
various competences through non-formal and informal learning on the labour market.  

3.5 Evidence of benefits to individuals 

It is common knowledge among those who work with participants in validation projects that 
they experience the process in a very positive way; it presents a second opportunity to 
reach a goal that had seemed unreachable for a long time. It is an extremely effective 
motivational factor towards continuing learning and raises self-awareness and self-esteem. 
A Masters thesis in Educational and vocational counselling “To take the step – back to 
school after validation” (2010) written by Auður Sigurðardóttir at the University of Iceland 
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provides evidence to back up this common knowledge through qualitative research. 
Individual in-depth interviews were conducted with participants in the process where it 
became evident that having their competences validated towards a shortening of a study 
path, receiving intensive career guidance through the process, and being able to study with 
other adults, were factors that motivated them to complete their studies. Some quotes from 
the thesis are provided below:  

”The decision to drop-out of studies was difficult for my interviewees and the thought to 
finish their studies has never left their minds”. 

”She (the career counsellor) was wonderful … very special …she motivated with pep-talk 
and had very good influence… we were led through this” 

”Yes I am happy with my intention to finish, you know, I am going to finish, I need to finish, it 
matters most of all”. 

It has been emphasised that individuals have an open opportunity to complete their studies 
at an Upper Secondary School, in conjunction with the validation process. In many cases, 
Upper Secondary Schools offer groups of participants from a validation project to study in 
tailor-made programmes towards completion. According to data gathered from the largest 
Centre of the Certified Trades; Iðan, around 80 % of those who complete the validation 
process continue their education towards journeyman exams (which are at Upper 
Secondary School graduation level). 

4 QUALITY ASSURANCE AND EVALUATION 
The Education and Training Service Centre (ETSC) has been responsible for developing a 
national strategy for validation through a service agreement with the Ministry of Education, 
Science and Culture and through cooperation with relevant stakeholders. A specific 
validation process/framework, which each validation project is based on, has been 
established and described in a booklet distributed to relevant stakeholders (Validation of 
Non-formal and Informal Learning in Iceland). The ETSC oversees that each project is 
operated according to the set framework through cooperation with project managers from 
the validation bodies.  

4.1 Quality Assurance Framework  

The standards used in validation projects are curriculum standards developed by the formal 
school system and occupational councils. During the preparation stage, a steering 
committee is established for each validation project, consisting of all relevant stakeholders 
linked to the profession. The steering committee reviews the standards and in many cases 
they are adjusted and made more practical (using learning outcomes) for the participants 
and assessors to use in the validation process.  

Project managers, assessors and career counsellors/advisers receive training at the 
Education and Training Service Centre (ETSC) before they begin their work in a validation 
project. A two day course with set learning outcomes for participants is offered for validation 
staff. 

As mentioned above, the ETSC has developed a validation framework which all validation 
projects are based on. It describes how the process should be conducted; elements of 
importance so that the results of the process may be fair and just, based on the European 
Guidelines for validating Non-formal and Informal Learning. Quality review is performed 
mostly through cooperation between the ETSC and project managers (and validation 
practitioners). Formal external observation is not performed. 
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4.2 Quality assurance systems / procedures 

When initiating new projects, the Education and Training Service Centre (ETSC) brings 
relevant stakeholders (steering group) to the table in order to introduce the concept of 
validation and come to a consensus on the project at hand (target group, standards, 
methods, tools etc.). Project managers, assessors and careers counsellors receive training 
from the ETSC. The validation process model is executed with a focus on the Common 
European Principles for the Validation of Non-formal and Informal Learning. The ETSC 
serves as an adviser on procedures and development of methods and tools.  

4.3 Evaluation framework 

General evaluation procedures – internal and external - are in place for the Upper 
Secondary Schools, organised by the Ministry of Education, Science and Culture and 
executed by an independent evaluator. The Education and Training Service Centre (ETSC) 
has established quality standards for its partners; the two centres for the certified trades 
and ten Lifelong Learning Centres. The quality evaluation products of a Leonardo di Vinci 
project “RECALL” (2006-2008) promoted by the ETSC have also been used for internal 
reviews. The project developed a European Quality Mark (EQM) focusing on quality 
standards and procedures for non-formal learning providers. More information can be found 
on the website: www.europeaqualitymark.org. Data has been collected from the beginning 
on the number of participants in validation. Research on the benefits of validation and of the 
methods used is considered important in the nearest future for quality improvement.  

5 ASSESSMENT METHODS 
Methods and tools used during the assessment phase are variable depending on the 
profession at hand. The most commonly used methods are: Portfolio method including self 
assessment, interview with a professional, simulation and evidence extracted from work.  

5.1 Methods used 

Each participant develops a portfolio where competences acquired are documented and 
confirmations of stated competences are gathered. The portfolio also contains a self-
assessment in each subject included in the educational programme at hand. The portfolio is 
the basis for the initial assessment interview. The assessor reviews the participant’s 
portfolio and asks open questions about the stated learning outcomes. If further evidence is 
needed, the participant may be asked to perform specific procedures or solve cases based 
on the learning outcomes to be measured. The portfolio method and interview are used in 
all validation projects. When validating within the industries simulations and observations 
may be added to the interview in order to confirm that competences are satisfactory. In 
other sectors, i.e. in child care and administration, cases (real examples of task/scenarios 
to be solved by the participant) have been used for measuring various competences (e.g. 
communication and personal skills) which may be difficult to measure through an interview. 

The Education and Training Service Centre (ETSC) has developed a tool for assisting the 
assessor in coming to a conclusion regarding the competence level of the participant. The 
tool focuses on the depth, breadth and authenticity of the competences which the 
participant possesses, in addition to related experience relevant to the learning outcomes 
against which it is measured.  

5.2 Advantages and disadvantages of the methods used 

The portfolio method is an effective tool to assist the participant in mapping and self-
assessing his/her competences and usually promotes more self-confidence and skills in 
describing own competences. This is a crucial preparation for the interview and the 
assessment phase in general. If enough time is allocated to this work with appropriate 

http://www.europeaqualitymark.org/
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guidance, it will increase the fairness and reliability of the assessment performed. If little 
time is spent on portfolio work, or no time at all, the assessment may be unfair since the 
participant did not get enough time to reflect on his/her competences and is therefore not 
able to express them to the assessor. In the process of self-assessment against the 
curriculum standards, professionals are at hand to explain the theoretical concepts and help 
the transfer of the practical approach to the theoretical one. 

The interview is effective in bringing forth competences through dialogue based on the 
learning outcomes used as measurement. It is important to create a comfortable 
environment in order to decrease stress and focus on open-ended questions. The skills and 
preparation of the assessor is a basic factor for a successful interview. The assessor must 
have good communication and listening skills and a thorough knowledge of the learning 
outcomes at hand, as well as assessment techniques. Time allocated for the interview for 
reviewing learning outcomes is also a factor. This method alone may not be fit for all 
participants. 

Cases (real examples of task/scenarios to be solved by the participant) can be an effective 
measure of competences. One case can cover learning outcomes in various subjects. It 
needs thorough preparation and well defined sub-standards. The same goes for the 
simulations and observations. 

6 VALIDATION PRACTITIONERS 
Validation practitioners are assessors, counsellors and project managers. Validation 
practitioners are offered training before executing a validation project. 

6.1 Profile of validation practitioners 

The project manager is usually a person who has experience and knowledge within the field 
of Lifelong Learning and project management. In many cases the project manager is a 
career counsellor or a professional who has worked on organising Lifelong Learning for the 
target group. 

The counsellor/adviser is a careers guidance practitioner in a Lifelong Learning Centre or at 
an Upper Secondary School who has a diploma or a Master degree in Educational and 
Vocational Counselling. The main role of the counsellor is to assist the individual in the 
process of identifying competences and support him/her through the process of validation. 
The counsellor looks after the interest of the individual and offers guidance through group 
work and individual interviews. The role of the counsellor is separate from that of the 
assessor. 

The assessor is a specialist in the profession at hand. Many assessors are teachers in 
Upper Secondary Schools, but they can also be professionals from working life. In addition 
to professional knowledge, the assessor must have a positive mindset towards the concept 
of validation, have good communication skills and experience and knowledge of evaluation 
methods and training. The assessor may be a senior trainer outside of the workplace or an 
expert within a trade association. Suitable people include vocational instructors associated 
with a particular profession. Important factors when choosing an assessor are credibility 
and impartiality, experience as an assessor, and the ability to assess aptitude, not primarily 
detailed knowledge. 

6.2 Provision of training and support to practitioners 

The Education and Training Service Centre (ETSC) offers training for project managers, 
assessors, and counsellors/advisers. It is a two day course where the concept and 
practices are reviewed and discussed. It is considered very important for validation 
practitioners to participate in training, and most of them have, although it is not obligatory in 
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a formal sense. The Ministry of Education, Science and Culture is working on specific 
regulations for the execution of validation, and is reviewing the issue of obligatory training. 

An example of the content of training 

 Subject Content 

1. Recognition of prior learning The origin, definition and development of the 
concept (internationally and nationally). Formal, 
non-formal and informal learning. Learning 
outcomes. EQF/NQF. Benefits of validation in a 
wide perspective. Results of validation projects 
reported. The goal of training. 

2. The validation process Each stage of the process identified and 
clarified: Preparation, information, screening 
interview, documentation, evaluation interview, 
confirmation process and recognition. 

3. The role and competences of the: 
a. Assessor 
b. Counsellor/advisor 
c. Project manager 
d. Stakeholders 

A review of the role and competences for actors 
in the validation process. Practical exercises 
and group discussions. 

4. Quality issues Literature on quality issues related to validation 
reviewed (EU documents) and discussed. 
Practical instruments for supporting quality. 

6.3 Qualifications requirements 

As mentioned above the qualification requirements are linked to professional knowledge 
and experience. Assessors should be professionals with experience of assessment. 
Counsellors/advisers should be Educational and Vocational Counsellors. One of the most 
important factors though for validation practitioners is an understanding of the concept of 
Lifelong Learning and a positive attitude towards the concept of validation.  
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