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This country update has been produced by Jane Sanderson, as part of the 2014 Update to 
the European Inventory on Validation, a project managed by ICF International (lead 
consultants: Jo Hawley, Ilona Murphy and Manuel Souto-Otero). The report has benefitted 
from feedback from the European Qualifications Framework Advisory Group (EQF AG) 
Members for Malta as well as a quality assurance panel of experts and Cedefop (lead 
contact Ernesto Villalba-Garcia).   

The contents of this publication do not necessarily reflect the position or opinion of the 
European Commission, Cedefop, ICF International, the EQF AG Members or the members 
of the quality assurance panel. Neither the European Commission nor any 
person/organisation acting on behalf of the Commission is responsible for the use which 
might be made of any information contained in this publication. 
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1 Introduction 

The strategic and operational context in Malta regarding the validation of informal and non-
formal learning has progressed significantly since 2010. Fundamentally, there have been 
considerable institutional changes, most notably with creation of the National Commission for 
Further and Higher Education (NCFHE), launched in September 2012. The NCFHE 
incorporates the former Malta Qualifications Council (MQC), the Malta Qualifications 
Recognition Information Centre (MQRIC), and the former National Commission for Higher 
Education (NCHE). 
 
The creation of the NCFHE represents a fundamental shift in organisational terms, bringing 
together FE and HE, having an organisational remit based on licensing, accreditation and 
quality assurance of further and higher education. The NCFHE, although only recently 
established, is already charged with delivering a programme of activities in support of the 
Validation of Informal and Non-Formal Learning (VINFL), which first and foremost includes 
the introduction of a validation system for informal and non-formal learning, and an 
accompanying campaign to raise awareness at a national level, on the VINFL process and 
associated legislation1. Further activity includes the drafting of National Guidelines for the 
validation of informal and non-formal learning, working with the developing Sector Skills 
Committee and Sector Skills Unit stakeholders to develop National Occupational Standards 
in identified areas, and organising a National Conference on validation as well as producing 
relevant materials such as information leaflets on the validation process.  
 
In addition to the significant institutional changes noted above, there have been important 
developments around validation of informal and non-formal learning, from a legislative 
framework perspective. These developments relate principally to changes made to the 
Education Act, which were formalised in 20122. The amendments to the Act contained three 
Legal Notices: quality assurance and licensing of further and higher education institutions 
and programmes; on validation of informal and non-formal learning; and on strengthening 
the legal basis of the Malta Qualifications Framework for lifelong learning as a regulatory 
framework for classification of qualifications and awards3.  
 
The current development of a Sector Skills Committee and Sector Skills Units which is taking 
place will be a significant step in relation to establishing validation processes at a sectoral 
level. Much work has already been undertaken in priority sectors, and in the Childcare sector 
the validation system is already up and running. The Sector Skills Units will have an integral 
role in widening sector focussed validation, working with stakeholders including the NCFHE 
and Employment Training Centre (ETC) to develop and establish occupational standards for 
their respective sectors, in alignment with the developed validation processes and 
referenced to the Malta Qualifications Framework (MQF).   

2 National perspective on validation 

2.1 National legal framework, system or policy on validation  
There is recognition at a national level, that validation of informal and non-formal learning is 
fundamental to economic prosperity as well as supporting individuals to develop their 
personal and work-related skills and abilities. The NCFHE states that “... individuals, 
employers, the community, the third sector/voluntary sector, training providers and society 

                                                      
1 NCFHE activities for 2013 are set out under the VINFL section of the website: 
http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/  
2 Legal Notice 296/2012, Government of Malta, (2012), Validation of Non-formal and Informal Learning 
Regulations, 2012, L.N. 295 of 2012, EDUCATION ACT (CAP. 327) 2012. 
3 See Legal Notice 294. Malta Ministry of Education and Labour. Education Act. 
http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23719&l=1 [accessed 5.12.2012]. 

http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/
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(economy) all benefit from the validation of informal and non-formal learning. Such 
processes enrich Malta’s workforce and make our Nation more competitive and closer to 
achieving levels of excellence in key economic sectors”4.  

Emphasis is given to the role of the individual in accessing and benefitting from validation, as 
illustrated: “The individual is the ultimate aim of the validation of informal and non-formal 
learning and therefore all people should have access to the validation process on a voluntary 
basis”5. 

Since 2010, Malta has made considerable progress towards putting into place a national 
framework for the validation of non-formal and informal learning. This has been formalised in 
legal terms through a Legal Notice implemented as part of a series of amendments to the 
Education Act6, which came into force in 2012. 

This legal notice sets out the regulatory framework for the validation of informal and non-
formal learning. The object of the regulations is to provide a regulatory scope, framework for 
the validation of non-formal and informal learning and for the granting of validation awards 
classified within the Malta Qualifications Framework in accordance with the types of awards 
established within the Framework7.  

Also contained within the regulations are related rights for the NCFHE including the right to 
establish a Sector Skills Committee, the members of which are to be appointed by the 
Commission with the approval of the Minister. The legal notice also provides details on the 
process of validation and how the Sector Skills Committee can regulate the validation 
process8. 

The process of Setting up of a National System for Accreditation and Licensing of Further 
and Higher Education Programmes and Providers and of Recognition of Non-Formal and 
Informal Prior Learning, has been based on a number of key principles and objectives 
including: 

■ the accreditation of formal further education programmes (defined as programmes at 
levels 1-4 of the Malta Qualifications Framework and which are not provided in the form 
of compulsory education). 

■ the accreditation and licensing of (public or private) further education providers eligible to 
operate in their respective sector. 

■ the accreditation of formal higher education programmes (defined as programmes at 
levels 5-8 of the Malta Qualifications Framework). 

■ the accreditation and licensing of (public or private) higher education providers eligible to 
operate in their respective sector. 

■ recognition of prior non-formal or informal learning, as linked to specific individuals on 
the basis of previous work or other experience. 

Incorporating these principles, it is not only necessary to implement the legislative criteria 
supporting policy and guidelines relevant to the procedures of internal and external quality 
assurance on which accreditation and licensing is to be based, but also capacity building and 
supporting providers through the transition phase.  

Sitting alongside the Legal Notice contained within the Education Act, the Revised National 
Youth Policy 2010-20139 sets out strategic ambitions for Government to support young 
people across a number of policy fields including education. Within this area of focus, a key 

                                                      
4 http://www.ncfhe.org.mt/uploads/filebrowser/FAQ_on_Informal_and_Non-Formal.pdf  
5 http://www.ncfhe.org.mt/uploads/filebrowser/FAQ_on_Informal_and_Non-Formal.pdf  
6 Legal Notice 296/2012, Government of Malta, (2012), Validation of Non-formal and Informal Learning 
Regulations, 2012, L.N. 295 of 2012, EDUCATION ACT (CAP. 327) 2012. 
7 http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1  
8 From: http://libserver.cedefop.europa.eu/vetelib/2012/2012_CR_MT.pdf  
9 http://cdn02.abakushost.com/agenzijazghazagh/downloads/National_Youth_Policy_2010_2013.pdf  

http://www.ncfhe.org.mt/uploads/filebrowser/FAQ_on_Informal_and_Non-Formal.pdf
http://www.ncfhe.org.mt/uploads/filebrowser/FAQ_on_Informal_and_Non-Formal.pdf
http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1
http://libserver.cedefop.europa.eu/vetelib/2012/2012_CR_MT.pdf
http://cdn02.abakushost.com/agenzijazghazagh/downloads/National_Youth_Policy_2010_2013.pdf
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policy statement describes the complementarity between formal and non-formal education, 
including “the validation and accreditation of non-formal education and informal learning”, for 
instance through “youth work initiatives which develop non formal education programmes in 
formal and non-formal settings”. The NCFHE is working with a range of stakeholders across 
different sectors, including Aġenzija Żgħażagħ (National Youth Agency) and ZAK (a national 
Catholic youth organisation).  

Within the compulsory education sector, the validation of Informal Education activities are 
governed by regulations set by the Directorate for Standards and Quality in Education and 
the NCFHE10. A secondary school certificate and profile was introduced in September 2010, 
which recognises all forms of learning during the five years of secondary education. This 
gives credit to formal education as well as to non-formal education received throughout the 
previous five years11. This certificate has been pegged at either a level 1 or a level 2 
qualification on the national qualifications framework. It ensures that learners are given credit 
for all learning that takes place and is expected to ultimately support individuals to progress 
into further and higher education. 

Within the education and training sector, in different institutions including the Malta College 
of Arts, Science and Technology (MCAST), the Institute of Tourism Studies (ITS), and the 
Employment Training Centre12 a number of different courses have been developed that 
allow students to access courses which then build on competences and outcomes of 
learning and allow further progression to other types of learning provision. From a labour 
market sectoral perspective, the NCFHE is charged with leading the development and 
implementation of Occupational Standards which initially will cover priority sectors identified, 
including (but not limited to): Hair and Beauty, Cultural Heritage, Construction, Hospitality, 
and IT. Occupational standards support standardisation of the assessment system, 
procedures and documentation and increase uniformity in the support provided to the 
stakeholders; in particular the training centres, employers (sponsors), the assessors (Trade 
Testing Board members) and the candidates themselves. 

Occupational standards have already been developed and implemented in the childcare 
sector, the printing sector and for Motor Damage Assessors. Approximately 80 people have 
gone through the validation process, and around 100 are waiting to progress into the 
validation system13. 

2.2 Skills audits 
From a sectoral perspective, the development and implementation of Occupational 
Standards is also integral to enhancing validation activity at its broadest level, with a focus 
skills audit. For example, the NCFHE is leading on the development and implementation of 
National Occupational Standards across a range of sectors. This has already been 
completed for one sector, namely Child Care14. Alongside the role of the Standards in 
supporting validation of informal and non-formal learning – “Validation of informal and non-
formal learning needs to be carried out against some form of standard. Occupational 
standards allow this comparative assessment to be done” is recognition that the Standards 
help employers to carry out skills audit: “Occupational standards allow and facilitate the 
process of skill-audit within the company carried out by employers. Employers are thus in a 
position to know what knowledge and skills his workforce possesses”. 

                                                      
10 Details of these regulations can be found in the booklet Secondary School Certificate and Profile - Guidelines 
determining the verification of informal learning in secondary education (2010).  
11 http://ec.europa.eu/education/lifelong-learning-policy/doc/natreport11/malta_en.pdf  
12 A key objective for the NCFHE is that “Close to 200 people will have their knowledge, skills and competences 
assessed and formally certified by the ETC. The results of such process will be endorsed by the NCFHE”. 
http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/  
13 Source: Interview with NCFHE representative 
14 Occupational Standards for Personnel working within Child Day Care Facilities in Malta 
http://www.ncfhe.org.mt/uploads/filebrowser/Occupational%20Standards.pdf  

http://ec.europa.eu/education/lifelong-learning-policy/doc/natreport11/malta_en.pdf
http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/
http://www.ncfhe.org.mt/uploads/filebrowser/Occupational%20Standards.pdf
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Skills profiling and the development of occupational standards play a key role in clarifying the 
required skills and competencies across sectors, for the benefit of employers and employees 
alike. Skills audit also supports the identification of skills gaps at an individual and 
organisational level. Supporting employers in how best to address skills gaps, and motivating 
individuals to develop is crucial. This needs to be underpinned by stakeholders ensuring that 
the validation system remains current and reflects changes at an industry level.  

Once they are established, the Sector Skills Units will be responsible for overseeing skills 
audit activities across their respective sector. Occupational Standards for each sector will 
form the basis for skills audit approaches, which will be developed in collaboration with 
relevant stakeholders. As occupational standards have only thus far been developed and 
implemented for the childcare sector, there is currently an agreement in place where the 
Trade Testing system can be used15. The Trade Testing system is managed by the 
Employment Training Centre (ETC) and was set up in order to assess individuals who have 
acquired knowledge, skills and competence in a particular occupation but do not possess a 
formal qualification. The Trade Testing system incorporates the following types of 
assessment: 

■ interview; 

■ theory Test; 

■ practical Test; 

■ logbooks (in the case of candidates who sit for trade test after completion of an 
apprenticeship or traineeship scheme). 

■ portfolio (for candidates sitting for the trade test in child care) 

Candidates who successfully pass from the Trade Testing are awarded a Certificate of 
Competence in that particular occupation. There are 57 occupations in which Trade Testing 
is offered, which span a number of sectors including care, construction, engineering, 
hospitality and tourism, IT16.  

The Maltese Government Public Administration Human Resources Office17 provides a clear 
illustration of the understanding and definition of skills audit (or Skills Profiling, as it is 
termed) from a national institution perspective. The Government, as an employer has led by 
example and introduced a programme of skills audit activity for its workforce. The origins of 
this activity, formalised as a Skills Profiling Exercise, stem from the Flexicurity Pathway, one 
of the main pillars of Malta’s National Reform Programme, which stipulates that a skills audit 
of the national working population is to be carried out. 

The Skills Profile of an individual is defined as “a summary of his/her work experience, skills 
and abilities”. The component parts of the Skills Profile include: 

■ the Present Employment Details,  

■ Formal Qualifications,  

■ Employment History and Part-Time Employment,  

■ Language Skills,  

■ Organisational & Social Skills,  

■ Computer & IT-related Skills,  

■ Technical and Artisitic Skills,  

■ Work Preferences, and  

■ Job Mobility.  

                                                      
15 http://etc.gov.mt/Category/4/87/trade-testing-employers.aspx  
16 For the full list of occupations please refer to: http://etc.gov.mt/Category/4/87/trade-testing-employers.aspx  
17 http://pahro.gov.mt/skills-profiling?l=1  

http://etc.gov.mt/Category/4/87/trade-testing-employers.aspx
http://etc.gov.mt/Category/4/87/trade-testing-employers.aspx
http://pahro.gov.mt/skills-profiling?l=1
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■ Human skills such as intra and interpersonal communication styles  

Individuals who are employed within the Public Service are required to compile a Skills 
Profile (this is done on their first day of employment). The Profile is stored on a dedicated 
database, which enables the host organisation to maintain an up-to-date record of 
employees’ skills profiles. 

The advantages of establishing and maintaining an effective Skills Profiling system are 
highlighted by the HR Office, both for management and individual employees. From a 
management perspective, Skills Profiling assists in identifying Skills Gaps (the Skills 
possessed by employees compared to the skills needed by the organisation to carry out its 
mandate) and to identify measures to bridge identified gaps (through training, 
redeployments, etc). From the employees’ perspective, they can benefit from better 
opportunities for their personal development, and achieve higher levels of satisfaction and 
motivation within the workplace. Also included on the Public Administration HR Office 
website is a dedicated Skills Profile Questionnaire which can be downloaded18. 

2.3 Relationship with qualifications framework and credit systems, and 
information on standards used for validation 
Qualifications and qualifications frameworks 

Malta has had a comprehensive national qualifications framework for lifelong learning (Malta 
Qualifications Framework, MQF) in place since June 2007. It encompasses qualifications 
and awards at all levels, provided though formal, non-formal and informal learning. 

The Maltese NQF has eight learning outcomes based qualification levels. Each level 
descriptor is defined in terms of knowledge, skills and competence. The descriptors highlight 
specific attributes such as communications skills, judgemental skills and learning skills. The 
level descriptors reflect complexity, volume and the level of learning expected for the 
particular qualification. Progression within the MQF is recorded in terms of:  

■ knowledge and understanding;  

■ applying knowledge and understanding;  

■ communication skills;  

■ judgemental skills;  

■ learning skills;  

■ autonomy and responsibility.  

Strengthening the learning outcomes approach has become fundamental to reforms across 
education and training in Malta, and has been applied across qualifications and levels in 
recent years. One of the tasks of the National Commission for Further and Higher Education 
is to introduce national standards of knowledge, skills and competences and to ensure that 
these are systematically implemented and used. 

For general education, the national minimum curriculum defines learning outcomes as 
educational objectives that enable learners to acquire knowledge, skills and attitudes. The 
school leaving certificate was redesigned following a series of consultation meetings 
between the Directorate of Quality and Standards in Education (DQSE) and the (then) Malta 
Qualification Council to include informal and non-formal learning as well as the individual’s 
personal qualities. Covering the first two levels of the MQF, this initiative was intended to 
instil a culture of acknowledging learning achievements irrespective of the context within 
which the learning process occurs, from the early stages of education. 

In 2009, Malta was the first Member State to prepare a single, joint report which references 
the MQF simultaneously to both the EQF and the QF-EHEA (Malta Qualifications Council 
and Ministry of Education, Culture, Youth and Sport, 2009) (6). This approach has been set 

                                                      
18 http://pahro.gov.mt/skills-profiling?l=1  

http://pahro.gov.mt/skills-profiling?l=1
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as an example followed by many other countries in their own referencing process. The 
establishment of the MQF and its subsequent referencing have led to substantial 
modernisation efforts. As a result, in May 2012 an updated version of the report was 
presented to the EQF AG19. 

Individuals would be assessed against the standards set in the Malta Qualifications 
Framework. Both the validation of informal and non-formal learning and the Malta 
Qualifications Framework have a common objective – that of enabling individuals to advance 
on the basis of their learning outcomes20 i.e. the knowledge, skills and competences an 
individual has acquired and is able to demonstrate after completing a learning process. This 
is a continued challenge; to ensure that assessment and accreditation systems are geared 
up to meet the needs of the sector, especially in relation to very specific contexts such as 
childcare.  

Credit systems 

Malta’s Qualifications Framework captures all levels and sectors in education. This 
referencing process consolidates the already existing credit system for HE that helps 
mapping existing and new qualifications to the Framework. Assessment of learning 
outcomes entitles the learner to credit and therefore to a qualification recognised by the 
MQF. The value of credits for the MQF is based on the ECTS model so that credits are 
harmonised and compatible with other international education systems. To ensure ongoing 
validity and relevance of credits acquired, and to support meeting the needs of industry, 
consideration should be given to limiting the period of time for which a credit remains current, 
and set a timeframe for updating these. 

Standards 

The predecessor to the NCFHE, the MQC, established standards on which education and 
training institutions agreed upon when both parties sign Protocols and to which they were 
obliged to adhere to. These standards included aligning qualifications to one of the levels of 
the MQF, to provide learning outcomes and credit based qualifications, clear assessment 
procedures and eventually the recognition of informal and non-formal learning. 

Occupational standards have been developed for the childcare sector, the one sector within 
which a validation system is in place, and also for the printing sector and for motor damage 
assessors. Once the Sector Skills Units have been established, the process of developing 
and implementing occupational standards will be undertaken across all occupational sectors. 
The development and implementation of these standards has had a significant impact on 
assessment procedures within the sector, and ultimately have supported the validation 
process, increasing accuracy and reliability in particular.  

2.4 National institutional framework  
In Malta the Ministry of Education and Employment has the ultimate responsibility 
for the education system as a whole, including childcare and early years education, primary 
and secondary education, higher education, lifelong learning, employment and training, and 
examinations21.  
 
The recently-established National Commission for Further and Higher Education (NCFHE), 
within the Ministry, has responsibility for Validation of Informal and Non-Formal Learning 
(VINFL). A core objective for the Commission, and a stated objective for 2013 is to 
“Introduce a validation system for informal and non-formal learning”22. The NCFHE promotes 
and maintains the Malta Qualifications Framework and the policies and criteria this structure 
is based upon. The Commission is the competent authority for licensing, accreditation, 
quality assurance and the validation of informal and non-formal learning. 

                                                      
19 From: http://www.cedefop.europa.eu/EN/Files/NQF_developments_2012-MALTA.pdf 
20 http://www.ncfhe.org.mt/uploads/filebrowser/FAQ_on_Informal_and_Non-Formal.pdf  
21 http://mede.gov.mt/en/Ministry/Pages/portfolio.aspx  
22 http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/  

http://www.cedefop.europa.eu/EN/Files/NQF_developments_2012-MALTA.pdf
http://www.ncfhe.org.mt/uploads/filebrowser/FAQ_on_Informal_and_Non-Formal.pdf
http://mede.gov.mt/en/Ministry/Pages/portfolio.aspx
http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/
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The NCFHE also oversees the licensing of educational institutions, including maintaining a 
database of registered Informal Learning Organisations, which is publically available on-
line23 as well as managing the application and approval process for registration on the 
database.  

The amendments to the Education Act (2012) incorporating Validation of Non-formal and 
Informal Learning Regulations24, set out the requirement for the NCFHE to establish a 
Sector Skills Committee, which in turn would be responsible for formulating and developing 
the following: 

■ policies and procedures to govern the Sector Skills Units; 

■ criteria and standards for the validation of non-formal and informal learning; 

■ guidelines for the assessment of skills and competences for the purpose of the granting 
of awards by Sector Skills Units; 

■ guidelines for quality assurance in non-formal learning; 

■ occupational standards relevant to each economic sector; and 

■ sectoral qualifications frameworks referenced to the Malta Qualifications Framework, on 
a proposal of the Sector Skills Units.  

In terms of examples for the validation process, the childcare sector already has a validation 
framework up and running. Further information on the validation process and accompanying 
occupational standards for the childcare sector are available on the NCFHE website25.  

2.5 Governance and allocation of responsibilities  

2.5.1 Please describe the allocation of responsibilities (at national, regional, local, social 
partner, provider level) according to the different aspects of validation  

As predecessor to the NCFHE, The Malta Qualifications Council began the process of 
developing a decentralised system of assessment, recognition and validation of non-formal 
and informal learning, ensuring that the standards and guidelines are respected through 
internal and external verifiers26.  

The NCFHE, is now continuing this work, designated as the competent authority for 
licensing, accreditation and quality assurance of providers and programmes. the NCFHE is 
developing a system of assessment, recognition and validation of informal and non-formal 
learning, which can ensure that the standards and guidelines are respected through internal 
and external verifiers. NCFHE responsibilities include: 

■ setting the standards and principles which are to be followed; 

■ regulating the bodies responsible for validating learning outcomes/occupational 
standards; 

■ regulation of teaching methods in educational institutions  

■ ensuring that quality assurance systems are put in place, that learners obtain a fair 
judgment; 

■ monitoring the validation process; 

■ acting as catalyst to promote validation of as much invisible learning as possible27. 

                                                      
23 http://www.ncfhe.org.mt/learning-organisations/ at 09/10/213 there were 1,029 institutions listed in the 
database. 
24 http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1  
25 http://www.ncfhe.org.mt/content/home-occupational-standards/5963808/ 
26 European Inventory on Validation of Nonformal and Informal Learning 2010 Country Report: Malta 
27http://mfin.gov.mt/en/home/popular_topics/Documents/National%20Reform%20Programme/2013/National%20R
eform%20Programme%202013.pdf  

http://www.ncfhe.org.mt/learning-organisations/
http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1
http://www.ncfhe.org.mt/content/home-occupational-standards/5963808/
http://mfin.gov.mt/en/home/popular_topics/Documents/National%20Reform%20Programme/2013/National%20Reform%20Programme%202013.pdf
http://mfin.gov.mt/en/home/popular_topics/Documents/National%20Reform%20Programme/2013/National%20Reform%20Programme%202013.pdf
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■ ultimately, the learner has a responsibility to ensure that his/her informal and non-formal 
learning can be validated, it is therefore important for the accrediting body to advise 
learners on how they can do this. 

The Maltese Government Directorate for Lifelong Learning is charged with drafting a Lifelong 
Learning Strategy, as well as implementing the EU Agenda for Adult Learning in Malta 
(2012-14)28. This project in Malta aims to reach these focus areas by organising a number of 
actions including working collaboratively with target groups of the project including Ministries, 
policy makers, adult education providers, adult educators, employers, workers, unemployed 
and inactive, adult education professionals, and adult citizens who are low skilled.  

Actions in the project include setting up an Inter-Ministerial Committee to map present state 
of formal, informal and non-formal adult learning, facilitating a network of stakeholders in 
Adult Learning for Basic Skills including three subgroups: one for public entities, one for 
private work sector and the third one for adult learning providers (formal, informal and non-
formal).  

Supporting the development and implementation of a system of validation for Malta, it was 
necessary to establish a number of Sector Skills Units (overseen by the Sector Skills 
Committee), with the role of identifying the knowledge, skills and competences required to 
perform occupations within their sector. These Sector Skills Units will identify the different 
jobs in their particular sector, outline the knowledge, skills and competences required to 
perform these jobs and map these against the National Qualifications Framework.  

A key function of the Units is to develop and propose to the Sector Skills Committee, 
guidelines and mechanisms for the validation of non-formal and informal learning for all skills 
within their respective sector. They also ensure that the validation institutions are meeting 
the required standards set out for the validation of non-formal and informal learning.  

Sector Skills Committee, (who will be supported by the Sector Skills Units), are also 
responsible for the validation process. The Committee has responsibility for appointing 
validation process managers and external evaluators as validation practitioners, with the aim 
of ensuring ongoing quality and trust in the validation process. It is also important to capture 
the experiences of individuals undergoing the validation process, to ensure it effectively 
meets the needs of participants. 

Sector Skills Units will be responsible for training institutions, for providing guidance and 
counselling services to individuals submitting their documented experiences for validation, 
and to undertake assessments and tests for validating non-formal and informal learning. The 
Units also have a role with regard to audit and quality, with specific responsibilities in relation 
to audit of assessment processes and results achieved, and to develop and propose to the 
Sector Skills Committee marks of distinction and of quality assurance in the provision of non-
formal learning in their respective sector and to oversee the use and implementation of such 
marks. 

The assessment of candidates is undertaken by assessors who are validation practitioners 
(the assessors will be appointed by the Sector Skills Units with the approval of the Sector 
Skills Committee). The selection of validation practitioners is to be undertaken according to a 
defined set of selection criteria developed specifically for this purpose. Assessors are 
individuals trained in assessment and validation who are tasked with judging candidates in 
order to determine whether specific assessment criteria are met.  

Sector Skills Units may from time to time subcontract other public or private entities to carry 
out the assessment required for the validation of non-formal and informal learning of 
candidates29. 

Additionally, the Employment and Training Corporation (ETC) acts as an assessment 
agency on behalf of the NCFHE in assessing individuals on their informal and non-formal 

                                                      
28http://mfin.gov.mt/en/home/popular_topics/Documents/National%20Reform%20Programme/2013/National%20R
eform%20Programme%202013.pdf  
29 http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1  

http://mfin.gov.mt/en/home/popular_topics/Documents/National%20Reform%20Programme/2013/National%20Reform%20Programme%202013.pdf
http://mfin.gov.mt/en/home/popular_topics/Documents/National%20Reform%20Programme/2013/National%20Reform%20Programme%202013.pdf
http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1
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learning based on occupational standards which will be developed by the respective Sector 
Skills Units and which will be pegged to the Malta Qualifications Framework. 

Both the NCFHE and Sector Skills Committee have responsibility for promoting the benefits 
of validation of non-formal and informal learning in Malta.  

2.5.2 Explain more specifically the role of different stakeholders 

Currently, the national system for validation is being developed, as are the individual roles 
and responsibilities of stakeholders. There are however, clear roles that have been allocated 
in these early stages of development, most notably for the NCFHE, in relation to leadership 
of the development process of the national system for validation, as well as a co-ordination 
role. The ETC has responsibility for the provision of information and advice, as well as 
engaging with individuals and (in the childcare sector where the validation system has been 
established) supporting them through the process of validation. 
 
Providers, Higher Education institutions, and third sector organisations, as well as Trade 
Unions, and other stakeholder organisations will all have designated roles to play in the 
development, implementation and maintenance processes of the national system for 
validation.  

2.5.3 Coordination between stakeholders 

The fact that Malta covers a relatively small area geographically, and that the territory is 
island-based (the islands of Malta and Gozo) and therefore does not have a significantly 
decentralised system of governance and administration, means that co-ordination between 
stakeholders is a relatively straightforward process. There are no significant obstacles 
reported, to engaging with and working collaboratively with stakeholders across different 
sectors. Co-ordination activity is generally led by the National Commission for Further and 
Higher Education. 

2.6 Examples of national regional, local or EU funded initiatives 

Example 1 - The INLearning Project 
The Leonardo project, INLearning which was spearheaded by the Malta 
Qualifications Council from 2009 to 2011, aimed at promoting social inclusion 
through the development of a methodology framework for the validation of 
informal and non-formal learning, this was done through the use of a portfolio pen 
drive - ‘LIFEPASS’.  

The need for the project was identified through recognition that a number of 
workers within the Maltese and European labour market possess no official 
qualifications from formal institutions, yet have acquired knowledge, skills and 
competences as a result of informal and non-formal learning, often through work 
experience. Being competent yet unqualified, these people run the risk of being 
excluded from the workforce due to lack of formal recognition and also limit 
themselves from progressing within the European Qualifications Framework, as 
part of a lifelong learning process. 

The ‘Lifepass’ portfolio pen drive could be used across different sectors and is 
suitable for use across Europe. The tool had been tried and tested in connection 
with a number of jobs in different sectors that were considered in this project 
namely: printing, agribusiness, construction, hospitality, transport, security, and 
childcare. Lifepass aimed to reduce inequalities and promote social inclusion 
among those who do not possess any formal qualifications. It was expected that 
this framework would also help to achieve coherence across European countries 
and facilitate recognition of the validation process.  

The framework would also help individuals become aware of the richness of their 
learning and competences, with the LIFEPASS tool allowing different formats of 
evidence (photos, videos, testimonials etc.) to be included in preparing evidence 
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of an individual’s learning during the validation process.  

The Consortium for this project was made up of partners involved directly or 
indirectly in the validation of informal and non-formal learning in their own 
countries. It consisted of a total of ten partners from Austria and Greece, Greece 
and two partners from Slovenia, Estonia, Turkey, Portugal, and Italy. A final 
conference for the project was held in Malta in 2011. More information on the 
project can be found on the National Commission for Further and Higher 
Education website via the following link: http://www.ncfhe.org.mt/content/home-
corporate-services-and-eu-projects-international-projects-past-projects/5668897/ 

 

 

Example 2 - European Social Fund 1.29 SkillsPlus 
This ESF project maps skills in 9 defined key sectoral areas to match 
occupational standards leading to formal certification and quality assurance, in 
order to enhance employment. The objective of SKILLSPLUS is to create the 
infrastructure for the design of occupational standards of skills within 9 key 
sectoral areas: 

■ Art and Design 

■ Community Services 

■ Agribusiness 

■ Building & Construction Engineering 

■ Business & Commerce 

■ Electrical and Electronic Engineering 

■ Mechanical Engineering 

■ Tourism Studies 

■ Heritage Studies 

The project objectives are based around designing occupational standards to 
match competences in the identified key sectoral areas leading to formal 
certification and quality assurance, in order to enhance employment 
opportunities. Thus the occupational standards serve as national benchmarks 
against which VET providers can match the design, quality assurance and 
certification of qualifications. 

The following beneficiary target groups were identified for the Project: 

■ students can take up post-secondary courses that are aligned to the 
demands/needs of the various occupational sectors; 

■ young and adults outside the formal education system in up-grading their 
skills in order to adapt/re-train, necessary to re-integrate into the labour 
market; 

■ employers who can influence VET by steering vocational training providers to 
direct/update the courses to the needs/challenges/demands faced by industry 
and thus the skills will match the occupational standards; 

■ employment and training agencies whose strategies to address issues 
related to employment/redeployment will be addressed through this 
developmental process; 

■ accreditation agencies: The competency standards resulting from the design 
of the occupational standards will be the benchmarks for each course design, 

http://www.ncfhe.org.mt/content/home-corporate-services-and-eu-projects-international-projects-past-projects/5668897/
http://www.ncfhe.org.mt/content/home-corporate-services-and-eu-projects-international-projects-past-projects/5668897/
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thus facilitating harmonisation and comparability between the quality and 
level of training provided. 

The results of this project include the development of occupational standards for 
the nine sector skills, setting up the legislative/administrative framework for the 
validation of informal and non-formal learning; and production of materials 
including DVD’s containing an overview of the career and the occupational 
standards related to specific qualifications.  

The setting up of the nine Sectoral Skills Units in the work related sectors 
involved experts within each sector to define the competences which apply to job 
roles/occupations in the form of statements of performance, knowledge and the 
evidence required to confirm the competence. The Consultation Process, 
including both local and international experts,facilitated the finalisation of the 
national occupational standards as a framework for the legislation of informal and 
non-formal learning30. 

Materials have also been developed to support the training of VET teachers and 
trainers to design home-grown qualifications with the aim of having these 
courses accredited by the Malta Qualifications Council. This includes an 
Intensive Training Programme for the design of Home-Grown Vocational 
Education and Training (VET) Qualifications/Awards for Accreditation 
Purposes31. 

 

A further project has been approved for funding by the European Social Fund: 

Making Quality Visible (MQV) aims to accelerate the implementation of LN 296/2012 
Regulations by preparing procedures and mechanisms for quality assessment of further and 
higher education institutions in Malta. It will combine development of the necessary 
framework and instruments with two pilot internal and external audits of MCAST and ITS.  
The project was only recently approved for funding therefore information related to the 
project is limited32.  

2.7 Inputs, outputs and outcomes 

2.7.1 Funding  

In Malta there is no specific budget allocation at a national finance level for validation. 
Funding is available to support the development of the Sector Skills Units, and funding is 
also available to support collaborative working with the Sector Skills Commission, for 
example supporting the development of standards with stakeholders across relevant sectors. 
It is also important to ensure funding is allocated to support the professional development of 
supervisors in their role. 

2.7.2 Distribution of costs  

There are no costs to organisations as far as the validation process is concerned. For 
individuals who are unemployed, there is no cost; the Government funds the validation 
process through the Employment Training Centre (ETC). For those individuals who are 
employed, a nominal fee is charged to undergo the validation process.  

                                                      
30 http://www.ncfhe.org.mt/content/home-corporate-services-and-eu-projects-international-projects-past-
projects/5668895/ 
31 Further information including a course outline can be found here: 
http://www.ncfhe.org.mt/uploads/filebrowser/MQC%20-%20ESF%20Training%20Course.pdf  
32 http://www.ncfhe.org.mt/content/home-work-programme/6291469/ 

http://www.ncfhe.org.mt/content/home-corporate-services-and-eu-projects-international-projects-past-projects/5668895/
http://www.ncfhe.org.mt/content/home-corporate-services-and-eu-projects-international-projects-past-projects/5668895/
http://www.ncfhe.org.mt/uploads/filebrowser/MQC%20-%20ESF%20Training%20Course.pdf
http://www.ncfhe.org.mt/content/home-work-programme/6291469/
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2.7.3 Data on flows of beneficiaries  

There is currently no data available regarding beneficiaries of the validation process, as it is 
only recently established (within the childcare sector, with other sectors expected to be 
included once the Sector Skills Units are established). Data is being collected on those 
individuals who are going through the validation process, this is being done by ETC, who 
passes the data to the NCFHE. The data will be collected for those who are involved with 
different stages of the validation process, from application, through to completion. There is 
considerable value in undertaking longitudinal assessment of the impact of individuals who 
have completed the certification process. Research and analysis tracking the experience and 
progress of individuals will enable formative improvement of the process.  

2.7.4 Evidence of benefits to individuals 

Currently, there is no data available to evidence the benefits to individuals of validation. The 
validation process is new to Malta, and therefore the systems are relatively embryonic. It is 
anticipated that the data collection approach currently being used for the sector in which the 
validation process is functioning (childcare) will be extended once the system is spread 
across all sectors. This data will then be used to support research activity to explore and 
evidence the benefits to individuals.  

3 Information, advice and guidance 

3.1 Awareness-raising and recruitment  
At a national level, Guidelines for the validation of informal and non-formal learning are being 
drafted by NCFHE, together with information leaflets on the validation process. These 
information leaflets will be targeted to specific groups including individual employers, 
voluntary organisations amongst others.  

Further to these materials, information will be made available online. Individuals will also be 
able to register their interest in validating their competences through online forms. This 
database will not be available online but will serve as means for transparency, quality 
assurance and also for national interest with regards to the stocktaking of local skills and 
competences33. The Employment Training Centre (ETC), as a central source of information, 
advice and guidance for individuals and employers, also has a key role to play in awareness-
raising, and in particular in relation to recruitment.   

3.2 Role of information, advice and guidance networks/institutions 
Rather than being structured according to a network or institutional framework, the provision 
of information, advice and guidance in Malta is organised more on a project-based level. Of 
those networks that do exist, these tend to be more sector-specific. There is a central role for 
the NCFHE, which provides support and advises people wishing to validate their informal or 
non-formal learning in a number of areas:  

■ On how to organise and document evidence of learning;  

■ On how to prepare for their assessment and what to do following the assessment 
decision; and  

■ To help them to be familiar with the validation and assessment procedures, and to know 
the education system and have an understanding of the labour market. 

Once established, Sector Skills Units will be responsible for providing guidance and 
counselling services to individuals submitting their documented experiences for validation34. 

                                                      
33 http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/  
34 Presentation on Validation of formal and non-formal learning at Seminar - Gateway to youth employability 
across Europe – 9 October 2012 http://www.europassmalta.org.mt/announcements/seminar-gateway-to-youth-
employability-across-europe  

http://www.ncfhe.org.mt/content/home-validation-of-informal-and-non-formal-learning-vinfl/6291470/
http://www.europassmalta.org.mt/announcements/seminar-gateway-to-youth-employability-across-europe
http://www.europassmalta.org.mt/announcements/seminar-gateway-to-youth-employability-across-europe
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Handbooks have been compiled to ensure that the candidates know exactly what to expect 
and how they are going to be assessed. Furthermore, feedback should be given to 
candidates seeking validation, in relation to the gaps that may have been identified for them.  

In terms of career guidance, the Employment Training Centre has worked together with the 
Guidance and Counselling Section of the Education Division, the University of Malta, 
MCAST and Euroguidance Malta, to produce the first one hundred career paths. These 
career paths are available on the EURES website, and provide a comprehensive list of 
career descriptions which include information on relevant courses as well as what the 
particular jobs actually entail. Other services offered include Job search Seminars to help 
new jobseekers to look for work by providing job-seeking skills.  

3.3 Measures to enhance the awareness of validation initiatives and practices 
amongst guidance practitioners 
At this stage there are no formal measures in place, due to the nascent stage of 
development of the validation system. There will however, be measures put in place once 
the system is established more broadly, to include information, courses, and support for 
assessors and guidance personnel.  

4 Quality assurance and evaluation 

4.1 Quality Assurance Framework  
The NCFHE has been designated as the competent authority for licensing, accreditation and 
quality assurance of providers and programmes, including cross-border provision from Malta 
or in Malta. According to the 2012 regulations, providers of further and higher education are 
required to apply for a licence to be able to operate in Malta, which licence is issued by the 
NCFHE. 

Accreditation is granted upon quality audits carried out by NCFHE of both the provider (at 
the institutional level) and a sample of the provider’s programmes. Such quality audits shall 
have as their starting point the internal quality assurance system which the provider has in 
place and a self-assessment or internal evaluation carried out by the provider at provider and 
programme level. Licenced providers are to undergo periodic provider and programme 
quality audits every 5 years, in order to maintain their licence. During such five-year period, 
licences may apply to extend the categories of their licence or to increase the programmes 
which they provide.  

Once established, the Sector Skills Units will have responsibility for Quality Assurance of the 
validation process in their respective sectors. There will be an ongoing element to ensuring 
the continued relevance of skills, part of which will require employees to undergo testing 
after a set period of time. 

4.2 Quality assurance systems/procedures 
The NCFHE accredits programmes of studies and institutions on the basis of level 
descriptors, quality assurance mechanisms and clear pathways for further training and 
education. Occupational standards35 also determine the accreditation of specific 
programmes of studies. On the 14th September 2012, three legal notices on licensing, 
accreditation and quality assurance were launched. These will continue to further aid the 
NCFHE in its mission to maintain, uphold, enhance and improve standards. 
 

These regulations endorse the 2012 European Regulations for Further and Higher 
Education, including the European Standards for Guidelines and Quality Assurance in the 
Higher Education Area and the European Quality Assurance Reference Framework for 

                                                      
35 http://www.ncfhe.org.mt/content/home-occupational-standards/5963808/  

http://www.ncfhe.org.mt/content/home-occupational-standards/5963808/
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Vocational Education and Training (EQAVET). EQAVET has been taken on board at a 
national level, resulting in the development of a Malta Quality Assurance Tool for Vocational 
Education and Training Providers36. Given the remit of the NCFHE in relation to: 

■ Further Education: All non-compulsory formal, non-formal and informal learning which 
serves to obtain a national qualification classified up to and including level 4 of the Malta 
Qualifications Framework, or a foreign qualification at a comparable level; and 

■ Higher Education: All non-compulsory formal, non-formal and informal learning or 
research which serves to obtain a national qualification classified at Level 5 of the Malta 
Qualifications Framework or higher, or a foreign qualification at a comparable level. 

September 2012 saw the introduction of a requirement for all providers of further or higher 
education in or from Malta require a license issued by the Commission to operate. The 
license to operate is subject to successful completion of a provider quality audit, and a 
programme quality audit. Providers seeking accreditation also need to have in place an 
internal quality assurance system.  

In relation to quality assurance of validation in key sectors, the Sector Skills Committee, 
(which in future will be supported by the Sector Skills Units), have overall responsibility for 
the validation process and associated quality assurance. The Committee has responsibility 
for appointing validation process managers and external evaluators as validation 
practitioners, with the aim of ensuring ongoing quality and trust in the validation process. The 
Units also have a role with regard to audit and quality, with specific responsibilities in relation 
to audit of assessment processes and results achieved, and to develop and propose marks 
of distinction and of quality assurance in the provision of non-formal learning in their 
respective sector.  

Quality Assurance across sectors will be underpinned by the development and 
implementation of occupational standards. Once established, the Sector Skills Units will work 
with stakeholders (national organisation, sector bodies, business representatives, etc) to 
develop these. The development process will be a rigorous one, comprising clear stages of 
activity: 

■ initial drafting of occupational standards looking at level descriptors, required skills, 
competencies, and knowledge; 

■ review of draft standards by external evaluation contacts; 

■ signing off the draft standards following external review; 

■ launch of draft standards for consultation; 

■ gather and review feedback during consultation; 

■ refine standards in light of consultation response, and launch final version of the 
standards. 

In combination with the process would be an ongoing programme of information provision 
and support for stakeholders. Quality Assurance support would also be provided by the 
Quality Assurance Department, within the Directorate for Quality and Standards in Education 
of the Ministry37.  

The EQAVET project (as referenced above) has been instrumental in developing tools and 
guidance for raising awareness amongst VET providers in Malta of the importance of quality 
assurance in VET. Key resources included a Stocktaking Tool, and the Quality Assurance 
Manual for VET Providers38 (launched January 2013).  

                                                      
36 http://www.eqavet.eu/Libraries/Annual_Forum_2013/Information_Carousel_1_-_Malta_-
_Maria_Magro_Scerri_Horace_Caruana.sflb.ashx  
37 https://www.education.gov.mt/qad  
38 http://www.eqavetmalta.org.mt/default.aspx  

http://www.eqavet.eu/Libraries/Annual_Forum_2013/Information_Carousel_1_-_Malta_-_Maria_Magro_Scerri_Horace_Caruana.sflb.ashx
http://www.eqavet.eu/Libraries/Annual_Forum_2013/Information_Carousel_1_-_Malta_-_Maria_Magro_Scerri_Horace_Caruana.sflb.ashx
https://www.education.gov.mt/qad
http://www.eqavetmalta.org.mt/default.aspx
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4.3 Evaluation framework 
There is currently no evaluation framework in place, though meetings between Assessment 
Board members, the Trade Testing Board and other key partners are held to discuss the 
validation activities and developments more broadly. 

5 Validation methods 

5.1 Methods used and the validation process 
Given that the validation process is still being developed in Malta and the national system 
has yet to be established, it is difficult to state definitively what methods of validation are 
used and at what stage. However, the process of validation of informal and non-formal 
learning has been developed for the Child Care sector, in levels 439 (Workers in Child Care 
Centres) and 540 (Child care supervisor/manager) of the MQF/EQF. In the case of child care 
the content of the assessment tools used is based on the occupational standards. Given the 
challenges associated with assessing the skills and attitudes of individuals with lower levels 
of qualification, there is a need for this to be based on field observation (hence the inclusion 
of practical assessment in child care). Furthermore, the tools used (checklists, and 
worksheets) must be relevant, and formulated in such a way that supports assessment of 
priority areas. 

Competency within the context of childcare (and other) professions depends on skills, 
knowledge and attitude, with an equal level of credence given to attitude. With reference to 
the validation of child care workers competencies, efforts have been made to ensure that the 
occupational standards that address the issue of attitude have been identified and are 
addressed in the assessment process, mainly during the interview and the practical 
assessment. 
The validation process developed for the childcare sector is as follows: 

■ Before the validation process, the Assessment Board meets with the prospective 
candidates to explain what is expected from them to achieve a certificate of competence.  

– For level 5, candidates must: Hold a valid First Aid Certificate that is recognised 
nationally, be registered with the Food Safety Commission as a Food Handler; have 
at least 3 years’ experience in Child Care/ pre- school settings, catering for children 
from 0-5 years; Be well aware of the relative legislature and regulations and provide 
the contact details of two referees. 

– For level 4, candidates must have 3 years’ experience with children in a child care 
facility catering for children from 0–5 years and a reference letter from a precious 
employer 

■ The Assessment is composed of:  

– A 2-hour written test (100 marks);  
– A 30 minute interview (90 marks for level 4 and 100 marks for level 5),  
– Portfolio reflecting the knowledge and skills acquired during their past work 

experience (10 marks for level 4 and 100 marks for level 5). This is to be submitted 
during the interview 

– A Practical Test- - only for level 4 (100 marks). 
■ If candidates do not pass any one of the assessment components they would be eligible 

for a re-sit in the failed component/s. The candidate would receive guidance from the 
Assessment Board with respect to the areas for improvement before the re-sit takes 
place. 

                                                      
39 Employment and Training Corporation and National Commission for Further and Higher Education. CHILD 
CARE WORKER – MQF/EQF LEVEL 4 INFORMATION HANDBOOK ON The process of validation of informal 
and non-formal learning for Child Care Workers in Child Care Centres. 
40 Employment and Training Corporation and National Commission for Further and Higher Education. CHILD 
CARE SUPERVISOR/MANAGER – MQF/EQF LEVEL 5 INFORMATION HANDBOOK ON The process of 
validation of informal and non-formal learning for Child Care Managers and Supervisors in Child Care Centres. 
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Information gathered through these reports on childcare and interviews41 suggests that there 
are four methods of validation which are most commonly used: 
■ portfolio; 

■ a written test (this is seen as more ‘traditional’ as a form of validation and is more 
common in some sectors that others); 

■ interview;  

■ observation (more common in some sectors than others. Sometimes the observation 
takes place at a place of work, in other cases this may be in a simulated work 
environment). 

From a sector-based perspective, the legal framework for the development of Sector Skills 
Units as defined by the amended Education Act42 sets out the assessment methods which 
will be deemed acceptable by the SSUs: 

■ debate or interview, where candidates demonstrate the depth of their knowledge and 
communication and social skills; 

■ declarative methods, where candidates demonstrate critical reflection, while making 
evidence-based statements about the competences they possess; 

■ observation, where candidates’ behaviour is observed, which can take place either 
through a simulated or a real-life work scenario; or 

■ tests and examinations, where candidates demonstrate, orally or in writing, their 
competences on a specific subject.  

 

 Identification Documentation Assessment 

Debate    

Declarative methods    

Interview   x 

Observation   x 

Portfolio method   x 

Presentation    

Simulation and 
evidence extracted 
from work 

   

Tests and 
examinations 

  x 

Other (e.g. e-learning 
methods) – please 
specify 

 References or contact 
details of referees 

 

6 Validation practitioners 

6.1 Profile of validation practitioners 
The validation practitioners currently in place in Malta (bearing in mind that the system is 
currently in the early stages of development) in the childcare sector, where the validation 
process has been established, are all experts in their field. The process for appointment of 
validation practitioners will be led by the Sector Skills Units, once they are established.  

                                                      
41 Feedback from interview with NCFHE representative 
42 http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1  

http://www.justiceservices.gov.mt/DownloadDocument.aspx?app=lp&itemid=23720&l=1
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6.2 Provision of training and support to validation practitioners 
The Employment Training Centre provides information, support, and training to assessors as 
part of the validation system established within the childcare sector.  

6.3 Qualifications requirements 
Validation practitioners are required to hold a specifically-developed qualification provided by 
ETC which equates to MQF/EQF Level 4. Further to the qualification, ETC also provides 
information, training, and support in a number of forms including regular meetings. 
Assessment training also provides the opportunity for Trade Testing Board members to meet 
with other people in the same (and different) fields, and enhance their knowledge through 
sharing experiences. Once the Sector Skills Units are established there will be sector-
specific requirements to be fulfilled by validators/assessors, but these will nonetheless 
include the requirement to hold the ETC qualification. 
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