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1 NATIONAL PERSPECTIVE ON VALIDATION 
In recent years, as in other countries, Turkey has been undertaking efforts to become an 
information society and it is well understood that lifelong learning (LLL) cannot be achieved 
unless knowledge, skills and competences acquired outside formal education are 
satisfactorily valued. Therefore, Turkey has shown progress in the development of national 
policies in the field of validation of non-formal and informal learning. It is well recognised by 
both public and private actors that there is a need to make use of the full range of learning 
outcomes, irrespective of their origin, and to successfully link those experiences to formal 
standards or a qualifications framework.  

A significant development in this respect is Law No.5544, adopted in 2006. As noted in the 
previous European Inventory report for Turkey1 this Law on the Vocational Qualifications 
Authority (VQA) indicated the start of a new period regarding the recognition and 
certification of professional competences. The Law aims to determine the principles of 
national qualifications in technical and vocational fields and to establish the VQA2 to set up 
and operate the national qualifications system in accordance with the European 
Qualifications Framework. The law also states that, based on a list of questions tailored to 
each profession, a document or a certificate approved by the VQA indicating professional 
(technical or vocational) competency level will be awarded to individuals who succeed in 
examinations.  Although the law does not explicitly state that this competency certificate 
can be awarded regardless of where the learning took place, there is an emphasis on 
lifelong learning and recognition of prior learning and it can be assumed that in general 
individuals will be awarded the certificates, regardless of the learning process. These 
certificates are different to those awarded via the formal education and training system and 
can currently only be provided via a process of validation. This is because the process of 
aligning the formal and non-formal curricula in relation to the standards is still ongoing. 
Once the system of standards is established, the qualifications in the formal system will be 
aligned with those used in the non-formal /informal learning. Thus in the future, once the 
quality assurance of training institutions is completed, formal training institutions will also be 
able to award these secondary-level VET qualifications.  

This report focuses on the introduction of validation in the vocational education and training 
sector. In relation to Higher Education, progress has so far been made in relation to the 
introduction of a qualifications framework and a learning outcomes-based approach, rather 
than the validation of non-formal and informal learning. The Bologna Process has been the 
top priority on the agenda of the Council of Higher Education, CoHE (an autonomous 
corporate public body responsible for planning, steering, governing and supervising higher 
education within the provisions set forth in the Constitution of the Turkish Republic and the 
Higher Education Law) and since Turkey's involvement in the process in the year of 2001, 
the CoHE has translated the eight reference levels of the EQF defined by learning 
outcomes and used these as general descriptors for Higher Education (HE) qualifications. 

The VQA was established in 2006 and has been performing its role since then. It has been 
carrying out activities to assess and validate skills gained by individuals through the 
process of lifelong learning. This organisation has begun to determine the occupational 
standards, develop the afore-mentioned qualifications based on the standards and carry out 
tests and certification activities according to these qualifications. So far, one national 
qualification has been completed, with 40 in the process of development. In addition to the 
2006 law, legislation has now been passed to promote and facilitate the process in close 
cooperation with all the related stakeholders, organisations and institutions. As part of this 

                                                      
1 EDUSER Educational Consultancy, 2007, European Inventory on Validation of Non-formal and Informal Learning: Turkey. 
Internet: 
http://www2.cedefop.europa.eu/etv/Information_resources/EuropeanInventory/publications/inventory/chapters/2007/turkey.pdf 
2 Vocational Qualifications Authority. http://www.myk.gov.tr/ 

http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www2.cedefop.europa.eu/etv/Information_resources/EuropeanInventory/publications/inventory/chapters/2007/turkey.pdf
http://www.myk.gov.tr/
http://www.myk.gov.tr/
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legislation, it is also accepted that the development of occupational standards and testing 
and certification processes will be carried out by authorised organisations. Certification can 
be carried out by any organisation that has been accredited according to TS EN ISO/IEC 
17024 by the Turkish Accreditation Agency (TÜRKAK) or other organisations within 
European Accreditation Association that have signed the approval contract and been 
approved by the VQA. 

Furthermore, the Ninth Development Plan covering the period 2007 – 2013 has been 
prepared with a vision of a “Turkey which grows in stability, shares its income fairly, which 
has competitive power at global scale, which transforms itself into an information society, 
which has completed alignment process for EU membership”. This plan falls under the 
framework of a Long Term Strategy (2001 – 2023) and in its current status has been 
designed as a basic strategy document in which Turkey has outlined its transformation 
targets for EU membership. A number of paragraphs in the Plan relate to lifelong learning. 
Specifically, the 570th paragraph indicates that a lifelong education strategy will be 
developed towards increasing the employment skills of individuals in line with the 
requirements of a changing and developing economy and labour market. Such a strategy 
shall comprise mechanisms to support an increase in formal and non – formal education for 
people to increase their skills and talents. The 594th paragraph has the aim of ensuring the 
lifelong education approach is adopted by society, opportunities in non-formal education, 
including e-learning, will be developed3. 

Moreover, on the basis of studies performed with social partners under the scope of the 
Project to Strengthen Vocational Education and Training System in Turkey (SVET) which 
had been carried out by the Project Coordination Centre (PCC) of the Ministry of National 
Education (MoNE), developing new perspectives on the Turkish vocational education 
system created the background for the preparation of the ‘Lifelong Learning Strategy 
Document’4 including an Action Plan. This has been prepared in communication, 
coordination and collaboration with all the public and private stakeholders and social 
partners. In the document, there are 16 priorities, all falling under the general goal of 
Facilitating Access to Quality Learning through Strengthening Lifelong Learning 
Infrastructure. In addition to the identification of the current situation, recommendations 
regarding each priority have been provided. Several priority areas - i.e. “Establishing a 
lifelong learning culture by increasing social awareness”, “Establishing a quality assurance 
system by activating the National Qualifications System”, “Strengthening Data Collection 
System for Efficient Monitoring, Evaluation and Decision Making” and “Facilitating 
Transitions Between Training Programmes and from School to Work and from Work to 
School” - are closely linked to the validation process. The document also foresees the 
preparation of multi–purpose learning environments (non-formal and informal learning 
environments, targeted at all adults and also young people), with the understanding  that 
individuals shall achieve a status where they plan and manage their own learning activities 
and are materially and spiritually happy with their access to such environments for the 
purpose of learning, increasing their knowledge, skills and experiences in relation to their 
interests and needs. These learning environments will also carry out the assessment of 
their acquisitions and awarding the individual with qualifications.  

These documents are considered pivotal to establishing the legislative basis for a lifelong 
learning system that can respond to the needs and expectations of the Turkish society. 
Furthermore, a cooperation strategy document to develop vocational education5 has been 
prepared with the related Ministries, VQA, the Higher Education Council (CoHE) and the 
State Planning Organisation. The aim of this document is to reorganise vocational 
education based on the demands of the labour market, to develop the national 

                                                      
3 State Planning Organisation (2007). Development Plan (2007-2013). Ankara. 
4 Ministry of National Education (2009). Lifelong Learning Strategy Document. Ankara. 
5 Cooperation Strategy Document to Develop Vocational Education (Draft) 2010. Ankara 

http://www.myk.gov.tr/
http://projeler.meb.gov.tr/pkm1/
http://www.meb.gov.tr/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
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qualifications framework and to modify the educational programmes according to new 
occupational standards.  An action plan accompanies this strategy document.  

Taking account of all the policy perspectives and developments mentioned here, it could be 
concluded that a national perspective on validation is present in Turkish education policy 
and a system of validation is in progress. 

1.1 National legal framework, system or policy on validation 

As noted in the previous European Inventory report for Turkey6, the Basic Education Law 
on National Education No.1739 arranges non-formal and formal education in a manner that 
they complete each other, and when necessary they offer the same qualifications.  Non-
formal education is composed of two inter-dependent components: general and vocational 
technical educational programmes. Individuals can access open education opportunities as 
well as other non-formal learning opportunities in public education centres and vocational 
education centres. 

Moreover, vocational and technical training was rearranged by the Vocational Training Law 
No. 3308, adopted in 1986. According to this law, competences gained through informal 
and non-formal training can be assessed when an individual enters an apprenticeship 
training and the competences gained during the apprenticeship training can also be 
assessed when an individual enters formal education (apprenticeships are considered non-
formal learning in Turkey). The rules and regulations on the assessment of documents and 
diplomas on apprenticeship training and vocational training determine the rules for the 
assessment of the competences acquired during the training7. In addition, a legislative 
framework is in preparation, which will establish a board of stakeholders to be chaired and 
coordinated by MoNE. Currently, the VQA has an administrative board composed of the 
related stakeholders. VQA, MoNE, CoHE and all other stakeholders are represented in this 
board and they work cooperatively in relation to the development of legislation. MoNE 
coordinates all the non-formal learning legislation and activities within the Ministry. 

A national qualifications framework has been in the process of development under the 
coordination of VQA and the stakeholders and is expected to be completed by the end of 
2010. Once the national qualifications framework is established it will be used to support 
the provision of validation opportunities. This framework has been in the process of 
development with the communication, co-ordination and collaboration of the public and 
private sector, labour unions and professional organisations, with new policies and 
strategies being defined.  

1.2 Relationship with the existing/ developing qualifications framework and information 
on standards used for validation 

As indicated in section 1.1, the process of developing a national qualifications framework is 
underway and at present, the European Qualifications Framework is being used as a 
reference. It is expected that the framework will be completed by the end of 2010 

Individuals will be assessed for the validation of non-formal and informal learning against 
the national qualifications requirements and occupational standards which are currently in 
development. At present, 72 occupational standards have been approved and legalised. 
Many more are in the process of development. The labour market actors are significantly 
involved in the development of the occupational standards and the framework and therefore 
they are considered to have ‘market value’. Aligning the vocational education and training 
programmes with these new occupational standards and the national qualifications 
framework has been a significant process.   Formal education standards are defined by 
MoNE and, as noted above, are different to those used for the system of validation. The 

                                                      
6 EDUSER Educational Consultancy, 2007, European Inventory on Validation of Non-formal and Informal Learning: Turkey. 
Internet: 
http://www2.cedefop.europa.eu/etv/Information_resources/EuropeanInventory/publications/inventory/chapters/2007/turkey.pdf 
7 Ibid. 

http://www.meb.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
http://www2.cedefop.europa.eu/etv/Information_resources/EuropeanInventory/publications/inventory/chapters/2007/turkey.pdf
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present standards used in formal education will be modified accordingly with the 
establishment of the new validation system, so that they can be aligned with those 
standards used in the non-formal and informal system of qualifications. 

1.3 National institutional framework  

As mentioned above, the VQA was established in 2006 and since then it has been the 
organisation responsible for setting up and operating the national institutional framework in 
communication, coordination and collaboration with all the related stakeholders. By 2011, 
the national qualifications system will be fully in accordance with the European 
Qualifications Framework. The VQA has been in very close communication, coordination 
and collaboration with the Ministry of National Education, the Higher Education Council, and 
those private and public sector bodies which have been accredited by the national and 
international organisations (according to TS EN ISO/IEC 17024 by the Turkish Accreditation 
Agency (TÜRKAK) or other organisations within the European co-operation for 
Accreditation Association8 to establish the standards for the qualifications obtained through 
validation.  

So far, the validation process for one national qualification (plastic welder) has been 
established. The modular training programmes for the development of the required skills 
are in the process of development and a tests and examination typology for the validation 
approach has been set. Procedures of quality assurance, enhancing the legitimacy of the 
recognition system are also underway –see below in this report.  

The reform of the National Vocational Qualifications System in Turkey will be one of the 
most important tools for a system of validation. Basing this system on learning outcomes, 
and developing the occupational and educational standards accordingly, focusing on the 
individual outcomes in the learning programmes and training of teachers for such an 
approach, is expected to be sufficient response to the national and international 
implementation requirements for increased mobility and a standard qualifications framework 
in alignment with the EQF. 

1.4 Division of responsibilities (national, regional, local, provider level) according to the 
different aspects of validation 

In addition to the VQA, as indicated above (see section 1.3) many organisations and 
institutions are responsible for the development of standards and qualifications, and 
conduct testing and certification. Civil society organisations and occupational associations 
take part in the process. Employer organisations and NGOs related to vocational and 
technical education, following approval by VQA are also involved in the development of 
occupational standards and national qualifications. This is the case for example of the 
Turkish Employer’s Trade Union, Turkish Union of Chambers of Commerce and Worker 
Trade Unions. 

The design of the procedures and the approach for validation are within the responsibility of 
the VQA, with contributions from the MoNE, CoHE and other related stakeholders.  

Information, promotion, awareness-raising, providing counselling and guidance and quality 
assurance are the responsibility of the authorised organisations and the VQA.  

Assessments are undertaken by the authorised organisations and the evaluation and 
review are carried out by the VQA.  

Any organisation, public or private, that has been accredited on TS EN ISO/IEC 17024 by 
the Turkish Accreditation Agency (TÜRKAK) or other organisations within European 
Accreditation Association that has signed the approval contract and approved by VQA, can 
become an authorised organisation to award qualifications developed in the NQF but will 

                                                      
8 http://www.european-accreditation.org/content/home/home.htm 

http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.european-accreditation.org/content/home/home.htm
http://www.european-accreditation.org/content/home/home.htm
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.european-accreditation.org/content/home/home.htm
http://www.european-accreditation.org/content/home/home.htm
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not provide training - they will only conduct the certification of learning outcomes defined in 
related the national qualifications. At present, there is only one authorised organisation, for 
plastic welding - UGETAM in İstanbul. 

1.5 Examples of regional, local or EU funded initiatives 

There are various EU related initiatives being implemented. One is the Project on informal 
learning - to establish a collective understanding and raising awareness on informal 
learning in Turkey through multi-stakeholder consultation processes. This is an EU initiative 
to develop awareness at the regional and local level as well as national level. The outputs 
of the Project contributed to the system of validation of informal learning.   

Another EU funded initiative is The Lifelong Learning Project which is funded via EU pre-
accession funding. Its aim is to reach out to all age groups with a LLL strategy, specifically 
targeted towards women, to facilitate their access to informal and non-formal learning, in 
response to the demands of the labour market. This project is currently at the initial 
planning stages. Some of its objectives are: to support the legislation for LLL, to support the 
development of the NQF, to support the development of modular programmes, to establish 
LLL centres, capacity building and awareness-raising for LLL. It is coordinated by the 
Project Coordination centre at MoNE. 

Another significant project is within the Instrument for Pre-accession (IPA) 2007 programme 
– ‘The project on the development of a national qualifications system and the strengthening 
of VQA’. This project contributes to the present nationwide efforts considerably. The project 
aims to strengthen the capacity of VQA and develop a Vocational Qualifications System. It 
is made up of three elements: supply, service and grant. The supply element of the project 
provides the technological and other equipments required for VQA. The service side 
provides the necessary technical support to organise the national qualifications system. The 
grants part supports sub-projects for developing standards, qualifications and establishing 
test centres. 

International and national conferences and workshops have been conducted on the 
validation of informal and non-formal learning and ‘the essential elements of learning 
outcome-based NQF in the context of LLL’. These conferences also contributed to the 
policy development and implementation strategies in relation to informal and non-formal 
learning in Turkey.  

1.6 Link between validation and the existing/ developing credit system, unit-based or 
modularised structure of qualifications  

A constructivist and flexible approach has been developed for the Turkish Educational 
System. Constructivism, in this case, perceived as a paradigm for the purpose of preparing 
students to be capable in social skills, advocates that students construct knowledge by 
integrating their own and others' experience rather than receiving information from 
teachers. By virtue of the studies and practical application of constructivist learning 
environments, teaching and learning have shifted the focus from teacher-centred to learner-
centred. 

Within the SVET project mentioned in section 1.1, ‘competence based modular education 
programmes’ for vocational education and training have been developed and begun to be 
implemented in the technical and vocational schools, enabling flexible horizontal and 
vertical transitions and leading to a wide range of certificates and diplomas. Modular 
programmes have been developed based on the areas in demand by the labour market, in 
close collaboration with the different sectors. Within this scope, activities to prepare 
modular programmes for new areas (corresponding to levels 2-3-3-4 of EQF) are carried 
out by MoNE. Modules are being developed for different competences including the key 
and transversal competences acquired within the scope of non-formal education. The SVET 
project also led to a HRD-VET Project (Human Resources Development through VET 

http://projeler.meb.gov.tr/pkm1/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
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Project (2007-2010).  As the process of alignment is carried out, it will be possible to earn 
these formal qualifications through validation.  

Furthermore, the open basic education school aims to provide the opportunity of education 
to those who were not able to complete their basic education for any reason and who are 
excluded from the education system because they are over the age limit of compulsory 
education, via the principles and techniques of distance education. All the course 
documents are available on the internet (http://internettv.meb.gov.tr) and once the NQS is 
fully established, the skills and qualifications of those individuals will be acknowledged 
within a national framework, regardless of where and how these were achieved. This is an 
opportunity to facilitate the citizens’ validation of learning for further career development. In 
the near future, as the occupational standards are published by the VQA, the standards will 
be linked to educational standards by MoNE and modular programmes for the related 
occupations will be prepared. Examinations and certifications will be performed in the 
institutions authorised by VQA, within the framework of the ‘Regulations on Vocational 
Qualifications Testing and Certification’ put forward by VQA in 2008. As assessment takes 
place, it may direct the individual to a certificate, although it is not yet decided whether this 
certificate will be the same as those obtained through basic formal education. The 
qualifications being developed are unit/module-based, thus work on the transfer of credits is 
in progress.  

1.7 Funding framework  

The VQA has administrative and financial autonomy, with its own budget and it is a 
sustainable funding. The funding of the VQA is provided by the fees paid by its members, 
the annual fees paid by the testing and certification organisations and the expenses paid by 
the applicants.  

The funding of the authorised certification organisations is provided by the service users. 
Fees are expected to be devised in a range of 30 to 300 Euros according to the content of 
the qualification in question. Currently the only authorised organisation charges 150 Euros 
for its qualification. This cost is lower cost than that of obtaining the qualification through the 
formal route in secondary VET schools. 

Moreover, several sources are utilised for additional funds for the authorised certification 
organisations. One of the sources of funding is ‘The project on the development of a 
national qualifications system and the empowerment of VQA’. For the development of 
occupational standards and qualifications, interested parties within the sector fund 
themselves. However, within the grant of the above-mentioned project there will be some 
additional funds for them. Another source of additional funding will be the government 
coverage of social security contributions of VQA certificate holders for 18 months and the 
government also plans to support those SMEs that support their personnel to acquire VQA 
certificates, by covering related expenses such as those for the cost of certification. These 
are envisaged in the Action Plan to Strengthen the Link between Employment and 
Vocational Education.    

There is no overall budget - different institutions/actors have their own budgets. As 
indicated, the funding comes from the General Assembly members (the public sector, 
professional organisations, employers’ and workers’ associations and private sector).  

1.8 Data on flows of beneficiaries 

Since the system is at the stage of development and piloting, there are no data available. 
Once the system is established, the data on beneficiaries will be collected by VQA at 
national level, based on the data of each provider. 

http://internettv.meb.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
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2 ORGANISATIONAL PERSPECTIVE ON VALIDATION 
2.1 Role of the formal education and training sector, including providers 

In Turkey, all formal education falls under the responsibility of MoNE. The Ministry has an 
established assessment system in place, which will be modified once the new validation 
system is established. MoNE will not carry out assessment in the VQA system but its 
facilities could be used in the assessment process. 

Formal education institutions, excluding those mentioned in the paragraph below, work 
cooperatively with the authorised certification organisations for examinations. It is not 
currently envisaged that they will have a role in the assessment process when the 
validation system is implemented but their facilities may be used for this purpose. 
Furthermore, it is possible that this may be possible in the future. 

Furthermore, throughout the country, there are 969 Public Education Centres (PEC) and 
319 Vocational Education Centres under MoNE, which provide non-formal learning.  Apart 
from this there are a certain number of institutions in the ministry and public authorities 
responsible for or providers of non-formal education and also private organizations, 
incorporated in the total figures given in the table below. These centres carry out activities 
and modular courses relating to the areas in demand on the labour market. The Vocational 
Education Centres issued 104 735 certificates in 2008-2009. The PECs have 17 024 
courses on offer and 3 616 944 participants have been awarded certificates.   

All public and private institutions, organisations and non-governmental organisations work 
jointly under the coordination of the MoNE  General Directorate of Apprenticeship and Non-
formal Education for the provision of course modules that are in demand. MoNE contributes 
to the validation process both in the development of programmes and the delivery of 
assessment. 

The MoNE General Directorate of Apprenticeship and Non-Formal Education is an umbrella 
organisation in the Ministry of National Education in Turkey which is officially responsible for 
adult education in the Ministry and has a responsibility as secretary of the lifelong learning 
strategy. It has also been working on legislation of informal learning to support the VQA.  

Non-formal education in Turkey (2008-2009) 

 Number of organisations Number of learners 

Public 2077 2 717 288 

Private 10 936 3 047 880 

Total 13 013 5 765 168 

Source: MoNE 

2.2 Role of existing information, advice and guidance networks / institutions 

There is a well-established guidance system in formal education9.  Face-to-face services 
are in place and recently a web-based career information system has been established to 
serve all age groups and for formal, non-formal and informal education opportunities (it is 
still in progress10). As part of the LLL project cited above, more specific guidance services 
for non-formal and informal learning settings will be developed. 

2.3 Validation in the private sector and the role of private sector actors 

Both sectoral and company-specific initiatives organise various lifelong learning activities in 
Turkey. Private sector companies organise training and career management skills 

                                                      
9 Akkök,F (2006) Career Guidance in the MEDA Region: Country Report  on Turkey, European Training Foundation, Turin 
10 Akkök, F.; Zelloth, H.(2009) Lifelong Guidance- A feasible policy option for Turkey. Working paper, European Training 
Foundation, Turin. 

http://www.meb.gov.tr/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
http://www.meb.gov.tr/
http://www.meb.gov.tr/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
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programmes for their workers. There are many private education institutions addressing 
both young people and adults, with the aim of teaching skills and professions in certain 
areas. Private vocational and technical courses provide programmes in hundreds of 
different areas based on the demand of the labour market.  

With the establishment of the VQA, the private sector plays an important role in the 
development of validation initiatives by being represented in the sub-committees for the 
development of standards and the validation approach. 

The leading sectoral stakeholders are employers’ associations and the workers’ union 
confederations. The Union of Chambers and Commodity Exchanges of Turkey (TOBB) has 
the authority by Law No.5174 to open vocational LLL training courses in the areas of its 
competence and to issue training certificates for the training provided to its members on the 
areas that are not within the scope of the Vocational Training Law, No. 3308. The Turkish 
Confederation of Employer Associations (TİSK) and the Turkish Confederation of Trades 
and Craftsmen (TESK) represent employers. The workers’ and civil servants’ associations 
also carry out training activities. TOBB, TİSK and TESK are in the sectoral committees to 
develop occupational standards. 

TİSK member associations have a significant role in the process of developing the 
occupational standards, specifically for the leading sectors of the Turkish economy: metal, 
automotive, textile, construction, cement, chemical industries and health. TİSK had a 
supportive role in the establishment of the VQA and the development of the infrastructure 
for validation. TİSK’s member employer associations have signed protocols with the VQA to 
develop occupational standards. In addition to these protocols, TİSK’s member employer 
associations have collaborated with the VQA in developing the procedures for testing and 
certification and the strategy document. Furthermore, the first national occupational 
standards developed by TİSK’s member employer associations have been issued in the 
Official Gazette.  

2.4 Validation in the third sector and the role of third sector actors 

The third sector (e.g. civil society organisations) takes part in the process of developing the 
standards and the process of validation. NGOs / civil society organisations related to 
vocational and technical education which volunteer to be involved and are approved by 
VQA take part (see those mentioned under section 1.3). They develop the occupational 
standards and national qualifications. 

Furthermore, there are some informal validation practices ongoing in the third sector 
however these are not within the scope of the VQA. These are generally within the scope of 
EU funded projects - more information can be gathered from the Turkish Employment 
Agency (www.iskur.gov.tr).  

2.5 Costs to organisations 

The organisations sign protocols with VQA and contribute to the process of standard 
development. Organisations have direct or indirect costs in relation to personnel, 
management and quality assurance procedures. However specific data on costs are not 
available. 

3 INDIVIDUAL PERSPECTIVE 
3.1 Awareness-raising and recruitment  

A Project run by MoNE - the development of the Human Resources through Vocational 
Training Project - has the aim of disseminating the concept of LLL to stakeholders at the 
local level, raising awareness and enhancing the cooperation between vocational education 
institutions and SMEs in the related fields. Administrators and teachers in the vocational 

http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.iskur.gov.tr/
http://www.iskur.gov.tr/
http://www.iskur.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
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and technical schools and institutions, academics, social partners, trade unions and SME 
representatives take part in the project activities, thus disseminating the activities to a wide 
range of groups.  

Individuals are informed by certification organisations authorised by the VQA. These 
organisations are the information and recruitment channels.  They use websites, leaflets 
and personal contacts to inform people. 

3.2 Provision of guidance and support 

The concept of lifelong guidance has been well understood and is integrated into policy 
documents. A national web-based career information system, with assessment tools, has 
been developed. These are self-assessment tools, using Likert-type scales, to help 
individuals aged 13 and over to explore their abilities, interests and occupational values and 
thus make realistic choices. Databases in relation to education and training and the labour 
market are dimensions of the system. On the web page of the VQA, the occupational 
standards, qualifications and the documents on the authorised organisations are placed. 
Moreover, a new portal is under development and it will provide more information on the 
validation process for both the individuals and organisations.  VQA will run this portal and it 
will provide information on the validation process and on the services available both to 
individuals and organisations. 

3.3 Costs to individuals 

Direct costs could be related to testing and the certification process. There might be costs 
related to training as well. The fees are devised by the authorised organisations and VQA 
has been given information on the fees.  Fees are expected to be devised in a range of 30 
to 300 Euros according to the content of the qualification. Currently the only authorised 
organisation (UGETAM) charges 150 Euro for its qualification. 

3.4 Initiatives focused on specific target groups 

Although there are no specific initiatives for specific groups in the national qualification 
system, there are services provided within MoNE. For those who passed 15 years of age as 
of the final date of education year to be specified for Formal Education institutions, drop 
outs, offenders or individuals with a physical disability, people with special needs, people in 
military service, working individuals and housewives, these groups may apply for the Open 
Basic Education described above (which does not currently fall within the national 
qualifications system), if they comply with certain conditions. All the course documents are 
available on the internet, (http://internettv.meb.gov.tr). Once the NQF is fully established, 
the skills and qualifications of those individuals will be acknowledged within a national 
framework, regardless of where and how these were achieved.  

3.5 Evidence of benefits to individuals 

For those who complete the training in the non-formal institutions described in 4.4 (open 
basic education, public education centres and vocational education centres), diplomas and 
certificates at (proposed) levels 2, 3 and 4 are awarded and these are approved by the 
MoNE.  

4 QUALITY ASSURANCE AND EVALUATION 
4.1 Quality Assurance Framework  

There is a national framework for the quality assurance of validation. The organisations 
need to be accredited according to the TS EN 17024 standards in order to be authorised for 
the testing and certification. The VQA has a supervisory role in this process. Moreover, for 
the training provided by MoNE (open education, public education centres and vocational 
education centres, see 3.4), there are regulations for the skills development programmes in 

http://www.myk.gov.tr/
http://mbs.meb.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
http://internettv.meb.gov.tr/
http://www.meb.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
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the workplace and educational settings. These regulations are related to the curriculum, the 
educational materials to be used, the relations with the work place, the type of certificates to 
be provided. The legislation can be found on the website of the Directorate General of non-
formal learning and apprenticeships. The whole process will be a joint effort of all the 
related stakeholders. 

4.2 Quality assurance systems / procedures 

There are arrangements in the VQA legislation for quality assurance. Validation standards 
are provided in the national framework. As part of the standards, for a quality check on 
validation, the organisations providing the training and evaluating the training cannot be the 
same, nor can they be organisations in a hierarchy. The authorised organisations will be 
assessed by the accredited institutions periodically and audited by the VQA with or without 
notification.  

For the apprenticeship programmes (which are considered non-formal learning in Turkey), 
there are standards for the apprenticeship and master builder, and a member of the related 
professional organisation is present in the testing committee.  

4.3 Evaluation framework 

There is a framework for evaluation. Internal evaluations are conducted by the 
organisations carrying out the tests and certifications. These are not distributed beyond the 
organisations concerned. External evaluations are within the responsibility of the VQA and 
accreditation organisations. For the training provided by MoNE, training centres and 
educational settings are evaluated periodically, i.e. during the training and at the end of the 
year. 

5 ASSESSMENT METHODS 
5.1 Methods used 

As assessment methods, written tests/examinations (essay and multiple choice questions, 
matching items, fill in the blanks questions) oral assessment (interviews/presentations, 
debates), simulations, case studies and the portfolio method are the assessment methods 
planned to be used in the validation system. The multiple choice tests and simulation 
methods have been used in the first national qualification (plastic welder) for all candidates. 
Candidates have the right to appeal, initially to the authorised certification body and finally 
to VQA. 

The methods to be used for different qualifications are identified in the national 
qualifications system.  

In the technical and vocational schools (which provide formal learning) and training centres 
(which provide non-formal learning), written tests/examinations and oral assessments are 
used.  

5.2 Advantages and disadvantages of the methods used 

Since the validation methods are in the process of development, no information is available 
yet. As the assessment methods are determined for each qualification separately, 
disadvantages are not expected to occur and it is anticipated that stakeholder trust will not 
be affected.  

http://cygm.meb.gov.tr/ is
http://cygm.meb.gov.tr/ is
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.myk.gov.tr/
http://www.meb.gov.tr/
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6 VALIDATION PRACTITIONERS 
There are not yet any specific ‘validation practitioners’. The validation practitioners 
(teachers, educators and professionals from the related fields) with related qualifications 
are defined within the national qualification system which is in progress.  

In MoNE, there are general competences required of the teachers of all levels which came 
into force in 2006. Moreover, specific field competences required from basic education 
teachers with performance indicators came into force in 2008. In accordance with these 
developments, a school-based professional developmental guide has been prepared to 
support their professional and personal development. This guide brings certain 
responsibilities to teachers concerning the provision of their professional life and supports 
the lifelong learning of teachers. Specific qualifications and training for validation 
practitioners are in development. 

http://www.meb.gov.tr/
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