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This country update has been produced by Deli Salini, as part of the 2014 Update to the 
European Inventory on Validation, a project managed by ICF International (lead consultants: 
Jo Hawley, Ilona Murphy and Manuel Souto-Otero). The report has benefitted from feedback 
from the European Qualifications Framework Advisory Group (EQF AG) Members for 
Switzerland as well as a quality assurance panel of experts and Cedefop (lead contact, 
Ernesto Villalba-Garcia).  

The contents of this publication do not necessarily reflect the position or opinion of the 
European Commission, Cedefop, ICF International, the EQF AG Members or the members 
of the quality assurance panel. Neither the European Commission nor any 
person/organisation acting on behalf of the Commission is responsible for the use which 
might be made of any information contained in this publication.  
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1 Introduction 

Practices related to the validation of non-formal and informal learning (validation) in 
Switzerland have evolved progressively, albeit slowly, in past years. This evolution can be 
broken down into three main phases: 1) forerunner projects before the 1990s; 2) pilot 
projects developed at a local level in the 1990s; 3) diffusion of projects in the VET sector 
based on the VET Act of 2002 that are more institutionalised and extended to a national 
level. Individuals with at least five years of experience can engage in validation and receive a 
federal VET title upon completion of the procedure. 

As of 2013, validation is expected to enter a new phase in Switzerland. The first step in this 
new phase commenced with the reorganisation of the educational policies management 
bodies (from 2013) that led to the creation of the State Secretariat for Education, Research 
and Innovation (SERI). Before this, the various educational sectors were managed by 
different bodies. Within the programmatic texts that underlie this reorganisation, the 
principles of validation in all educational contexts are integrated. The aim is to increase 
permeability between education sectors and to remedy the lack of specialised workers in 
some professional sectors. In the meantime a National Qualifications Framework (NQF) is 
being elaborated and should be introduced in 2014. However, due to the principle of 
subsidiarity, which regulates the consensus-building at all levels of government, we can 
expect the diffusion and the detailed definition of this complete validation framework to take 
several years. 

For historical reasons, validation practices are more widespread and accepted in the French 
speaking region of Switzerland. This region is currently offering the highest number of 
validation possibilities, also at a higher education (HE) level. This predisposition can be 
traced back to the intense activity in this region of organisations that promote equal 
opportunities in their various activities such as volunteering associations, and trade unions. 
Also, a special attention to validation practices is shared in the sector of adult trainers’ 
training, guidance counsellor training, and VET (vocational education training) teacher 
training. At present, it is in the VET sector that validation practices are more regulated, 
especially in upper-secondary VET. Thanks to the Federal Vocational and Professional 
Education and Training Act of 2002 and to the ordinance that refers to it, the relevance of 
validation is gradually being recognised in the VET sector, especially at upper-secondary 
level. This brought forth a change, and validation practices started to spread also in the 
German-speaking region. A relevant signal of this change is that, in 2011 the number of VET 
qualifications awarded via validation has been higher in the German speaking region than in 
the French one. In all other sectors and educational levels the framework is still being 
developed and refined. In any case, most validation practices in Switzerland allow the 
candidate to obtain the same qualification that can be achieved via formal education. 

The progressive centralisation and institutionalization of validation practices has modified the 
approach taken in the development of validation, from a bottom-up and decentralised 
approach to a centralised and top-down approach. This can be seen especially in the VET 
sector, where procedures are highly structured. Consequently, most of the non-
governmental partners, which promoted the validation practices in the past, are now 
confined to the periphery, because they cannot intervene with an official role in validation 
practices. This is because they are not part of the official bodies charged with the 
procedures, although they can be consulted. 

The relevant connection among professional organisations and training offers in this area 
introduced an increased awareness of validation procedures in the labour market and among 
professional organisations. The professional organisations are responsible for developing 
the training plans for the VET and PET (professional education and training) sectors, and for 
controlling the qualification criteria. Through this, they are more and more involved in 
validation procedures and are acquiring the principles and practices of the “culture of 
validation”. However, currently, only a limited number of qualifications can be awarded via 
validation. Furthermore, the validation is still not considered as a systematic measure to fight 
unemployment and, for the unemployed, is financed as an exceptional measure and only in 
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particular cases. Nonetheless, skills audits, which can be made to correspond to the 
identification and documentation stages of validation, are regularly promoted and financed 
as specific intervention measures in relation to unemployed persons.  

Some obstacles for the development of validation practices in Switzerland can be identified, 
taking into account findings from the EU Observal Project (Voit, 2008). These obstacles are 
still present today. 

■ There is a general national asymmetry regarding the possibility to obtain a qualification 
via validation. This is primarily because only those validation practices in VET have a 
legal basis (federal level); validation practices are only clearly regulated in upper-
secondary VET. At all other levels of education, there are no structured federal 
guidelines, even in practice where there are local initiatives, or related to specific HE 
qualifications.  

■ In addition, also at the upper-secondary level, there are differences across cantons 
regarding available validation practices and how they are promoted and spread: some 
cantons are proactive, while others tend to be more prudent and conservative. Often, the 
discussion surrounding validation remains limited to the professionals involved, and it is 
not shared enough with the public that might benefit from it. In addition youth policies 
and employment policies do not systematically consider validation as a tool for social 
inclusion and unemployment prevention. 

■ A similar asymmetry can be found in the definition of the roles and competences of 
validation practitioners. On the one hand, in upper-secondary VET the competences and 
roles of the assessors are clearly stated (this does not happen in other sectors and 
levels), and on the other hand the qualifications of those that work in information and 
guidance are generically defined, and do not permit the identification of the necessary 
level of competence. However, some training for validation counsellors can be found. 

To conclude, a national forum for discussion, sharing, elaboration, and regulation of 
validation practices in all sectors seems to be required and should involve all stakeholders 
(including in the third sector). Such a forum was in place between 2005 and 2009 thanks to 
the validation project, in which all the stakeholders could interact and contribute not only to 
the development of the guidelines for validation in upper-secondary VET, but also to share 
best practices and difficulties/doubts about validation in general.  

2 National perspective on validation 

A number of key national factors should be taken into account when considering the Swiss 
perspective on validation: the federalism, the quadrilinguisme and the complex articulation of 
the Swiss Education Area (Conseil fédéral suisse, 2012; OFFT, 2008; OFS, 2005; Voit, 
2008).  

The federalism is expressed through the sovereignty of the 26 cantons, the decentralisation, 
the principle of subsidiarity of political measures, and the semi direct democracy (ballots, 
popular initiatives, referendum). The four national languages are affirmed in the constitution 
(German, French, Italian, and Romansh). However, only the first three languages are 
recognised as official1. There are four separated linguistic areas. 

With respect to the Swiss Education Area, until 2012, at the federal level, the responsibilities 
of the different sectors of education were distributed into three departments: the Federal 
Department of Economic Affairs (FDEA), Federal Department of Home Affairs (FDHA) and 
the Federal Department of Foreign Affairs (FDFA). Since January 2013, all matters relating 
to education, research and innovation at federal level have been brought together in the 
Federal Department of Economic Affairs, Education and Research (EAER). From that 
moment, the pre-existing State Secretariat for Education and Research (SER) has been 
combined with the Federal Office for Professional Education and Technology (OPET) to form 

                                                      
1 thus, the VNIL is called respectively “Validation des acquis de l’experience” in French; “Validazione degli apprendimenti 
acquisiti”, in Italian, and “Validierung von Bildungsleistungen” in German. 
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the State Secretariat for Education, Research and Innovation (SERI), both of them are now 
part of the EAER. The SERI is the federal government's specialised agency for national and 
international matters concerning education, research and innovation policy. The SERI is 
organized in three main departments: Vocational and Professional Education and Training 
and General Education; Higher Education; Research and Innovation.  

Based on this framework the Confederation and the cantons divide among themselves the 
responsibility for the education system, the research system, and the innovation system. 
Together they ensure the quality and the permeability across several educational fields. 
Confederation and cantons have different roles for different education levels. However, they 
are constitutionally required to collaborate closely at every level. In particular, the cantons 
are primarily responsible for compulsory education (pre-school, primary and lower-secondary 
school). The post compulsory education or Upper-secondary level is divided into general 
education schools (baccalaureate schools and specialised schools), and 
vocational/professional education and training (VET). Swiss tertiary-level education is 
divided into two sectors:  

■ The tertiary A sector is comprised of cantonal universities, Switzerland's two federal 
institutes of technology (ETHZ and EPFL), universities of applied sciences, teachers 
colleges and various specialised institutions.  

■ The tertiary B sector (higher vocational sector) is comprised of PET (professional 
education and training) programmes. 

The cantons are also responsible for general education, and coordinate their work at the 
national level through a political body: the Swiss Conference of Cantonal Ministers of 
Education (EDK). This EDK is comprised of Cantonal Councillors (one for each Canton) who 
are responsible for education. The Confederation acts in a full regulatory capacity within the 
VET/PET system, in collaboration with the cantons and the professional organisations. The 
cantons are responsible for implementation, and professional organisations establish training 
content and create apprenticeship positions for VET programmes. The tertiary A sector is 
coordinated also by the CRUS (Rector’s conference of Swiss Universities) while the tertiary 
B sector is coordinated also by the Swiss Conference of VET /PET Agencies (SBBK). 

The Confederation and the cantons work together to enact legislation, fund, manage and 
supervise tertiary-level education. They shall be jointly responsible for the coordination and 
guarantee of quality in Swiss higher education. In fulfilling this responsibility, both the 
Confederation and the cantons shall take into account the autonomy of the higher education 
institutions. The Confederation is also responsible for tertiary-level professional education 
and training.  

The Swiss education system (see Figure 2.1 below) is very complex from an organisational 
and decision-making standpoint. By extension, this state of affairs also applies to the 
validation practices. 
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Figure 2.1  Swiss education system (SERI, 2013) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practices, initiatives or regulations concerning validation - started from initiatives fostered by 
members of civil society, local organisations, NGOs, professional groups - are recurrently 
developing through bottom-up and top-down approaches. They mutually influenced one 
another and, owing to their continuous interaction the local or national projects proceed at 
the various levels of the education system and in the professional contexts. As explained in 
the introduction, three different periods in the evolution of validation in Switzerland can be 
identified: the pioneer phase (before the 1990s), the phase of numerous local initiatives (in 
the 1990s) and the phase of institutionalisation and diffusion throughout the national territory 
(starting from 2002). 

The pioneer projects are the following: 

■ 1952, creation of the Swiss Register for engineers, technicians and architects (REG), 
providing procedures for registration in dossier for those who do not any recognised 
certificate but have several years of practice; 

■ 1977, regulation of University of Geneva affording the possibility of being admitted in 
various master courses without a high school diploma; 

■ 1978, the article 41 of the VET Act stipulates that “adults who learnt their occupation 
prior to the introduction of the current act shall be admitted to the final apprenticeship 
examination provided that they have worked in the occupation for a period of at least one 
and a half times that which is required for the apprenticeship. In addition, they must 
provide evidence of having followed a vocational course or of having acquired the 
professional knowledge in another manner”; 

■ 1989, a continuing education and training initiative supported by the Federal Council, 
aimed at providing a solution to the lack of qualified personnel, in particular by: a) using 
skills more effectively; b) promoting targeted efforts to improve skills, especially among 
women and migrants; c) promoting the reintegration of women into the labour market. 



European inventory on validation of non-formal and informal learning 2014 
Country report: Switzerland 

 

 7 

Starting from the 1990s, a multitude of initiatives sprung up at a local level. This is especially 
true in the French-speaking region. These initiatives were inspired by work with assessment 
portfolios in Quebec and skills assessment approaches used by French guidance centres. 
These early ad hoc initiatives in Switzerland were experimental and introduced for the most 
part by non-profit organisations, as well as state-run and private guidance centres. These 
initiatives, listed below, have paved the way for the creation of formal qualification 
procedures. And most of them have also been integrated into the current system of 
validation in Switzerland.  

■ 1992: Establishment of the Domestic Workers Union (SPAF) to promote economic, legal 
and social recognition of the skills gained in the home environment (e.g. raising a family, 
doing housework). 

■ 1993: Establishment of the Geneva Skills Assessment Centre (CEBIG). 
■ 1993: Judith Stamm’s motion to the Federal Parliament calling for vocational education 

and training to be broken down into modules and based on a credit transfer system and 
for skills gained in the home environment to be recognised as professional experience, 
leading to the issuance of a formal qualification, within the meaning of Article 41 of the 
VET Act of 19 April 1978. 

■ 1994: Introduction of application-based admission procedure in certain nursing schools 
and social work colleges in French-speaking Switzerland. 

■ 1996: Establishment of the (French-speaking) Association for the Recognition of non-
formal and informal learning (ARRA). The objectives of which are to promote and protect 
good-quality recognition procedures based on self-assessment forms and assessment 
portfolios. 

■ 1997: Cantonal Regulation on recognition and validation in the Canton of Valais. Since 
then, the Canton of Valais has been issuing professional recognition certificates signed 
by the relevant trade association and the cantonal authorities. 

■ 1999: Learning guidelines for the Federal VET Diploma in Home Economics, the first 
formal qualification to validate prior learning gained in the home environment 
(culmination of the Stamm motion and implementation by SPAF). 

■ 1999: Establishment of the CH-Q Association, a Swiss vocational qualifications 
programme that has developed tools to document skills. 

■ 2001: Cantons of Geneva and Valais enact a Cantonal Act on Adult Education and 
Training. The Canton of Geneva’s Act features an entire section on validation. 

■ 2001: Founding of Valida Association by the Association for the Recognition of non-
formal and informal learning (ARRA), the CH-Q Association and the Skills Assessment 
Accreditation Commission for the French- and Italian-speaking Regions of Switzerland 
(CORTAB). The aim of the Valida Association is to develop a Swiss-wide system for the 
recognition and validation. 

■ 2001: The Swiss Federation for Adult Learning delivers the first qualifications of trainers 
for adults through an Equivalence Assessment Procedure 

■ 2001: Creation of the “Voluntary Dossier” fostered by many associations of the sector, 
within the framework of the UNESCO’s Year for voluntary work, in order to facilitate the 
identification and the recognition of work in the third sector.  

2.2 National legal framework, system or policy on validation 
The national legal framework on validation in Switzerland focuses on vocational training. In 
other spheres of education, research, innovation and in labour policies there are no binding 
rules, though various official documents contain indications for development and diffusion of 
validation procedures. Therefore, currently only in the VET system, and especially in the 
upper-secondary level, the procedures are organised in a structured way in all the 
Confederations.  

Overall, the access to validation is considered an individual right, and that validation 
practices are optional. 

 
 
 
National legal framework for validation in the Swiss education system  
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Vocational and Professional Education and Training Act (VPETA)  
The Federal Act of 13 December 2002 on Vocational and Professional Education and 
Training (VPETA, SR 412.10), which came into force on 1 January 2004, opened the way for 
the validation (referred to as “other qualification procedures”).  
The most important articles include the following:  

■ Art. 9.2 “Technical or general skills, knowledge and know-how gained outside usual 
formal education and training channels (non-formal education and training) as well as 
professional or non-professional experience (informal education and training) shall also 
be recognised and/or validated where appropriate;  

■ Art. 17.5 Competencies acquired through non-formal or informal education and training 
may be validated through specific qualification procedures leading to the issuance of a 
Federal VET Diploma; 

■ Art. 33 Professional competencies shall be demonstrated on the basis of a general 
examination, a series of partial examinations or other OPET-recognised qualification 
procedures; 

■ Art. 34.2 Access to qualification procedures shall not be dependent on attending specific 
courses of study. OPET shall establish the conditions whereby applicants may undergo 
qualification procedures;  

■ Art. 35 The Confederation may provide funding to associations that develop or offer 
other qualification procedures.  

The aim of the law is to give people with practical experience the chance to validate their 
prior learning and obtain a federally recognised qualification. 
 
Federal Vocational and Professional Education and Training Ordinance (VPETO)  
The Federal Ordinance of 19 November 2003 on Vocational and Professional Education and 
Training (VPETO, SR 412.101) came into force on 1 January 2004. This legislative text 
provides more information about what is meant by “other qualification procedures” 
mentioned in VPETA. The most important articles include the following:  

■ Art. 4 Recognition of prior learning  
1. Recognition of prior learning shall be decided by:  

a. the cantonal authorities when determining whether or not an individual may shorten 
the duration of work-based learning;  

b. the VET/PET provider when determining whether or not an individual may shorten 
the duration of a VET or PET programme;  

c. the examining bodies when determining whether or not an individual may be 
admitted to qualification procedures for the validation of prior learning (i.e. 
leading to the issuance of a qualification).  

2. The Cantons shall establish guidance counselling offices that will be able to help 
individuals draft assessment portfolios presenting all professional and 
nonprofessional experience gained outside the formal education system. These 
assessment portfolios shall serve as the basis for recognition and/or validation of 
prior learning described in paragraph 1 above.  

3. The guidance counselling offices shall work with professional organisations and 
external experts.  

■ Art. 31 Other qualification procedures  
1. Other qualification procedures include procedures that are generally not covered by 

VET ordinances but are nevertheless suitable for competency assessment.  
2. The qualification procedures referred to in paragraph 1 may be standardised for 

specific groups of people and regulated in corresponding VET ordinances  
■ Art. 32 Other prerequisites  

If competencies were obtained outside an established course of study, only applicants 
who have at least five years of professional experience may be permitted to undergo 
qualification procedures.  

 
Message of Federal Council for the Promotion of education, research and innovation for 
2013-2016 
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In this message, the Federal Council describes the policy guidelines and objectives to 
promote Education, Research and innovation, in the period 2013-2016. Validation is 
mentioned among the goals for the promotion of education, specifically the goal: Creating 
the general conditions for continuing education and training. For this goal it is specified that 
“In the whole educational system a validation of the acquired skills and learning must be 
instituted, establishing that they are to be considered for the acquisition of formal diplomas. 
The more and more irregular trend of careers is also to be considered: new professional 
orientations, pauses due to family requirements and re-integration in the labour market” 
(Conseil fédéral, 2012). 
 
Federal law project on continuing education 
In May 2013, after a consultation procedure with all the interested parties the federal council 
deposited a federal law project on continuing education. In this project the federal council 
underlines the importance of developing steps for validation. It is particularly specified that 
the recognition, aimed at the formal formation of the learning acquired in the non-formal and 
informal context increases the permeability of the education and training system. It is in the 
interest of the individual as well as society and economics, as it reduces the time for 
education and training, and makes the acquirement of formal qualifications more efficient 
(Conseil federal, 2013). Therefore the practices of validation, already regulated inside the 
VET/PET system, shall have to be made possible also in other fields of the Swiss 
educational system. 
 
Initiative aimed at fighting the shortage of qualified staff 
Since 2011 the Federal Department of Economic Affairs, of Education and Research (EAER) 
in cooperation with the Conference of the Canton Departments of Public Economic Affairs 
(VDK/CDEP) promoted an initiative aimed at fighting the shortage of qualified staff (DEFR, 
2013). This DEFR initiative, together with the bill on continuous learning, defines four priority 
fields of action. In the first field, in relation to the need to raise the qualification level in order 
to meet the requirements of companies, the importance of having appeal to validation 
procedures is emphasised. It is emphasised that the Confederation and the cantons should 
introduce the recognition of the knowledge acquired in professional contexts in order to 
obtain formal qualifications in the whole of the educational system (DEFR, 2013, p. 14). 
 
Framework for Validation in upper-secondary VET 
 

Thanks to the law and the ordinance described above and to the OPET’s national “Validation 
project”, in 2010 the National Validation Guidelines were established in upper-secondary 
VET (OFFT, 2010). The publication contains national directives ensuring the comparability 
and quality of qualification procedures, two characteristics that are critically important for 
long-term acceptance. When necessary, the experience and knowledge gained from (pilot) 
projects to develop and introduce qualification procedures are used to periodically update 
the National Validation Guidelines. Validation is specified as one of four possible ways of 
how to obtain a formal qualification. The other ways are: a) the structured curriculum of study 
(classical formal way); b) the admission of adults to professional exams without having 
participated in a formal curriculum of study; c) shortened initial vocational training if the adult 
is able to demonstrate his or her knowledge within the desired professional domain. As part 
of the completion of the National Validation Guidelines, a series of support documents were 
developed by the OPET in collaboration with the Swiss Conference of VET offices 
(SBBK/CSFP). SBBK/CSFP is composed of the directors of the vocational education offices 
within the cantons. A specific post of the Swiss Conference of Cantonal Ministers of 
Education (EDK) is in charge of the inter-cantonal coordination about vocational education. 
The support documents cover: a) instruments to activate Validation practices; b) guidelines 
to activate procedures on a cantonal level; c) guidelines for the development and quality 
control. 

The National Validation Guidelines specify the following five phases of the validation 
procedure as shown in Figure 2.2 below. These phases, although referring specifically to the 
upper-secondary level of VET, also act as a general indicator of the other Swiss practices of 
validation.  
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Figure 2.2 The five phases of a VNIL procedure in Switzerland in upper secondary VET  

 
 

 
 

Phase 1: Information and advising 
This phase informs adults about the possibilities of having access to validation procedures, 
as well as about the whole process (objectives, activities, conditions of admission, fees) and 
gives them the opportunity to ask personal questions regarding the procedure. It is possible 
to have recourse to the counselling service during the whole procedure. The cantons define 
the responsible service (“access portal to the service”) referring to the document. This 
service is also the centre for inter-institutional cooperation between the stakeholders 
involved in the validation procedures. The guidelines for the cantons (SBBK/CSFP, 2007) 
specify the characteristics of the mission and of the organisation of these services. 
 
Phase 2: Self-evaluation (Bilan) 
In this phase, the applicants identify, analyse and substantiate in a dossier their professional 
and personal skills, their general culture, and work out a validation dossier. This dossier is a 
collection of data and certificates concerning the qualification standards of a given 
profession, as well as of the requirements concerning general culture: the topics Language, 
Communication and Society (LCS) of the upper-secondary VET programmes. The dossier 
attests the characteristics of the applicants’ formal, non-formal and informal learning, and 
has to meet the minimal requirements from the formal standpoint as well as from the 
standpoint of the contents. It can be drawn up individually or through personalised 
counselling. The validation dossier allows access to the subsequent phase of the procedure, 
but it can be also used for an application or for admittance to a training course. The dossier 
contains the CV, evidence of accomplished formal education and training, a self-evaluation, 
several descriptions of the required professional skills and evidence of any additional 
competency (OFFT, 20102). The drawing-up of the dossier is usually made with personalised 
support or in a small group. The vocational training office in Zurich3 also affords an online 
tool in order to identify one’s competences and skills. 
 
Phase 3: Assessment 

                                                      
2 SERI, Indications pour la rédaction du dossier de validation : 
www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr 
3 www.ajb.zh.ch/internet/bildungsdirektion/ajb/de/berufsberatung/berufsabschluss_nachholen.html  

http://www.ajb.zh.ch/internet/bildungsdirektion/ajb/de/berufsberatung/berufsabschluss_nachholen.html


European inventory on validation of non-formal and informal learning 2014 
Country report: Switzerland 

 

 11 

Both experts (for professional and LCS fields) who are responsible for final exams of federal 
VET diploma will also assess the dossier. They will verify the equivalence between the 
evidenced skills and the competency profile as recorded in the VET decree. This validation 
dossier is complemented by an interview (between experts and applicants). The aim of the 
interview is to clarify topics that have emerged from the dossier. The experts verify if the 
assertions made are important, reliable and significant (evaluation pertaining to the content 
of the dossier and credibility of the self-evaluation, analysis of eventual equivalence). The 
evaluation permits ascertaining the level of the professional competences as well as the LCS 
competences, and if those levels meet the criteria for obtaining a qualification. If there are 
uncertainties in the evaluation, other methods can be used4. Their use is explained and 
notified to the applicant. These methods can be: observation of the applicant on her/his 
place of work, tests in concrete situations or achievement of practical work, of a product, of 
an item, etc. Moreover, the professional organisations may require, for some professions, 
traditional check methods in accordance with the decrees concerning safety and health at 
work. The experts jointly write the evaluation report5 for the attention of the evaluation body. 
 
Phase 4: Accrediting 
The responsible canton office (the same that recognises formal diplomas) decides, on the 
basis of the documents of the applicant and of the experts’ report, which professional 
competences and those of a general nature have been attained and writes a certificate for 
the acquired competences. It also specifies the complementary training or the professional 
practice which the applicant has still to perform in order to obtain the qualification. 
Depending on the applicant’s situation, the complementary training can consist of other 
practical professional experiences, of offers of non-formal training or of parts of a formal 
training. All the training complements must be achieved within five years after the date of 
issue of the certificate of the acquired competences and must be attested in the validation 
procedure. 
 
Phase 5: Certification 
Certification occurs in the customary fashion and is under the responsibility of the 
organisations of formal professional training of the Upper-secondary level. When all the 
required professional skills have been evidenced and accredited, the canton of the applicant 
issues a Federal Certificate for the related profession. There is no difference between this 
certificate and a certificate obtained through formal VET. 
 

The phases described summarise, though with slight differences, the phases involved in the 
European framework for validation. Particular emphasis is given to the information phase, that 
is in fact the reference phase also for the coordination of the procedure. It is also worth noting 
that the phases Identification and Documentation are closely connected and are placed inside 
the phase named Bilan or Self-evaluation of the Swiss procedure. The phase of formal 
assessment can be separated from the previous phases, whereas the certification phase must 
be closely connected with the formal assessment phase (OFFT, 2010). 
 
To access the procedure, usually five years’ experience is required and often at least three of 
them in the profession where the qualification is wanted. Other rules may be established in 
accordance with the requirements of professional organisations. For migrants, at least part 
(usually more than the half) of the five years professional experience required must have been 
performed in Switzerland. Depending on professions and cantons, this rule may be interpreted 
differently. Anyhow, the procedure can be started before completion of the five years’ 
experience (OFFT, 2010; KEK-CDC, 2012).  
 
At present, all the Swiss cantons have integrated into their regulations articles of law that 
legitimate the implementation of validation procedures. But as the implementation of the 
validation procedures depends on the observance of a range of framework conditions, and 
particularly on the definition of the qualification standards and assessment criteria, which must 

                                                      
4 SERI, Informations concernant les méthodes de vérification supplémentaires: 
www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr 
5 SERI, Informations concernant le rapport d’évaluation: www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr 
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be defined jointly with labour market organisations, it is not yet possible to access all the 
qualifications of VET through validation. More precisely, one federal VET Certificate and 
sixteen Federal VET Diplomas are available: nine in the field of Industry, two in the 
health/social sectors, one in the field of construction (bricklayers), four in the trading field, and 
one in information technology.  
 
At the upper-secondary VET level, the first important national initiative on validation (now 
completed) was the ValiPoste project, which was launched in 2006 by SwissPost in 
collaboration with the Confederation. This project integrated collective validation methods 
(based on an analysis of the job and on the comparison between qualifications internal to the 
enterprise and federal qualifications) with individual validation methods. The ValiPoste project 
introduces qualification procedures to validate the prior learning of sorting office staff (ValiTri) 
and postal delivery staff (ValiDist) (Voit et al., 2007). Upon completion of the qualification 
procedure, applicants are issued a Federal VET Diploma in Logistics Management. The 
ValiPoste project is the first national project involving all Swiss Cantons. 
 
Framework for validation in Professional Education and Training (PET) or higher VET 
(‘tertiary B’) 
 
The legislation establishing validation practices are the same as for the upper-secondary VET, 
with the addition of the following: 

■ Article 44 of VPETA 2002 that, as for PET colleges, specifies: Learners who obtain 
passing scores on the final examinations organised by a PET college or whose 
competences have been validated through an equivalent qualification procedure shall be 
awarded a PET college degree.  

■ Article 13 of the Ordinance of EAER6 concerning the minimal requirements for 
recognition of the education cycles and of the studies post diploma of the Upper 
specialised schools (OCM-ES, 2005), subparagraph 3, specifies that admission to the 
education cycles is possible (these training cycles usually require a diploma of 
secondary degree) on the basis of qualifications considered equivalent. 

 
At present, the following PET qualifications can be obtained through (partial or full) validation: 

■ PET Certificate and the Diploma for trainers in adult education6, promoted by 
FSEA/SVEB, the Swiss national Umbrella Organisation for Adult Education. 

■ PET Diploma in Community interpreters7 promoted by INTERPRET, the Swiss 
Association for Community Interpreting and Intercultural Mediation. 

■ PET Diploma in Management of Family-Owned SMEs 8 promoted by the Swiss 
Association of small and medium sized enterprises SME, with organizations fostering 
women’s careers. 

 
The phases of validation are not differentiated and organised as precisely as in upper-
secondary VET. For example, the phases of identification and documentation are structured 
in different ways according to the degree in question.  
Framework for Validation in higher education (‘tertiary A’) sector 

In Switzerland, higher education at tertiary A level is divided into different sorts of high 
schools: the cantonal universities, the federal institutes of technology (ETHZ and EPFL), the 
universities of applied sciences, the universities of teacher education, other various 
specialised institutions and the Swiss Federal Institute for Vocational Education and Training 
(SFIVET). The coordination of this higher education, which until 2012 was assigned to three 
conferences: CRUS (Rector’s conference of Swiss Universities), KFH (Rectors’ Conference 
of the Universities of Applied Sciences Switzerland) and COHEP (Swiss Conference of 
Rectors of Universities of Teacher Education), is now being progressively assigned to 

                                                      
6 www.alice.ch  
7 www.inter-pret.ch  
8 http://www.potentialyse.ch/CMS/default.asp?ID=438  

http://www.alice.ch/
http://www.inter-pret.ch/
http://www.potentialyse.ch/CMS/default.asp?ID=438
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swissuniversities9. This new institution is proposed within the Swiss Higher Education Bill for 
the promotion of universities and coordination in Switzerland’s higher education sector, due 
to come into force in 2015.  

As far as the whole of university education is concerned, the Qualifications Framework of the 
Swiss Higher Education Area (nqf.ch-HS, 2011) describes and defines higher education 
levels and qualifications in Switzerland on the basis of the following elements: generic 
descriptors; admission criteria; ECTS credits; academic degrees. The nqf.ch-HS contributes 
to the implementation of the Bologna process goals; it serves as an orientation tool for the 
higher education institutions to develop and describe their study courses and programmes; it 
improves the information about the Swiss higher education system, particularly with regard 
to teaching; and it facilitates the comparability of qualifications within Europe and enhances 
transparency.  

In this framework, for some bachelors, there is the possibility to be admitted to the first cycle 
of studies, on the basis of former training valued as equivalent to a baccalaureate. Moreover, 
for each typology of university, there are legal bases or programmatic indications which 
legitimate or enable the activation of Validation practices. This framework allows both the 
possibility to be admitted for those who do not have a baccalaureate and the possibility to 
validate, partially or completely, a university degree. Moreover, in each institution of Higher 
Education (HE), it is possible to obtain a partial exemption from the studies, for those who 
wish to change course inside the same institution or who pass from one institution to 
another. This varies according to the relevance of the received education to the desired 
education. 

In higher education (tertiary A), the phases of validation are not differentiated as precisely as 
for upper-secondary VET. The phases of identification and documentation are structured in 
different ways according to the considered degree, It is not possible to have access 
separately to the phases of Assessment and Certification. 

The coordination of universities is presently undergoing reorganisation, in view of the coming 
into force of the Swiss Higher Education Bill on the promotion of universities and 
coordination in Switzerland’s higher education sector due to come into force in 2015. This bill 
will give more precise indications also regarding validation procedures in universities, 
according to the education policies of the European Union.  

Here below we describe the peculiarities of each type of university, as well as the different 
existing possibilities of validation. We will also describe the validation procedure necessary 
to obtain the Guidance counsellor qualification (which is a specific procedure) as well as the 
procedures to obtain the recognition in the Swiss Register for professionals in the field of 
engineering, architecture and environment (REG) 

Cantonal universities and federal institutes of technologies 

Validation procedures depend on the universities themselves and refer to cantonal 
legislations. As far as the eligibility of persons without a baccalaureate, the most widespread 
practices are the following: admission following success in the Swiss exam of a 
baccalaureate (to which one may have access even without attending a formal training 
process); admission through ‘bridge’ courses for those who have a professional 
baccalaureate, and the admission through a specific exam to specific disciplines. Only 
Geneva University (since 1978) and Lausanne University (since 2004) propose an admission 
based on a dossier, which takes into account non-formal and informal learning.  

Geneva University is also the first Swiss University proposing, since 2008, VAE procedures 
admitting partial validation for the following areas: psychology and sciences of education 
(two bachelors, a certificate and two masters); IT sciences (one bachelor and one master); 
economic and social sciences (five bachelors and one master). 

The legal bases of validation at Geneva University are the following: 

                                                      
9 www.swissuniversities.ch  

http://www.swissuniversities.ch/
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■ Cantonal law on public education, State of Geneva (LIP-C110): art. 154 - procedures of 
recognition and validation of non-formal and informal learning. For the areas it certifies, 
even in partnership with other high schools, the University applies a procedure of 
validation in education and work experiences. 

■ The regulation concerning the pilot project of the validation for the faculties of psychology 
and sciences of education, economic and social sciences, as well as for the sciences 
faculty (approved by the public education department on 2 September, 2008). 

 
Currently, there are no validation procedures in the federal institutes of technologies. 

Universities of applied sciences  

Created in 1994, the specialised universities of applied sciences (UAS) propose an 
education near to practice, highly praised by students and employers. At present, 
Switzerland has nine UAS (formed by about sixty schools), depending on a single canton or 
an inter-cantonal agreement. In this context, legal bases for validation procedures are 
founded on the Federal Act of 6 October, 1995, on Universities of Applied Sciences (SR 
414.71), which stipulates that “related and unrelated professional experience gained outside 
the vocational education and training system as well as specialised or general education are 
also taken into account where appropriate”. 

As far as postgraduate education is concerned, the FDEA Ordinance concerning continuing 
education, postgraduate education and qualifications in universities of applied sciences 
(2005), in art. 3, paragraph 2 stipulates that “the students not holding a qualification from a 
tertiary level institution may be admitted to postgraduate programmes if they are able to 
provide evidence of some kind of their aptitude to attend such programmes”. 

These norms are not binding and the Cantons and institutions have assigned the 
responsibility for their implementation. It is then these latter who take decisions on admission 
on dossier, as well as on the procedures for the validation aiming at the acquisition of 
modules or ECTS credits. There are no standardised policies concerning validation. Some 
schools have internal norms on this subject, established in agreement with cantonal 
authorities. These directions are often integrated in ampler programmes aiming at making 
education more flexible, in order to facilitate the access to students or mothers (also with 
reference to the indications of project Model F10). This project has established norms which 
make it possible for training and educational institutions to make their training courses more 
flexible, without losing their quality. 

At national level, the admission on the basis of a dossier including non-formal and informal 
work-based learning is possible for the course of social work as well as for the course of 
health in the UAS of western Switzerland. This kind of procedure was already possible in 
French-speaking Switzerland before the creation of UAS for the admission to specific 
schools for nurses, which in those times were under the rule of Swiss Red Cross, as well as 
for the admission to social work schools. As a consequence, this procedure has remained 
when these schools have been changed into UAS. Considering the amplitude and the 
diversification of the proposed curricula and the lack of online accessibility on information, as 
far as the other UAS are concerned it is not possible, at present, to draw up a complete 
framework of all the forms of admission on the basis of non-formal and informal learning 
outcomes. Partial validation of an education curriculum is possible only in the UAS of 
western Switzerland after 2010 (in collaboration with the validation service of the university 
of Geneva) for the following areas: design and visual arts (5 bachelors); economics and 
services (4 bachelors); music and scenic arts (2 bachelors); health (one bachelor).  

The universities of teacher education  

The universities of teacher education (HEP) have an independent position in higher 
education, as they are under the exclusive responsibility of cantons, and are subject to inter-
cantonal laws. The Swiss Conference of Cantonal Ministers of Education (EDK) has 
entrusted to the Swiss Conference of Rectors of Teacher Education Universities (COHEP) 

                                                      
10 www.modellf.ch/fr/projekt/index.html 
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the coordination of the different institution working on teaching. This conference is formed by 
the rectors of universities of teacher education and of other training institutions for teachers. 

Until 2011, for the same reasons as for UAS, standardised policies on recognition and 
validation did not exist in the universities of teacher education. Nevertheless, since August 
2012, there are common rules for the “reconversion in teaching”, fixed by EDK and relating 
to teachers working at preschool, primary and secondary I levels. These rules are based on 
the modification of the following regulations: regulations concerning the recognition of 
teachers universities qualifications at preschool and primary school level (10 June, 1999) 
and regulations concerning the recognition of teachers universities qualifications at 
secondary I level (26 August, 1999). These modifications state that formal admission 
certificate (gymnasium diploma or equivalent qualification) can be replaced by an admission 
procedure aiming at verifying the aptitude to higher studies of the applicants (EDK, 2012). In 
this framework the possibility to be admitted to education through a validation has been 
determined. Also in this case, these norms are not restrictive and the Cantons and 
institutions may decide whether to apply them or not. 

At present, there are four educational institutions which permit the option of a partial 
exemption from studies, to be decided on the basis of a dossier proving non-formal and 
informal learning (especially the professional practice in the field of teaching). This possibility 
is based on the specific regulations of each school. The schools are the following: the 
University Institute for the education of teachers (IUFE) in Geneva for the course Master in 
teaching, the Department of training and learning (DFA) of the UAS in Italian Switzerland, for 
a Master of teaching in upper-secondary schools, and university of teacher education in 
canton Vaud, also if it does not quote the notion of validation, emphasises the option to take 
into account professional experiences for the admission or for the exemption from part of the 
training. The last institution is the university of teacher education in Zurich (since 2010), 
which proposes a procedure for the admission/ reconversion of preschool and primary 
school teachers. 

Swiss Federal Institute for Vocational Education and Training (SFIVET) 

The SFIVET has a specific status among universities of teacher education. According to the 
corresponding articles of VPETA and VPETO and since 2004, SFIVET Lausanne (Albornoz 
& Dupuis, 2008) has developed a validation procedure for the federal diploma of teachers 
working in vocational schools. This procedure, which makes it possible to receive the 
complete qualification, has been updated in 2007, when this institute became a federal 
higher education institution. The procedure is open to persons having at least five years of 
experience in teaching and having a tertiary A or B level of education in the teaching field. 
The procedure includes several different ways of support and evaluation. Evaluation is 
developed according to a dossier, interviews and some visits during teaching activities.  

In the SFIVET sites located in the German and Italian parts of Switzerland, a procedure of 
institutional recognition has been implemented, under the authority of SERI and of 
SBBK/CSFP (2011), for the acquisition of a qualification for teaching in vocational training. 
Thanks to this additional qualification procedure, it is possible to have direct access to final 
examinations for the courses Certificate and Diploma in teaching within Vocational Training. 
These examinations are formed by several parts (four for the diploma, three for the 
certificate). One of these parts is the elaboration of a dossier with the aim of identifying the 
correspondence between the practice of the applicant and the requirements of the reference 
framework of studies. The procedure is proposed for a limited period of time (between 2009 
and 2014) and the released title is a diploma for teaching, with the logo of the Confederation 
and of the SFIVET.  

CSFO/SDBB certification on “Occupational, educational and career guidance counsellor”  

On the basis of the VPETA and VPETO norms, and thanks to collaboration between OPET 
and the Swiss centre for services of vocational, university and career training and orientation 
(CSFO/SDBB), since 2010 the norms for the acquisition of the Certification for guidance 
counsellor qualification have been elaborated. This specialisation is not issued by a higher 
education institution, but open only to holders of a tertiary-level A qualification. It allows, via 
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validation, to acquire the title “Occupational, educational and career guidance counsellor”, 
awarded by SERI11 

Foundation of the Swiss Register for engineers, technicians and architects  

The Register (REG)12 is the only private institution in Switzerland accredited to officially 
recognise the degrees of professionals in Engineering, Architecture, Industry and 
Environment, obtained in foreign schools as equivalent to Swiss degrees. The REG is the 
most ancient institution in Switzerland which considers professional experience in order to 
authorise inscription into its register. This form of recognition, endorsed by SERI, allows 
people not disposing of a recognised qualification, but able to demonstrate a year-long 
experience in a specific field, to be evaluated on the basis of a dossier which confirms their 
professional practice. This is a special form of validation, because it does not issue a 
professional title, but it permits practice of one of the REG professions, according to the 
corresponding level in the register.  

Framework for validation in the third sector  

In the third sector, a specific regulation concerning the formal recognition of the skills of 
those who do voluntary work does not exist. Nevertheless, in several educational sectors 
and particularly in the health and social sectors, these experiences are taken into account for 
the drawing up of the validation dossiers, and since 2001 – as will be described further on – 
a national project has been implemented, concerning the identification and documentation of 
skills and competencies acquired through volunteering.  
 
Framework for validation as part of labour market policies  

In Switzerland labour market policies are coordinated by the State Secretariat for Economic 
Affairs (SECO)13. The division Labour Market and Unemployment Insurance is part of this 
Secretariat.  

Skill audits are commonly used in Switzerland (see below) to help jobseekers reintegrate into 
the labour market, but the use of validation procedures is rare. Indeed, the validation 
procedure is considered too long to be used for a rapid reinsertion into the labour market. 
When this happens, it is possible to validate different modules, as it is the case with the 
project INFORMA14, implemented by the organisation Model F. It is addressed to all the 
professionals of ICT who do not have the necessary qualifications or who want to improve 
their skills, including those who are unemployed. This project is recognised in the field of the 
labour market measures of Berne and Zurich. It can be implemented thanks to its modular 
structure, covering all the levels of information training in Switzerland15. Moreover, in some 
cantons (e.g. Valais) thanks to an important collaboration among the different cantonal 
authorities, under certain conditions it is possible to activate individual validation projects, 
recognised as labour market measures by regional employment centres.  

 

2.3 Skills audits 
Nowadays, skills audits or assessment portfolios (bilans de competences) are an essential 
part of active labour market policies, both considering the number of participants and budget 
(Joubli, 2012). Cantonal services for labour market policies use them in order to clarify the 
perspectives of jobseekers, shorten the period of unemployment and to diminish the risk of 
misemployment. The bilans de competences are carried out by the “centres de bilan” or by 
the “competences assessment centres”, recognised by the Government. The processes of 
“bilan” proposed are often inspired by the french model of *bilan de competences” 
comprising self-evaluation. In addition to these processes, a more general inventory is 
possible in order to direct the support measures. These measures are to carry out 

                                                      
11 http://www.sdbb.ch/dyn/199390.asp  
12 www.reg.ch  
13 www.seco.admin.ch  
14 www.informa.modellf.ch/  
15 www.ict-berufsbildung.ch/  

http://www.sdbb.ch/dyn/199390.asp
http://www.reg.ch/
http://www.seco.admin.ch/
http://www.informa.modellf.ch/
http://www.ict-berufsbildung.ch/
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assessments or target them to understand any gap which will help get a young person into 
work in a certain sector. Finally some centres propose real assessment of personal and 
social competencies.  

The results of bilans are often included in a report, which is given to the counsellors working 
in regional employment centres. The latter thus receive a general overview of skills and 
perspectives of the person they are helping. The counsellors can also identify obstacles to 
employment or the risks of long term unemployment. Generally, a bilan is followed or 
accompanied by a course on job search techniques. Bilans can include also evaluations, 
evaluation interviews with a counsellor, self-evaluations and evaluations by third parties, as 
well as psychological tests and performance tests.  

In order to meet the very different needs of jobseekers, skills audits and job search trainings 
have been refined during recent years. Skill audits are particularly relevant for low-skilled 
individuals, to foster self-confidence and stimulate them in having their skills recognised 
through validation and for experienced, older jobseekers that need to make visible the skills 
they have acquired over time, and identify new possible professional sectors. Skill audits can 
be related to specific professions and organised by professional groups.  

The methods used for the skill audits aim at taking stock of skills and know-how acquired in 
a formal or informal context, and they are often accompanied by the drawing up of a 
personal or professional portfolio. In Switzerland the following models concepts are 
particularly used: “competences bilan-portfolio” of the Association for the recognition of non-
formal and informal leaning (ARRA)16 and the CHQ Manual, of the Association CH-Q Swiss 
qualification programme for career development17.  

ARRA and CH- Q are non-profit umbrella organizations working on a national scale, created 
to strengthen links between lifelong learning and the individual identification and 
documentation of formal, non-formal and informal learning outcomes. What ARRA proposes 
is inspired by work with assessment portfolios in Quebec. ARRA has drawn up a label for the 
process portfolio – model of structured dossier for the drawing up of the portfolio. In the 
website there are also some videos on the experiences of validation users. CH-Q was 
created as a result of a project on inventory of the different skills audit proposals existing in 
Switzerland, in order to elaborate a national model (Kadishi, et al., 1998). The main focus of 
the CH-Q initiative is to enable individuals to manage their own careers, articulate their own 
development needs and build up their own competencies, taking into account also the 
different forms of learning outcomes. CH-Q proposes also a label and, in association with 
FSEA/SVEB, an electronic version of a portfolio structure18. 

Both ARRA and CH-Q founded the national association VALIDA19. Its aim is to develop a 
Swiss-wide system for recognition and validation and draws a clear distinction between 
recognition and validation of prior learning. Recognition of prior learning is understood as all 
initiatives or practices designed to take stock of non-formal and informal learning without 
issuing a qualification. As part of the recognition, a further distinction is drawn between 
personal and institutional recognition.  

■ Personal recognition is the process whereby a person takes stock of his/her prior 
learning. It enables the person to improve his/her self-image, to open up new career 
paths and to develop a plan. It is a self-assessment approach. The personal recognition 
of prior learning is open to anyone – irrespective of his/her level of education and 
training, occupation or employment status – who would like to develop a personal or 
professional plan; who wishes to undertake a process of institutional recognition; or who 
intends to use the self-assessment in a formal qualification procedure to validate prior 
learning.  

■ Institutional recognition is the process whereby an official body (cantonal employment 
office, cantonal VET/PET agency, cantonal educational and career guidance office, 
public body, trade association) certifies that a person has truly acquired certain skills in a 

                                                      
16 www.arra.ch  
17 www.ch-q.ch  
18 http://eportfolio.ch-q.ch  
19 www.valida.ch  

http://www.arra.ch/
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specific occupational field. This type of recognition is based on a combination of personal 
recognition (i.e. self-assessment) and an external assessment. Institutional recognition 
generally leads to the issue of a recognition certificate. Recognition certificates can help 
the holder find a job or manage his/her professional career. Institutional recognition 
procedures are stipulated in directives or regulations. Institutional recognition procedures 
are specifically intended for persons wishing to re-enter the labour market, manage their 
careers or enrol in an education and training programme. This form of recognition is 
similar to what is recognized in the third stage of the Swiss VNIL procedure, but occurs 
outside of the same. It is not very widespread.  

The high number of skills audit offers proposed in Switzerland confirms the positive 
consideration for this kind of personal and professional assessment all over the country. 
They are already a part of the classic procedure for career guidance. The targets for these 
are:  

■ Women, where recognition of the skills gained from volunteer work and housework can 
facilitate their reintegration into the labour market;  

■ Migrants, where recognition of qualifications, skills and experience gained abroad can 
facilitate their (re)integration into the labour market; 

■ Qualified or unqualified job seekers for the same reasons;  

■ Persons undertaking retraining; 

■ Persons who lack qualifications but would like, nevertheless, to enrol in an education and 
training programme;  

■ Young people, in particular VET students, where recognition can encourage assimilation 
of knowledge and skills gained over the course of their dual-track (i.e. partly school-
based and partly work-based learning) VET programme. 

Different types of skill audits have been developed in Switzerland. For young people we wish 
to point out in particular the project Apprendisti Ricerca Impiego ARI20, proposed in Canton 
Ticino which aims to promote the assessment of the learning and professional situation of 
young people having just received the Federal VET Diploma, in order to increase their 
chance of finding a job (Salini, 2006). 

Another interesting proposal is the online skills audit proposed by the Swiss Association of 
labour offices. This proposal permits obtaining an equivalence (it is not a validation) of the 
Vocational PET diploma specialist in HR. The skills audit online (self-evaluation and external 
evaluation), together with the skills audit delivered by the superior, is an important 
compulsory part of the procedures to be followed in order to receive the certificate of 
equivalence concerning professional requirements imposed on people responsible for public 
labour market services. Each canton has established the description of the skills, on which 
the skills audit and the level of requirements are based21. 

In the third sector, the Volunteer Dossier proposes instruments for the identification and 
documentation of voluntary experiences. The aim of the recognition procedure is to give 
value and greater visibility to the experience gained from volunteer work. The recognition 
procedure is based on the applicant's prior learning as presented in an assessment portfolio. 
This dossier was drawn up in 2001, in the framework of the UNESCO year for voluntary 
work, and is now used all over the country and in particular supported by the Swiss 
conference of youth associations, which proposes as a help in this direction the training 
pamphlet “Je m’engage”. This pamphlet allows the recognition of all the training and the 
experiences acquired in different youth organisations and can be used when looking for an 
apprenticeship. Voluntary work thus acquires an added value and receives the same 
consideration as remunerated work22. 

                                                      
20 http://www4.ti.ch/decs/dfp/ari/ari/  
21 www.vsaa.ch/service-de-la-formation/execution-laci/equivalence-selon-art-119b-oaci/bilan-de-situation  
22 www.dossier-benevolat.ch; http://www.sajv.ch/fr/politique/domaines-de-travail/benevolat/dossier-benevolat/  
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2.4 Relationship with qualifications framework and credit systems, and 
information on standards used for validation 
Qualifications and qualifications frameworks 
 
Many Swiss qualifications are relatively unknown in other countries, potentially hindering 
Swiss citizens seeking employment abroad. For this reason, Switzerland sees the link to 
European cooperation on qualifications frameworks (both the European qualification 
frameworks - EQF, and the Qualification Framework for the European Higher Education 
Area - QF-EHEA), as an opportunity to strengthen the transparency and comparability of its 
national qualifications in a European and wider international context. In order to improve 
international knowledge and comparability of vocational training diplomas, since 2009, 
Switzerland is elaborating a national qualifications framework (NQF). Currently the SERI is 
reviewing the regulations that refer to it, based on the results of the consultation procedure 
performed in 2012 (Cedefop, 2012).  
 
As previously mentioned, University schools have elaborated their own qualifications 
framework, with reference to the Bologna reform (nqf.ch-HS), on the basis of the QF-EHEA. 
The two documents (NQF-CH for VET and nqf.ch-HS) will be adapted and completed during 
2014, in order to obtain a classification of the diplomas with reference to the EQF23. The 
elaboration and implementation of these instruments are the responsibility of the SERI. 
 
The vocational training system in Switzerland will not be changed when the NQF for 
VET/PET diplomas comes into force, but the link with the European Qualifications 
Framework (EQF) will be established. Also, since the classification of qualifications (NQF-
CH) does not imply a change of the Swiss system of vocational training, even the current 
procedures for VNIL should not be changed. 
 
Credit systems 
 
Switzerland has taken part in the Bologna process since it started. By the autumn semester 
2007/08 all Swiss university courses had been adapted to the main indications of this reform, 
in particular to the two cycle system, with bachelor’s and master’s degrees, the use of ECTS 
and the modularisation of all sectors of higher education. 
 
In the universities where validation is present, the recognised learning outcomes give a right 
to earn corresponding ECTS credits. These credits are registered in the study plan of the 
students24.  
 
As far as ECVET (European Credit System for Vocational Education and Training) is 
concerned, SERI applies the recommendation enforcing ECVET and is favourable to its 
objectives. SERI has promoted working groups on this matter, and the results of their work 
will be published at the end of 2013. Several projects have experimented the use of ECVET 
connected with validation procedures. We point out a particular Interreg project VALID.O and 
ECVET-LLL – Path for lifelong learning. 
 
The Interreg project VALID.O, finished in 2011, aimed to harmonise validation strategies in 
the sectors of bricklayers and hostelry between Italian speaking Switzerland and Lombardy 
(Italy), and included training for validation specialists. This training belonged to ‘Tertiary B 
level’, between EQF levels 5/ 6. The pathway has been successfully piloted with 15 learners 
(both active in Italy and Switzerland), delivering a recognised certification, based on a 
Memorandum of Understanding between the partners, including the issue of ECVET credit 
points valuable to complete a qualification on both sides of the border. Validation played a 
crucial role, both considering the aim of the course and the methods used: trainers and 

                                                      
23 http://www.sbfi.admin.ch/aktuell/00399/01776/index.html?lang=en  
24 www.unige.ch/vae/procedure.html  
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advisers experimented directly by themselves the power of validation as a mean for building 
up awareness and competences. (Bednarz, Salini, 2013) 
 
ECVET-LLL – Path for lifelong learning!25 was approved as a two-year Leonardo Da Vinci 
project in summer 2011. The project idea supported the development and dissemination of a 
high quality harmonised VNIL and ECVET process with the following goals:  

■ To develop a high quality harmonised VNIL and ECVET process which promotes the 
recognition of competences and in different countries, according to each country’s 
national and regional rules and special needs; 

■ To develop a common European qualification standard for healthcare/personal services. 
This promotes the recognition of competences and mobility between the different 
countries; 

■ To improve the quality of qualification programmes for healthcare/personal services with 
regard to contents, methods and in terms of transparency and recognition between the 
European countries (using the common European tools, like EQF, ECVET a tool for the 
validation/recognition of non-formal and informal competences, etc.); 

■ To create a common guideline/Manual for evaluation on the VNIL process; 
■ To disseminate good practices and policies on the VNIL and ECVET area at a European 

and national level; 
■ To harmonise the results with respect to the specific German approach to ECVET, 

particularly to achieve compatibility within the German framework of professions. 

 
Standards 
 
In Switzerland there are several definition levels for training standards, according to different 
training and educational contexts.  
 
In compulsory education, there is a national fundamental competences project that aims to 
harmonise the objectives of this sector throughout Switzerland. The Inter-cantonal 
Agreement on Harmonisation of Compulsory Education (HarmoS Agreement) is the legal 
basis for the development and application of national educational standards. It also 
constitutes a basis for evaluating the quality of the education system in compulsory 
education. Introduction of the current national fundamental competences is a process 
spanning over several years, depending on the development of the linguistic regions' 
curricula. Work towards this end is underway.  
 
Norms concerning baccalaureate are regulated by the Ordinance on the Swiss 
baccalaureate exam, of 7 December 1998, modified in 2013 (413.12). 
 
As far as upper-secondary and higher vocational training (VET/PET) is concerned, all 
diplomas have standards and national examinations (ordinance on initial vocational training 
and national education plan for all places of training) and are based on skills. These 
qualification standards are established by labour market organisations, so that a strong 
relationship between occupational, educational and training standards and employment is 
ensured.  
 
The validation procedure in upper-secondary VET refers directly to these standards, as well 
as to26.  

■ The competency profile, which lists all the skills required, which must be validated for 
each specific profession. Its contents correspond to the ordinance on initial vocational 
training, and it is formed by compact and functional unities. It allows applicants to 
compare their own position to the skills required and it allows experts to evaluate if the 
student has reached the level required.  

                                                      
25 http://www.ecvet-lll.eu/index.php/en/en-project  
26 http://www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  
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■ The Language, Communication and Society (LCS) subjects in VET profile (which includes 
personal, social and methodological skills). The applicant confirms that she/he owns the 
skills required for the profession and for the management of day-to-day life 

■ The assessment, validation and certification standards are defined according to the 
qualification profile and to the LCS requirements.  

As far as Universities are concerned, the main base for training standards is the 
Qualifications Framework for the Swiss Higher Education Area27. If validation practices are 
applied in this sector, they refer directly to these Educational and training standards, as well 
as to the rules of the Bologna Process.  

2.5 National institutional framework  
Essentially, validation procedures are integrated within each education and training sector. A 
common negotiation involving all partners always takes place in the implementation of the 
validation procedure in the different sectors. As we have already pointed out when 
describing the historical evolution of validation procedures, these procedures always develop 
through interaction between third sector initiatives or professional groups, centres of skills 
audit or of guidance, or schools, and governmental projects, at cantonal or regional level and 
at national level.  

Importantly, the OPET’s national ‘Validation project’ (from 2005 to 2009) supported the initial 
development of norms and tools for validation in upper-secondary VET. This project, 
financed by the Confederation consisted of a platform for dialogue and decision, where all 
stakeholders interested in the validation procedures were present: OPET and SECO (for the 
Confederation), representatives of vocational training offices of each Canton, professional 
groups, representatives of pilot projects in the field of validation, ARRA, CH-Q and VALIDA 
associations, private and public centres for skills audit, occupational, educational and career 
guidance offices, groups of experts in the different subjects and representatives of the 
training and education institutions involved. This platform was managed by a coordination 
group and by a conception group, and each year it proposed an information and exchange 
conference (Thomas, 2006). 

2.6 Governance and allocation of responsibilities  
The overall governance of validation projects throughout Switzerland is made by SERI, 
which supports or checks the pilot projects implemented in cooperation with the specific 
services coordinating the processes in the different education and training degrees and 
sectors (see section 2.2). While respecting the consensual dimension wherein all validation 
projects are established, they assure coherence and quality as to laws, ordinances and 
Qualification Framework of the Swiss educational system. Likewise, all other organisations 
that prepare or manage validation projects perform them in accordance with such 
regulations.  

2.6.1 Please describe the allocation of responsibilities (at national, regional, local, social 
partner, provider level) according to the different aspects of validation  

■ Design of the procedure/ approach 

Responsibilities differ depending on the type of qualification/education sector 

– Upper-secondary VET: cantonal services in charge of qualification procedures for 
adults, in collaboration with the professional organizations, based on National 
validation Guidelines  

– Higher VET (PET): bottom-up approaches, professional organisations as well as 
organisations of the third sector (e.g. women’s associations or syndicates) can 
initiate validation projects. The projects must always be approved by SERI. 

– Higher education sector: bottom-up approaches, the universities themselves take the 
initiative of a validation project, referring to (or soliciting) the existing legal framework. 

                                                      
27 http://www.crus.ch/information-programme/qualifications-framework-nqfch-hs.html?no_cache=1&L=2  
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Inside these universities, specific working groups (sometimes interuniversity) handle 
the processing of projects. The projects of cantonal universities have to receive 
approval from their relevant canton. 
 

■ Information, promotion and raising awareness: this is a shared responsibility 
between various organisations (pertaining to the professional organisations, to the State, 
to the third sector).Concerning upper-secondary VET, cantonal services play a key role 
(services in charge of adult qualification and of occupational, educational and career 
guidance). 
 

■ Providing counselling and guidance: This is ensured by cantonal services (upper-
secondary level VET titles) and/or individual education and training providers and private 
counselling operators (other levels).  
 

■ Undertaking assessment and certification of the outputs of validation procedures:  
For all education and training degrees and sectors, professionals and the organisations 
involved in assessment and certification are the same as those involved in assessment 
and certification in the formal education and training sector.  
 

■ Quality assurance, evaluation and review: the Quality assurance for validation is 
linked to general quality assurance mechanisms in the educational system. In the whole 
Swiss education system the quality control, as well as evaluation and review, is 
committed to political structures, to related legal bodies (Confederation, cantons), as well 
as to professional organisations (for vocational training).  

2.6.2 Explain more specifically the role of different stakeholders 

 
Education and training providers 
 
Please see section 2.2 
 
Private sector actors (including social partners) 

Labour market organisations are responsible for defining the standards, for assuring the 
quality of vocational qualifications, eventually reformulating the content of ordinances in 
terms of competences; for establishing qualification profiles, defining equitable and objective 
assessment criteria, in compliance with the assessment criteria. They can also take the 
initiative to develop validation projects. The projects are prepared under the aegis of the 
competent professional associations. 

For example a validation procedure aiming at the acquisition of the Diploma in Leadership 
and Management is awarded by the Swiss Managers Association (SKO/ASC) to Swiss army 
officers. This association recognises theoretical and practical knowledge acquired by officers 
at military academies and other institutions, as well as during active service and in relation to 
troops28.  

 
Third sector organisations 

It is thanks to the initiative of many organisations of the third sector, particularly of 
associations for equal opportunities (gender and multicultural), of those dealing with the 
education and training of adults, as well as of associations for voluntary work, that a great 
number of initiatives of validation have been implemented in Switzerland. At the present 
time, these organisations are still encouraging new projects in the sphere of recognition or 
validation (see examples in the following chapter), referring to the legislation framework of 
the relevant professional-educational sector. 

                                                      
28 www.cadres.ch/fr/armee  
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2.6.3 Coordination between stakeholders 

The coordination of the various stakeholders involved in validation is part of the already 
described coordination practices concerning the functioning of the Swiss education system 
(see section 2.2. and 2.5). 

2.7 Examples of national regional, local or EU funded initiatives 
There are a great number of initiatives intended to enact practices of validation in various 
domains and at different levels.  

The most important recent projects or the projects started some years ago but ongoing, are 
presented below. The Swiss organisations currently involved in European projects are 
professional organisations, trade unions, the Swiss federation for the adult education, the 
SFIVET, and some skills audit services. 

The examples listed below also include case studies carried out within the European project 
Observal-net, where Switzerland is a partner. This project, coordinated by the European 
University Continuing Education Network (EUCEN), intends to set up a stakeholder-centric 
network of organisations supporting the Validation in Europe29. 

■ Validation projects for the Upper-secondary level of VET 

In addition to the description given in chapter 2.1, we indicate the following European 
projects: 

– EdilMap: Methodologies and techniques for the recognition and validation of non-
formal and informal learning and competencies in the building construction domain - 
focus on green competencies for green jobs. EdilMap maps, describes and 
certificates knowledge, competencies and skills characterising the sector30.  

– ECVET-BUD: Mobility in the Building Construction Sector. The aim of this project is 
through ECVET, to define and draft a model to accredit, accumulate and recognise 
ECVET credits to assess and validate professional competences and appropriate 
learning outcomes in the construction industry. The project promotes transparency, 
transferability, validation and recognition of learning outcomes achieved by 
individuals in non-formal and informal education. ECVET-BUD aims to support the 
implementation of ECVET in the building and construction sector by pre-designing 
common solutions to learning outcomes and professional standards using the 
ECVET credit points tool in the construction sector31.  

 

■ Validation projects for the Professional Education and Training (PET) tertiary B 
level 
– Equivalence Assessment Procedure for the Federal PET diploma in Adult education 

and Training32  
– Validation of the modules for the Federal PET Diploma for community interpretation33  
– Validation of the modules for the Federal Pet Diploma in family SME 

managers34.This pilot project has been developed since 2011, in cooperation with 
the Swiss Association of small and medium sized enterprises or SMEs (USAM: 
Union Suisse des Arts et Métiers) and with organisations fostering women’s 
careers35. It aims to allow the 64,000 women who manage Swiss SMEs without 
having a recognised diploma to have their professional experience recognised 
through a Federal PET diploma. This diploma is specifically designed for spouses of 
family SME owners which can be obtained both by modular route and validation. This 

                                                      
29 www.observal-net.eu  
30 Switzerland partner: ECAP Foundation: http://www.ecap-fondazione.ch/joomla/index.php/it/progetti-it 
31 Switzerland partner: ECAP Foundation: http://www.ecap-fondazione.ch/joomla/index.php/it/progetti-it  
32 www.alice.ch ; Case study in www.observal-net.eu/node/843, and in Salini, 2011.  
33 http://www.inter-pret.ch/fr/formation-certification-et-assurance-qualite/certificat-interpret.html, Case study in www.observal-
net.eu/node/843  
34 Short case study in www.observal-net.eu/node/843 
35 www.potentialyse.ch  
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initiative aims to encourage spouses ‐ and more generally people actively involved in 
the management of a company ‐ to have their skills acquired through work 
experience recognised and to seek additional support to achieve a higher level of 
qualification allowing them to assume their responsibilities with greater confidence 
and even consider a succession. The project also includes a tailor‐made validation 
accompaniment method and tools enabling spouses to optimise their time, facilitate 
the preparation of the validation portfolio, and to avoid drop‐out by taking into 
account their specific needs and the constraints of company managers with family 
responsibilities. The project will therefore have an impact on beneficiaries but also on 
VET providers, especially counsellors, advisers and consultants, who will be 
equipped with concrete tools/measurement method and be prepared and trained for 
effective operation of validation processes for women who are underrepresented in 
higher management. 

– FLEXI-PATH36 – is a project funded by the EU’s LLP, aiming to develop: a) 
transparency and recognition of adult educator qualifications across Europe making 
them comparable by having a common reference (EQF) and b) a common master 
adult educator profile, which promotes the idea of mobility through standardised 
educational programmes and qualification levels37.  
 

■ Validation projects for Universities 

Among the projects already described in chapter 2.1, we mention the following: 

– CSFO/SBDD Certification for Occupational, educational and career guidance 
counsellor38 

– ALLinHE is an Erasmus-funded European Project, to allow learners to use their 
learning achievements, gained through different life-activities in order to broaden 
future learning opportunities at Higher Education level39. The project is ongoing 
(2011-2014), and expected documentation includes a comparative analysis of the 
Validation methods and approaches to under-represented (target) groups in HE and 
in partner countries, and a transversal analysis of new strategies and methods 
resulting in a handbook that highlights best practices for HE professionals with the 
multi-targeted VNIL-model. The interest for this project is at two levels: a) the target 
group: migrant women who have difficulty in the recognition of their skills and 
qualifications (obtained abroad) on the labour market in Switzerland; b) the 
development of a training manual for the assessor validation40.  

– As mentioned above, SFIVET has developed a validation procedure for the federal 
diploma of teachers working in vocational schools. It is described in detail in Table 
2.1.  

 

Table 2.1 Description of validation procedure to obtain SFIVET basic training division’s degree for 
VET or PET teachers 41  

SFIVET Basic Training Division’s degree for VET or PET teachers (60 ECTS) 

Inception 
This validation procedure was first introduced in 2004 at SFIVET’s 
regional campus in Lausanne. It will soon be expanded to include the 
SFIVET’s regional campuses in Zollikofen and Lugano. 

Eligibility  
Candidates must meet the admission requirements for SFIVET Basic 
Training Division’s degree programme and have five years of 
teaching experience in the VET or PET sector  

Restrictions None. By following this validation procedure, candidates may obtain 
full validation for the qualification concerned. 

Responsibility The same person responsible for SFIVET Basic Training Division’s 

                                                      
36 www.flexi-path.eu  
37 Switzerland partner: FSEA/SVEB: http://www.alice.ch/de/themen/weiterbildung-international 
38 http://www.sdbb.ch/dyn/199390.asp, Case study in www.observal-net.eu/node/843, and Salini, 2011.  
39 www.allinhe.eu  
40 Switzerland partner: ECAP Foundation: http://www.ecap-fondazione.ch/joomla/index.php/it/progetti-it  
41 http://www.ehb-schweiz.ch/en/training/uoverview/Pages/default.aspx ; Salini, 2011; Short case study in www.observal-
net.eu/node/843  
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degree programme for VET or PET teachers.  

Information 
and orientation  

Candidates who are deemed eligible for the validation procedure will 
be invited to take part in a group information session. Candidates are 
under no obligation to register for the validation procedure.  

Advice 

Advice is given to candidates on a one-on-one basis as well as in 
small groups. This advice should enable candidates to acquire the 
methodological and reflective skills. 
Advice is complemented by on-site visits to observe practical 
teaching situations.  
The advisors are chosen from among SFIVET instructors. An advisor 
is assigned to each candidate.  

Supplementary 
training  

No procedure exists for the provision of supplementary training after 
validation. However, candidates are given the opportunity to attend 
specific training courses during the validation procedure: 
− Optional course on how to prepare a validation assessment 

portfolio (nine half-days during the summer);  
− Introductory seminar on VET and PET teaching methods and 

work analysis (six half-days between September and October); 
− Theme-based workshop chosen on the basis of individual 

interests.  
The instructors of this WS will be either advisors or other SFIVET 
instructors. 

Assessment  

Evidence 
− VNIL assessment portfolio, in reference to the SFIVET’s 

competency profile for VET/PET teachers; 
− Observation of the candidate’s performance in a professional 

situation, followed by discussion; 
− Professional assessment sessions based on simulations; 
− Explanatory interview to discuss the full range of evidence and 

obtain any additional information and explanations. 
The assessors are pairs of experts chosen from among SFIVET 
instructors as well as an expert teacher employed by a VET or PET 
institution. These experts are part of a validation assessment 
committee consisting of 8-14 members, depending on the year.  

Validation  Once competencies have been verified, validation will be given and 
the qualification will be issued via the normal procedure. 

Fees Same as for SFIVET Basic Training Division’s degree programmes 
for VET or PET teachers (fees are usually paid by the employer). 

Average 
number of 
candidates  

Between 15 and 20 per year. 

 

■ Validation projects for the Continuing education and training (CET) level 
 
– DAS in Business Administration and Bachelor of Science in Management. This 

project is proposed by the University of Geneva and University of Savoie (France) 
and was the subject of a recent study (Bachelet & de Jonckheere, 2013)42. This 
course combines a validation of previous learning outcomes and a course for 
complementary continuous training, intended for the beneficiary of the validation. 
Since its inception in 2004, it has met with great interest on the part of professionals 
and employers. To date, more than 300 professionals working in French-speaking 
Switzerland have been trained, or are being trained. More than 200 students have 
graduated in Management Sciences from the University of Savoy and from the 
degree of continuing training (DAS) in Business Management from the University of 
Geneva. 

 

                                                      
42 http://www.unige.ch/formcont/index/VAE.pdf  
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■ Validation projects for Young People  
 

We distinguish here between proposals in the field of vocational training, those in the 
voluntary sector and those which refer to the European Youthpass initiative.  

VET sector 

In the sector of professional education (upper-secondary level), there are many national and 
cantonal initiatives intended to support young people in their training course, in order to 
avoid drop-out and to facilitate access to the labour market. Since 1977, monitoring of the 
apprenticeship market43 is performed twice yearly in order to detect imbalances between 
supply and demand early on and take the necessary measures. According to recent figures 
from the Apprenticeship Barometer of April 2013, the supply/demand situation seems to be 
fairly balanced and comparable to last year’s situation. Imbalances were nevertheless 
detected in individual occupational fields and branches.  

In addition to the Apprenticeship Barometer, there are two important national-scale projects: 

■ Case management44 (integrated with the project Case management Plus), intended for 
young people under 24 years of age having difficulties to integrate into the labour market 
after completion of compulsory schooling (interruption of apprenticeship, failure of 
exams, unable to find a job after completion of apprenticeship). The target in the long 
term of this initiative, started in 2008, is to increase from 90% to 95% the percentage of 
young people who complete upper-secondary level training. In particular, professional 
management training aims to identify young people at risk or in a critical situation, to 
observe them constantly and to closely support them for a time. The realisation of the 
concept of case management includes the following seven phases: 

1. Identification (bilan) 
2. Contact, clarification 
3. Assessment of the profile, analysis of the situation 
4. Definition of the targets, scheduling of the measures 
5. Coordination, cooperation 
6. Observation, surveillance  
7. Evaluation 

 
The whole project is regularly submitted to monitoring and quality control 45. 
 
■ LIFT46 is a project intended to prevent the risk of exclusion from the labour market after 

completion of compulsory schooling. Started in 2011, it is aimed at young people leaving 
school, who show characteristics which might make it difficult for them to enter the labour 
market. It is aimed at secondary schools, throughout Switzerland. The main feature that 
facilitates entering the labour market is the ability to gain a good knowledge of the labour 
market thanks to weekly work placements. The youngsters who join LIFT go to an 
enterprise of their region, for some hours each week, outside of their school time. In 
parallel, these young people are prepared, accompanied and supported by a reference 
person, in order to improve their interest for the professional world. 

 

Young volunteer associations  

In Switzerland, two main organisations promote the valorisation of volunteer work performed 
by young people: the Swiss National Youth Council SNYC47 and INTERMUNDO48.  

The SNYC is the umbrella organisation of about 65 youth organisations in Switzerland and 
represents their interests in the public arena. INTERMUNDO is a central organisation with 13 

                                                      
43 http://www.sbfi.admin.ch/berufsbildung/01587/01607/index.html?lang=fr  
44 http://www.sbfi.admin.ch/berufsbildung/01496/index.html?lang=fr  
45 http://www.sbfi.admin.ch/berufsbildung/01501/01502/index.html?lang=fr  
46 http://jugendprojekt-lift.ch/projet-lift  
47 http://www.sajv.ch/en  
48 http://www.intermundo.ch/fr/home  
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non-profit organisations associated. INTERMUNDO’s aim is to allow the highest possible 
number of young people to take part in an exchange programme, to let the educational value 
of the exchanges of young people be fully recognised and to encourage young people to a 
great extent.  

These two associations promoted the International conference: “re:connaissance”49, to 
stimulate the recognition of skills gained through youth exchange programmes and (youth) 
voluntary work. This conference was held on 27 and 28 October 2011 in Biel/Bienne, 
Switzerland, and the key findings and ideas were then collected in a booklet50. 

Youthpass  

With regard to the programme Youthpass, included in the programme Youth in Action, the 
statistics of the two last years show that its use is still not very common (compared with other 
European countries), but is increasing. 

Table 2.2 Data on use of Youthpass for 2011 and 2012 in Switzerland 

 2011 2012 

Organisations that have issued Youthpass certificates 9 14 

Projects that Youthpass has been issued for 11 25 

Youthpass certificates 288 571 

2.8 Inputs, outputs and outcomes 

2.8.1 Funding 

Currently, only the upper-secondary level of VET has a specific financing system for 
validation. In the other contexts and levels of education, funding for validation is integrated 
within the overall budget. 

The funding of the validation practices in upper-secondary level VET is connected to the 
general funding framework. According to Article 53 of VPETA the “other qualification 
procedures” are included in the federal forfeit that the cantons receive. This means that the 
validation procedures are funded from the same budget as apprenticeships.  

Given that the validation procedure can be carried out by an individual in a canton different 
from his/her canton of residence, the Swiss Conference of VET/PET Agencies gives 
indications on intercantonal financing methods. Specifically, a person can carry out validation 
procedures outside his/ her canton of residence, whenever that canton does not offer a 
validation procedure for the selected profession or there are a limited number of people for 
the procedure (CSFP/SBKK, 2007a). 

Additionally, specific financing measures are in place so that the professional organisations 
can develop the competence profiles and assessment criteria, necessary to establish a 
validation procedure (SEFRI, 2013). These measures include a federal contribution of CHF 
12,000 (c. EUR 9,800) for the development of competency profiles and assessment criteria 
for upper-secondary VET qualifications. This contribution is reduced to CHF 2,000 (c. EUR 
1,635) for professions that are currently in a general review status. 

2.8.2 Distribution of costs  

■ Upper-secondary level VET 

It has been estimated that the average cost per person of a validation procedure including all 
the services is between CHF 5,000 (c. EUR 4,090) and CHF 7,000 (c. EUR 5,720). This cost 
is clearly lower than the cost of a person following a complete vocational education 
(CSFP/SBKK, 2007b).  

                                                      
49 http://www.reconnaissances.ch/en/index.php?link=welcome.html; http://europa.eu/youth/article/youngsters-heading-greater-
recognition_en 
50 http://www.reconnaissances.ch/booklet_e-d.pdf  
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In 2010, a consultation with the various cantonal services allowed an estimate to be made of 
the average costs per person (see Table below) for each phase of the procedure 
(CSFP/SBKK; 2012). Based on those average costs, cantonal services established a 
maximum flat rate of subvention for each of the procedure phases when they sponsor the 
procedure. 

The Recommendations of the CDIP/EDK of June 16, 2005 declared that the basic offer for 
the occupational, educational, and career guidance are completely free of charge, and that 
only the special or extended services can be charged to individuals. In this regard, the 
CSFP/SBKK suggests that cantons should bear the costs of the entire procedure (including 
eventual additional training) when the candidate does not hold any qualification. In case 
validation is used to get an additional qualification, a part of the costs can be charged to the 
candidate (OFFT; 2010, CSFP/SBKK, 2007a & b). Currently, the majority of cantons follow 
those indications but detailed statistics about the distribution of costs are currently not 
available. 

Table 2.3 Average costs per person for validation procedures and flat rate subventions from 
cantons51 (in CHF) 

 

 Phase 1 and 2 
Information and 
advising, self-
evaluation: 
identification and 
documentation  

Phase 3, 4 and 5  
Assessment, 
accreditation, 
certification  

Additional training 
(to acquire the 
competencies that 
were not validated) 
  

Total  

Average costs per 
person 

1,301 942 2,773 5,142 

Flat rates for 
subventions from 
cantons  

1,300 1,000 5,000 max. 7,300 max.  

 

■ Other levels 

For HE qualifications (tertiaryA), the cost is around CHF 1,000 (c. EUR 820) per person, 
while for PET diplomas the cost varies depending on the qualification. For example the cost 
for the validation of each module of the Swiss Federation for Adult Learning FSEA/SVEB 
delivering the (advanced) Federal PET Diploma for trainers in adult education (tertiaryB) 
through validation assessment is CHF 500 (c. EUR 410)52. This price is effective since 
March 2013 and it does not cover the complete costs of the procedure, which are also 
funded through federal contributions.  

Concerning the time invested in the procedure, the length of a validation procedure to 
acquire an upper-secondary VET title is between one and two years. The identification and 
documentation of non-formal learning takes around six months (Salini, Petrini, Voit, 2012). 
For PET and HE qualifications the length of the validation procedure varies based on the 
number of credits/modules that the candidate can validate or has to visit to fulfil the 
requirements. The development of the validation dossier requires normally between three 
and six months53. 

2.8.3 Data on flows of beneficiaries  

Official centralised statistics regarding the validation procedures, number of users, and 
success rates are not available (the Swiss Federal Statistical Office still has no dedicated 
indexes for validation procedures). 

                                                      
51 http://www.sbbk.ch/dyn/bin/20485-20822-1-120315_empfehlung_sbbk_abgeltung_validierung_revidiert_f.pdf  
52 http://www.alice.ch/fr/ada/validation-des-acquis-va/reglement-tarifaire-va/ 
53 From interviews with stakeholders of various institutions that offer validation procedures in Switzerland, for the report Salini, 
Petrini, Voit, 2012.  
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■ Upper-secondary VET 

A recent study was able to collect some data on validation in 2011 (Salini, Petrini, Voit, 
2012). In 2011, 702 Federal Diploma of Vocational Education and Training were awarded 
through validation procedures, i.e. 1% of the total awarded in that year (60,279).  

60% of these qualifications were awarded in the German-speaking region (eight different 
qualifications), 39.7% in the French-speaking region (14 different qualifications), and 0.3% in 
the Italian-speaking region.  

So far, only the validation service from the canton of Geneva has been systematically 
collecting data in a structured way about its activities (since the year 2000). The information 
that the validation service from the canton of Geneva collects about their users includes: the 
number of users, the number of successful validation procedures, users’ years of 
professional experience, users’ language, gender and age, users’ nationality, and their 
occupational status.  

■ Higher VET (PET) 

Data is available for two types of PET diplomas in 2011: 

– 200 PET Certificates and Diplomas for trainers in adult education were awarded by 
VNIL, on a total of about 3700 certificates and diplomas issued during the year, of 
which 92% was in the German-speaking region, 7% in the French-speaking region 
and 1% in the Italian-speaking region (FSEA/SVEB, 2012).  

– 61 PET Diploma for Community interpreters were awarded, of which 64% was in the 
German-speaking region, 33% in the French-speaking region and 3% in the Italian-
speaking region54.  

–  
■ Higher education 

Only 1% of the total eligible candidates were admitted via a specific procedure (for people 
without baccalaureate). There is no systematic data about the number of qualifications 
awarded via validation procedures. This is due to the fact that such activities have only 
started in 2008 and the number of users is considered low. 

Of the 14 requests made for the CSFO/ SDDB certification in occupational, educational and 
career guidance counsellor, 13 were successful and one has still to complete the procedure. 

In 2011 the REG (Swiss registers of professionals in the subjects of engineering, 
architecture and environment) accepted 189 new registrations through validation 
procedures. 

2.8.4 Evidence of benefits to individuals 

There are no national studies focusing on the benefits to individuals of validation procedures. 
Some information can be found in the 2009 supervisory assessment (Wolf et al. 2009), 
which investigated the validation pilot projects. This report highlighted that when existing 
skills were taken into account within the VET context, the candidate's self-esteem and 
motivation to learn increased. This was especially the case with low-skilled participants. In 
addition, it was found that validation encourages transferability between individual training 
courses and forms of education. 

Other studies have been made at a local level:  

■ In 2004 a study regarding the effects of recognition and validation of non-formal and 
informal learning commissioned by the office for guidance, vocational training and 
continuing education of the canton Geneva was undertaken (Morand-Aymon, 2004). This 
study gives evidence that the expectations regarding validation were mostly about the 
social recognition connected to acquiring a recognised title. This social standing boost 
was the most appreciated benefit of the procedure. 

                                                      
54 ibidem. 
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■ A doctoral research about the argumentative activity of assessors in interaction with the 
candidates was realised for the SFIVET validation procedure (Cortessis, 2010; 2013). 
This study focused on validation as a continuous process of discussion that is intended 
to establish the candidate's learning outcomes with certainty - from the candidate's self-
assessment of his/her own experience through official validation by the training institution 
issuing the formal qualification. The study seeks to determine whether there are any 
discrepancies between the aspects that jury members considered important in their 
decision and the aspects that jury members actually mention when justifying their 
decision in public. The study also examines the strategies and discursive practices used 
by the parties (the candidates and the jury) as they seek to express the candidate's 
experience in terms of the referential and assessment criteria. 

■ In the office of validation in Geneva, a doctoral research about the impact on users and 
counsellors of the initial phase of information and counselling in validation practices was 
concluded in 2012 (Salini, 2013). This research identified: a) how validation counsellors 
operate; b) the problem of anticipation, which characterises the candidates’ experience 
of validation procedures; c) the concordance or discordance of meanings/ perceptions 
between counsellor and candidate. It underlined the semiotic implications of the 
validation dissemination; as well as the importance of explicit integration of a formative 
dimension in the information and guidance for validation. 

■ Finally, the SFIVET research group on the field ‘Learning outcomes (formal, non-formal, 
informal)’ 55 is carrying out ongoing research aimed at detecting the skills acquired by 
young people in voluntary activities.  

3 Information, advice and guidance 

3.1 Awareness-raising and recruitment  
Overall, awareness-raising is the responsibility of organisations in charge of the procedure 
and of other stakeholders (other key information sources include professional organisations 
and trade unions). 

Concerning upper-secondary VET, the cantonal services are responsible for the procedures 
of adult qualification. They manage and develop an information portal about the validation 
procedures, almost always in cooperation with the cantonal services of occupational, 
educational and careers guidance and register applications. At the present time, all cantons 
provide this service, or they use inter-cantonal portals. SEFRI issues guidelines about the 
organisation of such portals56. The cantonal services supply information for the public as well 
as for those wishing to initiate validation procedures.  

At the federal level, the official site of VNIL procedures57 refers to two other information 
portals: the portal of occupational, educational and careers guidance58, addressed to all 
people, and the portal addressed to the stakeholders interested in implementing validation 
procedures. The first site shows the validation procedures through a dedicated page 
designed for the procedure of adult qualification59. The second one is the portal of Swiss 
vocational training60 and it shows the validation procedures in a page which includes the 
qualifications of adult vocational training61. Again, for all organisations involved in validation 
procedures, the SERI’s page which covers validation instruments gives all information and 
supporting documents required62.  

                                                      
55 http://www.iffp-suisse.ch/en/researchanddevelopment/researchthemes/Pages/default.aspx  
56 http://www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  
57 www.validacquis.ch  
58 www.orientamento.ch  
59 www.orientamento.ch/dyn/52344.aspx  
60 www.fpa.formazioneprof.ch  
61 http://www.berufsbildung.ch/dyn/13137.aspx  
62 http://www.sbfi.admin.ch/berufsbildung/01505/index.html?lang=fr  
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3.2 Role of information, advice and guidance networks/ institutions 
Every institution or organisation that offers validation has a service that provides basic 
information to possible users for free. Counselling regarding the validation procedure varies 
based on contexts and the user needs. 

In relation to validation in upper-secondary VET, every canton had to set up a validation 
service that follows and supports a candidate from the beginning until the end of the 
procedure. In addition, this service is in charge of coordinating all the other organisations 
and institutions that take part in the validation procedure. The missions and constraints of 
those services have been specified by the CSFP/SBKK in 2007. 

This service has to: welcome adults that desire to obtain a VET diploma through one of the 
‘other qualification procedures’; inform them about the existing possibilities; counsel them 
about the relevance of the procedure; inform them about the necessary prerequisites and 
financing methods; inform them about what is expected from them to complete a validation 
procedure; organise the various phases of the procedure; ensure contact with the VET 
cantonal services and all the involved professional organisations. 

The validation service can differ from canton to canton in size, operational methods, and 
type of services. However, each canton has to guarantee the service financing so that the 
informational aspect is free of charge on the national level. In addition, the service has to be 
located in an accessible location within an existing structure, and have a good visibility for 
the interested public. The staff is made up of consulting and guidance professionals or with 
an equivalent education, with an excellent knowledge about the qualification procedures. 
Lastly, the service has to be able to offer advice not only for validation procedures but also 
for the other three possible qualification paths. 

The guidance in the identification and self-evaluation phase can differ in duration from 
service to service and is based on the needs of the public. Generally, this phase is offered 
on an individual basis. However, sometimes it is possible for small groups that wish to 
achieve to the same title to conduct this phase in a group. The guidance in this phase gives 
the candidate methodological indications on how to prepare the validation dossier, but it 
does not enter into the specifics of the content that has to be validated. The canton of Zurich 
offers candidates an online instrument to list their competencies. In the universities that 
propose validation, an eight-hour guidance period is offered. For all the target sectors, 
guidelines for the preparation of the dossier are provided.  

3.3 Measures to enhance the awareness of validation initiatives and practices 
amongst guidance practitioners 
With variations on a cantonal level, generally, the validation services and stakeholders 
organise information events, conferences, and workshops around validation practices. 
However, there is no active measure on a national level to improve awareness of validation 
amongst guidance practitioners. It has been ascertained that those whom are involved in 
validation procedures generally have a higher level of acceptance towards them. 

4 Quality assurance and evaluation 

4.1 Quality Assurance Framework  
The quality assurance for validation is linked to general quality assurance mechanisms in the 
education system.  
 
In the whole Swiss educational system, quality control, as well as evaluation and review, is 
committed to the political structures, to the related legal bodies (Confederation, cantons), as 
well as to the professional organisations who are involved in vocational training.  
 
The reference framework for evaluation of the quality of the whole professional education 
system is education monitoring, first introduced in 2010, after a previous report of 2006, by 
the Swiss Coordination Centre for Research in Education SCCRE (from now on it will be 
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published every four years). In compliance with Art. 61a of the Federal Constitution, the 
Confederation and the cantons undertake, within the limits of their respective competences, 
to care jointly for the quality and the permeability of the Swiss education and training sector.  
 
Both the Confederation and the cantons support jointly and on equal level the monitoring of 
education. The General Secretariat of the Swiss Conference of Cantonal Ministers of 
Education (CDIP) and the State Secretariat for Education, Research and Innovation 
(SEFRI), being executive State Secretariat, monitor jointly with the Federal Office for 
Statistics (OFS). In addition, each sector of the education system has specific guidelines for 
quality control, including the quality development paper63 for the professional sector, and the 
system to manage the quality OAQ64 of universities.  
 
Specific regulations for quality assurance of validation procedures in upper-secondary VET65 
were issued in 2010 by SERI in cooperation with CSFP/SBBK.  

4.2 Quality assurance systems/ procedures 
The quality assurance system for validation procedures relates only to the upper-secondary 
level of VET. This quality control system is based on Article 8 of the VPETA. This article 
specifies that for every educational offer, quality development has to be defined. In this 
matter, the responsibilities are clearly defined: 

The Confederation is responsible for ensuring the quality of the whole system. It has also the 
duty to guarantee that regional and sectoral differences are protected. The confederation 
has a role to recognise cantonal procedures, competency profile, and criteria assessment for 
the various professions. 

Cantons are responsible for implementing qualification procedures. In particular they have 
to: create the structures in line with the validation national guidelines (OFFT, 2010), 
designate the services responsible; ensure the quality of the procedures, release the 
qualifications, set up the complementary training, issue the federal qualifications, state legal 
procedures; participate in the ongoing development of procedures. In addition they have to 
establish the validation accreditation organs that, in a collegial way work as a quality control 
system and a place of negotiation regarding all the issues of validation in the canton or 
region of reference. This accreditation organ verifies that the federal requirements regarding 
validation are respected. It is chaired and coordinated by the head of the cantonal validation 
service and it is made by: a) representatives of organisations in the sector of the labour 
market and corresponding education sector; b) representatives of the assessor, legitimised 
by the professional associations of the sector; c) representatives of the directors of the 
educational institutions. 

The Swiss Conference of the offices of Vocational Training (CSFP/SBKK) is responsible for 
the coordination and exchange of experiences between cantons. Within it a specific working 
group deals with the issue of validation. 

The professional organisations are responsible for the content of the upper-secondary VET 
programmes. These organisations are organised on two levels: national and regional. At the 
regional level these organisations are in charge of identifying the assessors (who are the 
same as those who operate within the traditional procedures of qualification). At the national 
level these organisations are in charge of defining the competency profile and the 
assessment criteria for the validation procedure. 

A series of control lists for the various validation phases and activities are made available as 
review instruments for the ‘Development and insurance of validation procedures quality’ 
(OFFT; 2010). 

■ Control list for processing and developing the qualification profiles and the assessment 
criteria 

                                                      
63 http://www.sbfi.admin.ch/berufsbildung/01511/index.html?lang=fr  
64 http://www.oaq.ch/pub/fr/01_00_00_home.php  
65 http://www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  
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■ Control list for the cantonal authorities of vocational training 
■ Control list for the access services (counselling offices) 
■ Control list for the services responsible for skills audits 
■ Control list for the experts of the cantonal evaluation organisations 
■ Control list for the services responsible for validation  

4.3 Evaluation framework 
The Federal Office for Professional Education and Technology (OPET) commissioned a 
supervisory assessment to ensure that all aspects of the pilot phase of the validation 
procedure in upper-secondary VET (2005-2009) could be examined (Wolf et al., 2009). This 
assessment has taken a snapshot of the current situation, examined the effects of validation 
procedures and uncovered any potential difficulties and development potential. The 
supervisory assessment has emphasised the fact that the guidelines have taken on a 
normative role. The national guidelines were regarded as having proven their value as a 
frame of reference and were already widely accepted as such by individuals responsible for 
managing validation procedures. 

5 Validation methods 

5.1 Methods used and the validation process 
The main method used in Switzerland to identify, document and assess learning outcomes is 
the validation dossier. The evaluation dossier is a collection of descriptions and documents 
of what the candidate has learned in non-formal and informal contexts. Often in addition to 
this, an interview with the assessor is carried out. In some cases, other forms of assessment 
are used. 

Table 5.1 Methods used for the validation process in Switzerland 

 Identification  Documentation  Assessment  

Debate    

Declarative methods X X  

Interview X  X 

Observation   X 

Portfolio method X X X 

Presentation  X  

Simulation and 
evidence extracted 
from work 

 X X 

 

Often counsellors use particular forms of interview to help candidates identify implicit skills 
acquired in non-formal and informal situations. Candidates are often unaware of those skills. 
These particular interview forms are based on the French and international approaches to 
develop awareness and reflection in experiential learning situations. Below there is a 
synthesis of the suggestions given to candidates in the Geneva validation service, in the self- 
evaluation guide of FSEA/SVEB validation procedure66 and the indications given in the 
training of counsellors in validation at the SFIVET.  

Methodological guidelines to describe an experience (synthesis) 

■ Select one or more meaningful examples of the competence that has to be validated, 
■ Indicate the time and place in which the experience took place, 

                                                      
66 www.alice.ch/fr/ada/validation-des-acquis-va/guide-dautoevaluation 
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■ Write in first person: I did, I saw, I thought, I decided…, 
■ Tell what in fact happened, also mention if choices were made and the other 

possibilities, 
■ Avoid generalisations (in general, usually, you should), 
■ If there are regulations (rules, recipes, guidelines) explain how those were followed or 

adapted during the experience, 
■ Describe the used instruments (if any), and the people with whom you interacted. 

Specify how you interacted with them in the experience, 
■ Explain each step of the experience, underline each step, 
■ Show which are (if any) the evidences of the experience (photos, notes, souvenirs, 

official documents, materials, etc.).  

In addition to these general guidelines, below is a list of the methods used in the various levels 
of education. 

■ Upper-secondary VET 

The procedure is based on the preparation of a validation dossier. The candidate is 
supported in the preparation of this dossier by using the interview method explained above. 
In Switzerland, experts are accredited by the validation accreditation organ (4.2). The 
validation accreditation organ has the same tasks as the Jury procedure used in France to 
ensure greater validity and reliability of the assessment procedure.  
 
Support instruments for the validation procedures (SEFRI, 201067) include guidelines to write 
the validation dossier summarized below and guidelines for the assessment methods 
(workplace observations, concrete situations, execution of a practical work, production of an 
object, piece, etc.). 
 
Guidelines for the validation dossier 

The validation dossier has to include at least: 
■ Request form that specifies the candidates’ personal data, and the areas of the 

competency profile for which the candidate requests validation 
■ Curriculum vitae 
■ The experiences relating to the competences for validation have to be systemically 

described as to their correspondence with the professional area and general culture 
■ Attachments: declarations from employers; training certificates; work certificates; or other 

kinds such as examples of personal work 

Other forms of assessment can be considered on a case by case basis. In case additional 
training is required, this is to be assessed via traditional tests and exams.  

 
■ High education (Tertiary level)  

The validation dossier is a core element of the procedure. The actual assessment varies 
from context to context. For the PET Certificate and the Diploma for trainers in adult 
education as well as for the CSFO/SDBB certification on ‘Occupational, educational and 
career guidance counsellor’, and also in the REG procedure, the interview is not used. In 
these cases, the assessor makes an evaluation based only on the dossier. Yet in the 
procedures of cantonal universities and UAS, an interview is always carried out. The 
validation body is not always present at such an interview. However, the assessor must 
always argue the results of the assessment via a written report. Nevertheless, since in those 
universities the validation is always only partial, to achieve a complete certification the 
candidates have to follow formal courses and undertake their specific test and exams. 

                                                      
67 http://www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  
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6 Validation practitioners 

6.1 Profile of validation practitioners 
From a research on validation practitioners (Salini, Ghisla, Bonini, 2010) three main types of 
practitioners have been identified. Those who do information and counselling generally have 
a background in education/guidance and/or adult training. Those that are in charge of 
assessments are experts in the specific professional field. Lastly, those that manage the 
procedures have a background as managers in the specific professional field. The same 
research elaborated a competency profile for each of those types of practitioners. Based on 
this competency profile, SFIVET training courses have been organised. 

6.2 Provision of training and support to validation practitioners 
Starting from the 1990s, training offers for the recognition and the validation of non-
formal and informal learning have been developed.  

Training as bilan-portfolio counsellor from EFFE 

At the end of the 1990s this training was offered in French and German. It trained the 
counsellor in helping people to gain recognition for non-formal and informal learning, 
through the bilan–portfolio techniques. It was structured in two modules: in the first the 
counsellor develops his own bilan-portfolio and in the second he sharpens his 
counselling techniques68. The portfolio template it is shown on the ARRA69 website, 
while the method is explained in a publication available in French, German, Italian, and 
Spanish (EFFE, 1998).  

Training as career advisors from the associations CH-Q70 

At the end of the 1990s this training offered to train careers advisors based on the 
Competence Management Model. This training focused on the production of a portfolio 
(also available in digital format71). This Model includes a comprehensive path (in four 
levels) for qualifying professionals and persons in the field of self-management of 
competences, design and implementation of recognition and validation paths, 
accompaniment and assessment of competences. The same association is currently 
promoting the organisation of a Federal Certificate for Competence Management 
Specialist, in collaboration with FSEA/SVEB and the trade union Syna (Travail Suisse).  

Training for experts in the field of assessment of validation for the VET upper-secondary 
level 

This training, available in French, German, and Italian, is based on a study 
commissioned by the OPET on the framework of implementation of the National 
Guidelines for validation (CBVA & EB, 2006). This study72 identifies the competency 
profile for assessors, and proposes this training structure:  

■ Group training paths of short duration (groups of 10 to 16 learners); 
■ A mixed formula, including two days of training face to face (14 lessons), and different 

phases (preliminary and follow up) based on individual learning (10 hours as an 
average), and the development of an experiential/ reflective project work on individual 
practices, to be supported by exchanges and peer learning between the learners 
(assessors); 

■ The focus of the additional path on existing qualification pathways targeted at the 
qualification of experts engaged in formal training evaluation; 

■ A strong link between theory and practice, for example the face to face training sessions 
are based on the elaboration and assessment of individual dossiers, therefore on 

                                                      
68 http://www.effe.ch/index2.php?page=pages/fab_1&id=131&sous_id=136&langue=1  
69 www.arra.ch  
70 www.ch-q.ch  
71 http://eportfolio.ch-q.ch/  
72 http://www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  
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practising the competences to be transferred in assessing prior informal and non-formal 
learning73. 

 

This training is mainly managed by the SFIVET and it is compulsory for assessors. 

 

Certificate and Diploma of Advanced Studies in validation74 

This training is organised by the SFIVET, the academic Institution in charge of qualifying and 
certifying VET teachers and trainers. This modular qualification path – actually delivered in 
French and Italian - includes a specific module aimed at specialising professionals in 
advising, assessing and managing the validation procedures (Salini, Bednarz, 2011). Every 
module delivers 5 ECTS. The table below shows the modular structure of the training75. 

Table 6.1 Modular structure of the validation practitioners training in SFIVET 

MODULE Title and general objectives  

A1 

Recognition and VNIL Foundations  
Interact with bodies, institutions and professionals involved directly or 
indirectly in validation procedures; 
Provide information about validation concepts and practices to different 
target groups; 
Select and/or adapt informative documentation on validation procedures 

B1 

Validation Assessment Methodologies 
Manage validation assessment interviews in a way that favours 
competency-based argumentation;  
Identify correlation between the competencies mentioned by the 
validation applicant and the competencies set forth in the specific 
competency profile;  
Manage validation assessment procedures;  
Elaborate and supervise various validation assessment situations. 

A2 

Information and advice for individual access to validation 
Promote validation practices among different target groups; 
Identify the correlation between the validation applicant’s experience and 
qualifications and competencies set forth in the competency profile; 
Provide assistance with elaboration of an individual validation plan. 

B2 

Methodological support for preparation of assessments and dossiers of 
competencies  
Manage interviews held to analyse life paths and/or experience in a 
manner that favours clarification competences 
Select and/or adapt documentation required to draft a validation file 
Provide assistance with the preparation of an assessment portfolio and 
dossier of competences 

A3 

Advice on validation design and management  
Development of documents and support tools useful to the 
implementation of validation procedures.  
Comparison of the correspondence between roles, internal trainings 
organised by the institutions, and accredited qualifications  
Advising on the development of validation procedures within institutions 
and organisations  
Managing validation procedures in accordance with principles of quality 

B3 

Planning validation procedures and dissertation (diploma) 
Selecting and coordinating professional organisations and experts in 
validation procedures 
Planning validation procedures 

                                                      
73 From Bednarz, 2013: synthesis of the educational paths of validation’s practitioners. Internal document project ALLinHE, not 
published.  
74 http://www.iuffp-svizzera.ch/it/attualita/manifestazioni/Documents/Prospetto%20informativo%20(VAE).pdf; www.ehb-
schweiz.ch/FR/FORMATIONCONTINUE/COMPETENCES/Pages/RVAE.aspx  
75 : http://www.leeds.ac.uk/educol/documents/194342.pdf  
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Furthermore, short seminars dedicated to specific areas of the validation practice are 
offered by the various partners in validation procedures. These seminars are dedicated 
to counsellors and assessors. In addition, seminars dedicated to the bilan (skills audit) 
and validation are integrated into the programme of the Guidance Diploma at the 
University of Lausanne and in the Adult Training Diploma at the University of Geneva. 

6.3 Qualifications requirements 
Qualification requirements only concern validation practitioners in upper-secondary VET76. 
Such requirements are part of the quality measures and differentiate between guidance 
practitioners and assessors. 

For validation guidance practitioners, the legal document of reference is the ‘Control list for 
the Skills audit centres’, approved in 2010. This document specifies that the guidance 
practitioners should be trained for validation practices, without specifying a structure for their 
training. It also specifies that guidance practitioners do not take part in the assessment and 
certification phases; the methods used by the guidance practitioners are developed for an 
adult target and are tuned to the candidates’ needs. 

Validation Guidelines state that assessors need to have a background in the field of 
validation; the profession of assessor is defined by its ability to assess the competences and 
the general knowledge of a candidate not only through the examination of his personal 
certifications. 

 

 

                                                      
76 http://www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  

http://www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr
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List of acronyms used in the report 

Swiss 
acronym Definition in French  Web site 

English 
acronym 
(when 
relevant)  

Definition in English 

AFP  
Attestation fédérale de 
formation professionnelle 

 FCVET 
Federal Certificate of 
Vocational Education and 
Training 

ARRA 
Association pour la 
reconnaissance des 
acquis 

www.arra.ch   
Association for the 
Recognition of Prior 
Learning 

CDIP 
/EDK 

Conférence suisse des 
directeurs cantonaux de 
l’instruction publique 

www.cdip.ch   
Swiss Conference of 
Cantonal Ministers of 
Education  

CEBIG 
Centre de bilan de 
Genève 

www.cebig.ch   

Geneva Skills 
Assessment 

Centre 

CFC 
Certificat fédéral de 
capacité 

 FDVET 
Federal Diploma of 
Vocational Education and 
Training 

CH-Q 
Programme suisse de 
qualification pour le 
parcours professionnel 

www.ch-q.ch   
Swiss career qualification 
programme 

COHEP 

Conférence suisse des 
rectrices et recteurs des 
hautes écoles 
pédagogiques 

www.cohep.ch   
Swiss Conference of 
Rectors of Universities of 
Teacher Education  

CSFP/ 
SBKK 

Conférence suisse des 
offices de la formation 
professionnelle 

www.csfp.ch  

www.sbbk.ch  
 

Swiss Conference of 
VET/PET Agencies 

CRUS 
Conférence des Recteurs 
des Universités Suisses 

www.crus.ch   
Rectors’ Conference of 
the Swiss Universities 

DFAP 
Diplôme fédéral 
d’aptitudes pédagogiques 

 FDVP 
Federal Degree in 
Vocational Pedagogy 

DFER 

Département fédéral de 
l’économie, de la 
formation et de la 
recherche  

www.wbf.admin.ch EAER 
Federal Department of 
Economic Affairs, 
Education and Research  

DFI 
Département fédéral de 
l’intérieur 

www.edi.admin.ch  FDHA 
Federal Department of 
Home Affairs 

EPF 
École polytechnique 
fédérale 

  
Federal Institute of 
Technology 

FSEA/SVEB Fédération suisse pour la www.alice.ch   Swiss Federation of Adult 

http://www.arra.ch/
http://www.cdip.ch/
http://www.cebig.ch/
http://www.ch-q.ch/
http://www.cohep.ch/
http://www.csfp.ch/
http://www.sbbk.ch/
http://www.crus.ch/
http://www.wbf.admin.ch/
http://www.edi.admin.ch/
http://www.alice.ch/
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formation continue Learning 

HEP Haute école pédagogique  TE 
University of Teacher 
Education 

HES  Haute école spécialisée  UAS- 
University of Applied 
Sciences 

HES-SO 
Haute école spécialisée 
de la Suisse occidentale 

www.hes-so.ch   
University of Applied 
Sciences, Western 
Switzerland 

IFFP/EHB/ 
IUFFP 

Institut fédéral des 
hautes études en 
formation professionnelle 

www.iffp-suisse.ch  SFIVET 
Swiss federal Institute of 
Vocational Education and 
Training 

KFH 
Conférence des recteurs 
des hautes écoles 
spécialisées 

www.kfh.ch   
Rectors' Conference of 
the Swiss Universities of 
Applied Sciences  

LFPr 
Loi fédérale sur la 
formation professionnelle 
2002 

 VPETA 
Federal Vocational and 
Professional Education 
and Training Act 

OFPr 
Ordonnance sur la 
formation professionnelle 
2003 

 VPETO 

Federal Ordinance on 
Vocational and 
Professional Education 
and Training 

OAQ 
Organe d'accréditation et 
d'assurance qualité des 
hautes écoles suisses  

www.oaq.ch  CAQ 
Centre for Accreditation 
and Quality Assurance of 
Swiss Universities 

OFFT 

Office fédéral de 
formation professionnelle 
et de la technologie 
(avant SEFRI) 

www.bbt.admin.ch  OPET 

Federal Office for 
Professional Education 
and Technology (before 
SERI) 

OMT  
Organisations du monde 
du travail 

 PrO 
Professional 
organisations 

SECO 
Secrétariat d'État à 
l'économie 

www.seco.admin.ch   
State Secretariat for 
Economic Affairs 

SEFRI 
Secrétariat d’État à la 
formation, à la recherche 
et à l'innovation 

www.sbfi.admin.ch  SERI 
State Secretariat for 
Education, Research and 
Innovation 

SQUF 
Réseau patronal pour la 
formation professionnelle  

www.squf.ch    

USAM  
Union Suisse des arts et 
des métiers  

http://www.sgv-
usam.ch/fr.html 

 
Swiss Association of 
SMEs  

 

http://www.hes-so.ch/
http://www.iffp-suisse.ch/
http://www.kfh.ch/
http://www.oaq.ch/
http://www.bbt.admin.ch/
http://www.seco.admin.ch/
http://www.sbfi.admin.ch/
http://www.squf.ch/
http://www.sgv-usam.ch/fr.html
http://www.sgv-usam.ch/fr.html
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7.3 Useful links  
Federal institutions  

■ Centre of Accreditation and Quality Assurance of Swiss Universities – CAQ: www.oaq.ch  
■ Federal Authorities of the Swiss Confederation: www.admin.ch  
■ Federal Department of Home Affairs - FDHA: www.edi.admin.ch  
■ Federal Office for Migration – ODM: https://www.bfm.admin.ch 
■ Federal Office for Swiss Statistics: www.bfs.admin.ch  
■ Rectors' Conference of the Swiss Universities of Applied Sciences - KFH: www.kfh.ch  
■ Rectors’ Conference of the Swiss Universities – CRUS: www.crus.ch  
■ State Secretariat for Economic Affairs SECO : www.seco.admin.ch  
■ State Secretariat for Education, Research and Innovation SER I: www.sbfi.admin.ch 
■ Swiss Conference of Cantonal Ministers of Education – EDK: www.cdip.ch  
■ Swiss Conference of Rectors of Universities of Teacher Education – COHEP: 

www.cohep.ch  
■ Swiss Conference of VET/PET Agencies - CSFP/SBKK: www.csfp.ch  
■ Swiss Coordination Centre for Research in Education - CSRE/SKBF: http://www.skbf-

csre.ch/en/news/ 
■ Swiss education server - EDUCA : www.educa.ch  
■ Swiss federal institute of vocational education and training - SFIVET www.iffp-suisse.ch  
■ Swiss Guide and additional documents for VNIL: 

www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  
■ Swiss Portal for VET, HE and career guidance: www.orientation.ch  
■ Swiss Vocational Education and Training documents in English: 

www.sbfi.admin.ch/dokumentation/00335/00400/index.html?lang=en  

Cantonal institutions and non-formal or informal organisations 

 

■ Centre for continuing education and lifelong learning - ECAP: www.ecap.ch 
■ Centre for training in adult education and skills audit centre - EFFE: www.effe.ch  
■ Skills Assessment Centre of Geneva CEBIG: www.cebig.ch  
■ Swiss Association for Community Interpreting and Intercultural Mediation – INTERPRET: 

www.inter-pret.ch  
■ Swiss association for the recognition and validation non-formal and informal learning - 

VALIDA: www.valida.ch  
■ Swiss association for the Recognition of non-formal and informal learning - ARRA: 

www.arra.ch  
■ Swiss Association of SME – USAM: http://www.sgv-usam.ch/fr.html  
■ Swiss career qualification programme - CH-Q: www.ch-q.ch  
■ Swiss Federation of Adult Learning - FSEA/SVEB: www.alice.ch  
■ Swiss Guide and additional documents for VNIL: 

www.sbfi.admin.ch/berufsbildung/01505/01506/index.html?lang=fr  
■ Swiss Portal for VET, HE and career guidance: www.orientation.ch  
■ Swiss register of professionals in the subjects of engineering, architecture and 

environment – REG: www.reg.ch  
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■ Swiss Vocational Education and Training documents in English: 
www.sbfi.admin.ch/dokumentation/00335/00400/index.html?lang=en  

■ Swiss vocational qualifications programme - CH-Q: www.ch-q.ch 
■ University of Geneva : www.unige.ch  
■ Volunteering dossier : www.dossier-benevolat.ch 
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■ Conférence suisse des directeurs cantonaux de l'instruction publique (CDIP)/ Swiss 

Conference of Cantonal Ministers of Education  
■ Conferenza della Svizzera italiana per la formazione continua degli adulti (CFC)/ 

Conference of Italian Switzerland for the continuing education of adults 
■ CRUS - Conférence des Recteurs des Universités Suisses/ Rectors’ Conference of the 

Swiss Universities 
■ Office d'orientation scolaire et professionnelle du Valais romand/ Office of Educational 

and Vocational Guidance, Valais Romand  
■ Ufficio delle Misure Attive - Dipartimento delle finanze e dell'economia - Divisione 

dell'economia - Sezione del Lavoro - Repubblica e Cantone Ticino/ Office of Active 
Measures - Department of Finance and Economy - Division of the economy - Section of 
Labor - Republic and Canton of Ticino 

■ Secrétariat d'État à l'économie SECO ; Secteur Pilotage et principes fondamentaux/ 
State Secretariat for Economic Affairs SECO ; Steering sector.  

■ State Secretariat for Education, Research and Innovation 
■ Swiss Federal Institute for Vocational Education and Training SFIVET 
■ Université de Genève/Geneva University. 
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