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CHAPTER 1.     
External factors influencing VET 
 

1.1. Demographics  
Hungary’s population is 9 855 571 (1). Ninety nine percent speak Hungarian and 83.7% 
consider themselves Hungarians (2). The population has decreased by 2.5% since 2007 due 
to negative natural decrease and migration. The share of people between age 10 and 35 has 
decreased significantly having an impact on learner population size. In 2008-15, school age 
cohort decreased by about 8.3%. Highest decrease was in the Northern Great Plain region 
(12.9%) (Figure 1).  

Figure 1  School-aged population in 2008-15 

Source: HCSO, 2016. 

1.2. Economy and labour market 
In 2015, GDP has increased by 2.9% compared with 2014. It is more than the EU average 
(1.9%).  
  

                                                
(1) As of January 2015. 
(2) According to 2011 census, 1.69% declared themselves as not Hungarians and 14.7% did not respond to the 

question. 

https://hu.wikipedia.org/wiki/Magyarorsz%C3%A1g
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Figure 2  GDP growth in Hungary and other countries in 2012-15 

 
Source: World Bank, 2016. 

An increasing domestic consumption (+1.9% in 2015) supported the economic growth. 
Consumption of households increased by 3.1% in 2015. 

The value of investments in current prices has increased by about 2% in 2015. In the 
processing industry it has decreased by 5%, and increased slightly in freight and 
warehousing. Significant increase was in public administration (52%) and health care (43%). 
The services sector made up 54% of the GDP. The production of this sector increased by 5% 
compared to 2014. Industrial performance increased by 7% in 2015, while that of the 
construction industry by 5%, compared to 2014. 

In January 2016, the average monthly gross income was HUF 249 400 (EUR 804), 5.8% 
higher than the previous year. Net average income was HUF 165 800 (EUR 535), which is 
7.4% more compared with the previous year. In the public sector average income increased 
by 11.5%, while in the private sector the growth was 6.8%, according to the data of the 
HCSO. Real revenues, without taking family tax reliefs into consideration, increased by 6.4%, 
while consumer prices increased by 0.9%, compared with January 2015.  

In 2012-15, the share of economically active people between age 15 and 64 decreased 
by 2.7%. The share of the working age population has increased by 10.2%, and further by 
2.1% in 2016. The share of the unemployed decreased to 4%. 

Figure 3  Economic activity of 15 to 64 year-olds  

 
 
Source: HCSO, 2016.  
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In 2015, country’s working population (15-64) was 4.176 million. It has increased by 2.6 
% compared with the previous year, while employment rate increased by 2.1 percentage 
points reaching 63.9%. Employment rate of men was higher (70.3%) than of women (57.8%). 
Those aged 25-54, representing 62.17% of the working population, had the highest 
employment rate (80.6%), followed by those aged 55-64 (45,3%) representing 20.88% of the 
working population and young people 15-24 (25.7%); the latter representing 16.95 % of the 
working population.  

At the end of 2015, the employment rate of those aged 40 to 44 was the highest (85.9% 
of the working population), while of people between 25 to 59 years-old it was above the 
average of 64.8%. 

Figure 4  Employment by age group 

Source: HCSO, 2016.  
The employment rate of those with higher education was 82.4% at the end of 2015. It 

increased by more than 2% in 2015. The employment rate of those with elementary 
education (3) was 35.2%. 

                                                
(3)  See section 2.1. 
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Figure 5  Employment by education attainment

Source: HCSO, 2016. 

The unemployment rate decreased considerably from 11.9% in Q1/2012 to 6% in 
Q1/2016 in all age groups, except for 60-64. In the 15-24 age group, it has decreased from 
28.4% in 2012 to 14.2%. 

Figure 6.  Unemployment by age group in 2012-16 (Q1) 

 
 
 
Source: HCSO, 2017.  
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Figure 7 Unemployment by education attainment 

 
Source: HCSO, 2016. 

It decreased by 1.02 percentage points in 2015 and reached 6.8%. Unemployment rate 
for women was higher (7.1%) than for men (6.6%), and for those in the age span 15-24 
(17.3%) in comparison with those 25-54 (6.0%) and 55-64 (5.8%).  

Long-term (over a year) unemployment rate decreased by 2.1 percentage points since 
2014 and was 47.4% while the average duration of job-seeking remained unchanged (18.4 
months). 

Economic development varies by region. The central region, including the capital city of 
Budapest, is the most developed in the country. The western regions are generally more 
developed than eastern ones. There is also a significant north-south divide. The differences 
are apparent in settlement structure, economic development, education and lifestyle. 

The regional (and county) administrative distribution allows for a more efficient 
networking in education and for VET institutions. Neighbouring counties consult each other 
on their development plans. The subdivision of administrative areas is aligned to the regions. 
This supports more efficient VET network. 

Figure 8 Regions (on the right) and counties (on the left) 

Source: HCSO, 2016. 
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Figure 9 Employment by county in 2015 

 
Source: HCSO, 2016. 

1.3. Employment policies relevant to VET  
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aforementioned groups is supported by various programmes (see 2.2.).  
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The government created the status of public worker (4) to ease transition of the 
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Employers providing practical training for qualifications leading to shortage occupations 
can select between qualifications issued and included in various qualifications registers. The 
process to include a qualification in a given register is done in accordance with national 
legislation. These Registers are the following: 

(a) National qualification register (NQR), including qualifications recognised by the 
state;  

(b) Register of regulated professions;  
(c) Register of Adult Training and Masters Programmes Requirements administrated by 

the HCCI;  
(d) In service trainings of the employers; 
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CHAPTER 2.  
Providing VET in a lifelong learning perspective 

2.1. VET in the Hungarian education and training system  
Figure 10.  VET in the Hungarian education and training system 
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In 2011, the Parliament approved new acts on VET and national public education. They 
became effective in three phases: September 2012, January 2013 and September 2013. 

Since 2015, vocational training system has been updated to provide an adequate 
response to the changing trends in the education system, economy and the labour market. 
The reform aimed at better skills formation for young people and adults, including more dual 
training. The former VET system will phase out by 2019. 

Since 2014, compulsory kindergarten from age three has been introduced. From age 
five kindergarten serves as a place for pre-school education. It can be extended up to age 
seven.  

The compulsory schooling age is 16. Elementary education covers eight years of 
studies, of which four years are in primary education and four in lower secondary (grades 5 
to 8, also called upper primary). In upper secondary education various learning paths are 
available, including VET. 

2.2. Government regulated VET 
Vocational education and training can be provided in upper-secondary, post-secondary and 
higher education programmes.  
At age 14, after completing eight years of primary and lower-secondary education, learners 
may enrol in VET. Since 2016/17, there are the following VET school types:  

(a) ‘vocational grammar school’ (szakgimnázium, former secondary VET schools); 
(b) ‘secondary VET school’ (szakközépiskola, former VET school); 
(c) ‘VET school for students with special needs’. 

2.2.1. Vocational grammar school programmes  
Four-year (five-year for bilingual programmes) vocational grammar school (szakgimnázium) 
programme offers graduates a basic qualification registered in the National qualification 
register (NQR) (5) at ISCED level 354, in addition to the secondary school leaving certificate. 
An extra (fifth) year in this programme delivered at post-secondary level allows learners 
acquiring also a technician qualification at ISCED level 454 and provides access to higher 
education.  

2.2.2. Secondary VET school programmes 
Secondary VET school programme (ISCED 353) (szakközépiskola) comprises three years of 
(dual since 2013/14) vocational training plus two years of preparation to the secondary 
school leaving examination. Graduates may pass school leaving examination which provides 
access to tertiary education. Since 2013/14, VET schools offer three-year VET programmes 
(in the grades 9-11) leading to an ISCED 353 level qualification registered in the NQR 

                                                
(5)  The National Qualification Register is the list of all state-recognised VET qualifications (and basic data about 

them) that can be obtained either within or outside the school system, excluding (since 2012) higher 
education VET qualifications. It also specifies the ISCED levels of these qualifications. 
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(6).These programmes do not lead to a secondary school leaving certificate and do not give 
access to higher education. Graduates may follow a two-year general programme to obtain a 
secondary school leaving certificate. Since 2012/13, learners even without this certificate can 
enrol in post-secondary VET (ISCED 454) given they hold a master craftsman certificate and 
have five years relevant working experience.  

Arts programmes jointly provide general and vocational training and can be started from 
the fifth or seventh grade.  

2.2.3. VET school programmes for learners with special education needs 
VET schools for students with special needs prepare SEN learners of age 14-23 for the 
vocational examination (NQR qualification at ISCED level 253 or 353) which they have to 
take at the end of their studies. They offer SEN learners (partial) qualifications (7). Besides 
developing soft skills they prepare learners for a self-dependent life and for acquiring 
competences needed in the labour market. Programmes last between two and four years, 
depending on whether a partial or full qualification is offered. There is an additional 
preparation year for learners with mental challenges.  

2.2.4. Higher VET programmes 
Two-year higher education VET programmes (previously called advanced vocational 
programmes) are accessible to graduates from general or vocational secondary 
programmes, holders of the secondary school leaving certificate (ISCED 344). Higher VET 
programmes award ISCED 554 vocational qualifications but not higher education degree. 
Graduates can transfer (up to 90) credits to a bachelor programme in the same field.  

Since 2015/16, higher VET is also offered in dual programmes. The higher VET 
institution signs a cooperation agreement with the company providing practical training, while 
the company has to sign an employment contract with the VET student. 

                                                
(6) Earlier, these programmes typically provided a general knowledge and vocational preparatory 

training in grades 9-10, followed by vocational training in two or three years (those admitted to 
these programmes in September 2012 will finish the course by 2016/17). More information is 
available in previous reports: http://www.cedefop.europa.eu/en/publications-and-
resources/country-reports/hungary-vet-europe-country-report-2014  

(7)  Partial qualification entitles to fill at least one job, and its vocational and examination requirements 
containing the specific modules of one qualification. Partial qualification courses cannot be launched in the 
school system, except for special VET school training and the Bridge II programme. 

http://www.cedefop.europa.eu/en/publications-and-resources/country-reports/hungary-vet-europe-country-report-2014
http://www.cedefop.europa.eu/en/publications-and-resources/country-reports/hungary-vet-europe-country-report-2014


15 

2.2.5. VET participation 

Figure 10.  Learners in full-time secondary programmes in 1990/91-2015/16 

 
 
Source: HCSO, 2014  
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2.2.7. Access and graduation requirements  
Learners can enrol in VET after eight years in elementary education, of which the last four 
years belong to lower secondary education. Young people without elementary school 
certificate (ISCED 244) can take part in the so-called bridge programmes (Híd-programok) 
organised by VET schools. These programmes were introduced by the Act on general 
education in 2011 (effective from 2013) replacing former ‘catch-up’ programmes. Their aim is 
to prepare students who accomplish their elementary school studies with low grades, or not 
accomplish them at all, to continue their education. 

VET programmes are always completed with vocational examination (see 3.3.1.). The 
examination form has changed several times during the history of VET, last time in 2013, 
when a ‘complex examination’ (komplex szakmai vizsga) was introduced replacing modular 
examination.  

The state-recognised complex examination is a uniformed assessment procedure 
before an independent examination board comprising four members (the teacher/trainer and 
experts from the pool of registered examiners). It comprises written, oral, practical and 
interactive parts. The competence-based examination is practice-oriented and provides 
realistic and comprehensive picture of the applicant’s competences. After a transition period, 
since 2015 almost all learners (adults and young) sit complex examination. In school-based 
VET, examinations take place in February-March, May-June and October-November. In adult 
learning, they can be organised every month. The Chamber of Commerce and Industry is in 
charge of the examination process. Economic chambers have a key role in the examination 
process, assessing the performance of a candidate on a given occupation. 

Figure 11. Participation in the complex vocational examination in 2015 

Source: NOVETAL database  

0

10

20

30

40

50

60

70

80

th
ou

sa
nd

 

Number of successful applicants Number of unsuccessful applicants



17 

2.2.8. Learning pathways and progression opportunities  
The Hungarian VET system is open and flexible. The system of the National Qualification 
Register makes this possible because its qualifications can be placed among 23 professional 
groups and 42 sectors. Learners’ previous training can be recognised when changing study 
area or professional group shortening the study period.  

Learners having completed lower secondary education (see 2.1.) and received the 
elementary education certificate can continue either in general or vocational upper secondary 
programmes.  

Those who are not eligible for upper secondary programmes can enrol in general 
education ‘bridging’ programmes (see 2.2.9.) and then continue either in upper secondary 
general or vocational programmes. Vocational bridging programmes are available for 
learners not having completed lower secondary and wishing to acquire the basic skills 
allowing them to enter upper secondary VET.  

It is compulsory to remain in the school system up to the age of 16. At this age, 
learners can choose either to continue in full-time school-based VET (see 2.2.1—2.2.3.), in 
(part-time) adult education programmes open to all young people aged 16 to 25 (see 
glossary) or to follow adult training courses.  

With a vocational certificate obtained in upper-secondary VET, a young person can 
enter the labour market, can study further free of charge to obtain another certificate built on 
the previous one, can study further to obtain a general secondary school leaving certificate, 
or a secondary VET school leaving certificate. 

Students having completed the three-year ‘secondary VET school’ (szakközépiskola), 
acquire a first vocational qualification registered in the NQR, but no secondary school leaving 
certificate (8). To study further for a second qualification in the same field, set forth in the 
NQR, built on secondary school leaving examination, two options are available:  
a) pursue two-year follow up programmes to obtain the secondary school leaving certificate 

and continue in post-secondary VET programmes (ISCED 454) or higher education 
programmes. On their request, the vocational certificate obtained in the upper-secondary 
vocational three-year programme can be recognised as a secondary vocational school 
leaving certificate.  

b) those having a VET qualification in the given field, five years of relevant job experience 
and a master craftsman certificate obtained in the given field can enrol to post-
secondary VET even without the school leaving certificate.  
Special VET school and VET school programmes for skills development provided for 

SEN learners (9). The aim is to prepare students between 14 and 25 years of age for an 
examination providing an NQR qualification, or to prepare them to start their work and adult 
life independently through skills development. The duration of special VET school 
programmes is two to four years, depending on whether they offer a partial or a full 

                                                
(8) attesting general education attainment at upper secondary level 
(9) According to the General Education Act, special educational need (SEN) learners are both school children and 

students taking examinations outside the school system, as well as disabled adults with special educational 
needs. 
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qualification. VET for SEN (special educational needs) learners, a special type of VET 
school, prepares learners with special educational needs to acquire a qualification listed in 
the NQR, which is often a partial qualification. Skills developing VET schools are offered to 
SEN learners and prepare them for work and adult life.. 

The NQR also defines the qualifications for which training programmes are offered in 
adult education (see Section 2.2.2) evening or correspondent courses, or other specific 
educational forms. VET in adult education must be organised based on the VET framework 
syllabus. In adult education VET apprenticeship contracts can be concluded. 

2.2.9. Bridging programmes 
The share of early leavers from education and training in Hungary was 11.6% in 2015 that is 
more that in the EU on average. There are differences of drop-out rate by region. The share 
is much higher in the northern part of the country. 
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Figure 12.  Early leavers from education and training in EU28 and Hungary (%) 

 
Source: Eurostat  

 
The government aims to decrease the share of early leavers to 10% by 2020. In 2014, it 

approved a mid-term national strategy to prevent early leaving from education and training.  
Leaving VET without a qualification is also a challenge. Despite recent initiatives, one-

third of learners leave VET programmes without a qualification mainly due to their 
disadvantaged social-economic background and low basic skills.  

Since 2016, secondary VET schools offer up to two-year bridging courses for such 
learners. The courses prepare learners at risk for partial vocational qualifications. Young 
people without primary education (ISCED 244) can participate in the so-called ‘bridge’ (in 
Hungarian, híd) programmes organised by VET schools. The aim is to prepare low-skilled 
learners to continue their studies.  
(a) Public Education Bridge Programme (Bridge I) is a preparation and career orientation 

programme for students of compulsory school age (under 16 years old) who finished 
primary school but were not admitted to secondary school. The aim is to teach basic 
skills and competences that are necessary for further study and to prepare students for 
the admission examination.  

(b) Vocational Training Bridge Programme (Bridge II) is aimed at students who only 
finished six or seven years of primary school and at the age of 15 require further 
preparation in order to be admitted to any vocational training programme. Bridge II 
provides the necessary motivational development and improves skills needed for 
successful learning, while in most cases it prepares for the obtainment of the part 
vocational qualification (ISCED 253).  

2.2.10. VET governance  
VET and adult education are regulated by the Act on National Public Education (10). The goal 
is for as many young people to acquire a profession (or, if required, multiple professions) as 
possible. Students enrolled in school-based vocational programmes, including adult 

                                                
(10) Government Decree CXC/ 2011  
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education programmes, can acquire up to two vocational qualifications for free. (11) In 
exceptional cases, learners who enrol in a school-based programme to receive a third 
qualification (not in the same sector), have to pay.  

School-based education for young people and adults is financed by the public budget. 
Practical training is provided by enterprises and is supported by public money through the 
National Employment Fund. 

Adult training programmes are partly provided outside school premises. Learners 
conclude an adult education contract with the VET institution to obtain a state-recognised 
qualification registered in the NQR. For them education is for free and financed by public 
budget.  

The type of support that can be provided by such trainings is dictated and regulated 
by a ministerial decree by the National Employment Fund. These trainings are coordinated 
by the employment departments of the county government offices and mainly recruit 
participants who are recorded as job hunters. If they organise trainings due to an employer’s 
specific order, the potential employers have the possibility to participate in the selection of 
participants. 

In Hungary, since 2015 the Ministry for the National Economy is responsible for VET 
and adult training. The minister coordinates tasks related to VET provided by other 
ministries, governs the work of bodies performing VET tasks (background institutions, 
organizations). The minister also cooperates with the minister responsible for general 
education, as IVET is part of general education.  

With regards to qualifications within their sector, the minister responsible for the 
qualification defines the vocational and examination requirements of the qualification, 
elaborates examination requirements, organises vocational skills competitions and maintains 
the qualifications of their sectors. 

In addition to the above mentioned tasks, since the second semester of 2015, the 
ministry for the National Economy, responsible for VET and adult training, has also been 
responsible for maintaining the majority of VET schools, which provide school-based 
vocational education. 

The administrative body responsible for national VET and adult learning is the National 
Office of VET and Adult Learning (NOVETAL). As a background institution of VET 
governance, NOVETAL cooperates with the ministries lead by the minister responsible for 
qualifications, research, development and provider institutions involved in VET, and with 
regard to VET-related, general education tasks of the Office, with county and metropolitan 
government offices. NOVETAL also takes part in the content management and subsidy 
management of VET. The Office also performs authority tasks for training providers, 
approves adult training programmes. NOVETAL offers counselling services to develop and 
support quality assurance processes for adult training providers through its adult education 
and training expert committee, a six-member counselling committee. 

                                                
(11) After this age, learners follow different adult training programmes. 
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Based on the agreement between HCCI (Hungarian Chamber of Commerce and 
Industry) and the minister responsible for VET, together with national stakeholder groups of 
the economy, the Chamber elaborates and maintains the vocational and examination 
requirements of qualifications listed in the agreement, defines the different components of a 
training programme (duration of training, the learning material units (12), vocational 
requirement modules and the relevant module map of the given qualification). The Chamber 
also provides for the organization of national skills competitions, and is in charge of (written, 
oral, practical, interactive) examination topics suitable to perform the tasks of the complex 
vocational examination (see Section 2.2.6), guidelines for evaluation and other documents. 

Figure 13.  VET governance  

 
Source: NOVETAL (compiled by the author) 

For the continuous promotion of VET, various professional and consulting bodies were 
set up. These bodies deal with VET and adult education either partly, related to their other 
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(12)  Training unit with an autonomous content, which constitutes the structure of the training programme 
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of Hungarians expatriates, as well as churches. However, VET is on the agenda only 
occasionally. 

The National VET and Adult training Council (Nemzeti Szakképzési és Felnőttképzési 
Tanács, NSZFT) is involved explicitly in VET. It is a consultation body of 21 members 
assisting the minister responsible for VET. It provides opinions on strategic policy issues, 
such as funding, development of the national qualification register (NQR) and distribution of 
developments funds. It also prepares draft legislation but has no decision-making role. 

National Qualification Board (NQB) (Nemzeti Képesítési Bizottság, NKB): A professional 
body providing propositions and opinions on the continuous development of the content 
structure of VET. It monitors the development of VET structure, as well as economic, labour 
market, technical-technological processes, and based on these has the right to put forward 
propositions on NQR amendment. The Board has 30 members. 

County Development and Training Councils (Megyei fejlesztési és képzési bizottságok) 
are consultation and counselling bodies, seven in total; one in the capital, and one in each 
county. In accordance with the VET Act the council’s role is to cooperate in harmonizing VET 
development with the needs of the national economy. Based on employment and 
employability data and labour market needs forecasts, they form proposals on VET 
enrolment proportions in the capital and the counties. They also propose qualifications 
entitling the student to a stipend, defined in a government decree as well as beneficiaries of 
the decentralized budget of the training fund of the National Employment Fund, and the sums 
to be awarded. 

2.2.10.1. Master craftsman training 
The aim of the master craftsman training programme is to provide practitioners an 
opportunity to develop professionally, make a career, and to acquire knowledge necessary to 
train apprentices or manage an enterprise. the programme’ s training and examinations 
requirements are in the scope of the economic chamber by public authority, and the 
necessary funds are provided by the Minister of the National Economy on the expense of the 
National Employment Fund. 

According to the provisions of the Act on VET, effective from 2012, from September 
2015 on, the practical training instructors in companies must have a master craftsman 
certificate, in case a master craftsman examination requirement was issued for the given 
qualification. Based on experience gained since 2012, the VET Act was amended in June 
2015 in this respect. So, no master craftsman certificate is needed when the instructor has a 
higher education degree and 2 year experience, is over 60 years of age, or works and 
teaches in a catering facility of outstanding quality according to international standards.  

Following the issue of the decree on the new master craftsman examination requirement 
(13) sufficient time was allowed for instructors to acquire the necessary qualifications. An 

                                                
(13) The vocational and examination requirements of the master craftsman training are specified in a legislative 

document (decree) issued by the minister responsible for the given qualification and agreed by the minister 
of education referring to the pedagogical content; included the vocational and examination requirements of 
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important amendment was that practical instructors could teach while preparing for the 
master craftsman training on the condition that they enrol in such training before 1 
September 2016 and they submit a written commitment to the Chamber by 31 August 2015. 

The following data on performance are relevant to the network of chambers of 
commerce and industry. In 2015 a master craftsman examination could be taken in 77 
qualifications altogether. Actually about six thousand passed the master craftsman 
examination, in 40 qualifications. Five thousand of them were provided state subsidy for the 
examination. When we consider all funding forms, the highest numbers of master craftsman 
examination were chef, waiter, merchant, mechanic, confectioner, hairstylist, beauty therapist 
and electrician. In accordance with market needs, the programme contents of 12 
qualifications were modernised, where module-type approach was replaced with a complex 
approach. In 2014, 200 people took the master exam; by 2015, this number had gone up to 
6000. 

In addition to the already existing qualifications, full training programmes were compiled 
(2015) for seven new master craftsman qualifications, including written, oral and practical 
examination tasks.  

2.2.10.2. Adult education 
In the national legislation, adult education refers mainly to school-based education at 
secondary, post-secondary and higher education. It can be organised in full-time, in evening 
and in correspondent courses or according to other provisions. Participants are considered 
students and can attend training courses, which adapt more to their work, family or other 
activities, and fit better to their prior knowledge and their age 

There are two aims of adult education. The first one improves skills and qualifications of 
the labour force. The second one facilitates access to employment and professional 
advancement. Adult education is included in laws (14) in connection with school-based 
education. In this context, adult education provides training whereby ‘a student participates in 
a school education adjusted to their work, family or other engagements, their existing 
knowledge and age’. Currently, students can only start adult education when – in the case of 
an eight year primary school – they have turned 17. In the case of a secondary or VET 
school, they can only start adult education at the age of 21. It should be noted that different 
rules may apply to students with special needs. Secondary school students can continue 
their studies within an adult education framework upon reaching the age of 16.  

2.2.10.3. Adult training 
Adult training (15) is a professional, linguistic or general training activity outside the school 
system. Currently, the Act on Adult Training covers four types of learning opportunities: 

                                                                                                                                                   
the master craftsman certificate set out by the Chamber of Commerce and Industry in cooperation with the 
national economic organisation of enterprises and stakeholder groups. 

(14) Act CXC of 2011 on National Public Education 
(15) Act LXXVII of 2013 on Adult training 
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(a) qualifications recognised by the state: those registered in the national qualification 
register. 

(b) other supported professional training: training aimed at obtaining a professional degree 
not recognised by the state, which contributes to obtaining or developing a skill 
necessary for a specific job, position or activity and is not a training of public authority 
nature. It is authorised by the HCCI. 

(c) supported language training: a specialised language training including any field of 
interest. 

(d) other supported training: a training aiming to increase literacy and to develop 
competences but cannot be linked to a nameable qualification, professional degree or 
language qualification. It contributes to the development of the adult’s personality and 
social equal opportunities and civic competence. 
A significant characteristic is that training is open and takes place according to a training 

contract signed between the training provider and the learner. The shares of theoretical and 
practical courses that are required to be attended are defined by the vocational and 
examination requirements in the decree of the minister competent for that particular 
qualification. 

This defined amount of courses is valid for both, school-based trainings (adolescent and 
adult) and trainings outside school (within the scope of adult training). The training 
programme centrally authorised and prepared by the VET school outside the school system 
is made based on the vocational and examination requirements and includes the proportion 
of theory and practice necessary. At age 16, it is possible to transfer to the adult education 
programme from the school system. 

Possibilities within the scope of adult training include the following: trainings available at 
public institutions, in schools organising adult education and based on the announcement of 
the István Türr Training and Research Institution. Business organisations offering training 
programmes for those in adult education (aged 16-25) should have their programmes 
authorised by the competent authorities. The costs of trainings are determined on a 
competitive basis. The training provided and the operation of these business organisations is 
supervised. These business trainings are also open for adults above 25. 

Non-governmental organisations also provide adult training courses. Business 
organisations may organise courses for their employees, thus allowing them to learn in the 
workplace. Training can be organised at the request of and/or with support of the employer. 

2.2.11. VET funding 
The costs of professional theoretical and practical training organised in VET schools – 
according to the Act on National Public Education and the current Budgetary Act – are 
covered by the state budget and the school owner (ministry, church, foundation or business 
organisation). While the government financed VET, it may also define the maximum number 
of qualifications per VET school. 
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The obligation of business organisations to contribute financially to training (16) is 
regulated by the Act on Vocational Training Contribution and Support for the Development of 
the Training System (2011). The implementation is supervised by the Ministry for the 
National Economy. Companies pay a special levy that finances:  
(a) VET and adult training measures and activities, including those organised by VET 

schools; 
(b) individual subsidies (17); 
(c) stipends (‘Szabóky Adolf’) for qualifications demanded by the labour market (18) (see 

also Section 4.7); 
(d) VET school infrastructure. 

Companies that provide training can deduct their training costs from the levy.  

2.3. VET teachers and instructors  
Qualifications of VET teachers and instructors are regulated by the Act on General Education 
and the Act on VET; the qualifications of adult training instructors by the Act on Adult 
Training. Qualification requirements were set up according to school types and depending on 
the nature of subjects. Figure 19 summarizes the required education, tasks and compulsory 
in-service training for teachers and instructors. Teacher qualification procedure is a 
performance evaluation procedure for teachers, which is necessary to promote to a higher 
grade. 

Table 1. Qualifications of teachers and instructors participating in the training of VET learners 
according to 2015 legislation 

Job Required qualifications In-service training Tasks and responsibilities 
General 

education 
teacher Higher education degree, teaching 

degree (ISCED 760) (*) 

Compulsory in-service 
training at least in 
every seven years (can 
be accomplished in 
accredited in-service 
training, formal in-
service training, etc.) 

Teaching general education 
subjects 

Vocational 
teacher 

Teaching vocational 
theoretical subjects  

Vocational 
instructor in the 

school 

BA/BSc higher education degree and 
vocational practical teacher degree 
(ISCED 660) 

Managing the vocational 
practice pursued in the 
school training workshop  

Instructor at the 
enterprise 

Relevant qualification, at least 5 years 
of experience, master craftsman 
certificate from 2015 * 

No compulsory in-
service training 

Managing vocational practice 
in the instructional workshop 
of the enterprise  

Head of practical 
education college degree No compulsory further 

education 

Coordination between school 
practice and enterprise 
practice 

NB: (*) In case there is no applicant for a vocational teaching position with a teaching degree, VET schools can hire persons 
with only relevant higher education degree for a maximum period of five years. In a VET school, a practitioner who has 
appropriate teaching degree, or in the lack of that higher education degree in accordance with the training content and a 
relevant vocational qualification, or higher education degree and a qualification in the field of study of the course can be 
considered having the required qualifications to teach vocational theoretical subjects. 

Source: NOVETAL (compiled by the author) 

                                                
(16 ) Act CLV of 2011 on Vocational Training Contribution and Support for the Development of Training  
(17)  Decided by the minister responsible for VET and adult training. 
(18)  Government decree No 13/2015. (II. 10.) on qualification structure for the school-year 2015/16 and on courses 

entitling to VET school stipends for courses starting in the school-year 2015/16  
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The VET Act requires that practical instructors must have a master craftsman certificate 
from 2015. Based on the 2015 amendment of the VET ACT, the following categories of 
instructors are exempted from this requirement: instructor holding a higher education degree 
and 2 years relevant experience, are over 60 years of age, or works and teaches in a 
catering facility of outstanding quality according to international standards.   

Since 2006, the structure of teacher training was transformed in the context of the 
Bologna process. Thus, from 2006 to 2013 general or vocational teacher qualifications were 
provided solely at master level, while those of vocational instructors at bachelor level. 
Following the revision of the Bologna process, the earlier one-cycle (undivided) 3-4-5 years 
general and vocational teacher training programme was restored, while the training 
programmes for vocational instructors and art teachers can also be provided besides the 
one-cycle training in two-cycle training as well. As part of the one-cycle, undivided training 
the period of teaching practice at the external practice venue was increased to a full year. A 
teaching supervisory system was elaborated, involving external experts to support 
assessment and development of quality assurance system for teachers already working. 

Based on the new 2013 Act on adult training, vocational teachers in art programmes 
must have a specific teaching degree or at least a higher education degree in the given 
professional field (ISCED 760). In case of practical instructors in companies, the requirement 
is a vocational qualification in the given professional field and five years of experience in the 
qualification they provide training for or adult training. Most of those working in adult training 
have no andragogy training. The training of teachers and instructors dealing with adults takes 
place in the same higher education institution as that of teachers teaching in IVET. In higher 
education there are other training programmes as well, preparing for various teaching 
assistance jobs.  

In adult training, in-service training is not compulsory. Quality assurance is compulsory 
for adult training providers. Certain private training enterprises elaborate internal training 
plans and offer internal training for their staff, or purchase a course offered by another 
enterprise. However, most adult training providers organise in-service training for their staff 
only randomly. 

2.4. Other forms of training 

2.4.1. Formal and non-formal adult VET 
VET for adults is provided both within the framework of formal and non-formal settings. 
Formal training can be achieved within the school system, in adult education (19) (during the 
school year from 1 September till 30 June, based on compulsory central frameworks of 
curricula), and outside the school system, in adult training courses. It can start at any given 
day of the year based on the programme authorized by the training institute.  

Adult education enables studying while working to obtain a first or new certificate. The 
duration of the programmes is of one or two years, similarly to IVET programmes for pupils.  

                                                
(19) See Glosssary (Annex 3) 
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Adult training offers job seekers courses leading to state-recognised qualifications 
valued in the labour market. It is financed predominantly by the central budget and is 
undertaken in more flexible schedules. Assessment and recognition of prior learning is 
possible and may affect the training programme duration. The training programmes of the 
courses are modular and module examinations were introduced to assess the acquired 
knowledge. 

In addition to the training programmes for job-seekers to acquire state-recognised 
qualifications, there are other training courses outside the formal school system that do not 
deliver a qualification but a certificate attesting the successful completion of training. 
According to the Adult Training Act effective from 2013 vocational programmes not leading to 
formal qualifications can be subsidised if they are compatible with the training programme 
requirements approved by HCCI (Magyar Kereskedelmi és Iparkamara, MKIK). When 
programmes are organised at the employers’ initiative for their employees funding is 
provided by employers through grants and subsidies. Funding of training activities for 
jobseekers is foreseen from the central budget. 

Vocational training programmes offering qualifications that are not included in the NQR 
can be defined freely by adult training providers or employers. However, to be eligible to 
state budget subsidies the training must be state-approved. Only training programmes based 
on the programme requirements registered by the HCCI can be approved. The programme in 
accordance with European Qualifications Framework (EQF) principles is structured based on 
the expected learning outcomes.  

Training for skills required in the labour market can be obtained with a programme 
developed specifically for this. Anyone can submit a professional programme requirement for 
evaluation free of charge. The committee (within the remit of HCCI) represents players of the 
labour market and relevance of the programme’s content in regards to the market is thus 
ensured. 

Professional training organised and financed by employers can lead to state-recognised 
qualifications if the content of the training (curricula) conforms with the regulation in matter. 
The employers can organise also training do leading to state-recognised qualifications. In 
these cases, the framework of the training is regulated but not the content (curricula). This 
provides flexibility and adaptability to changing labour market needs.  

In 2015, 141 000 people took part in a professional training outside the school system 
which provided qualifications recognised by the state. Of all the participants, 58% took part in 
internal trainings organised by the employers. 

In Hungary, private VET schools use the same curriculum frameworks as state ones, 
only their pedagogical programme is different. In case of private VET schools the financing is 
of normative nature, established within the annual Budget Act. 
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CHAPTER 3.  
Shaping VET qualifications 

3.1. State recognised qualifications 
State-recognised qualifications are listed and defined in the National Qualification Register 
(NQR). A state-recognised qualification could be acquired within and/or outside the school 
system. 
a) First and second state-recognised qualifications are listed in the NQR and obtained 

within the school system, providing a certificate which entitles the holder to perform 
certain jobs. In Hungary the first two vocational qualifications obtained within the school-
based system can be obtained free of charge until age 25. (see 2.2.10.) 

b) Third and further state-recognised qualifications listed in the NQR and acquired within 
the school system provide certificates which entitle the holder to perform certain jobs. 
They could be acquired after the first two qualifications. 
The National qualification register contains full, partial and built-on qualifications:  

i. full qualifications enable the holder to fill all jobs of one or several occupations. The 
vocational and examination requirements of full qualifications may contain several 
modules and modules in common with other qualifications. 

ii. a partial qualification entitle to fill at least one job, and its vocational and examination 
requirements contains the specific modules of one qualification. Courses to obtain a 
partial qualification courses cannot be launched in the school system, except for VET 
programmes for SEN learners and the vocational Bridge programme I, where 
preparation for a partial course is allowed; 

iii. according to qualifications, learners can build on existing expertise/level of education 
and through training on specific modules, upskill for a job at a higher level of expertise. A 
built-on qualification might include compulsory preparatory vocational training on several 
qualifications. 
Qualifications have an identification number in the register, which has seven digits, and 

starts with the digits indicating the level of the qualification, thus it can be easily classified. 

Table 2.  Qualification levels and definitions 

NQR 
level Definition ISCED 

level 

21 basic level partial qualification, which require no completed school studies and may be 
obtained in non-formal education, special vocational education or the “Bridge II.” programme 2 

31 

lower secondary partial vocational qualification, which is based on elementary school 
qualifications or knowledge elements defined in the professional and examination 

requirements (hereinafter: entry competences), and may be obtained in non-formal 
education, special vocational education or the “Bridge II.” programme 

3 

32 
lower secondary vocational qualification, which is based on elementary school qualifications 
or the entry competences defined in the professional and examination requirements and may 

be obtained in non-formal education 
3 

33 lower secondary built-on qualification, built on qualifications requiring elementary school 
qualifications, which may be obtained in non-formal education 3 
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NQR 
level Definition ISCED 

level 

34 
secondary vocational qualification, which is based on elementary school qualifications or the 
entry competences defined in the professional and examination requirements and may be 

typically obtained in formal education 
3 

35 secondary built-on qualification, built on qualifications requiring elementary school 
qualifications, which may be obtained in formal education 3 

51 upper secondary partial vocational qualification, which requires the completion of the 
secondary school leaving exam and may be obtained in non-formal education 4 

52 upper secondary vocational qualification, which requires the completion of the secondary 
school leaving exam and may be obtained primarily in non-formal education 4 

53 
upper secondary built-on qualification, which is built on a qualification requiring the 

completion of the secondary school leaving exam and may be obtained primarily in non-
formal education 

4 

54 advanced vocational qualification, which requires the completion of the secondary school 
leaving exam and may be obtained primarily in formal education 4 

55 
advanced built-on vocational qualification, which is based on vocational qualifications 
requiring the completion of the secondary school leaving exam and may be obtained 

primarily in formal education 
4 

62 vocational qualification requiring a higher education degree 5 

Source: NOVETAL (compiled by the author) 

The NQR defines whether the given qualification can be obtained in formal, non-formal 
education or via both.  

3.2. Anticipation of labour markets needs 
Since 1990, the number of students entering secondary school education has decreased by 
one third (approximately 50 000). Recently school-aged population shrank steadily. The 
decrease in the number of students caused by demographical changes was not even. It 
mostly affected VET schools adversely, both in terms of the decrease in numbers, and 
concerning the capabilities and knowledge of students as well.  

Problems add up on the labour market: there is unemployment, skills shortage and skills 
mismatch at the same time. The economy needs more well-trained skilled workers and 
technicians than those than the present VET system can support. At present, the number of 
reliable skilled workers with good qualification, extensive basic skills, who can be integrated 
in modern production, is insufficient. VET and adult training should respond to the labour 
market needs.  

In order to solve the aforementioned problems, the government approved (2015) the 
concept with the title ‘VET for the economy’, with the explicit objective of transforming the 
system of tasks and institutions in VET, reforming VET structure, and providing competitive 
VET in accordance with the needs of the economy. 

In order to achieve the objectives set forth in the concept, the NQR containing state-
recognised qualifications, and serving as the basis of the whole VET document system is 
being regularly revised (20). 

                                                
(20) The National Qualification Register was created in 1993, since then it has been amended and reviewed 

annually to an extent depending on economic needs. 
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The Chamber of Commerce and Industry coordinated the process. The revision was 
performed by experts delegated by economic stakeholders and experts approved by the 
ministries responsible for the qualifications. The business world, 80 enterprises and 
stakeholder groups, and vocational schools having a tight relationship with the economy also 
took part in the process. The government decree (21) on the NQR and the implementing 
regulations was approved. The most important results of the reform are the following:  
1) establishment of a set of qualifications which can be obtained at the vocational secondary 

school leaving examination; 
2) amendment of compulsory hours of courses in adult training: in order to collect 

propositions concerning the decrease of the number of hours in adult training the 
NOVETAL opened a forum from the first quarter of 2015 on its website for consultation, 
for institutions pursuing adult training to make well-founded professional propositions: 
a) there was a pressure from every stakeholder on the adult training market to decrease 

the number of hours. The course is expensive for participants,, therefore the training 
provider has not enough participants, while employers are not willing to let their 
employees to be absent for a long time;  

b) as a result of the revision, the number of hours typically decreased in adult training by 
10% to 30%; 

c) when the propositions for decrease were examined, it also had to be taken into 
consideration how substantiated a decrease is in case of qualifications offered in 
adult training. Professionally it cannot be substantiated that a course of 2 500 hours 
in school-based VET equals 600 hours or less in a day course offered in adult 
training. Those proposing the decrease usually refer to prior experience and relevant 
training in the field of those participating in adult training. However, this cannot be 
regulated by decreasing the duration of the course in the NQR, but by recognition of 
prior formal learning (modules/qualifications); 

d) enterprises and institutions do not always need all the competences prescribed by the 
vocational and examination requirements of a given NQR qualification. For this 
problem, adult training and other vocational programme requirements could be a 
solution in principle, however these do not guarantee a state-recognised qualification;  

e) in case of certain qualifications, the duration of the courses was even increased (such 
as hairstylist, beauty therapist); 

3) meeting the needs of economic stakeholders:  
a) there is continuous feedback from economic stakeholders to modernize the 

vocational structure in their sector, which requires the regular revision and 
amendment of the NQR. For example, in order to increase the competitiveness of 
logistic and road transport and personal transport enterprises, measures were 
introduced to decrease the shortage of drivers; 

                                                
(21) Government Decree No. 150/2012 (VII. 6.) on the National Qualification Register and the Procedural Rules of 

the Amendment to the National Qualification Register 
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b) new qualifications providing new, specific knowledge, built-on qualifications have 
been developed e.g. in engineering or IT (such as Building engineering preparatory, 
Office IT specialist, Web developer, etc.);  

c) railway and other transport and logistic qualifications were modernized; 
d) in catering, among others the qualification of Canteen manager was introduced again;  
e) a need arose in case of qualifications which are complex and typically entitle the 

holder to fill several jobs, usually obtainable in school-based VET to ensure the 
completion of the course in shorter stages. New partial qualifications were introduced; 

4) introducing the levels of the Hungarian Qualification Framework (HQF) (Magyar 
Képesítési Keretrendszer, MKKR) in the NQR. A new column was added to the table 
containing the NQR qualifications with the levels of the HQF, harmonized with the EQF, 
approved in 2015.  
VET stakeholders (via nominated experts) participate in the elaboration of a protocol 

(see Figure 21) which constitute the legal base for the introduction, amendment, re-
admission of a given qualification in the NQR or deletion from the register. Figure 22 depicts 
the procedure.  

In exceptional cases the minister responsible for the qualification can initiate amendment 
in case of readmission or deletion without asking the opinion of NOVETAL or the National 
Qualification Board (NQB).  
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Figure 14. Procedure of amending NQR  

 
Source: NOVETAL (compiled by the author) 

3.3. VET requirements and syllabuses 
A precondition for setting up training programmes leading to state-recognised qualifications 
entitling the holder to practise an occupation is that vocational requirements for the given 
qualification are set by law.  
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3.3.1. Vocational and examination requirements 
Vocational and examination requirements refer to a central document issued by the minister 
responsible for the given qualification, which defines the vocational requirements necessary 
to prepare for the complex vocational examination (see Section 2.2.6) of the given 
qualification.  

The compulsory elements of the vocational and examination requirements (in 
Hungarian-szakmai és vizsgakövetelmények, szvk) are prescribed by the VET Act, and are 
listed below: 

(a) the ID and name of the qualification in the NQR; 
(b) the necessary theoretical and practical knowledge elements for the start of the 

training, entry requirements in education and vocational training, health aptitude 
requirements and compulsory practice; 

(c) the name and occupational registry number of the occupation to be filled with the 
qualification, description of the field of work; 

(d) proportion of the duration of theoretical and practical training , in a VET school the 
number of VET years; 

(e) the vocational requirement modules of the qualification; 
(f) prerequisites to start the examination; 
(g) examination activities at the vocational examination centre; 
(h) conditions of waiver from an examination activity; 
(i) regulations on the organization of examination activities, examination times, the 

evaluation of the examination activities and tools to be used at the examination; 
(j) the registry of tools necessary to accomplish training and examination tasks; 
(k) in case of training within the school system, the duration of the uninterrupted 

vocational practice; 
(l) recognition of competences acquired during prior studies, in non-formal or informal 

learning, or through work experience in the accomplishment of the vocational 
requirements. 

The amendment of vocational and training requirements might affect the amendment of 
the NQR. It is performed according to the protocol presented in Figure 17. VET stakeholders 
(via nominated experts) participate in the elaboration of the protocol.  
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Figure 15. The protocol of the amendment of vocational and examination 
requirements 

 
Source: NOVETAL (compiled by the author) 

 
All vocational modules (issued by decree for a given qualification) should be 

listed in the vocational and examination requirements. A vocational requirement 
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module contains all competences listed in the task profile (22) of a given 
qualification. These are vocational skills, skill-level knowledge application, 
personal, social and methodological competences. Vocational and examination 
requirements can have several modules (23), when two qualifications are 
compared, some modules might be the same. 

3.3.2. Vocational framework curricula  
In school-based VET, training programmes are in line with the uniformed 
framework syllabus (in Hungarian: szakképzési kerettanterv, kktv), set up in the 
vocational and training requirements. 

Framework syllabus are issued for each VET qualification and cover both the 
theoretical and practical components of the programme and are built on the 
respective vocational requirement modules and timeframe set for each module. 
The VET framework syllabus is issued in a decree by the minister responsible for 
VET and adult training, together with the minister responsible for education and 
the minister responsible for the given qualification.  

The elaboration and amendment of framework syllabuses takes place in 
accordance with the protocol seen in figure 28. VET stakeholders are involved in 
the procedures via teacher experts. The amendment of the framework syllabus 
might affect the amendment of the qualification listed in the NQR and the 
respective vocational and examination requirements. The amendment to the 
framework syllabus may affect the NQR, vocational and examination 
requirements. 

                                                
(22)  a list of the most typical activities or tasks of an occupation, to be performed by the holder of a 

given qualification  
(23)  Vocational requirement module: a specific part of the vocational requirements of qualifications, 

or in the case of unique qualifications it consists of all professional requirements. The whole of 
the qualification’s requirement module includes the professional competence set forth in all 
vocational and examination requirements of the qualification. 
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Figure 16. The protocol of the amendment of VET framework syllabuses 

Source: NOVETAL (compiled by the author) 
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3.4. Competence assessment and recognition within 
formal VET  

The school’s and student’s results are continuously measured and evaluated 
throughout the training. There are two significant evaluation methods. In the first, 
there is no given grade in case of the national competence assessment and thus 
it serves for feedback in the training process. In the second method, there is a 
professional examination whereby at the end of the exam an evaluation and a 
certificate are provided. 

3.5. National competence assessment 
Since 2000, national competence assessment tests take place from elementary 
to upper secondary education - in the school years specified by legislation - to 
evaluate the performance of learners on basic skills, e.g. reading comprehension 
and mathematics. In 2015, tests involved students of years 6th, 8th and 10th 
years. In grade 10 students study for a vocational qualification. Their reading 
literacy and mathematical knowledge are both important to fully learn their 
specific profession. 

The test does not show results on an absolute scale, but with the help of 
the family background index presenting the socio-cultural background (24) of 
students makes visible the teaching performance of schools which do not deal 
with the most talented students with the most well-off background. Besides, since 
the tests of 2010 the development of the individual student can also be followed 
up, and thus the developing effect of the school can be assessed. 

In addition, before or after the competence assessment tests, students 
together with the parents, on a voluntary basis, complete a ‘student survey’ on 
their socio-cultural background. The annual management of the survey is set by 
regulation (annual circular issued by the Educational Authority - Oktatási Hivatal, 
OH). The completion of the survey is extremely important for the assessment of 
the results of the competence assessment tests, but the school cannot have 
access to the individual survey information, unless both students and parents 
consent to this.  

In general education, the results of further assessment tests and 
examinations are available. These include the examination results for the 
entrance examinations for secondary schools and grammar schools with four, six 
and eight grades, and the examination results of secondary school leaving 

                                                
(24) The family background index refers to the social-cultural background of the students. 
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examinations. The processing of the results of the national competence 
assessment tests and the examinations above provide invaluable help to improve 
the efficiency and success of general education. Competence assessment tests 
mostly indicate results and areas to be developed.  

3.6. Examination and qualification system 
The regulations of the complex vocational examination are contained in a 
government decree (25). Only those can receive a qualification, who met all the 
requirements provisioned in the vocational and examination requirements, 
attested during and examination taken in front of the examination board. Those, 
who have not accomplished all the requirements listed in the vocational and 
examination requirements, can receive a certificate of a partial qualification, if 
they met the requirements of the partial qualification of the NQR. However, in 
practice this is quite rare. 

The complex vocational examination is the assessment of the vocational 
theoretical and practical knowledge, skills, and competences of learners 
participating in school-based VET, adult education/adult training VET 
programmes, which is necessary to obtain a given qualification listed in the 
national qualification register (NQR). Upon successful completion, a certificate is 
issued entitling the holder to perform the tasks laid down in the task profile of the 
given qualification, as set forth in legislation. 

The independent examination board has 4 members. One person is 
delegated by the training provider, who took part in training as an instructor; the 
others are practitioner delegated from the professional registry of examination 
board members. The examination board chair is nominated by the minister 
responsible for VET.  

In case of qualifications supervised by the Chamber, which is the majority of 
qualifications, the HCCI proposes the person of the examination board chair.  

The vocational examination is complex and comprises the complete 
qualification. Before the vocational examination, in school-based VET there is no 
need to take module closing examinations, only in adult training. In school-based 
VET the acquisition of the given subject is attested by certificates about the 
completion of the given year. The condition to start the examination is the 
accomplishment of each year. In adult training those can start the examination, 
who met the requirements at each module closing examination.  

                                                
(23) Government decree No. 315/2013. (VIII.28.) 
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3.7. Validation of non-formal and informal learning 
In 2016, the government started to develop a system that would allow validation 
of non-formal and informal learning. The process is expected to be completed in 
2018. 
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CHAPTER 4.  
Promoting participation in VET 

4.1. Financial incentives  
Financial support is available from a public budget to motivate participation in 
VET. VET schools receive a grant from the state for provision of NQR 
qualifications in demand. Companies receive grant (HUF453 000~ EUR1 450 in 
2014) for training apprentices under the training contract. Coefficients apply for 
different qualifications.  

4.2.  VET centres 
Since 2015 most VET schools were transferred under responsibility of the 
Ministry for National Economy, based on which it has set up 44 VET centres in 
2015/16 – a new VET institution type in order to make VET more flexible and 
responsive to labour market needs. This has led to enrolment of more than 20 
000 adults (above age 25) that participate in adult education in evening courses.  

4.3. Strengthening dual VET  
Dual training is provided in the framework of an apprenticeship contract. Figure 
19 shows that trust in dual VET, launched in 2012, has been increasing since 
2013.  

Figure 17.  The maximum number of apprenticeship contracts in effect 

 
Source: HCCI database , 2015.  

A basic objective of the government concept ‘VET for the economy’ 
approved in February 2015 was to strengthen and extent dual practical training. 
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Indicators included the increase of the proportion of VET students participating in 
dual training to 70% since 2012.  

For this purpose, the system of chamber guarantee was introduced. The 
legislation governing the guarantee was approved at the end of 2014, and has 
been effective since July 2015. However, the chamber network is active since 
2016 based on a schedule approved by the Board of the HCCI. The 3% increase 
planned for 2015 was achieved, so by the end of the 2016; 53% of IVET students 
took part in dual training.  

The chamber guarantee ensures that the VET student will undertake the 
practical training in an enterprise. In case the appropriate training provider is 
available, an apprenticeship contract can be concluded. From the 9th year 
uninterrupted vocational practice in VET school practical training can only be 
organised in the framework of an apprenticeship contract. When there is no 
appropriate training provider, the chamber issues a statement of this fact and in 
this case the school provides for the practical training of the student.  

During 2016, further essential legislative measures were taken to support 
and extend dual VET including the fact that data collection related to the chamber 
guarantee has been simplified compared to the decree approved at the end of 
2014. While earlier the chamber had to obtain data from the students on a sheet 
with a data protection declaration, from July 2015 these data are provided by the 
school.  

In school-based VET, apprenticeship contracts can now be concluded in 
adult education as well, and the remuneration of the apprentice is differentiated 
according to the type of the training programmes. While in full-time adult 
education remuneration is the same as in school-based, full-time VET, in evening 
and correspondent courses the remuneration is 60% and 20% of that in full-time 
education, respectively. 

The range of enterprises and other organisations who can offer practical 
training to VET students already from the 9th year was extended. In addition to 
the training providers who have a separate training workshop (precondition to 
provide training to this age group), also enterprises can provide relevant training, 
on the condition that during the training period their working activity is 
suspended. The compulsory reintroduction of the position of the head practical 
training instructor (26) in the school performing organisational tasks for practical 

                                                
(26) Head practical training instructors besides their work in VET school, are responsible for 

maintaining close relations with enterprises organising practical training in order to enhance 
better cooperation between the school and stakeholders of the economy. Employing one head 
practical training instructor is obligatory in state-maintained VET schools and its member 
institutions if the number of students is over 200. 
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training was highly beneficial, although this obligation only concerns state-
maintained VET schools. 

In the four years preceding the secondary school leaving examination in 
secondary VET schools, similarly to the exclusive VET year following the school 
leaving examination (post-secondary), remuneration must be paid for the 
uninterrupted summer practice of the student, when it takes place at the training 
provider premises outside the school.  

Changes are beneficial to various extent, but for all entrepreneur 
stakeholders. The subsidization of hospitals and other organizations (given 
budgetary organs, foundations, associations, church legal persons, etc.) was 
simplified. The changes are mostly beneficial for the SME sector. 

4.4. The system of qualification structure decision  
A core element of VET provision, in accordance with the expectations of the 
economy is the qualification structure decision, regulated by legislation (27). The 
decision takes into consideration labour market needs, mid-term and long-term 
plans and economic trends to reflect the needs of the economy concerning 
training courses subsidised by the state. The government decides about 
qualifications concerning which VET school maintainer is entitled to budgetary 
contribution. The government decree sets up the qualifications within the school 
system and enrolment for the 9th year, where the maintainer of the VET school: 
(a) can enrol any number of students without limitations, i.e. in any number in 

the county or the capital, and the vocational programme can be launched, if 
legislative requirements are met; 

(b) is not entitled to budgetary contribution, i.e. no subsidy is paid when the 
programmes is started; 

(c) can request budgetary contribution to a limited number of students, within 
this, the government defines for the given county or the capital for 
maintainers of IVET schools the quota for each qualification and relevant 
vocational secondary school sectors.  

In order to develop VET and validate the needs of the labour market, as a 
first step of the qualification structure decision propositions are made on county 
and metropolitan level by the county development and training committees (see 
Section 2.2.10.) on the qualifications and sectors and their subsidisation forms. 
The committees make their proposals by taking into consideration labour market 

                                                
(27) Act CLXXXVII/2011 on VET 
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demand, skills shortages, and data in the VET development concept elaborated 
by them. As a further step in the process, the committees also decide on skills 
shortage qualifications for the given county. 

Meanwhile, for qualifications without labour market reference, i.e. art, 
cultural, handicraft, traditional qualifications and sectors the Ministry of Human 
Capacities responsible for this field proposes the form of subsidies.  

In case of qualifications and sectors where budgetary contribution is limited, 
vocational school maintainers can propose a number of students they can 
provide training for. Following the proposals, in case of qualifications under the 
authority of the Ministry of Agriculture, in case of the other qualifications the 
national VET and adult training body has the right to propose concerning 
distribution among maintainers. The proposals as the result of this process are 
prepared by NOVETAL for government decision. 

4.5. Mobility projects 
Vocational schools became interested in international mobility grants under the 
Erasmus+ programme, coordinated by the Tempus Public Foundation. The 
increase of mobility projects realised shows the innovation of schools. There was 
a significant increase compared to the year 2014, as the number of grant 
requests submitted in 2015 was 165, while in 2016 it was 204. The 204 requests 
also include the grant requests submitted by schools maintained by the state 
institutional maintainer as well as private and church maintained schools. 
According to the grant coordinator, the increase is undoubtedly caused by the 
activity of VET schools. The number of requests submitted by IVET schools 
makes up 57% of all the requests, compared to other maintainers. The extent of 
grants per VET institution varies from EUR 8 000 to 200 000. VET schools were 
awarded EUR 3 473 151 altogether, supporting the mobility of 1 774 persons.  

There is a strong motivation to engage in European mobility programmes to 
acquire a qualification.  

The Europass Certificate Supplement (ECS) (28) issued in Hungary since 
2005 for the qualifications in the NQR, accompanies official certificates making 
them more easily understood, especially by employers or institutions abroad. It is 
issued by examination organisers on request. The exam organisers download the 
basic documents per qualification (NQR) of the Europass Certificate supplement 
for the system.(26) In 2015 altogether 27 186 ECSs were issued, more than 50% 

                                                
(28) National Office of Vocational Education and Adult Learning (Nemzeti Szakképzési és 

Felnőttképzési Hivatal, NSZFH NOVETAL)  
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of them for qualifications obtained in adult training. The document was requested 
in English and German in 98.2%. 

Figure 18.  Europass Certificate Supplements issued in 2015 

Source: NOVETAL database, 2015. 

4.6. Talent in VET competitions 
The HCCI organised the competition Excellent Student of the Trade (SZKTV) and 
the National VET Study Competition (OSZTV). The final round of these was the 
8th Skill Star Festival, organised in Budapest at the Hungexpo Centre. The aim of 
the competitions is to increase the social prestige and attractiveness of 
qualifications for practice-oriented jobs in shortage and subsequently to support 
take up of VET programmes leading to such qualifications. Participation raised by 
10% in comparison to the previous year (4 564 persons in total in both events in 
2015). There were 192 finalists from 95 schools. At the Skill Star Festival, at the 
national finals career orientation and the promotion of skills shortage 
qualifications is given special emphasis. The success of the event is shown by 
the fact that there were almost 15 000 visitors at the free event of the finals 
(students, parents, teachers) in two days. Students from the countryside could 
see the competitions in an organised form: by almost 200 buses over nine 
thousand students visited the competition, organised by the Chamber network, 
more than 60% of them were young people before choosing a career path. 
Hungarian visitors from abroad from six regions also visited the event, in the 
framework of the year ‘Hungarian VET abroad, 2015’. The media representation 
of the 8th Skills Star Festival was strong, besides the state television, there were 
reports in the state radio, in the press and internet news sites.  

Compared to 2014, at the Skills Star Festival the international skills 
competitions WorldSkills, EuroSkills were given greater emphasis. It can be 
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regarded an outstanding international success that in Central Eastern Europe 
Hungary is the first to organise a EuroSkills competition in Budapest, in 2018. 
The agreement on the organization was signed at the Skills Star Festival in 2015.  

Hungary entered a team at the WorldSkills competition for the fifth time, in 
the last three occasions organised by the HCCI. At the WorldSkills competition in 
Sao Paulo in 2015 14 contestants took part in 13 trades, accompanied by 13 
experts, with outstanding results: in the cabinetmaker trade, Hungarian 
contesters won for the first time the gold medal, and the IT network administrator 
won a silver medal. Besides medals, contestants in the mechatronic carpenter 
and florist trades won a merit of excellence with a performance of over 500 point. 
Based on the average number of medal points Hungary came 20th from the 55 
countries.  

4.7. VET school stipend programme  
The VET school stipend programme started in February 2010, and has been 
effective ever since. The Adolf Szabóky Vocational Education Scholarship was 
named after a famous teacher in 2016. Its basic goal is to incite students to learn 
for qualifications where there is a shortage. Skills shortage hinders economic 
development. The Government sets each year in a decree which qualifications 
are considered qualifications in shortage in the given regions (counties). 
Qualifications in shortage are identified and proposed by County Development 
and Training Committees (Megyei Fejlesztési és Képzési Bizottságok, MFKB), 
taking into consideration the employment data of the given county and the needs 
of employers. The stipend system motivates students to acquire vocational 
qualification that are in shortage on a level as high as they can, as well as work 
discipline, in order to find a job as soon as possible after finishing school. 

Students entitled to stipend all receive a lump sum of HUF 10 000 (EUR 32) 
per month in the first semester of the first year, then those with an average 
attainment of 2.51 and with no more missed hours without justification than 10 
receive a sum between HUF 10 000 (EUR 32) and HUF 30 000 (EUR 97) 
depending on their results. The coverage of the stipend is provided by a state 
fund financed by the VET contributions paid by enterprises (National Employment 
Fund).  
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Figure 19. The number of stipend beneficiaries according to county  

 
Source: NOVETAL database  

An essential change compared to the previous year is that from 2015 instead 
of 10 qualifications in shortage students can receive stipend for 12 qualifications 
in shortage. As a result, the number of beneficiaries increased significantly, to 23 
663 in September of the school-year 2015/2016, from 16 844 in the second 
semester of the previous school year. The aim of the competence development is 
to ensure that students can meet vocational requirements at least on the 
expected level. 

4.8. System-level development of adult training, 
financing possibilities  

To respond to changing labour market needs adults should invest in their 
continuous development to acquire new skills or upskill or change career. 
Participation in continuous training is not obvious for everyone. Therefore they 
need to be motivated. In 2015, a significant measure encouraging this was 
making the acquisition of a second qualification free of charge, which is available 
in adult education within the school system. As this form is mostly suitable for 
learning while working, the training of unemployed job-seekers can be 
undertaken in shorter, more intensive courses. Participation in this kind of training 
is encouraged by covering the costs of the training and other related costs from 
the central budget. Such costs might be usually a subsidy to replace 
remuneration, or the fee of medical tests necessary to start the training, travelling 
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costs related to participation in the course, learning tools, working garment, 
personal protective gear, sometimes contribution to meals.  

For adults, who do not have the necessary competences to enter VET, 
preliminary preparatory courses are organised. In 2015, the following number of 
persons took part in such courses: 
(a) in training courses preparing for input competences 1 904 persons; 
(b) in foundation VET courses 4 312 persons; 
(c) in catch-up courses for disadvantaged persons 8 433 persons. 

Employment guarantees following the successful completion of the courses 
are encouraging further enrolment, this option is allowed in case of courses (29) 
directly launched on the request of employers. Indirectly, employers can be 
motivated by subsidies they can use when they hire persons accomplishing the 
course, such as remuneration or subsidised courses for qualifications in demand 
by the labour market, prepared by the county development and training 
committees in the framework of the qualification structure decision. This can 
provide for the acquisition of marketable vocational skills, and meeting the actual 
requirements of the labour market. 

4.9. The renewal of the career orientation system  
The first stage of the renewal of the career orientation system finished at the end 
of 2015, with the support of the European Union, cofinanced by the European 
Social Fund (30). 

4.9.1. The place of career orientation in the training system  
The aim of the Hungarian VET system is to ensure for each age group an 
opportunity to join VET, and ease access to higher education for as many groups 
of people as possible. In career orientation therefore the primary target groups 
are the following: 
(a) elementary school (30) students (primarily in the years seven to eight); 
(b) participants in upper secondary education, and  
(c) adults and other stakeholders. 
  

                                                
(29) These trainings can be both state-recognised or provided based on the programme 

requirements adopted by the chamber. 

(30) SROP project - No.2.2.2-12/1-2012-0001 “On the content and methodological development of 
career orientation” (TÁMOP-2.2.2-12/1-2012-0001 azonosítószámú „A pályaorientáció 
rendszerének tartalmi és módszertani fejlesztése” című kiemelt projekt) 
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Figure 20. Direct stakeholders of career orientation 

 
Source: NOVETAL (compiled by the author) 

The primarily target group are young people and adults that need support in 
making an informed decision about their studies and/or professional career. This 
includes 13-14 year olds, 18-19 year olds, unemployed, persons changing 
careers. However, as part of a long-term strategy career orientation also targets 
persons affecting the decisions of the main target group (such as parents, 
teachers) and those who have not reached the stage when they need to decide 
(are in decision preparation phase, or latent participants of VET).  

4.9.2. System implementation 
Stakeholders of the career orientation system in Hungary are NOVETAL, the 
chambers, the Special Services for Teachers, elementary schools and their 
maintainers, employment and education departments of government offices, 
Teaching and Educational Centres. From these stakeholders, the cooperation of 
NOVETAL and the chambers is essential.  
Career orientation activities are organised on 3 levels:  
(a) on behalf of NOVETAL, strategic guidance, quality assurance, coordination 

of activities; 
(b) on behalf of the VET centres VET centre level initiatives, organizing national 

events, supporting and controlling career orientation activities in the member 
institutions; 

(c) operative activities on behalf of the member institutions. 
At present, 780 colleagues deal with career orientation in VET centres and in 

member institutions. This number means in average two people for each member 
institution.  

At present this number is sufficient to fulfil the tasks, however expected to 
the versatility of qualifications and practices the system must be uniformed. 

Translated to the number of inhabitants, this means that for 14 380 
inhabitants there is one colleague dealing with career orientation. However, there 
are significant differences in numbers, the number of counsellors is the highest in 

 

 

Parent (foster) 

 Counsellor 

 Teacher 

Child 
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Somogy county (6 770 inhabitant/counsellor), and the lowest is in Pest county 
(35 970 inhabitant/counsellor). 

4.9.3. Tools for career orientation and guidance  
Following the reform of the VET system in 2011 the tools applied earlier, mostly 
supporting career guidance (such as open days in schools, career expos) and 
information dissemination tools (such as magazines) are still widely used. New 
tools were used to improve and strengthen the quality of career guidance 
activities, and new target groups were addressed.  

The most important career guidance tools were finalised by 2015 and their 
most important features: 
(a) career exhibitions and expos: In September-November 2015 county 

government offices organised 61 events, with 123 893 participants, of 
which 84 311 came from primary schools and 11 126 from secondary 
schools. 15 367 young people filled in career orientation tests at the events;  

(b) the 7th issue of the magazine Career guidance was published in November 
2015; 

(c) a National Career Guidance Portal is available since 2012, provides 
information on occupation descriptions, short spots presenting occupations, 
search engines, career orientation tests. The NPP platform is available for 
everyone however for tailor-made services two-stage registration is 
required. 
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ANNEX 1. Statistical background 
information 
 

Table 3. Population in 2012-16 

Period 
Live births Deaths Natural increase, 

decrease (–) 

number per thousand 
inhabitants number per thousand 

inhabitants number per thousand 
inhabitants 

2012 January 7 652 9,1 11 422 13,6 -3 770  -4,5 

  February 7 169 9,1 11 503 14,6 -4 334  -5,5 

  March 7 279 8,7 12 872 15,3 -5 593  -6,7 

  April 7 040 8,7 11 126 13,7 -4 086  -5,0 

  May 7 318 8,7 10 298 12,3 -2 980  -3,5 

  June 7 227 8,9 9 930 12,2 -2 703  -3,3 

  July 8 045 9,6 10 708 12,7 -2 663  -3,2 

  August. 8 258 9,8 10 153 12,1 -1 895  -2,3 

  September 8 067 9,9 9 528 11,7 -1 461  -1,8 

  October 7 704 9,2 10 338 12,3 -2 634  -3,1 

  November 7 141 8,8 10 096 12,4 -2 955  -3,6 

  December 7 369 8,8 11 466 13,7 -4 097  -4,9 
2013 January 7 486 8,9 11 296 13,4 -3 810  -4,5 
  February 6 612 8,7 10 692 14,1 -4 080  -5,4 
  March 6 988 8,3 11 956 14,2 -4 968  -5,9 
  April 6 428 7,9 10 954 13,5 -4 526  -5,6 
  May 7 014 8,3 9 757 11,6 -2 743  -3,3 
  June 7 320 9,0 10 263 12,6 -2 943  -3,6 
  July 8 282 9,9 10 044 12,0 -1 762  -2,1 
  August. 7 844 9,3 9 884 11,8 -2 040  -2,4 
  September 8 133 10,0 9 848 12,1 -1 715  -2,1 
  October 7 962 9,5 10 713 12,8 -2 751  -3,3 
  November 7 248 8,9 10 053 12,4 -2 805  -3,5 
  December 7 372 8,8 11 318 13,5 -3 946  -4,7 
2014 January 7 592 9,1 11 124 13,3 -3 532  -4,2 
  February 6 544 8,6 10 394 13,7 -3 850  -5,1 
  March 7 174 8,6 11 470 13,7 -4 296  -5,1 
  April 7 037 8,7 10 586 13,1 -3 549  -4,4 
  May 7 226 8,6 10 361 12,4 -3 135  -3,7 
  June 7 724 9,5 9 609 11,9 -1 885  -2,3 
  July 8 586 10,2 10 002 11,9 -1 416  -1,7 
  August. 8 003 9,6 9 565 11,4 -1 562  -1,9 
  September 8 300 10,2 9 984 12,3 -1 684  -2,1 
  October 7 979 9,5 10 979 13,1 -3 000  -3,6 
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Period 
Live births Deaths Natural increase, 

decrease (–) 

number per thousand 
inhabitants number per thousand 

inhabitants number per thousand 
inhabitants 

  November 7 503 9,3 10 521 13,0 -3 018  -3,7 
  December 7 842 9,4 11 713 14,0 -3 871  -4,6 
2015 January 8 013 9,6 13 180 15,7 -5 167  -6,2 
  February 6 754 8,9 13 177 17,4 -6 423  -8,5 
  March 7 370 8,8 12 348 14,8 -4 978  -6,0 
  April 7 222 8,9 11 157 13,8 -3 935  -4,9 
  May 7 357 8,8 10 159 12,2 -2 802  -3,4 
  June 7 677 9,5 9 589 11,9 -1 912  -2,4 
  July 8 248 9,9 10 627 12,7 -2 379  -2,8 
  August. 7 920 9,5 10 397 12,4 -2 477  -3,0 
  September 8 367 10,4 9 454 11,7 -1 087  -1,3 
  October 7 754 9,3 10 584 12,7 -2 830  -3,4 
  November 7 232 8,9 10 272 12,7 -3 040  -3,8 
  December 7 776 9,3 10 753 12,9 -2 977  -3,6 
2016 January 7 719 9,3 11 746 14,1 -4 027  -4,8 
  February 7 177 9,2 10 495 13,5 -3 318  -4,3 
  March 7 550 9,1 11 020 13,2 -3 470  -4,2 
  April 6 821 8,5 10 053 12,5 -3 232  -4,0 
  May 6 833 8,2 9 740 11,7 -2 907  -3,5 
  June 91 510  126 308  -34 798   
2015/2014 100,2%  104,3%  115,0%   
2015 Jan–May. 36 716 9,0 60 021 14,7 -23 305  -5,7 
2016 Jan–May 36 100 8,8 53 054 13,0 -16 954  -4,2 
same period of the previous year = 100,0 
2016 Jan–May 98,3 98,2 88,4 88,2 72,7 72,6 
Source: HCSO. 1.1. Population, http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_wdsd001.html  
 

http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_wdsd001.html
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Table 4.School-aged population in 2008-15 

  2008 2009 2010 2011 2012 2013 2014 2015 2015-2008   
School-aged population in 

Hungary 
Magyarországon 

2 227 514 2 192 342 2 169 262 2 143 458 2 134 806 2 113 270 2 078 848 2 043 519 183 995 8,3% 

School-aged population 
according to regions in 

Hungary 
 

Central Hungary 583 652 584 902 590 229 594 421 589 453 592 707 592 428 591 750 -8 098 -1,4% 
Central Transdanubia 247 844 243 226 239 025 234 875 231 298 228 033 223 389 217 860 29 984 12,1% 
West Transdanubia 212 844 209 842 207 090 203 828 200 849 199 552 197 100 194 252 18 592 8,7% 
South Transdanubia 212 141 206 859 203 529 199 615 197 913 194 786 189 812 185 136 27 005 12,7% 

North Hungary 295 200 287 835 281 427 275 426 276 819 271 229 264 250 257 138 38 062 12,9% 
North Great Plain 378 500 369 118 362 443 355 635 359 525 353 034 344 749 337 121 41 379 10,9% 
South Great Plain 297 333 290 560 285 519 279 658 278 949 273 929 267 120 260 262 37 071 12,5% 

Source: HCSO, http://www.ksh.hu/thm/2/indi2_2_1.html  

Table 5. Distribution of 15 and 64 years-old migrants according to educational attainment and economic activity 

Features 

First generation migrant  
(born not in Hungary) 

Second generation migrant  
(born in Hungary) Born in Hungary 

both the person 
and his/her 

parents 

Total 

Total 

of which: 

Total 

of which: 

Hungarian 
citizen 

not a 
Hungarian 

citizen 

either parent born in 
Hungary 

neither parent born 
in Hungary 

Sex 
Male 58 515 42 142 16 373 50 664 39 326 11 338 3 122 650 3 231 829 
Female 67 785 50 928 16 857 48 034 36 164 11 870 3 209 913 3 325 732 
Total 126 300 93 070 33 230 98 698 75 490 23 208 6 332 563 6 557 561 
Age  
15–19 5 177 3 940 1 237 16 895 11 673 5 222 491 522 513 594 
20–24 8 688 6 904 1 784 9 605 6 947 2 658 587 472 605 765 
25–29 12 217 7 512 4 705 4 769 3 966 803 580 199 597 185 
30–34 12 742 7 917 4 825 2 557 2 331 226 637 402 652 701 
35–39 16 290 9 568 6 722 7 524 7 047 477 812 174 835 988 

http://www.ksh.hu/thm/2/indi2_2_1.html
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Features 

First generation migrant  
(born not in Hungary) 

Second generation migrant  
(born in Hungary) Born in Hungary 

both the person 
and his/her 

parents 

Total 

Total 

of which: 

Total 

of which: 

Hungarian 
citizen 

not a 
Hungarian 

citizen 

either parent born in 
Hungary 

neither parent born 
in Hungary 

40–44 20 117 16 568 3 549 5 449 5 174 275 693 722 719 288 
45–49 15 180 12 685 2 495 8 820 7 394 1 426 624 856 648 856 
50–54 12 924 10 150 2 774 9 527 7 464 2 063 567 699 590 150 
55–59 13 137 9 368 3 769 17 076 11 964 5 112 685 206 715 419 
60–64 9 828 8 458 1 370 16 477 11 531 4 946 652 311 678 616 
Total 126 300 93 070 33 230 98 698 75 490 23 208 6 332 563 6 557 561 
Educational attainment 
Low (lower secondary) 16 504 10 863 5 641 27 067 19 211 7 856 1 418 404 1 461 975 
Medium (upper secondary) 72 024 55 530 16 494 50 553 38 050 12 503 3 668 170 3 790 747 
Higher (tertiary) 37 772 26 677 11 095 21 078 18 229 2 849 1 245 989 1 304 839 
Total 126 300 93 070 33 230 98 698 75 490 23 208 6 332 563 6 557 561 
Economic activity  
Employed 87 838 63 528 24 310 47 985 38 499 9 486 3 885 442 4 021 265 
Unemployed 4 970 3 930 1 040 5 256 4 859 397 347 334 357 560 
Not economically active 33 492 25 612 7 880 45 457 32 132 13 325 2 099 787 2 178 736 
Total 126 300 93 070 33 230 98 698 75 490 23 208 6 332 563 6 557 561 
Regions  
Central Hungary 63 213 40 891 22 322 32 275 26 622 5 653 1 861 431 1 956 919 
Central Transdanubia 12 159 9 574 2 585 10 904 7 100 3 804 700 394 723 457 
West Transdanubia 7 592 6 564 1 028 6 653 4 998 1 655 639 724 653 969 
South Transdanubia 9 033 7 792 1 241 20 676 13 994 6 682 576 463 606 172 
North Hungary 6 761 4 515 2 246 5 581 4 680 901 759 802 772 144 
North Great Plain 13 465 11 836 1 629 11 033 9 505 1 528 972 373 996 871 
South Great Plain 14 077 11 898 2 179 11 576 8 591 2 985 822 376 848 029 
Total 126 300 93 070 33 230 98 698 75 490 23 208 6 332 563 6 557 561 
Of which: Lived in a foreign country 
in the past 10 years 31 736 17 856 13 880 3 895 2 517 1 378 186 588 222 219 

Of which: Worked there more than 
six months 17 446 9 273 8 173 1 621 856 765 108 955 128 022 

Source: HCSO. In: Statistical Reflections 2015, Issue 48 of Volume 2015. Labour market conditions of first and second generation migrants - Statisztikai Tükör 2015/48. Első és második generációs migránsok 
munkaerő-piaci – http://www.ksh.hu/docs/hun/xftp/stattukor/migrans_mpiaci_helyzete.pdf   

http://www.ksh.hu/docs/hun/xftp/stattukor/migrans_mpiaci_helyzete.pdf


54 
 

Table 6. GDP growth in Hungary and other countries in 2012-15 

 Series Name Country Name Country Code 2012 2013 2014 2015 
GDP growth (annual %) Czech Republic CZ -0,9 -0,5 2,0 4,2 
GDP growth (annual %) Germany DE 0,4 0,3 1,6 1,7 
GDP growth (annual %) Hungary HU -1,7 1,9 3,7 2,9 
GDP growth (annual %) Poland PL 1,6 1,3 3,3 3,6 
GDP growth (annual %) Romania RO 0,6 3,5 3,0 3,7 
GDP growth (annual %) Slovakia SK 1,5 1,4 2,5 3,6 
GDP growth (annual %) European Union EUU -0,5 0,2 1,4 1,9 
Source: Data from database: World Development Indicators. Last Updated: 07/22/2016 (31) 
 

Table 7. GDP per capita in Hungary and other countries in 2012-15 

Series Name 
Country 
Name 

Country 
Code 2012 2013 2014 2015 

GDP per capita, PPP  
(constant 2011 international 

$) 
Czech 

Republic CZ 28 307  28 148   28 675   29 805   
GDP per capita, PPP 

 (constant 2011 international 
$) Germany DE 43 035   42 266   43 552   44 053   

GDP per capita, PPP  
(constant 2011 international 

$) Hungary HU 22 337   22 821   23 723   24 474   
GDP per capita, PPP  

(constant 2011 international 
$) Poland PL 22 872   23 175   23 954   24 836   

GDP per capita, PPP  
(constant 2011 international 

$) Romania RO 17 817   18 515   19 134   19 926   
GDP per capita, PPP  

(constant 2011 international 
$) Slovakia SK 25 507   25 844   26 470   27 394   

GDP per capita, PPP  
(constant 2011 international 

$) 
European 

Union EUU 34 420   34 297   34 770   35 385   
Source: Data from database: World Development Indicators. Last Updated: 07/22/2016 (32)

                                                
(31) World Bank national accounts data, and OECD National Accounts data files; code NY.GDP.MKTP.KD.ZG, 

Indicator Name: GDP growth (annual %); Annual percentage growth rate of GDP at market prices based on 
constant local currency. Aggregates are based on constant 2010 U.S. dollars. GDP is the sum of gross value 
added by all resident producers in the economy plus any product taxes and minus any subsidies not 
included in the value of the products. It is calculated without making deductions for depreciation of fabricated 
assets or for depletion and degradation of natural resources. 

(32) World Bank, International Comparison Program database, Code: NY.GDP.PCAP.PP.KD; Indicator Name: 
GDP per capita, PPP (constant 2011 international $); Long definition: GDP per capita based on purchasing 
power parity (PPP). PPP GDP is gross domestic product converted to international dollars using purchasing 
power parity rates.  
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Table 8. Economic activity of 15 to 64 year-olds population 

Period 
Employed Unemployed Economically 

active 

Not 
economically 

active 

Population 
between 

age 15 and 
64  

Activity 
rate 

Unemployment 
rate 

Employment 
rate 

thousand person % 

 
2012 October - December 3 830,8 458,7 4 289,6 2 390,2 6 679,7 64,2 10,7 57,4 
 
2013 October - December 3 934,9 398,1 4 333,0 2 292,8 6 625,8 65,4 9,2 59,4 
 
2014 October - December 4 110,2 317,6 4 427,9 2 137,0 6 564,9 67,4 7,2 62,6 
 
2015 October - December 4 221,3 279,8 4 501,1 2 010,7 6 511,8 69,1 6,2 64,8 

  November–2016. January 4 200,1 278,2 4 478,3 2 028,6 6 506,9 68,8 6,2 64,5 

  December–2016. February 4 204,4 274,3 4 478,8 2 021,8 6 500,5 68,9 6,1 64,7 
 
2016 January – March  4 224,6 272,3 4 496,8 1 997,2 6 494,1 69,2 6,1 65,1 

  February – April  4 255,5 264,2 4 519,8 1 967,8 6 487,6 69,7 5,8 65,6 

  March – May  4 276,8 250,0 4 526,8 1 955,8 6 482,6 69,8 5,5 66,0 

  April – June  4 304,5 233,3 4 537,8 1 943,3 6 481,1 70,0 5,1 66,4 
Source: HCSO. 2.1.0.2. Economic activity and employment of 15 to 64 years old population http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_qlf034.htm l  

 

http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_qlf034.htm%20l
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Table 9. Employment proportion of the 15 to 64 age groups 

Features 

Employment rate Changes to the same period of the 
previous year 

2015 2016 2016-15 
Jan–
Marc. 

Apr–
Jun. Jul–Sept. Oct–

Dec. 
Jan–
Marc. 

Apr–
Jun. 

Jul–
Sept. Oct–Dec. Jan–

Marc. 
Apr–
Jun. 

Jul–
Sept. 

Oct–
Dec. 

% percentage point 
Employment rate 62,4 63,8 64,8 64,8 65,1 66,4 

 
  2,6 2,6 

 
  

Age  
15–19 3,2 4,0 4,7 5,8 4,7 4,8 

 
  1,5 0,8 

 
  

19–24 41,1 42,9 45,1 44,2 45,2 46,2 
 

  4,1 3,3 
 

  
25–29 73,8 73,9 73,5 73,2 74,4 75,1 

 
  0,6 1,3 

 
  

30–34 76,8 76,8 78,2 77,3 77,5 78,4 
 

  0,7 1,6 
 

  
35–39 80,3 81,0 81,7 82,3 81,2 82,2 

 
  0,9 1,2 

 
  

40–44 83,6 85,5 85,8 85,9 86,0 87,4 
 

  2,4 1,9 
 

  
45–49 83,2 84,0 85,0 84,4 84,2 85,9 

 
  1,0 1,8 

 
  

50–54 77,8 80,6 81,6 81,8 80,8 82,8 
 

  3,0 2,2 
 

  
55–59 64,0 67,1 67,6 67,1 68,1 69,9 

 
  4,2 2,8 

 
  

60–64 22,6 24,1 26,7 28,2 29,8 32,0 
 

  7,2 7,9 
 

  
Highest educational attainment  
elementary education 31,5 33,4 35,6 35,2 34,1 36,0 

 
  2,6 2,6 

 
  

secondary education without 
school-leaving exam 69,7 71,6 72,5 72,7 72,3 74,0 

 
  2,6 2,4 

 
  

secondary education with 
school-leaving exam 65,3 66,7 67,1 67,4 68,5 69,7 

 
  3,2 3,0 

 
  

higher education 82,1 82,0 81,9 82,4 84,1 84,7 
 

  2,0 2,7 
 

  
Region of the residence  
Central Hungary 66,4 67,2 68,2 68,7 69,5 70,5 

 
  3,1 3,2 

 
  

Central Transdanubia 66,4 67,5 69,0 68,8 67,8 68,4 
 

  1,3 0,9 
 

  
West Transdanubia 65,7 67,7 68,2 68,4 68,1 68,0 

 
  2,4 0,2 

 
  

South Transdanubia 59,1 61,0 60,6 60,0 60,3 62,4 
 

  1,3 1,5 
 

  
North Hungary 57,1 59,1 59,9 60,1 60,5 62,2 

 
  3,4 3,1 

 
  

North Great Plain 57,0 58,6 60,1 59,9 59,4 61,8 
 

  2,4 3,2 
 

  
South Great Plain 60,6 61,6 63,4 63,0 64,0 66,0     3,4 4,4     
Source: HCSO. 2.1.1.2. Employment proportion of persons of 15 to 64 year-olds; http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_qlf059.html   

http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_qlf059.html
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Table 10. Unemployment rate by age groups in 2012-16 (Q1) 

Period 
15–19 20–24 25–29 30–34 35–39 40–44 45–49 50–54 55–59 60–64 65–69 70–74 

Total 
Of which: 
15–24 age 

group age group 
2012 Jan–March  49,0 27,1 14,0 10,5 10,7 9,5 11,2 11,0 10,9 5,5     …     … 11,9 28,4 
  Ápril –June   52,0 26,5 13,9 10,2 9,8 7,9 8,8 10,3 9,2 6,5     …     … 11,0 28,2 
  July–Sept   55,3 26,8 13,5 9,6 9,0 8,1 7,9 8,4 7,8 6,6     …     … 10,5 29,1 
  Oct–Dec    49,3 25,5 13,9 9,8 9,5 8,6 8,5 8,4 7,6 6,5     …     … 10,6 27,2 
2013 Jan–March  52,8 28,1 14,4 11,5 9,4 10,0 9,7 9,4 8,9 5,0     …     … 11,6 29,8 
  Ápril –June   54,8 23,0 11,2 10,1 8,3 9,1 8,7 8,1 8,9 6,7     …     … 10,2 25,7 
  July–Sept   49,7 24,5 10,8 9,1 8,2 8,3 7,6 7,8 8,6 6,5     …     … 9,8 26,8 
  Oct–Dec    52,6 21,5 11,1 7,8 6,6 8,4 8,7 7,0 7,2 7,7     …     … 9,1 24,1 
2014 Jan–March  42,3 19,0 10,2 7,6 6,5 7,2 7,4 6,3 6,2 7,6     …     … 8,3 21,0 
  Ápril –June   39,9 19,0 10,2 8,2 6,0 6,8 6,2 6,3 6,3 8,5     …     … 8,1 20,7 
  July–Sept   38,5 19,8 9,2 6,9 6,1 5,8 4,6 5,2 5,8 8,6     …     … 7,4 21,6 
  Oct–Dec    33,0 16,9 8,1 7,2 6,9 5,7 4,9 5,5 5,7 5,9 …     … 7,1 18,3 
2015 Jan–March 39,5 17,6 9,2 7,2 6,6 6,2 6,0 6,6 6,7 7,8 …     … 7,8 19,4 
  April–June   34,4 16,2 8,3 6,9 5,9 4,9 5,3 5,6 4,8 8,4 … ... 6,9 17,8 
  July–Sept   35,7 14,5 8,3 5,9 5,4 4,7 4,6 5,7 4,5 7,3 … ... 6,4 16,7 
  Oct–Dec    23,4 14,3 7,9 6,1 5,0 5,0 4,9 5,1 4,5 6,2 … ... 6,2 15,3 
2016 Jan–March  25,9 13,0 7,2 5,6 5,4 4,5 4,4 5,7 4,7 7,0 … … 6,0 14,2 
Source: HCSO. 2.1.22. Unemployment rate by age groups and sex - http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_qlf017b.html   

http://www.ksh.hu/docs/hun/xstadat/xstadat_evkozi/e_qlf017b.html
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Table 11. Unemployment rate by educational attainment (2006 - 15) 

Year 

Less than 8 
grades of 
primary 
school 

8 grades 
of primary 

school 

Vocational 
school 

Secondary 
grammar 
school 

Other with 
school-
leaving 
exam 

College University Total 

2006 41,3 15,8 8,1 6,9 5,5 3,1 1,9 7,5 
2007 46,0 16,5 7,7 6,0 5,6 3,3 1,9 7,4 
2008 43,9 18,1 8,2 7,3 5,6 3,3 1,8 7,8 
2009 41,3 22,6 11,3 8,6 7,3 4,7 2,5 10,0 
2010 43,8 24,3 12,3 10,1 8,6 5,2 3,7 11,2 
2011 51,1 24,0 12,4 10,4 8,6 5,0 3,2 11,0 
2012 45,8 24,0 12,2 11,6 8,7 5,0 3,6 11,0 
2013 38,9 23,0 11,4 10,2 8,2 4,6 2,8 10,2 
2014 34,7 17,9 8,3 7,9 6,1 3,7 2,3 7,7 
2015 29,9 16,8 7,3 6,4 5,2 2,8 1,9 6,8 
Source: HCSO , Labour-force survey. http://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_qlf046.html   

Table 12. Employment according to county in 2015 

Names of counties Number of employed (thousand person) 
Budapest 803,9 
Pest 539,1 
Fejér 195,6 
Komárom-Esztergom 136,1 
Veszprém 156,4 
Győr-Moson-Sopron 210,4 
Vas 120,4 
Zala 119,3 
Baranya 150,9 
Somogy 118 
Tolna 93,7 
Borsod-Abaúj-Zemplén 257 
Heves 119,5 
Nógrád 76,1 
Hajdú-Bihar 213 
Jász-Nagykun-Szolnok 156,6 
Szabolcs-Szatmár-Bereg 219,4 
Bács-Kiskun 215,2 
Békés 139,3 
Csongrád 170,7 

Source: HCSO. 6.2.1.3. Number of employment (2000–) https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_qlf021b.html  

http://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_qlf046.html
https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_qlf021b.html
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Table 13. Complex vocational examination data according to trade group (2015) 

Trade group Number of 
applicants 

Number of 
successful 
applicants 

Number of 
unsuccessful 

applicants  
Health care 6221 5094 1127 
Other services 9059 8447 612 
Electro-technics - electronics 3664 3212 452 
Food industry 3420 3382 38 
Construction 2712 2532 180 
Wooden industry 1379 1272 107 
Engineering 77658 75300 2358 
IT 2831 2376 455 
Commerce-marketing, business administration 11792 11009 783 
Light industry 823 759 64 
Environmental protection - water management 1526 1442 84 
Business 18482 14072 4410 
Transport 2787 2317 470 
Public services 6752 6473 279 
Agriculture 26914 25852 1062 
Arts, community culture and communication 2368 2211 157 
Printing industry 37 34 3 
Education 8360 7922 438 
Social services 4928 4667 261 
Administration 1692 1579 113 
Chemicals industry 911 860 51 
Catering - tourism 10642 9392 1250 
Total 204958 190204 14754 
Source: NOVETAL database, 2015. 

Table 14. Distribution of the proportion of students starting full-time secondary education 

School 
year 

Grammar 
school 

Secondary 
vocational 

school 

Vocational 
school 

Grammar 
school 

Secondary 
vocational 

school 

Vocational 
school Total 

1990/91 21% 27% 52% 36 334 47 605 90 019 173 958 
1991/92 21% 28% 51% 35 070 48 418 86 829 170 317 
1992/93 22% 29% 49% 36 289 48 521 82 288 167 098 
1993/94 22% 30% 48% 36 465 49 459 80 220 166 144 
1994/95 23% 30% 47% 37 378 48 320 76 360 162 058 
1995/96 24% 32% 44% 35 290 45 576 63 593 144 459 
1996/97 25% 32% 43% 36 143 46 772 62 028 144 943 
1997/98 27% 34% 40% 37 304 47 091 56 144 140 539 
1998/99 31% 39% 30% 38 394 48 474 36 756 123 624 

1999/2000 32% 40% 28% 39 537 49 647 34 660 123 844 
2000/01 32% 39% 29% 40 713 49 854 36 661 127 228 
2001/02 33% 39% 28% 42 050 50 343 36 193 128 586 
2002/03 33% 40% 27% 42 622 51 634 35 672 129 928 
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School 
year 

Grammar 
school 

Secondary 
vocational 

school 

Vocational 
school 

Grammar 
school 

Secondary 
vocational 

school 

Vocational 
school Total 

2003/04 33% 39% 28% 43 130 49 725 36 036 128 891 
2004/05 34% 38% 27% 44 097 49 422 35 383 128 902 
2005/06 35% 38% 27% 46 252 49 979 35 960 132 191 
2006/07 35% 38% 27% 45 711 50 328 35 575 131 614 
2007/08 34% 38% 27% 43 796 49 212 34 821 127 829 
2008/09 34% 38% 28% 43 150 47 571 35 759 126 480 
2009/10 33% 37% 30% 41 398 46 371 37 205 124 974 
2010/11 33% 36% 30% 42 464 46 223 38 166 126 853 
2011/12 34% 35% 31% 40 819 42 255 38 144 121 218 
2012/13 33% 34% 34% 38 665 39 504 39 588 117 757 
2013/14 35% 35% 31% 41 650 41 624 37 335 120 609 
2014/15 36% 34% 30% 42 744 39 825 35 630 118 199 
2015/16 38% 33% 29% 44 803 39 351 34 017 118 171 

NB.:There is no data in the HCSO table to the school year 2000/2001. With the aim of editing the appropriate figure an 
estimated data was used based on a diagram appeared in the 2014 VET Country report. 
Source: HCSO. https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_zoi004.html ; 
https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_zoi005.html 
https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_zoi003.html  

Table 15. Early leavers from education and training in EU28 and Hungary (%) 

 

Proportion of 
early school-

leavers 
(%) 2005-2015       

  2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 
EU 28 15,7 15,3 14,9 14,7 14,2 13,9 13,4 12,7 11,9 11,2 11 

Hungary 12,5 12,5 11,4 11,7 11,5 10,8 11,4 11,8 11,9 11,4 11,6 
Source: Eurostat database (Labour-force survey), 
http://ec.europa.eu/eurostat/tgm/table.do?tab=table&init=1&language=en&pcode=tsdsc410&plugin=1  

Table 16. The maximum number of apprenticeship contracts in effect 
2010 2011 2012 2013 2014 2015 

48 000 49 000 50 000 47 000 49 000 50 000 
01.01.2010 01.01.2011 01.01.2012 01.01.2013 01.01.2014 01.01.2015 

Source: HCCI database, 2015. 

Table 17. Europass Certificate Supplements issued in 2015 

Distribution of Europass Certificate supplements according to the type of VET providers (2015) 
VET provider Number of issued ECS % 

Within the school-system 9 515 35% 
Outside the school system 17 671 65% 

Distribution of Europass Certificate supplements according to foreign languages (2015) 
Foreign language Number of issued ECS % 

English 13 974 51,45% 
German 12 723 46,80% 
French 217 0,80% 
Italian 190 0,70% 

Spanish 82 0,30% 
Source: NOVETAL database, 2015.

https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_zoi004.html
https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_zoi005.html
https://www.ksh.hu/docs/hun/xstadat/xstadat_eves/i_zoi003.html
http://ec.europa.eu/eurostat/tgm/table.do?tab=table&init=1&language=en&pcode=tsdsc410&plugin=1
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Table 18. The number of stipend beneficiaries according to county 

Name of the county 

The number of stipend 
beneficiaries 

01.02.2015-31.08.2015 
 period 

(person) 

The number of stipend 
beneficiaries 

01.09.2015-31.01.2016 
period 

(person) 

Bács-Kiskun Megye 1 185 1 787 
Baranya Megye 514 824 
Békés Megye 766 1 023 
Borsod-Abaúj-Zemplén Megye 1 866 2 402 
Csongrád Megye 677 938 
Fejér Megye 877 1 305 
Győr-Moson-Sopron Megye 1 131 1 687 
Hajdú-Bihar Megye 792 1 211 
Heves Megye 505 976 
Jász-Nagykun-Szolnok Megye 1 108 1 670 
Komárom-Esztergom Megye 629 854 
Nógrád Megye 282 601 
Pest Megye és Főváros 1 247 1 568 
Somogy Megye 773 1 228 
Szabolcs-Szatmár-Bereg Megye 1 303 1 749 
Tolna Megye 856 1 173 
Vas Megye 499 499 
Veszprém Megye 843 1 229 
Zala Megye 991 939 
Source: NOVETAL database, 2015. 
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ANNEX 2. Acronyms and abbreviations 
 
 

English Hungarian   
CDTC MFKB County Development and Training Committees 
EA OH Educational Authority 
ECS   Europass Certificate Supplement 
EQF EKKR European Qualification Framework 
EST SZKTV Excellence Student of the Trade 
HCB MNB Hungarian Central Bank 
HCSO KSH Hungarian Central Statistics Office 
HCA NAK Hungarian Chamber of Agriculture 
HCCI MKIK Hungarian Chamber of Commerce and Industry 
IVET   Initial Vocational Education and Training 
ISCED ISCED International Standard Classification of Education 
MNE NGM Ministry for National Economy 
MHR EMMI Ministry of Human Capacities 
NCGP NPP National Career Guidance Portal 
NECS NGTT National Economic and Social Council 
NEF NFA National Employment Fund 
NOVETAL NSZFH National Office of VET and Adult Learning 
NQB NKB National Qualification Board 
NQR OKJ National Qualification Register 

NSDG OSAP 
National Statistical Data Gathering Program 
National Office of Vocational and Adult Education 

NAVETAC NSZFT National VET and Adult Training Council 
NAVETCS OSZTV National VET Study Competition 
NGOs NGOs Non-Governmental Organisations 

 OSAP 
OSAP 1665 Statisztikai felület 
National Office of Vocational and Adult Education 

SROP TÁMOP Social Renewal Operational Programme 
NACE   Statistical Classification of Economic Activities in the EU 
ver szvk vocational examination requirements 
vfs kktv vocational frameworks syllabus 
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ANNEX 3. Glossary 
 
 

Adult: Natural person (individual), who completed compulsory education (within the scope of 
the 2012 General Education Act), and is participating in adult education and training 
programmes offered within or outside the formal education system.  
Adult education (felnőttoktatás): general or vocational training programmes provided within 
the school system in what is considered public or higher education either as full- or part-time 
or distance education; it targets adults who did not obtain a formal school certificate of a 
certain level or an OKJ qualification during their compulsory schooling, or who want to attain 
a new qualification. 
Adult Training Information System: A system in which adult training providers enter data 
required by the Adult Training Act. It is the set of communication and information activities 
performed by the providers as a part of their quality assurance system. 
Assessment of entry competences: In case of absence of supporting documents attesting 
the entry competences, an assessment process for testing whether the applicant has the 
necessary competences essential to starting and completing the training succesfully. 
Career aptitude requirements: Prerequisite necessary to access vocational training, 
defined in the vocational and examination requirements, under which it can be determined 
whether the person wishing to take part in vocational training will be able to prepare to the 
complex vocational examination of the selected qualification and perform the selected activity 
and occupation based on his/her skills and competences. 
County Development and Training Committees: In order to develop VET and validate 
labour market needs, a consultation, opinion providing and counselling body comprising 7 
members, one in the capital, and one in each county. In accordance with the VET Act the 
Committees cooperate in harmonizing the needs of the national economy and VET 
development based on labour market information, employment and employability data and 
forecasts. Propose needs and enrolment proportions in VET in the capital and the counties. 
Propose qualifications entitling the student to a stipend, defined in a government decree. 
Also proposes beneficiaries of the decentralized budget of the training fund of the National 
Employment Fund, and the sums to be awarded. 
Module: Educational unit of a training programme, which is a single segment of logically 
integrated knowledge, has certain staff and equipment criteria, has a measurable outcome, 
can be taught individually, and after acquiring the knowledge of the module the participant 
will be able to apply and use the acquired knowledge, skills and competences in a certain 
level in his/her further studies. 
Module closing examination: An examination organised by the VET provider outside the 
school system as a prerequisite of admission, a competence assessment, with which the 
training provider ensures that the participant acquired every vocational and examination 
requirement specified in each module. 
Public education: the sector of education that provides training programmes at pre-primary, 
primary, lower and upper secondary as well as post-secondary non-tertiary level (including 
the period of compulsory schooling which is from age 5 to 18). The State is responsible for 
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the operation of public education and ensures the right for everyone to participate free-of-
charge. Beside the state, church and business entities, foundations, associations, etc., can 
also found and maintain public education institutions (i.e., the term ‘public’ here refers to the 
idea of education for all, not to the type of maintainer/manager; and private maintainers can 
also provide public education services). In all instances, institutions can get State support 
from the central government budget based on the number of students and the type of the 
tasks undertaken. Pursuant to the new Public education act accepted in 2011, from January 
2013 the State became the maintainer of all schools previously maintained by local 
governments, although settlements with more than 3000 people could choose to remain the 
‘operator’ of their schools. 
Professional control: An instrument of the sectoral governance of vocational training, 
besides legality and regulatory control by authorities, under which the professional 
assessment of the effectiveness of the requirements, the evaluation of the results, and the 
feedback to the decision-makers take place.  
Secondary vocational school: The secondary vocational school is a VET school, which, 
from September 2013, in parallel with training providing general knowledge also prepares, 
during the years 9-12, from the joint vocational content of qualifications in the same sector. 
This vocational content is present in the requirements of the compulsory vocational school 
leaving examination subject prescribed for the given secondary vocational school sector. The 
vocational school leaving examination also entitles the holder to fulfil a given job. Following 
the “vocational school leaving examination” (see above), students can decide whether they 
wish to continue their studies in vocational training and obtain an ISCED 454 level 
qualification, or wish to enter higher education. In case they wish to obtain a qualification in 
the given sector, the duration of training is shortened: with the knowledge acquired during the 
years 9-12, students prepare for the vocational examination of the qualification in one 
schoolyear instead of two. From the school year 2015/16, secondary vocational schools will 
operate under the name of secondary technical VET school, with new training content. In the 
years 9-12, in parallel with training providing general knowledge students are also prepared 
to one or two qualifications, and students prove the acquisition of the requirements of 
this/these qualification(s) at the secondary school leaving examination. In VET following 
secondary school leaving examination, students can obtain a technician level qualification in 
one year. 
Secondary vocational school from September 2016: A VET school with a duration of 5 
years, which involves 3 VET years with general and theoretical as well as practical training, 
and ends with a vocational examination and 2 years, during which students are prepared for 
secondary school leaving examination in general education examination subjects. 
Training regulated by public authorities: training programmes with regulated content 
leading to a qualification not listed in the NQR. They provide learners a licence allowing to 
exercise an activity or job at a higher level of responsibility.  
VET provided outside the school system: VET programmes offered in adult training where 
participants do not have the legal status of students. Their relationship to the provider is 
regulated by an adult training contract. 
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VET school certificate: Secondary level vocational qualification acquired in a VET school, 
which obtains also a state-recognised qualification listed in the NQR. 
Vocational and examination requirements: define the learning outcomes of programmes 
that award an NQR qualification, published by the ministry of the relevant sector; they define 
admission requirements, maximum duration of training programmes, the proportion of time 
devoted to theoretical and to practical training, professional, personal, social and 
methodological competences and requirements of the examination modules.  
Vocational framework syllabus: Developed on the basis of the vocational and examination 
requirements, a uniformed and compulsory document describing the contents and procedure 
of transferring requirements of the given qualification, issued in a decree for each 
qualification in VET schools and for each qualifications and secondary technical sectors in 
secondary vocational schools by the minister responsible for VET and adult learning agreed 
by the minister of education and the minister of the given qualification. 
Vocational grammar school: A VET providing school where theoretical and practical 
training is pursued, comprising general education as well as the content elements of the 
qualification which can be obtained within the framework of the secondary school leaving 
examination, in the years 9-12. The school pursues training in years 9-12 aiming to provide 
secondary vocational school leaving examination attested by a vocational school leaving 
certificate and obtaining a related qualification, continuation of studies in a higher education 
institution in the relevant sector, preparation to a job in the sector and grounding general 
knowledge. Following the 12th year, in the secondary technical VET school preparation is 
provided for vocational examination for a qualification registered in the NQR requiring a 
secondary school leaving examination, in the sector of the secondary vocational school 
leaving examination. Secondary technical VET school programmes will start in September 
2016. 
Vocational requirement: A requirement which reflects the expectations of the economy 
regarding the given professional, and the requirements related to the perfumed tasks during 
the pursuit of the profession. Involves the level, content and quality of competences 
necessary to start and perform a job. 
Vocational requirement module: A given part of the qualification's vocational requirements, 
or the whole vocational requirement in case of a specific qualification. Aggregated vocational 
requirement modules contain all the professional competences of the qualification defined in 
the vocational and examination requirements. 
Secondary vocational school leaving examination: A qualification which can be obtained 
at the secondary school leaving examination, which involves general subjects according to 
the General Education Act and vocational subjects according to the secondary technical 
sector of the secondary VET school, defined in a decree about the NQR. 
  



66 
 

ANNEX 4. Legislative references 
 

Act CLV /2011 on VET contribution and the subsidisation of training development (33)  

Act CXC/2011 on General Education (34)  

Act CLXXXVII/2011 on VET (35)  

Act CCIV/2011 on Higher Education (36)  

Act I/2012 on the Labour Code (37)  

Act LXXVII/2013 on Adult Training (38)  

Act CCXXXII/2013 on the Textbook supply of General Education (39)  

Government decree No. 100/1997. (VI.13.) on Publication of the Regulation of secondary 
school leaving examination (40) 
Government decree No. 110/2012. (VI.4.) on Publication, Introduction and Implementation 
of the National Curriculum (41)  
Government decree No. 111/2010. (IV.9.) on Detailed Regulation about the Issue of 
certificate about organising professional examination and the Monitoring of the professional 
examination organising activity (42)  
Government decree No. 150/2012. (VII. 6.) of the National Qualification Register and the 
procedure of its amendment (43)  
Government decree No. 217/2012. (VIII. 9.) on Vocational requirement modules of the state 
recognised qualifications (44)  
Government decree No. on 229/2012. (VIII. 28.) on the Implementation of the General 
Education Act (45)  
Government decree No. 243/2003. (XII. 17.) on Publication and introduction of the National 
Curriculum (46)  

                                                
(33)2011. évi CLV. törvény a szakképzési hozzájárulásról és a képzés fejlesztésének támogatásáról 
(34) 2011. évi CXC. törvény a nemzeti köznevelésről 
(35) 2011. évi CLXXXVII. törvény a szakképzésről  
(36) 2011. évi CCIV. törvény a nemzeti felsőoktatásról 

(37) 2012. évi I. törvény a munka törvénykönyvéről 
(38) 2013. évi LXXVII. törvény a felnőttképzésről 
(39) 2013. évi CCXXXII. törvény a nemzeti köznevelés tankönyvellátásáról 
(40) 100/1997. (VI. 13.) Korm. rendelet az érettségi vizsga vizsgaszabályzatának kiadásáról 
(41) 110/2012. (VI. 4.) Korm. rendelet a Nemzeti alaptanterv kiadásáról, bevezetéséről és alkalmazásáról 
(42) 111/2010. (IV. 9.) Korm. rendelet a szakmai vizsga megszervezésére vonatkozó engedély kiadásának és a 

vizsgaszervezési tevékenység ellenőrzésének részletes szabályairól 
(43) 150/2012. (VII. 6.) Korm. rendelet az Országos Képzési Jegyzékről és az Országos Képzési Jegyzék 

módosításának eljárásrendjéről 
(44) 217/2012. (VIII. 9.) Korm. rendelet az állam által elismert szakképesítések szakmai követelménymoduljairól 
(45) 229/2012. (VIII. 28.) Korm. rendelet a nemzeti köznevelésről szóló törvény végrehajtásáról 
(46) 243/2003. (XII. 17.) Korm. rendelet a Nemzeti alaptanterv kiadásáról, bevezetéséről 
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Government decree No. 277/1997. (XII. 22.) on In-service training and vocational 
examination of Teachers and Allowances for teachers involved In-service trainings (47)  
Government decree No. 280/2011. (XII. 20.) on the Amounts of practical training normative 
support and the calculation of amounts subject to reductions which can be accounted for as 
the cost of practical training incurred as vocational education contribution (48)  
Government decree No. 314/2013. (VIII. 28.) on vocational education agreements (49) 

Government decree No. 315/2013. (VIII.28.) on General rules of the Complex vocational 
examination (50) 
Government decree No. 326/2013. (VIII. 30.) on Implementation in general education 
institutions of Act XXXIII/1992 on the progress system of teachers and the legal standing of 
public employees (51)  
Government decree No. 328/2009. (XII. 29.) on VET school stipend (52)  

Government decree No. 562/2013. (XII. 31.) on Qualification structure for the school-year 
2014/15 and on Courses entitling to VET school stipend for courses starting int he school-
year 2014/15 and on the amendment of certain acts on the regulation of education and other 
related acts (53)  

  

                                                
(47) 277/1997. (XII. 22.) Korm. rendelet a pedagógus-továbbképzésről, a pedagógus-szakvizsgáról, valamint a 

továbbképzésben résztvevők juttatásairól és kedvezményeiről 
(48) 280/2011. (XII. 20.) Korm. rendelet a szakképzési hozzájárulás terhére történő elszámolásánál figyelembe 

vehető gyakorlati képzési normatívák mértékéről és a csökkentő tétel számításáról alkalmazásáról 
(49) 314/2013. (VIII.28.) Korm. rendelet a szakképzési megállapodásról 
(50) 315/2013 (VIII.28.) Kormányrendelet a komplex szakmai vizsgáztatás általános szabályairól 
(51) 326/2013. (VIII. 30.) Korm. rendelet a pedagógusok előmeneteli rendszeréről és a közalkalmazottak 

jogállásáról szóló 1992. évi XXXIII. törvény köznevelési intézményekben történő végrehajtásáról 
(52) 328/2009. (XII. 29.) Korm. rendelet a szakiskolai tanulmányi ösztöndíjról 
(53) 562/2013. (XII. 31.) Korm. rendelet a 2014/2015-ös tanévre vonatkozó szakmaszerkezeti döntésről és a 

2014/2015-ös tanévben induló képzésekben szakiskolai tanulmányi ösztöndíjra jogosító szakképesítésekről, 
valamint egyes szakképzési és felnőttképzési tárgyú kormányrendeletek módosításáról  

https://www.nive.hu/Downloads/jogszabalyok/rendeletek/DL.php?f=314-2013_VIII_28_Korm_rendelet.docx
https://www.nive.hu/Downloads/jogszabalyok/rendeletek/DL.php?f=562_2013_XII_31_Korm_rendelet.docx
https://www.nive.hu/Downloads/jogszabalyok/rendeletek/DL.php?f=562_2013_XII_31_Korm_rendelet.docx
https://www.nive.hu/Downloads/jogszabalyok/rendeletek/DL.php?f=562_2013_XII_31_Korm_rendelet.docx
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ANNEX 5. Webpages  
 
 

Central Governmental Portal [Központi kormányzati oldal] www.kormany.hu 

Confederation of Hungarian Employers and Industrialists  
[Munkaadók és Gyáriparosok Országos Szövetsége] http://www.mgyosz.hu/hu/index.php 

Educational Authority [Oktatási Hivatal (OH)] www.oh.gov.hu 

Electronic Mandate letters [Megbízó levelek elektronikus formában] https://vb.nive.hu/vej  

Examination Register System [Törzslap-nyilvántartási rendszer] https://torzslap.nive.hu/  

Examination Registration Centre [Vizsganyilvántartási Központ] https://vny.nive.hu/ 

Forms of complex examination [Komplex vizsga formanyomtatványai] 
https://vb.nive.hu/?oldal=komplex_vizsga_formanyomatvanyai 

Herman Otto Institute [Herman Ottó Intézet] http://www.hoi.hu/ 

Hungarian Central Statistical Office - HCSO [Központi Statisztikai - Hivatal] www.ksh.hu 

Hungarian Chamber of Commerce and Industry [Magyar Kereskedelmi és Iparkamara] 
www.mkik.hu 

Hungarian Institute for Educational Research and Development [Oktatáskutató és fejlesztő 
Intézet (OFI)] www.ofi.hu 

National Agricultural Chamber [Nemzeti Agrárgazdasági Kamara] http://www.nak.hu/ 

National Association of Adult training Experts [Felnőttképzési Szakértők Országos 
Egyesülete] http://www.fszoe.hu/ 

National Career Guidance Portal [Nemzeti Pályaorientációs Portál - NPP] 
http://eletpalya.munka.hu/ 

National Europass Centre [Nemzeti Europass Központ] http://www.europass.hu/  

National Reference Point Hungary [Nemzeti Referencia Központ Magyarország] 
http://nrk.nive.hu  

NOVETAL – Adult training [NSZFH – Felnőttképzés] 
https://www.nive.hu/index.php?option=com_content&view=article&id=585 

NOVETAL – National Office of VET and Adult Learning [NSZFH – Nemzeti Szakképzési és 
felnőttképzési Hivatal] www.nive.hu 

NOVETAL – National qualification register - NQR [NSZFH – Országos Képzési 
Jegyzék-OKJ] https://www.nive.hu/index.php?option=com_content&view=article&id=532  

NOVETAL – Statistical Data webpage on Examination Registration [NSZFH 
Vizsganyilvántartási Központ lekérdező oldala] https://vny.nive.hu/statisztika/  

Online system supports HCCI in VET-related activities and tasks [MKIK szakképzési 
feladatait támogató on-line rendszer] www.isziir.hu  

Tempus Public Foundation [Tempus Közalapítvány (TKA)] www.tka.hu 

University of Debrecen [Debreceni Egyetem] www.unideb.hu  

http://www.kormany.hu/
http://www.mgyosz.hu/hu/index.php
http://www.oh.gov.hu/
https://vb.nive.hu/vej
https://torzslap.nive.hu/
https://vny.nive.hu/
https://vb.nive.hu/?oldal=komplex_vizsga_formanyomatvanyai
http://www.hoi.hu/
http://www.ksh.hu/
http://www.mkik.hu/
http://www.ofi.hu/
http://www.nak.hu/
http://www.fszoe.hu/
http://eletpalya.munka.hu/
http://www.europass.hu/
http://nrk.nive.hu/
https://www.nive.hu/index.php?option=com_content&view=article&id=585
http://www.nive.hu/
https://www.nive.hu/index.php?option=com_content&view=article&id=532
https://vny.nive.hu/statisztika/
http://www.isziir.hu/
http://www.tka.hu/
http://www.unideb.hu/
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