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CHAPTER 1. 

1 External factors influencing VET  

 Swedish VET is typified in some parts today by its historical development. Views on the aim 

and role of education have historically oscillated between emphasizing the development of 

generic skills and emphasizing the role of education in skills provision.  The role of and 

coordination between the state and working life in organising and delivering education have also 

changed over time. Questions regarding skills provision, both regionally and nationally, youth 

unemployment and the weak economy are factors that have a strong impact on the focus of 

initiatives, and past and ongoing reforms of VET.   

1.1 Development of VET in Sweden 

 The elementary school was established in Sweden in 1842 when each parish had its own 

school and teacher. VET after the elementary school was mainly provided at workplaces. 

Education for a practical trade or craft was often based on practical work where a trainee was 

linked to a master craftsman in the trade. This was referred to as being a journeyman or 

apprentice. Masters were linked to a guild which was regulated under Swedish law. As early as 

1918 a need was perceived for ‘practical youth schools’. The advent of industrialisation required 

specialisation in vocational life and placed demands on the development of industrial vocational 

processes. Providing VET at workplaces became too difficult. A system of apprenticeship 

schools, vocational schools and vocational training schools was established.1 However, the 

scope of vocational education was fairly limited, and education still took place mainly at 

workplaces.  

 In the 19th century, the idea of liberal adult education (folkbildning) was developed, where 

citizens in a democratic and equitable manner were given the opportunity to acquire new 

knowledge and values. Education movements and new popular movements emerged alongside 

and in interaction with each other. The first folk high schools, lecture associations and so-called 

education circles started. Regular public support for popular education was introduced more 

widely in the 1920s. This form of liberal education has continued and is organised by, for 

example, adult education associations, folk high schools and libraries and has an important role 

in today's VET (see section 2.3.2). 

 During the 20th century, VET was restructured approximately once every 20 years to 

adapt to developments in vocational areas. Towards the end of the 1960s the view that industry 

                                                 
1 This review is based on the description in ‘Path to the Future – a reformed upper secondary school (Framtidsvägen – 
en reformerad gymnasieskola), SOU 2008:2’.  



	
	  

7 
 

should have more influence over VET became more prominent. In 1970 an integrated upper 

secondary school was introduced, Lgy 70, in which vocational programmes lasted for two years.  

In comparison with the former vocational schools the element of academic subjects increased. 

VET in the upper secondary school was intended to be introductory and only completed when 

students became employees. In 1994 a course-based upper secondary school was introduced, 

where vocational and academic oriented programmes resembled each other more closely. The 

older system did not provide sufficient basic knowledge for students to be adequately prepared 

for the rapidly changing demands of working life. From 1994 approximately one third of the 

education was made up of compulsory core subjects, which also provided basic eligibility2 to 

higher education.  

 In order to provide tailored education corresponding to real needs on the labour market, 

advanced vocational education (kvalificerad yrkesutbildning) was started, after a trial period, in 

the early 2000s. The content and focus on education varied primarily because the needs of the 

labour market were changing. All education was run in close collaboration with companies and 

other employers in order to ensure compliance with the requirements of working life.3 

 The Swedish National Agency for Higher Vocational Education (Myndigheten för 

yrkeshögskolan) was established in 2009 and has been responsible since then for issues 

concerning higher vocational education (yrkeshögskoleutbildning) in Sweden. Apart from 

analysing the needs of the labour market, the agency decides what education programmes 

should be available in higher vocational education and makes state grants available to education 

providers. (See section 2.2.2.) 

 Since the beginning of the current millennium, the international studies Sweden has 

participated in have shown that the knowledge students leave school with is not as good as 

before. Many students drop out of their upper secondary studies. Sweden also has a higher level 

of youth unemployment compared to other countries. These trends led to the reform of both the 

upper secondary school and the compulsory school in 2011. Swedish adult education has 

recently been reformed, and currently upper secondary education for learning disabilities is 

undergoing reform. 

 

                                                 
2 To access higher education there are general and in some cases specific entry requirements. Basic eligibility consisted in 
a graduation from upper secondary school including passing grades in certain compulsory core courses in 
Swedish/Swedish as a second language, English and Mathematics. Additional specific entry requirements were needed to 
access some higher education courses or programs. For example, engineering courses required that a student had 
successfully completed a higher level of mathematics. 
3 http://www.yhmyndigheten.se/studerande/kvalificerad-yrkesutbildning 
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1.2 Population and employment  

 Sweden is the fourth largest country in Western Europe in terms of land area, and in 2012 

has a population of just over 9.52 million inhabitants. The population is concentrated in the 

southern and central parts of the country, mainly in the Mälar region (2 924 278 inhabitants)4, 

Greater Göteborg (942 336 inhabitants) 5 and Greater Malmö (665 563 inhabitants)6. Just as in 

other parts of Europe, and also other regions in the world, Sweden has an increasing proportion 

of elderly persons in the population. This means that there will be a shortage of skilled labour 

when the older generation leaves the labour market, especially in small towns and rural areas. It 

is therefore important to take advantage of all the resources on the Swedish labour market, for 

example, to increase the throughput of young people in the education system and to avoid upper 

secondary school dropouts.7 

 

  

Figure  1: Population in ages 0–19, 20–64 and 65 years and older 1960–2011 and forecast 2012–2060.8  

 Employment rates are highest for the age group between 25 and 54 years. Changes in the 

labour market during the latter part of 2011 show an increasingly weak labour market. This is 

                                                 
4 The counties of Stockholm, Uppsala, Västmanland and Södermanland in 2011 
5 The municipalities of Ale, Alingsås, Göteborg, Härryda, Kungsbacka, Kungälv, Lerum, Lilla Edet, Mölndal, Partille, 
Stenungsund, Tjörn andÖckerö 2012. 
6The municipalities of Malm, Lund, Trelleborg, Burlöv, Kävlinge, Lomma, Staffanstorp, Svedala, Vellinge, Eslöv, Höör 
and Skurup 2012-06-30. 
7 Generational change and regional population, The Swedish Public Employment Service 2010. 
8 Adapted from Demographic reports 2012:2, The future population of Sweden 2012–2060, Official Statistics of Sweden 
Statistics Sweden, 2012 
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reflected in somewhat higher unemployment rates. The Swedish Public Employment Service 

(Arbetsförmedlingen) has identified certain groups that are more adversely affected than others. 

These groups include persons born abroad, persons with education only up to compulsory 

school level, persons aged 55–64, and persons with a functional disability and reduced capacity 

to work.9 

 

Figure  2: The proportion unemployed by different groups, annual average for years 2010 and 2011.  
 Source: Labour market report 2012, Public employment service.  

 The number of unemployed aged 15–74 was 376,000 in September 2012. This 

corresponds to an unemployment rate of 7.4%, an increase of 0.6 percentage points compared 

to the same month for the previous year. The rate was 7.2% unemployment for men, whilst the 

corresponding figure for women was 7.6%. Amongst youth aged 15–24, 138,000 were 

unemployed. This corresponds to a rate of 22,2% unemployment for this group. Of the 

unemployed youths 53,000 were full-time students.10 

                                                 
9 Labour market report, The Swedish Public Employment Service (AF-2011/414101) 2012. 
10 The Swedish Labour Force Survey, Statistics Sweden, September 2012. (Young people who are studying, but state that 
they are applying for jobs are listed as unemployed. It may for example refer to young people looking for summer jobs or 
students about to complete an educational programme.) 
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 Immigration to Sweden has increased in recent years, but no more than in other similar 

countries. In neighbouring countries, Denmark and Norway, the increase has been significantly 

greater. Nor is it the case that immigration has been significantly higher to Sweden compared to 

other comparable countries in Europe. However, what distinguishes Sweden is that there is a 

relatively high proportion of refugees and their relatives amongst immigrants. This immigration is 

not matched by a corresponding demand on the labour market. It has its origins in a desire to 

help people in need of a sanctuary. In overall terms, Sweden has a higher proportion of persons 

born abroad in relation to the total population than most other OECD countries. If account is 

taken of the differences in the composition of immigration and its scope, the differences between 

countries in terms of the employment of persons born abroad is surprisingly small.11 

1.3 Skills provision  

 According to the government Sweden must strengthen the work on matching job seekers 

with job vacancies. It is also important to provide support for those who are furthest from the 

labour market.12 The government has as a result focused on strengthening the linkage between 

education and working life, both within upper secondary and tertiary VET. 

 According to Statistics Sweden's (Statistiska centralbyrån) analysis13 of the supply and 

demand for trained labour by the year 2030, the demand for staff with secondary and tertiary 

education will increase during the forecast period. At the same time it states that, while the 

availability of people with tertiary education will continue to increase, the availability of people 

with no more than secondary education will decline. Within the health care sector, for example, 

the demand for labour will be very high and increase up to year 2030, particularly for staff with 

upper secondary health care qualifications. Similarly availability of labour with qualifications in 

upper secondary and tertiary education will decrease creating a difficult recruitment situation for 

the manufacturing industry. Interest is also low in education programmes in business and 

administration at upper secondary level, and this is expected to lead to a shortage of persons 

with this competence. In virtually all areas, the demand for post upper secondary competence is 

expected to increase up to 2030.  

                                                 
11 Employment of immigrants – an ESO report on labour market integration. 
Report to the Expert group on studies in public finances 2011:5 (Rapport till Expertgruppen för studier i offentlig 
ekonomi 2011:5), Åsa Olli Segendorf, Tommi Teljosuo. 
Government Offices, Ministry of Finance.  
12Budget Bill (Budgetpropositionen) 2013, 2012/13:1 
13 Statistics Sweden, Trends and Forecasts 2011( Trender och Prognoser 2011).  
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Figure 3: Areas with the greatest shortages of trained persons 2030 (thousands of persons).  
    Source: Statistics Sweden   

 In order to determine the need for competence, the government has taken measures to 

analyse, assess needs and plan measures to be implemented at regional level (see section 

3.3.2). In addition to more long-term strategies, temporary measures are being initiated also by 

local, regional and state players to meet the needs of industries or regions who are losing jobs or 

need labour.  

1.4 Challenges 

 According to the Education Act (skollagen), it is the responsibility of the municipalities that 

‘education and the number of places provided should as far as possible be adapted to the 

wishes of students’14. In municipal adult education (kommunal vuxenutbildning), adults ‘should 

be given opportunities to develop their knowledge and competence in order to strengthen their 

position in working and societal life…’ where ‘the starting point for education should be the 

                                                 
14Chap. 15 Section 30, Education Act (SFS 2010:800).  
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needs and preconditions of the individual’.15 One difficulty in planning and determining the 

dimensioning of VET is that in the end it is individuals who choose their own study paths. The 

dimensioning of VET are steered by individual choices and interest, and this means that 

information and different incentives are the means by which students can be attracted to specific 

vocational education programmes (see also appendix 2).  

 

 The Education Act therefore emphasises the importance of students having access to 

guidance when choosing studies (see section 4.1). In the upper secondary school reform 

introduced autumn 2011 (Gy 2011)16 vocational education has become more vocationally 

oriented with fewer general courses. Admission requirements to upper secondary vocational 

education have been strengthened. The government will take measures to strengthen vocational 

education over the next few years. These aim at increasing recruitment, and raising throughput 

to enable students to establish themselves on the labour market. 

 

 In the budget bill for 201317 the government highlights a number of areas in secondary and 

tertiary VET where measures need to be taken. Some examples of these are given below: 

 

o Strengthen vocational teachers and training for vocational teachers. 

o Invest in the vocational introduction programme (yrkesintroduktion) (see section 2.2.1) by 

offering incentives to organisers who invest in enhancing quality in the vocational 

introduction. 

o Further develop quality in workplace-based learning, among other things by introducing 

incentives to organisers, and invest in developing national training for supervisors. 

o Continue investments in apprenticeship education by increasing grants to employers 

providing places.  

o Increase quality in all parts of adult vocational education and ensure substantial investments 

to improve opportunities for vocationally oriented adult education.  

o Strengthen higher vocational education to attract foreign born students to their programmes, 

and also include students with functional disabilities.  

o Continuing support for the development of education in Swedish for immigrants.  
 

 One challenge for Sweden is to make use of the competence of newly arriving persons in 

Sweden. The language introduction (språkintroduktion) is one means within the introduction 

programmes of the upper secondary school of improving opportunities for upper secondary 

studies (see section 2.2.1). Swedish tuition for immigrants (Svenska för invandrare - SFI) has 

been strengthened in the bill.  

                                                 
15Chap. 20, Section 2, Education Act.  
16 Higher requirements and quality in the new upper secondary school, Bill 2008/09:199. 
17Budget Bill (Budgetpropositionen) 2013, 2012/13:1.  
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CHAPTER 2. 

2 Providing VET in a lifelong learning perspective  

2.1 Diagram of the Swedish education and training system  
 

 
 
Education forms ISCED level18 Number of years 
Compulsory school 1 and  2 9 
Upper secondary 
school 

3 3 

Municipal adult 
education 

3 varying 

Higher vocational 
education 

4 and 5B ½ – 3 

University and 
university colleges 

5A and 6 2 – 6 

                                                 
18 International Standard Classification of Education. The Swedish national qualification framework (NQF) and its 
reference to the European qualification framework (EQF) have not yet been established.  
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2.2 Government-regulated VET provision 

 Swedish VET includes upper secondary vocational education, and non-academic and 

academic tertiary education. After compulsory school, students can proceed to one of the 

vocational programmes (yrkesprogram), or the higher education preparatory programmes 

(högskoleförberedande program) in the upper secondary school (gymnasieskola). Adults who do 

not have an upper secondary education or who wish to change career paths can also take an 

upper secondary vocational education by studying vocational courses in municipal adult 

education (kommunal vuxenutbildning). The non-academic tertiary education mainly consists of 

1 to 2 year higher vocational education (yrkeshögskoleutbildningar) programmes. Academic 

tertiary education consists of a number of programmes in higher education leading to vocational 

qualifications at basic or advanced levels. This applies to education for professions requiring 

specific knowledge or certification to work within the profession. Many of these programmes are 

in the areas of health care and agriculture as well as in the educational sector. Education in 

higher education is not covered in this report. 

 

2.2.1 Upper secondary VET 

 VET in the upper secondary school consists of national vocational programmes that aim at 

preparing students for their future professional lives. Students in vocational programmes can 

attend a school-based education (skolförlagd utbildning) or an apprenticeship education 

(lärlingsutbildning). Municipal education at upper secondary level aims at providing adults with 

knowledge up to a level corresponding to that provided by the upper secondary school. The 

starting points in municipal adult education are the needs and circumstances of the individual.  
 
Structure	and	orientation		

 Vocational programmes in the upper secondary school are generally three years, and 

cover a broad spectrum of vocational areas and vocational outcomes (see annex 1). The 

programme structures and courses included in the different programmes are determined 

nationally (see also section ‘Teaching, steering and working methods’ below). The scope of the 

courses is given in upper secondary credits (gymnasiepoäng). 
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Figure 5: General programme structure for vocational programmes in the upper secondary school. The   
 whole education covers 2 500 upper secondary credits, of which 600 credits are in foundation 
 subjects, 1600 credits are in programme specific subjects and subjects within orientation and 
 programme specialisations, 200 credits are in individual options and 100 credits for a diploma 
 project.  
 

 The upper secondary foundation subjects are included in all programmes in the upper 

secondary school, but vary in scope between vocational programmes and higher education 

preparatory programmes. These subjects are English, history, physical education and health, 

mathematics, science studies, religion, social studies, and Swedish or Swedish as a second 

language. The vocational subjects and other subjects in a vocational programme are determined 

nationally. However, schools can combine different courses in programme specialisations 

enabling students to focus their studies on a specific vocational outcome. All students have the 

right in their programme or through extensions to study the courses required for basic eligibility19 

to higher education. 
 

                                                 
19 To access higher education there are general and in some cases specific entry requirements. In addition to a vocational 
diploma students must have passing grades in certain courses in Swedish/Swedish as a second language, English and 
Mathematics to obtain basic eligibility for higher education. Specific entry requirements are needed to access some higher 
education courses or programs. For example, engineering courses require that a student had successfully completed a 
higher level of mathematics. 
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 Due to the modularised programmes, students in upper secondary school can transfer one 

or more courses to another programme such as when changing study route. Municipal adult 

education at upper secondary level provides with few exceptions the same courses, and this 

means that students can build further on their earlier studies and obtain a vocational diploma or 

gain a qualification in a new area. 

 Nationally determined programmes do not exist in municipal adult education. Instead 

students study one or more courses based on their specific needs and preconditions. An 

individual study plan should be drawn up together with the student. Here there is also 

information about students' education goals and planned scope of the studies.  
 

Admission requirements  

 Admission requirements to upper secondary school differ between vocational programmes 

and higher education preparatory programmes.20 To be admitted to a vocational programme, 

students must have passing grades in the subjects of Swedish, or Swedish as a second 

language, English, mathematics and five other compulsory school subjects. The requirements 

for admission to higher education preparatory programmes are higher, and as such require 

passing grades in nine other compulsory school subjects. Students in the compulsory school, 

who have not achieved eligibility for a specific national programme, may attend one of the 

introductory programmes (see further below) to remedy this.  

 Municipal adult education at upper secondary level aims at strengthening and supporting 

adults in their learning. An adult is eligible to participate in upper secondary education if resident 

in the country, lacks the knowledge which the education aims at providing, and also has the 

preconditions to satisfactorily complete the education.21 Students are eligible from the second 

half of the calendar year in which they reach the age of 20, or have just completed a national 

programme in the upper secondary school or equivalent education.  

 
Alternative routes 

 Students who are not eligible for an upper secondary school national programme can 

apply to five introductory programmes (introduktionsprogram). The introductory programmes 

should give students an individually adapted education, which satisfies their varying educational 

needs and provides clear educational routes. They should lead to entrance into the labour 

market, and provide as good a foundation as possible for further education.22 For example, the 

language introduction programme (språkintroduktion) gives immigrant youth who have recently 

                                                 
20 Chap 16, sections 30-31 Education Act.  
21 Chap 20, section 20 Education Act.  
22 Special programmes and eligibility to vocational programmes (Särskilda program och behörighet till yrkesprogram), Ministry 
Memorandum U2009/5552/G, Ministry of Education, 2009-09-25. 
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arrived in Sweden an education where emphasis is put on the Swedish language to make it 

possible for them to progress to upper secondary school, or to other forms of education. In the 

vocational introduction (yrkesintroduktion) students should receive a vocationally oriented 

education which makes it easier for them to establish themselves on the labour market, or which 

leads to studies in a vocational programme. Preparatory education (preparandutbildning) should 

cover the compulsory school subjects where the student did not achieve a passing grade and 

which are required for eligibility to a specific national programme. 

 After nine years in compulsory school, students with learning disabilities have the right to 4 

years of education in the upper secondary school for pupils with intellectual disabilities 

(gymnasiesärskola). The upper secondary school for learning disabilities consists of 8 national 

programmes and individual programmes, and aims i.e. at preparing students for vocational life. 

In a similar way special needs education for adults (särskild utbildning för vuxna) is directed to 

adults with intellectual disabilities. 

 

Diploma requirements 

 The upper secondary school's vocational programmes are intended to lead to a vocational 

diploma (yrkesexamen). Under certain circumstances, a student in municipal adult education 

can also receive a vocational diploma. The requirements for a vocational diploma in the upper 

secondary school and municipal adult education at upper secondary level are essentially the 

same with some exceptions.  

 A student in the upper secondary school should have grades from an education 

programme covering 2 500 credits. For a student in municipal adult education, the education 

should cover 2 400 credits. In both these education forms, 2 250 of these credits must be 

approved and specifically include passes in Swedish or Swedish as a second language, English, 

mathematics, and a pass in the diploma project. Both for students in the upper secondary school 

and municipal adult education, there are further demands stating what courses must be passed 

to obtain a vocational diploma.  

 

Validation 

 Within municipal adult education at upper secondary level, validation is possible within all 

courses and shall be based on the student's preconditions and needs. Validation is defined in 

the Education Act (skollagen) as a process that involves a structured assessment, evaluation 

and documentation as well as the recognition of an individual’s knowledge and skills regardless 

of how they were acquired. A student who has validated part of a course does not have to attend 

classes in that part of the course. The student’s knowledge may also be documented in a 

certificate. 
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Learning at workplaces 

 Learning at one or several workplaces is possible in all upper secondary education. In the 

upper secondary school's vocational programmes, workplace-based learning (arbetsplatsförlagt 

lärande, APL) is compulsory and covers a minimum of 15 weeks of the three-year education. 

There are no upper limits. APL is not compulsory in adult education and higher education 

preparatory programmes.  

 The content of workplace-based learning is governed by the same syllabuses applicable to 

school-based education. A student participating in workplace-based learning has a supervisor at 

the workplace. Supervisors should have the necessary knowledge and experience for the task, 

and also in other respects considered to be appropriate. 

 If more than half the learning takes place at a workplace, it is referred to as upper 

secondary apprenticeship education, and this was introduced into the regular education system 

in 2011. Upper secondary apprenticeship education requires individual education contracts 

between the student and the student's guardian, employer and school. Apprenticeship education 

also exists in municipal adult education and special education for adults.  

 In the introductory programme, it is also possible to take part in learning at a workplace 

where there is no link to the syllabuses. This is referred to as work placement (praktik). 

 

Teaching, steering and working methods  

 Each subject in the upper secondary school has a syllabus that has the same general 

structure. The syllabuses contain not only descriptions of the subject as a whole, but also 

descriptions of each course included in a subject. For the subject as a whole, the aim of the 

subject and the long-term goals are set out, as well as the courses that are included in the 

subject. Core contents and knowledge requirements are specified for each course.23 In addition 

to what is laid down in the syllabuses, teachers choose methods, literature and the material they 

wish to use in their teaching. 

 The Swedish government is giving prominence to some specific perspectives in education. 

One of these is entrepreneurship. The government has drawn up a national strategy in the 

education area for entrepreneurship, where initiatives support the development of 

entrepreneurship in school and higher education. The initiatives should aim at encouraging 

entrepreneurship in education at all levels. 

                                                 
23 The goals are expressed in terms of students “ability to”, “knowledge about”, “understanding of” and “skills in” and 
knowledge requirements are formulated using active verbs following a learning outcome-based approach..   
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Teaching staff 

 To teach in vocational education in the upper secondary school and municipal adult 

education at upper secondary level, a higher education degree in vocational education 

(yrkeslärarexamen) is required. To teach in a Swedish school a teacher registration is required, 

demonstrating that the teacher is qualified to teach in the subjects. However, due to the lack of 

qualified teachers, teachers in vocational subjects are exempted from the registration 

requirement. Nevertheless application for teacher registration may be made if one has a 

vocational teacher's degree. Even though there may be no requirement for registration, schools 

should give priority to qualified teachers when employing.   

 A supervisor must be appointed when teaching is provided at a workplace. The supervisor 

is the contact person for the school and provides support for the student at the workplace. 

 

Teacher training 

 A higher education degree in vocational education can be obtained by studying 1.5 years 

in vocational teacher training at a university college or university. However, in order to teach it is 

necessary to have advanced and relevant vocational knowledge or post-upper secondary 

education in the subject to be taught. In addition, basic eligibility for studies in higher education 

is a requirement. A person who is already working as a vocational teacher but lacks a degree in 

vocational education only needs to study for 1 year at a university college or university. 

Vocational teacher education comprises the core of education methodology, namely general 

teaching knowledge and skills, and also practical supervised training in a school 

(verksamhetsförlagd utbildning, VFU).  

 

Organisers and funding  

 Education in the Swedish school system is arranged by municipalities, county councils and 

the state. In addition to these public organisers, private players may also be approved as 

organisers of education and run independent upper secondary schools (fristående 

gymnasieskolor). It is the Swedish Schools Inspectorate (Skolinspektionen) that approves 

independent schools. Independent schools are regulated by the same steering documents as 

municipal schools (see also section 3.1.1). 

 Private organisers do not exist in municipal adult education. However, the municipalities 

can outsource assignments.  

 Funds for the school come from the municipal budget through state grants and municipal 

taxes. Central government financing is based on a number of different parameters such as 
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population, population structure, social structure and number of immigrants. For independent 

upper secondary schools that have received a permit to run vocational education, the rule is that 

municipalities pay grants on the same conditions as for their own schools.  

 Regardless of who is the organiser, both upper secondary school and municipal adult 

education at upper secondary level are free of charge. In adult education students must 

themselves pay for their teaching materials (see section 4.2.1).  

Participation in upper secondary school and municipal adult education at upper 
secondary level 2011 

 During school year 2011/2012, there were around 370 000 students attending upper 

secondary school. One third of the students who attended their first year in upper secondary 

school during the school year 2011/2012 took part in a vocational programme, while more than 

half took part in a higher education preparatory programme. The proportion of students in 

vocational programmes has decreased over the past two to three years, but there are 

differences between the programmes. The Building and Construction Programme, for example, 

attracted more students compared to the previous school year.24 (See also appendix 2). 

 

 The number of students in municipal adult education at upper secondary level has 

increased in recent years and amounted in 2011 to nearly 165,000 people. The increase is partly 

explained by the targeted state grant to municipalities which organise vocational upper 

secondary education, known as yrkesvux (adult vocational education). For example, the number 

of students attending courses in the health care sector has increased.25 

 

2.2.2 Non-academic tertiary VET  

 The majority of non-academic tertiary VET is provided within the framework of higher 

vocational education (yrkeshögskolan). 26 There are also other forms of state regulated VET, 

such as supplementary education, education for interpreters and education for specific job 

positions (see further ‘Other education’ below). 
 

                                                 
24 Schools and students in upper secondary school, school year 2011/12 (Skolor och elever i gymnasieskolan, läsåret 
2011/2012), Skolverket (dnr 71-2012:33), 2012. 
25 Students and results in municipal adult education 2011 (Elever och studieresultat i komvux år 2011), Skolverket (dnr 
71-2012:33, 2012). 
26 Earlier this was referred to as advanced vocational education. This type of education will remain in place up to 2013.  
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Structure and orientation 

 Higher vocational education is based on the needs of the labour market and thus varies in 

length. Many programmes cover two years of full-time studies, but they can also be six months 

or more. The length of the education is specified in higher vocational education credits – HVE-

credits - (yrkeshögskolepoäng, Yh-poäng) where 5 credits correspond to one week of full-time 

studies. 100 credits corresponds to 6 months full-time studies, 200 credits to full-time studies 

over a year, 400 credits to 2 years full-time studies etc. Higher vocational education should be 

developed and delivered by working life and education organisers in close cooperation.27 The 

programmes consist of several courses, in accordance with an education plan drawn up by the 

education organiser (see also section 3.1.1). 

 More or less 60% of the programmes in higher vocational education also offer Swedish 

with a vocational orientation as an additional support. The target groups are students with a 

mother tongue other than Swedish. Swedish with a vocational orientation is run parallel with 

ordinary teaching. However there are differences between sectors. For example a high 

proportion of education providers within the computer and ICT sectors offer Swedish with a 

vocational orientation. The opposite is true for programmes in the transport industry.   

 For a programme to be approved by the Swedish National Agency for Higher Vocational 

Education (Myndigheten för yrkeshögskolan), it should satisfy the needs for skilled labour in 

working life (see sections 3.1.1 and 3.1.2).28 This means that contents and focus of the 

education varies (see also appendix 2). The education should also aim at developing or 

maintaining professional skills in a narrow vocational area which is of importance for the 

individual and society.  

 

Admission requirements and diploma requirements  

 To be eligible for higher vocational education the applicant must hold a diploma from the 

upper secondary school or from municipal adult education.29 Many education programmes also 

have specific entry requirements. For instance, this may relate to specific courses in upper 

secondary school or vocational experience in the orientation of the education. It is the VET 

provider that decides on the specific entry requirements.  

 

                                                 
27 Chap. 1 Section 6, Act on higher vocational education (2009:128).  
28 Act (2012:490)on changes to the Act on Higher Education (1992:1434).  
29 Applies from 2013-01-01. Until then, the following formulation applies: received a final grade from a complete 
national or specially designed programme in the upper secondary school, with a minimum of a passing grade for at least 2 
250 upper secondary credits, or received a final grade from municipal upper secondary adult education with a passing 
grade for at least 2 250 upper secondary credits. The changes arise from the new upper secondary school introduced in 
autumn 2011 (Gy2011).  



	
	  

22 
 

 An education in higher vocational education should be completed with a diploma in higher 

vocational education (yrkeshögskoleexamen) providing the student has done what is required to 

receive the lowest passing grade in all courses in the education, and that the education covers 

at least 200 HVE-credits.30 An education should be completed by an advanced diploma in higher 

vocational education (kvalificerad yrkeshögskoleexamen) providing the student has fulfilled the 

conditions for receiving the lowest passing grade in all courses included in the education, and 

that the education covers at least 400 HVE-credits, and at least one quarter of the education 

consists of workplace-based learning, and that the student has completed a diploma project. 31 

	

Validation 

 Within higher vocational education validation may be used to provide a basis for decisions 

regarding admission to the programmes. Knowledge, skills and competences acquired through 

training, job experience or otherwise may also be validated and recognised for part of a 

programme. The education provider is responsible for the validation process.  

	

Learning at workplaces 

 All education in higher vocational education combines school-based learning with work-

based learning (Lärande i arbetslivet – LIA). In advanced higher vocational education, at least a 

quarter of the education period must be carried out as LIA. By means of LIA, students are given 

the opportunity of obtaining solid working life experience, and making contacts which can lead to 

work after the education. As in other courses, education providers should draw up a syllabus for 

LIA. This should show what goals students are expected to achieve, and how education 

providers grade knowledge, skills and competences. The goals of a LIA course should be 

formulated so that they contribute to the education goals and qualifications required for future 

professional roles. 

 

Teaching, steering and working methods  

 An important element in higher vocational education is students' involvement and their 

opportunities to influence the structure and delivery of the education.32 Each programme should 

have a plan.33 Teaching and teaching materials are determined by the management group of the 

provider who is also responsible for carrying out systematic quality monitoring.34 Also in higher 

                                                 
30 Chap. 1, Section 13, ordinance (2009:130) on Higher Vocational Education.  
31 Chap. 1 Section 14, Ordinance on Higher Vocational Education.  
32 Chap. 1 Section 7, Ordinance on Higher Vocational Education.  
33 Chap. 2, Section 7, Ordinance on Higher Vocational Education.  
34 Chap. 4 Section 2, Ordinance on Higher Vocational Education.  



	
	  

23 
 

vocational education, education should contribute to developing student competences in 

entrepreneurship. 

 Higher vocational education can also be run in the form of distance courses. In the 

learning centres (lärcentra), run by municipalities, trade unions, adult education associations and 

other organisations,  students have access to guidance and counselling, premises and technical 

functions such as computers connected to the Internet, video conferencing, copying and 

examination facilities. Learning centres are open to adult students in all education forms: higher 

education, higher vocational education, municipal adult education (see section 2.2.1 above) and 

liberal adult education (see section 2.3.2 below).  

 

Teaching staff 

 There should be a person appointed by the education provider who manages the daily 

work. This person should focus primarily on developing the education.35 There are no specific 

eligibility requirements for those who teach other than that ‘the persons used by education 

providers for teaching or supervision either through education or experience should have the 

competence required for the education they provide’.36 

 

Organisers and funding  

 The Swedish National Agency for Higher Vocational Education (Myndigheten för 

yrkeshögskolan) does not provide education under its own auspices, but approves and allocates 

state grants in response to applications from education providers.37 A programme that has been 

approved may be offered a limited number of rounds as determined by the agency..  Thereafter 

a new application must be made to the agency. The provider has the right to charge a fee for 

studies with the approval of the agency.38 Students who attend publically funded programmes 

are also eligible for student aid (see also Section 4.2.1). 

 

Participating in higher vocational education 2011 

 Higher vocational education today accounts for about 10% of the total supply of tertiary 

educational programmes. The number of students in higher vocational education and advanced 

vocational education (see section 1.1) has increased in recent years and was 44,300 in 2011. 

                                                 
35 Chap. 4 Section 1, Ordinance on Higher Vocational Education.  
36 Chap. 1 Section 12, Act on Higher Vocational Education.  
37 Chap. 1 Section 7, Act on Higher Vocational Education.  
38 Chap. 1 Section 4, Ordinance on Higher Vocational Education.  
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Most students are in the areas of finance, administration and sales and in technology and 

manufacturing.39 (See also appendix 2.) 

 

Other forms of government-regulated education 

 Supplementary education (kompletterande utbildningar) is typified by having private 

organisers (owners) who may be either physical persons or organisations. The education can 

function as a complement to upper secondary education, and often focuses on a subject or 

vocational area. It exists in areas such as art, dance, theatre, music, handicrafts, media and 

aviation. Admission requirements may be examples of work, or different forms of eligibility 

requirements. Supplementary education is not part of the school system for adults, but the 

majority of these programmes provide entitlement to student aid. The supervisory agency is the 

Swedish National Agency for Higher Vocational Education.  

 Education programmes geared to specific job positions (statliga befattningsutbildningar) 

are provided by different authorities such as the Swedish Armed Forces, the Swedish Civil 

Contingencies Agency, the Swedish Police, and the Swedish Customs. For these programmes, 

different systems for financing studies are applied. Some provide entitlement to student aid 

whilst others are provided for employees. There are both non-academic and academic education 

programmes.  

  

2.3 Other forms of VET  

 There are many other players providing both initial and advanced VET. In most cases this 

relates to non-formal education arranged by private education companies and labour market 

partners. The education is financed through fees or by companies and organisations, but public 

grants are also provided.  

 

2.3.1 Education in working life  

 Often issues concerning competence development or education at the workplace are 

regulated in agreements between the labour market partners, either nationally or locally. In some 

areas, the labour market partners cooperate in vocational boards (yrkesnämnder) and 

competence councils (kompetensråd). They may be responsible for deciding on apprenticeship 

periods, carrying out trade and journeyman’s examinations and issuing trade certificates. 

Industry organisations also develop validation models for professions within their industry. The 

                                                 
39 Annual report 2012. Statistics on higher vocational education, advanced vocational education and supplementary 
education. The Swedish National Agency for Higher Vocational Education, 2012. 
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models can be used to satisfy the needs of industry for competence, or to enhance an 

individual's employability or capacity to run their own business.  

 On completion of upper secondary education (see section 2.2.1) some industries require 

ready-education period (färdigutbildning), a work placement or apprenticeship period, in a 

company before the person can take an trade and journeyman’s examination or receive a trade 

certificate. For persons not holding an upper secondary qualification in the sector it is also 

possible to participate in the whole of the education as an apprentice in a company. The duration 

of education varies depending on the profession, but can be up to 4 to 5 years. Salaries are 

often lower, both for those who are engaged in their ‘ready-education period’ and company 

apprentices.  

 

Continuing VET for employees 

 It is the employer or the person's own company which totally or partially covers the cost of 

staff training. Staff training can take place either during or outside working hours. This may cover 

participating in education, conferences, seminars and workshops, and also the introduction of 

new work tasks and self-studies.  

 During the first half of 2010, slightly less than 2 million persons in Sweden took part in 

some form of staff training, which corresponds to 44% of those employed aged 16–64. The most 

common education orientation for women was in the area ‘health and medical care’ whilst men 

were mainly educated in ‘technology and manufacturing’ and different types of ‘computer use’. 

Education in ‘working life, quality and working methods’ and also ‘business economics, 

commerce and offices’ were common orientations for both women and men.40 

 

2.3.2 Liberal adult education  

 Sweden has a long tradition in liberal adult education (folkbildning), a type of non-formal 

learning which is typified by being ‘free and voluntary’. Liberal adult education covers education 

in folk high schools (folkhögskolor) and adult education associations (studieförbund) that are not 

restricted to state determined curricula or syllabuses. Each folk high school and adult education 

association decides on the content and organisation of their education. 
 

Orientation of education 

 The folk high schools provide shorter and longer special courses. The 1 to 3 years VET 

programmes are special courses for a specific profession, e.g. journalist, recreation leader, 

treatment assistant, cantor and sign language interpreter. Both shorter and longer courses in 
                                                 
40Educational statistics yearbook 2012, SCB.  
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crafts and the aesthetic area are also common. Some vocational education is at post-upper 

secondary level and has special admission requirements, whilst others are at upper secondary 

level. 

 Adult education associations mainly provide shorter and longer study circles across a very 

broad area. Programmes in truck driving and bookkeeping are examples of vocationally oriented 

courses which are often provided in the evenings or at weekends.  
 

Education providers  

 Today there are approximately 150 folk high schools in Sweden. A majority of these are 

run by popular movements, non-commercial organisations, foundations or associations, but 

county councils and regions can also be the organisers. The 10 largest adult education 

associations are also run by popular movements, associations and other organisations. Study 

circles and other activities are often provided by local or regional associations.  
 

Financing 

 Liberal adult education is largely financed through support from the state, regions and 

municipalities. State support makes up 73% of the grants to adult education associations, and 

71% of grants to folk high schools. The conditions for state grants to folk high schools and adult 

education associations are regulated in the Ordinance on State Grants for Adult Education 

(förordningen om statsbidrag till folkbildningen - SFS 1991:977). The Swedish National Council 

of Adult Education (Folkbildningsrådet), a non-profit association, has the task from the 

government of distributing grants, and also following up and evaluating activities. Tuition in folk 

high schools is free of charge and in certain cases confers the right to student aid (see section 

4.2). However, participants are required to pay for course literature, study material, lunch and 

possible residential costs. Study circles and other activities run by adult education associations 

are subject to fees and do not qualify for student aid.  

 

2.3.3 Labour market policy programmes 

 The Swedish Public Employment Service (Arbetsförmedlingen) is responsible for a 

number of different activities and programmes aimed at strengthening the individual's 

opportunities to obtain or keep a job. Programmes are regulated through i.a. the Act on labour 

market policy programmes (lagen om arbetsmarknadspolitiska program - SFS 2000:625) and 

the Ordinance on labour market policy programmes (förordningen om arbetsmarknadspolitiska 

program - SFS 2000:634). Several of the programmes consist of vocationally oriented education 

or different forms of work placement. 
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Orientation of education 

 Labour market training (arbetsmarknadsutbildning) is a form of vocationally oriented 

training. The education aims at strengthening the individual's opportunities to obtain or keep a 

job, and also make it easier for employers to obtain the labour they require with the necessary 

competence. The idea is that the unemployed are offered training in professions where there is a 

shortage of labour in order to encourage growth. The duration of labour market training is 

normally a maximum of six months.  

 Job traineeships (arbetspraktik) aim at providing job seekers with practical experience in a 

profession or getting a vocational orientation and retaining and strengthening vocational 

competence. Job traineeships can also under supervision be used as preparation prior to 

starting a business. Job traineeships can last for a maximum of six months. 

 Practical skills development (praktisk kompetensutveckling) is intended in the first instance 

for jobseekers that have recently become unemployed, or are at risk of becoming unemployed. 

The aim is to give persons with prior vocational experience the opportunity of maintaining 

contact with working life in areas that correspond to their experience and education. Practical 

skills development may last up to 3 months.  

 

Education providers and financing 

 Labour market training is procured by the Swedish Public Employment Service and 

organised by a number of different players such as industry organisations and companies, and 

also by education providers in municipal adult education and higher vocational education. 

Companies that need to recruit employees can arrange job traineeships. Practical skills 

development is offered by private and public employers, and also by non-commercial 

organisations. Those taking part in labour market training receive activity support paid by the 

Swedish Social Insurance Agency (Försäkringskassan).  

 

Participation during 2011 

 Slightly less than 44 500 persons took part in labour market training some time during 

2011, which represents an increase of close to 5 600 persons compared with the previous year. 

Similar to recent years, education in transport, manufacturing or handicrafts, and operating 

machines have the largest number of participants. Orientations which are increasing are 

primarily in customer service, offices and warehouses.41 

                                                 
41Labour market policy programs – annual report 2011 (Arbetsmarknadspolitiska program – årsrapport 2011), Public 
Employment Service 2012, Reg.No: AF-2011/414101.  
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2.3.4 Private VET 

 There are a number of private companies and other organisations providing VET. This can 

involve short courses of a couple of days to longer programmes of 1 to 2 years and cover a 

number of different vocational areas. There is no state regulation or quality assurance of these 

education programmes. In some cases, however, the education may be approved by an industry 

organisation and may lead to the student taking a journeyman or final examination. Fees for the 

education are paid by the individual or employer if the education is provided as a part of a 

competence development measure (see also section 2.3.1 above).  
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CHAPTER 3 

3 Shaping VET qualifications 
 

 In the view of the government VET is of great importance for ensuring national provision of 

competence. Two prioritised development areas for Swedish VET are their quality, and also 

structured cooperation between education and working life when drawing up the qualifications.  

 In contrast to many other countries in Europe, there are few state-regulated professions in 

Sweden. As evident from section 2.3.1, different forms of industrial certification occur in certain 

areas. State authorities can also lay down clear recommendations about the knowledge and 

competences needed for working in a given area. 42 Responsibility for regulating formal 

vocational education ultimately lies with the Parliament and government. The Ministry of 

Education (Utbildningsdepartementet) is responsible for the majority of the education, and in 

terms of VET, this covers the upper secondary school, adult education and higher vocational 

education (see section 2.2).  

 

3.1 Steering and quality assurance  

 The extent to which the state steers the goals and contents of formal VET varies between 

different education forms. The table below shows the different responsibilities of agencies and 

education organisers for steering and quality assuring the education.  
 

Diploma/education Responsible for 
goals and contents 

Responsible for 
awarding diploma 
certificates 
 

Responsible for 
quality assurance 

Vocational diploma at 
upper secondary level 
 

Government 
The National Agency 
for Education 

School's/Education 
provider's headmaster 

The organiser 
The Swedish Schools 
Inspectorate  

Diploma in higher 
vocational education 
and  
Advanced  diploma 
higher vocational 
education  

Education providers Education providers Education providers 
Swedish National 
Agency for Higher 
Vocational Education 

 

                                                 
42 Example: The guidelines of the National Swedish Board of Health and Welfare's (Socialstyrelsen) on the basic 
knowledge of staff working with care of the elderly in the social services. The National Swedish Board of Health and 
Welfare's general guidelines (SOFSFS 2011:12).  
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3.1.1 Steering of goals and contents  

 Upper secondary school and municipal adult education is regulated through the Education 

Act (skollagen - SFS 2010:800), the Upper Secondary School Ordinance (gymnasieförordningen 

- SFS 2010:2039) and the Ordinance on Adult Education (förordningen om vuxenutbildningen - 

SFS 2011:1108). The Education Act contains the general provisions for all school forms and the 

basic provisions for the different school forms. These provisions were made more specific in 

their respective ordinances. Similarly, higher vocational education is regulated through Act on 

Higher Vocational Education (lagen om yrkeshögskolan - SFS 2009:128) and the Ordinance on 

Higher Vocational Education (förordningen om yrkeshögskolan - SFS 2009:130).  

 

Upper secondary VET 

 The most recent reform of the upper secondary school carried out in autumn 2011 (Gy 

2011) was preceded by a Commission into the upper secondary school.43  The Commission drew 

up proposals on structures for vocational programmes based on statistics available about the 

upper secondary school and students' establishment on the labour market, and also through 

discussions with industry representatives and the labour market partners (see also section 

3.2.1). In a similar way, consultations with representatives from working life have been an 

important part of the ongoing work on Gy 2011 and in the currently ongoing work on reforming 

the upper secondary school for intellectual disabilities (see section 1.1).  

 Steering documents in the form of curricula, diploma goals and syllabuses are drawn up by 

the Swedish government and by the Swedish National Agency for Education (Skolverket). 

Fundamental values and tasks, as well as goals and guidelines for upper secondary school and 

municipal adult education are described in the curricula. The upper secondary school has 

diploma goals that steer education and teaching in the different vocational programs. The 

syllabuses describe the aim and long-term goals of the subject, and the core contents and 

knowledge requirements of each of the courses (see also section 2.2.1). Drawing up the steering 

documents takes place in close collaboration with different players and stakeholders, such as 

teachers and researchers, industry representatives and labour market partners (see also section 

3.2.1). Consultation rounds and open consultation through meetings and websites are examples 

of methods used to collect views and proposals.  

 Despite state steering of the upper secondary school, organisers have the opportunity of 

deviating from the national vocational programs by applying to run special variants (särskilda 

varianter) or education open to nationwide admission (riksrekryterande utbildningar). Special 

variants mean that the courses that can be included in the programme differ somewhat from the 

nationally determined programme structures (see also section 2.2.1) to enable local or regional 

                                                 
43Commission on upper secondary school (Gymnasieutredningen) (U 2007:01).  
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labour market needs to be satisfied. Programmes open to nationwide admission may be relevant 

where there is a national interest in admitting students from all parts of the country. These 

deviations, however, should always be quality assured and approved by the National Agency for 

Education.  

 

Non-academic tertiary VET 

 In contrast to upper secondary vocational education, it is the education providers who 

draw up education plans in higher vocational education. The goals and orientation of the 

education are expressed in terms of the knowledge, skills and competences which students 

should have attained on completion of the education. Information about the courses included 

and means of assessment should also be given. In their applications, educational providers 

should also include information about the companies or organisations which have actively 

participated in developing the education and education plans. Programmes in higher vocational 

education should correspond to the needs of the labour market. For this reason the Swedish 

National Agency for Higher Vocational Education (Myndigheten för yrkeshögskolan) analyses 

and collects information about the labour market's needs for competence in different industries 

and regions. The information is then used together with the application and education plan as a 

basis for assessing which programmes are to be available in higher vocational education. 

 For education programme orientations that require nationally equivalent contents, the 

Swedish National Agency for Higher Vocational Education issues provisions on what knowledge, 

skills and competences all students should have attained on completion of the education. 

 

3.1.2 Quality assurance 

 It is the organiser or education provider that bears the main responsibility for carrying out 

systematic quality monitoring. In order to ensure equivalence and good quality in the education, 

the state regularly inspects and monitors the quality. Other forms of education also funded 

through state grants are regularly followed up (see section 2.3.2).  

 

Upper secondary VET 

 Responsibility for supervision and quality auditing of both upper secondary school and 

municipal adult education rests with the Swedish Schools Inspectorate (Skolinspektionen). 

Regular supervision of schools is carried out on the basis of a number of assessment areas and 

points, whilst quality auditing follows up a specific area. Since the assessment areas and points 

do not always take into account the special conditions of vocational education, the Swedish 
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Schools Inspectorate has been commissioned to further develop methods for both ongoing 

supervision and quality auditing of upper secondary vocational education.  

 

Non-academic tertiary VET 

 Programmes in higher vocational education are supervised by the Swedish National 

Agency for Higher Vocational Education (Myndigheten för yrkeshögskolan) through inspections 

and quality audits. Programmes are checked for compliance with existing laws and other 

provisions. The agency carries out three different types of inspections: introductory supervision, 

regular supervisions and supervisions owing to certain circumstances. Introductory inspection is 

carried out for new education when the education starts or has just started. The aim of the 

introductory supervision is to determine whether conditions exist for delivering new programmes 

of good quality.  

 At present, the Swedish National Agency for Higher Vocational Education is reviewing how 

supervision and quality auditing will be carried out in the future.   

 

3.2 Cooperation with working life  

 Cooperation between education and working life, both nationally and locally, is important in 

creating relevant VET. The reform of the Swedish upper secondary school 2011 emphasised the 

importance of developing and finding specific forms for cooperation between education and 

working life at all levels.  

 

3.2.1 National cooperation 

 Both in upper secondary vocational education and in higher vocational education, there 

are structured forms for co-operation between national authorities responsible for education, and 

representatives of social partners, industries and other authorities.  
 

National programme councils 

At the national level there are 12 national programme councils (nationella programråd), one for 

each of the national vocational programmes in the upper secondary school, and also one for the 

dancing programme, and one for the fourth year of the technology programme (see also 

appendix 1). The national programme councils are permanent fora for the dialogue between the 

National Agency for Education (Skolverket) and stakeholders concerning the quality, content and 

organisation of VET. The national programme councils have 6-10 representatives from industry, 
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employer and employee organisations, and some authorities. The National Agency for Education 

prepares and leads the meetings of the national programme councils which are held about six 

times a year.  

 The national programme councils are advisory bodies and have the task of supporting the 

National Agency for Education in questions concerning upper secondary vocational education. 

The work of the programme councils should make the education more flexible and sensitive to 

the needs of stakeholders, and initiatives from school organisers to improve the matching 

between the contents of VET and demand on the labour market.  

 Current issues for the national programme councils cover contents of syllabuses and 

courses, information material to students, in-service training for vocational teachers, education 

contracts for apprenticeship education, assessment of the national need for nationally open 

admission to vocational education, (see section 3.1.1), vocational education for adults, and also 

different analyses of needs on the labour market. 

 

Labour market councils  

 The Labour Market Council (arbetsmarknadsråd) is a special body linked to the Swedish 

National Agency for Higher Vocational Education (Myndigheten för yrkeshögskolan). The task of 

the council is to support the authority with information about the labour market: which vocational 

areas are under development, what new qualifications may be demanded, and which 

qualifications need to be phased out. The members of the council, which is chaired by the head 

of the agency, are representatives from the Public Employment Service (Arbetsförmedlingen) 

and social partners. The Labour Market Council also functions as a channel in their respective 

organisations in terms of synchronising the agency's analyses. 

 The Swedish National Agency for Higher Vocational Education has initiated work on 

developing networks for different industrial areas, such as green industry, community building, 

health care, and also wellness care. Meetings also take place with different representative 

organisations for the purpose of identifying needs and demands for relevant vocational areas.  

 

Sector councils 

 The Public Employment Service (Arbetsförmedlingen) works on strengthening the strategic 

work of industry, via national and regional sector councils (arbetsmarknadsråd). In 2011 there 

were 10 national and 34 regional sector councils in operation. Here discussions are held on 

possible initiatives in different industries to reduce youth unemployment. 
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3.2.2 Local and regional cooperation  

 Both the organisers and education providers have different forms of cooperating with local 

companies and other organisations. This cooperation is regulated to some extent through laws 

and other provisions, but also takes place on the initiative of local and regional industries.  

 

Cooperation in upper secondary vocational education  

 For vocational programmes in the upper secondary school, there should be one or several 

local programme councils (lokala programråd) for cooperation between school and working life. 

How local programme councils are organised and what tasks they should have is not regulated. 
44 Possible tasks for the local programme councils are, for instance, assisting the organiser in 

arranging places for workplace-based learning, and participating in organising and assessing 

diploma projects.  

 A requirement for receiving a grant in the special initiative in adult vocational education 

and apprenticeship education for adults (see section 2.2.1) is that the education is planned 

together with the Public Employment Service (Arbetsförmedlingen) and with companies, 

organisations or other constellations active in the industries the education relates to.  

 

Cooperation in higher vocational education  

 As evident from section 3.1 above, education in higher vocational education should be 

developed and run in close conjunction between working life and educational providers. At the 

responsible education provider, there should be a management group for the education made up 

of, amongst others, representatives from working life.  

 

Other forms of cooperation 

 There are many initiatives that are not state-regulated for cooperation at the regional level 

between school and working life. For instance, actors on the labour market have initiated 

Teknikcollege (Technical college) and Vård- och omsorgscollege (Health and Medical care 

college), a form of cooperation within the framework of upper secondary and tertiary education. 

Behind the Teknikcollege is the Industrial Council (Industrirådet) and different employer and 

employee organisations in technology and industrial sectors. The Teknikcollege wishes to be a 

long term provider of competence, and also actively works to promote quality in vocational 

education at upper secondary and post upper secondary levels. Municipalities and county 

councils in Sweden (SKL) together with the trade union, the Swedish Municipal Workers' Union 

                                                 
44Chap 1, Section 8 Upper secondary school ordinance (gymnasieförordningen) (SFS 2010:238).  
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(Kommunal) and the Association of Private Care Providers (Vårdföretagarna), started a similar 

initiative in a college for health and medical care with a strong focus on ensuring access to 

competence and competence development of existing staff, and also increasing quality in work-

based learning for youth and adults. 

 

3.3 Follow-up of transitions between education and the labour 
market 

 

 Relevant methods and forms for following up and analysing the transition of students onto 

the labour market are important in the ongoing development of Swedish VET.  

 

3.3.1 Regular follow-up and analysis 

 For a number of years Sweden has had regular basic data for assessing the labour market 

and the need for competence. Both the Swedish Public Employment Service 

(Arbetsförmedlingen) and Statistics Sweden (SCB) regularly publish forecasts of short-term 

changes in the labour market. Once every three years Statistics Sweden publishes long-term 

forecasts of supply and demand for skilled manpower in the report ‘Trends and forecasts’ (see 

section 1.3).  

 The focus of follow-up and analysis in recent years has been the transition between 

education and the labour market, both nationally and regionally. Graduates’ employment the 

year after completing advanced vocational education or higher vocational education is followed 

up annually by the Swedish National Agency for Higher Vocational Education (Myndigheten för 

yrkeshögskolan). Municipalities which receive state grants within the framework of vocational 

education for adults or apprenticeship education for adults (see section 2.2) are required to 

report former students' main employment after completion of the education. Various analyses on 

the upper secondary school have been made over the years with the aim of following up the 

establishment of youth on the labour market on completion of their education. The National 

Agency for Education (Skolverket) has been commissioned to submit proposals on how 

systematic and long-term follow-up of youth transition onto the labour market can be developed. 

 

3.3.2 Structures for cooperation in the area of skills provision 

 The Swedish government has stated that coordination at regional and national level should 

be developed through improved cooperation between growth policy, labour market policy, and 

educational policy. Given this background, the government in 2010 gave regional authorities and 
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organisations45 the task of establishing regional skills platforms (regionala 

kompetensplattformar) to cooperate over the provision of competence and education planning in 

both the short and long term. The aim is to contribute greater knowledge and transparency, 

coordination of needs analyses, greater cooperation over the provision of competence and 

education planning, as well as greater knowledge of the supply and demand from different forms 

of education. Work in the development of regional skills platforms involves creating cooperation 

forms and meeting fora, and also the dissemination of information to different players, such as 

vocational educators, study and vocational counsellors, and employment mediators (see also 

section 4.1). Identifying where current labour force shortages exist, as well as carrying out 

analyses and forecasts focusing on long-term strategies and regional development are further 

examples of activities.46 

 National authorities were also commissioned to improve coordination at national level 

focusing on analysis in the area of skills provision. The task aimed also at the creation of 

structures for exchange of information and experience between national and regional levels. The 

regional skills platforms were identified as important dialogue partners in this process. The task 

was commissioned to the Swedish National Agency for Higher Vocational Education 

(Myndigheten för yrkeshögskolan), the National Agency for Education (Skolverket), the Public 

Employment Service (Arbetsförmedlingen), the Swedish Agency for Economic and Regional 

Growth (Tillväxtverket), the Swedish Agency for Growth Policy Analysis (Myndigheten för 

tillväxtpolitiska utvärderingar och analyser), and also Statistics Sweden (Statistiska centralbyrån, 

SCB).47  

 

                                                 
45 Regional bodies for self-government (regionala självstyrelseorgan), regional co-operation councils (regionala 
samverkansorgan), or in the case these not exist the county administrative board (länsstyrelse).  
46Experiences from the skills platforms, The Swedish Agency for Growth Policy Analysis, Reg.No. 2012/012, 2012.  
47Cooperation between authorities over skills provision, report of government commission, (Myndighetssamverkan inom 
kompetensförsörjningsområdet, redovisning av regeringsuppdrag), YH 2010/348, 2012.  
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CHAPTER 4. 

4 Promoting participation in VET 
 

 Ongoing changes in Swedish VET create the need for information and guidance to provide 

everyone with an overall view of available education paths, and what they can lead to. 

Increasing the attractiveness and quality of VET is an important priority of the Swedish 

government. 

 For a long time Swedish education has been free of charge for students. A system with 

study allowance and student aid makes it possible for persons with different backgrounds and in 

different life situations to study. 

 

4.1 Information and guidance  
 

 In Sweden information and guidance about study and career paths is integrated in different 

activities. It is the organiser or education provider that has the main responsibility for guiding and 

recruiting students to VET. Overall information on study and career paths, and also on the labour 

market for different professions is supplied by national authorities and industry organisations.  

 

4.1.1 National information 

 Both the National Agency for Education (Skolverket) and the Swedish National Agency for 

Higher Vocational Education (Myndigheten för yrkeshögskolan) have the task to inform and 

disseminate knowledge of their respective areas. The National Agency for Education also 

functions as a national reference point for information on VET in Sweden and other EU 

countries, as well as countries in the EEA area. A number of national websites provide 

information and guidance for youth and adults. The portal Utbildningsinfo.se48 includes search 

tools for educational paths and providers, mainly in upper secondary school and municipal adult 

education. Here there is also information about possible vocational outcomes, the situation on 

the labour market in the area, funding and other material of importance when choosing study 

path. The website of the Swedish National Agency for Higher Vocational Education49 contains 

information about the overall provision of education in higher vocational education. The search 

engine Hitta utbildning (find education) can be used to search for higher vocational education 

programmes and supplementary education (see section 2.2.2) throughout Sweden.  

                                                 
48 http://www.utbildningsinfo.se  
49 http://www.yhmyndigheten.se/studerande 
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 Information provided by the Swedish Public Employment Service (Arbetsförmedlingen) 

(see section 2.3.3) focuses on finding jobs in different professions. The portal the Occupational 

Compass (Yrkeskompassen)50 shows the labour market situation and future prospects for about 

200 professions and contains information on national forecasts for 1, 5 and 10 year periods. One 

year forecasts are also available at the regional level. The Occupational Compass also provides 

descriptions of different professions and possible education paths.  

 The Swedish National Council of Adult Education (Folkbildningsrådet) is responsible for 

Information Services of the Swedish Folk High Schools (Folkhögskolornas informationstjänst) 

which has amongst other tasks that of contributing to the recruitment of course participants. The 

portal folkhögskola.nu51 provides overall information on vocational education and other courses 

given by folk high schools (See section 2.3.2).  

 Vocational boards (see section 2.3.1) and other industry organisations supply through 

different means information about professions and career paths, and also about formal and non-

formal education routes in their areas. 52 This can cover websites, participation in industry 

specific trade fairs and kick-off inspiration days.  

 All these activities and web portals should also function to support study and vocational 

guidance counsellors in their work. At Utbildningsinfo.se, counsellors, for instance, can find news 

and facts in the counselling area, a discussion forum, a bibliography and a bank of methods. 

Euroguidance Sweden is a national resource centre for counselling which supports counsellors 

in their work of providing information about the opportunities for studying and work placement 

abroad. The aim is to make it easier to study and practise in other EU countries. 

 

4.1.2 Vocational orientation and guidance in formal education  

 By means of laws and other regulations, the responsibility of the organiser and education 

provider for counselling and information to students is regulated. In the Education Act 

(skollagen)53 requirements state that all students should have access to staff with the 

competence to satisfy their needs for guidance and counselling prior to choosing education and 

vocational orientation.  

 

 

                                                 
50 http://www.arbetsformedlingen.se/For-arbetssokande/Yrke-och-framtid/Yrkeskompassen.html  
51 http://www.folkhogskola.nu  
52Examples of organisations and information: The Building Industry's Vocational Board, 
http://www.byn.se/byn/default.asp and Svensk Handel's career web, http://www.karriarihandeln.se/  
53 Chap 2. Section 29, Education Act.  
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The compulsory school 

 The Curriculum for the Compulsory school, Preschool class and the Leisure-time Centre 

(Läroplanen för grundskolan, förskoleklassen och fritidshemmet)54 states that the goals of the 

school are that each student or pupil can examine their different choices, and determine the 

issues concerning their own future, and also be familiar with the opportunities for further 

education in Sweden and in other countries.  

 The methods of providing counselling are not determined nationally, but the curriculum 

states that study and vocational counselling is the responsibility of the school, and as such 

student choices should not be limited by gender, or social or cultural background. The 

headmaster also has a responsibility for ensuring that ‘cooperation with schools and working life 

outside the school be developed so that students gain concrete experiences of importance for 

their choice of further education and vocational orientation’55. A number of schools organise this 

in the form of practical orientation to working life which means that pupils in the later years of the 

compulsory school spend a period of a couple of days or up to 2 weeks at a workplace. Study 

visits and information about different professions are also covered in compulsory school.  

 

Upper secondary school and municipal adult education 

 The municipalities are responsible for ensuring that youth and adults are offered education 

at upper secondary level. Prior to choosing upper secondary school, many municipalities and 

regions take part in upper secondary exhibitions and open houses where schools and 

programmes are presented. Information meetings and guidance counselling are offered to those 

who wish to study in municipal adult education at upper secondary level. It frequently occurs that 

education providers market their education and courses via advertisements, web sites and direct 

marketing.  

 Similar to the compulsory school, the Curriculum for the Upper Secondary School 

(Läroplan för gymnasieskolan)56 sets out the goals of study and vocational guidance, and also 

the responsibility of school staff and more specifically the responsibility of headmasters, 

teachers, and guidance counsellors for the process. For vocational education, special emphasis 

is given to cooperation with working life. The diploma goals of the vocational programs and 

different subjects also point out the importance that students obtain knowledge of the industry 

and about future work prospects in the vocational area.  

 

                                                 
54 Ordinance (2010:37) on the Curriculum for the Compulsory school, Preschool class and the Leisure-time Centre  
55 Ordinance (2010:37) on the Curriculum for the Compulsory school, Preschool class and the Leisure-time Centre 
56 Ordinance (2011:144) on the Curriculum for the Upper Secondary School 
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Higher vocational education 

 The Ordinance on Higher Vocational Education (Förordningen om yrkeshögskolan) lays 

down the responsibility of education organisers for ensuring that there is guidance and 

counselling on alternative study routes, admissions and entry, and as well as vocational 

guidance. In their application to deliver education within the framework of higher vocational 

education (see section 2.2.2), educational providers must describe how this counselling will be 

provided. 

 Student fairs where information on education in higher vocational education providers, 

universities and university colleges is presented are arranged regionally and together with 

education providers and social partners. There are also industry specific trade fairs, where 

education at both upper secondary and tertiary level is presented.  

 

4.1.3 Vocational orientation and guidance for job seekers  

 Guidance counselling is also an important part of the tasks of the Public Employment 

Service (Arbetsförmedlingen) to increase better matching between job seekers and working life. 

In addition to the Occupational Compass referred to above, job seekers are offered study and 

vocational guidance through e.g. brief telephone coaching sessions, and through personal 

meetings with a counsellor in drop-in sessions.  

 The public employment service is also responsible for what are called preparatory actions 

(förberedande insatser) that aim at facilitating job seekers’ choice of work. The initiatives are 

tailored to the individual and may be of a counselling, rehabilitation or orienteering nature. They 

are intended for job seekers who need to prepare themselves for another labour market policy 

programme (see also section 2.3.3) or a job. 

 

4.1.4 Vocational competitions 

 The organisation WorldSkills Sweden aims at raising the status, interest in and quality of 

Swedish vocational education. It arranges the Swedish championship in vocational expertise – 

Yrkes-SM – and is responsible for selection championships to WorldSkills and EuroSkills. 

Behind WorldSkills Sweden is a tripartite cooperation between the Confederation of Swedish 

Enterprise (Svenskt Näringsliv), the Swedish Trade Union Confederation (Landsorganisationen - 

LO) and the Swedish state.  

 During 2010 a project was initiated to develop vocational competitions at school level. The 

National Agency for Education (Skolverket) has been commissioned by the Swedish government 

to further develop this concept. The work focuses on finding ways of increasing the 
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attractiveness of vocational education, raising the quality of education, facilitating regional 

cooperation, and also increasing knowledge about how vocational competence can be 

compared and assessed.  

 

4.2 Financial incentives  
 

 Studies in the formal education system are with few exceptions free of fees. In addition, 

students in Sweden have the right to different forms of financial support for both upper 

secondary and tertiary studies. Also, employees have the right to take leave of absence to 

attend education.  

 

4.2.1 Financial incentives for the individual 

 Swedish study support gives all persons the opportunity of studying irrespective of their 

financial background. The form and the size of the support vary depending on age and life 

situation and also the scope and level of the studies.  

 The Swedish Board for Study Support (Centrala Studiestödsnämnden, CSN) is 

responsible for and administers the majority of student support. The education entitled to support 

is determined by the Swedish government through the Ordinance on Study Support 

(studiestödsförordningen - SFS 2000:655). Special investments in higher levels of grants are 

used as an incentive for further studies. This applies, for instance, to the initiative for higher 

grants to students in vocational education for adults (see section 1.3), where the aim, amongst 

other things, is to encourage more unemployed persons over the age of 25 to apply to vocational 

education. 

 Both regular support and temporary measures are important in determining recruitment to 

post-upper secondary studies and adult vocational education. For example, close to 4 out of 10 

persons receiving a higher grant within the framework of the above-mentioned initiative in adult 

education state that they would not have started studying without the higher grant.57 Various 

studies also show that the effect of study support is greater among students of parents with low 

levels of education, and amongst women.58  

 

                                                 
57The importance of the higher grant for the initiative in adult vocational education, CSN, 2011 (2010-100-9272).  
58What impact does the availability of study support have on the choice of whether to study or not?, CSN, 2011 (2011-
2189-7979).  
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Study allowance for students under the age of 20 

 Study allowance (studiehjälp) in the form of student grants, supplementary allowance and 

boarding supplement can be paid to students under the age of 20 who are studying in upper 

secondary school, municipal adult education or folk high schools. The grant, under certain 

circumstances, can also be awarded for studies abroad. A prerequisite for receiving the grant is 

that the student studies full time and participates in the education. This means, for example, that 

a student who is frequently absent runs the risk of losing study support and may be liable for 

repayment. The school has an obligation to report when a student is absent without a valid 

reason.  

 Students who wish to live and study in a place other than their home municipality can 

apply for a boarding supplement from the Swedish Board for Study Support (CSN) or from the 

municipality. For instance, this applies in cases where education is not provided by the home 

municipality, or where the education is open to national admission (see section 3.1.1). The grant 

makes it possible for students to participate in specialist vocational education only provided at a 

few places in the country. 

 

Student aid for students aged 20 and above  

 Student aid (studiemedel) can be granted to students in post-upper secondary education, 

such as higher vocational education, supplementary education, and vocational education in folk 

high schools (see sections 2.3.1 and 2.3.2). Students studying at upper secondary level who 

have reached the age of 20 are also entitled to student aid. Students can apply for grants and 

loans and also certain supplementary allowances. Parents with children under the age of legal 

majority59, for instance, can receive a supplementary allowance. To be granted new study 

funding, students must achieve satisfactory study results i.e. show that they have managed the 

studies for which the support was provided.  
 

4.2.2 Financial incentives for education organisers 

 As evident from section 2, many different players can become involved in and receive 

state or municipal support to run vocational education. The system with independent schools 

(see section 2.2.1) makes it possible for companies, industries and other organisations to run 

their own upper secondary schools. One example that can be mentioned concerns the two 

company groups Peab AB and SKF, which provide education in the building and construction 

programmes and the industrial technological programmes in the upper secondary school. State 

                                                 
59 The supplementary allowance can be granted until the semester the child turns 18.  
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grants can on application be paid out for higher vocational education, supplementary education, 

and also folk high schools and adult education associations. 

 Upper secondary schools providing apprenticeship education (see section 2.2.1) can apply 

for an additional grant to run the education. A part of the grant is earmarked for the employer 

accepting an apprentice. Amongst other things, the grant aims at encouraging more workplaces 

to become involved in apprenticeship education. In its budget bill for 2013, the government 

proposed that this grant be made permanent.  
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Annex 1: Upper secondary school vocational 
programmes  

 

National vocational programmes 
 
Programme Orientations 
 
The Child and Recreation 
Programme  

 
Recreation and health / Pedagogical work / Social 
work 
 

The Building and 
Construction Programme  

Plant vehicles / House construction / Land and 
construction / Painting / Sheet metal 

The Electricity and Energy 
Programme  

Automation / Computers and ICT / Electrical 
technology / Energy technology 

The Vehicle and Transport 
Programme  

Goods handling / Bodywork and paint spraying / 
Lorries and mobile machinery / Passenger cars 
/Transport 
 

The Business and 
Administration Programme 

Administrative services / Commerce and service 

The Handicraft Programme Cabinetmaking / Floristry / Hairdressing / Textile 
design / Other handicrafts 
 

The Hotel and Tourism 
Programme  

Hotel and conference / Tourism and travel 

The Industrial Technology 
Programme  

Operations and maintenance / Process 
technology / Product and machine technology / 
Welding technology 
 

The Natural Resource Use 
Programme  

Animals / Agriculture / Forestry / Gardens 

The Restaurant 
Management and Food 
Programme  

Baking and patisserie / Fresh foods, delicatessen 
and catering / Kitchen and serving 

The HVAC and Property 
Maintenance Programme  

Property / Refrigeration and heat pump 
technology / Ventilation technology / HVAC 
 

The Health and Social Care 
Programme  

No national orientations 
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Other vocational programmes within upper secondary school 
 
Programme Comment 
 
Dancing programme 
 

 
Vocational programme in classical ballet and 
modern dance.  
 

The Fourth Year of The 
Technology Programme 
(T4) 
 

A one year vocational oriented training 
programme in engineering, based on the three 
year higher education preparatory Technology 
Programme.  The fourth year is a pilot 
programme.   
 

The Air Traffic Technology 
Programme 
 

A vocational programme with national open 
admission within upper secondary school with 
specific diploma goals and the following 
orientations: airplanes and helicopters.  
 

The Marine Technology 
Programme 
 

A vocational programme with national open 
admission within upper secondary school with 
specific diploma goals and the following 
orientations: service and repairs; electricity and 
electronics. 
 

The Shipping Programme A vocational programme with national open 
admission within upper secondary school with 
specific diploma goals and the following 
orientations: deck andmachine.  
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Annex 2: Statistical data on participation in 
government regulated VET 

Participation in upper secondary school programmes 
 
 
 

 
Figure 1: Distribution of students depending on pathway schools years 2006/07–2011/12.60 
 

                                                 
60 Schools and students in upper secondary school, school year 2011/12 (Skolor och elever i gymnasieskolan, läsåret 
2011/2012), Skolverket (dnr 71-2012:33), 2012. 
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Figure 2: Students in year 1, school 2011/2012, distribution by vocational programme61 

                                                 
61 Source: Skolverket, http://www.skolverket.se/statistik-och-analys/statistik/2.4391/2.4392. 
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Participation in higher vocational education 
 
 
 
 

 
 
Figure 3: Number of students in higher vocational education and advanced vocational education   
    depending on orientation 2008–2011. Advanced vocational education is gradually being   
    replaced and will remain in place at most until 2013 (see also section 1.1).62  

                                                 
62 Annual report 2012. Statistics on higher vocational education, advanced vocational education and supplementary 
education. The Swedish National Agency for Higher Vocational Education, 2012. 
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Annex 3: Overview of authorities responsible for VET 
issues  

 
 
The Swedish Public Employment Service 
(Arbetsförmedlingen)  
http://www.arbetsformedlingen.se  

The Swedish Public Employment Service is 
responsible for the public employment services and 
labour market policy activities. The agency’s most 
important task is to bring together those who have 
a vacancy to fill with those who are looking for 
work. 
 

The Swedish National Council of Adult 
Education 63 
(Folkbildningsrådet) 
http://www.folkbildning.se/  

The Swedish National Council of Adult Education 
distributes government grants to study associations 
and folk high schools and is responsible for follow 
up and evaluation of liberal adult education 
activities. 
 

The Swedish Council for Working Life and 
Social Research  
(Forskningsrådet för arbetsliv och 
socialvetenskap, FAS) 
http://www.fas.se/  
 

The Swedish Council for Working Life and Social 
Research promotes and supports basic and applied 
research in areas relating to working life and the 
understanding of social conditions and processes. 
 

The Swedish National Agency for Higher 
Education64  
(Högskoleverket) 
http://www.hsv.se/  

The Swedish National Agency for Higher Education 
is responsible for reviewing the quality of higher 
education institutions. The agency provides 
information about higher education and is also 
responsible for recognition of qualifications from 
other countries.  
 

The Institute for Evaluation of Labour Market 
and Education Policy  
(Institutet för arbetsmarknads- 
och utbildningspolitisk utvärdering - IFAU) 
http://www.ifau.se/sv/  

The institute is a research institute under the 
Swedish Ministry of Employment. The institute 
carries out evaluations including the effects of 
labour market policies and the effects of education 
reforms and policies. 
 

                                                 
63 The Swedish National Council of Adult Education is a non-profit association with certain authoritative tasks delegated 
by the government and the Swedish Parliament. 
64 From 1 January 2013, the Swedish National Agency for Higher Education will cease to exist as a public authority. Its 
operations will be transferred mainly to the Swedish Higher Education Authority (Universitetskanslersämbetet). Some 
functions will be transferred to the Swedish Council for Higher Education (Universitets- och högskolerådet). 
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The International Programme Office for 
Education and Training65  
(Internationella programkontoret) 
http://www.programkontoret.se/  

The International Programme Office for Education 
and Training is a government agency that promotes 
academic exchanges and cooperation across 
national borders. The agency is also the Swedish 
National Europass Centre. 
 

The Swedish National Agency for Higher 
Vocational Education  
(Myndigheten för yrkeshögskolan) 
http://yhmyndigheten.se/  
 

The Swedish National Agency for Higher 
Vocational Education is responsible for all matters 
concerning higher vocational education. The 
agency decides which programmes are to be 
provided as higher vocational education and 
allocate public funding to education providers, and 
is responsible for a quality assurance program that 
aims to preserve and maintain high educational 
standards. The agency is also responsible for 
coordinating the national framework for prior 
learning and validation, as well as serving as the 
national coordinator for the EQF - the European 
Qualifications Framework. 
  

The Swedish Schools Inspectorate 
(Skolinspektionen) 
http://www.skolinspektionen.se/  
 

The Swedish Schools Inspectorate conducts 
regular supervision of all municipal and 
independent schools, from pre-school to adult 
education and assesses applications to run an 
independent school. The Inspectorate is also the 
Swedish National Reference Point for EQAVET. 
 

The National Agency for Education  
(Skolverket) 
http://www.skolverket.se/  

The agency supervises, supports, follows up and 
evaluates the school in order to improve quality and 
outcomes. The agency is also the Swedish ECVET 
National coordination point. 
 

The National Agency for Special Needs 
Education  
(Specialpedagogiska myndigheten) 
http://www.spsm.se/  

The National Agency for Special Needs Education 
and Schools provides support and information in 
the area of special needs education. The support 
offered includes individuals’ learning, the work and 
activities of teachers, organisational issues as well 
as accessible teaching materials. The agency also 
distributes government grants to education 
providers and producers of teaching materials. 
 

                                                 
65 From 1 January 2013, the International Programme Office for Education and Training will cease to exist as a public 
authority. Its operations will be transferred mainly to the Swedish Council for Higher Education (Universitets- och 
högskolerådet).  
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The Swedish Agency for Growth Policy 
Analysis (Myndigheten för tillväxtpolitiska 
utvärderingar och analyser  - Tillvästanalys) 
http://www.tillvaxtanalys.se/sv/  

The Swedish Agency for Growth Policy Analysis 
(Growth Analysis) is charged by the Government to 
shed light on the areas most significant to growth. 
The Agency conducts evaluations, analyses and 
statistical studies with a broad Swedish and 
international perspective.  
 

The Swedish Agency for Economic and 
Regional Growth  
(Tillväxtverket) 
http://www.tillvaxtverket.se/  

The Swedish Agency for Economic and Regional 
Growth is responsible for working pro-actively for 
sustainable growth and for strengthening regional 
development and facilitate enterprise and 
entrepreneurship throughout Sweden. The Agency 
collaborates actively with several different agencies 
and organisations to make it simpler to start and 
run a business successfully. The agency also 
manages the Regional Structural Fund 
programmes. 
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List of acronyms and abbreviations 
 
 
APL Arbetsplatsförlagt lärande (Workplace training in upper secondary school and 

municipal adult education) 
 

CSN Centrala studiestödsnämnden (The National Board of Student Aid) 
 

HVE-credits Higher vocational education credits
LIA Lärande i arbetslivet (Workplace training in higher vocational education) 

 
LO Landsorganisationen i Sverige (The Swedish Trade Union Confederation) 

 
SCB Statistiska centralbyrån (Statistics Sweden) 

 
SFI Svenskundervisning för invandrare (Swedish language training for immigrants) 

 
SFS Svensk författningssamling (Swedish register on laws and ordinances) 

 
VFU Verksamhetsförlagd utbildning (practical supervised training in a school within 

vocational teacher training at university college or university) 
 

 


