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Introduction 
This article presents and discusses how key competences in the school based learning 
are embedded in the VET curricula during the last five years. It gives an overview of 
how their role has developed in light of the comprehensive Danish VET reform agreed 
in 2014 and implemented since August 2015. 

The Danish VET is organised in a dual system, where school-based learning in blocks 
of typically 5-10 weeks, including theoretical and vocational subjects, and practical 
learning at the workplace interact. 

The focus on key competences and how they are developed is on the school based 
learning. The school-based part is designed to deliver a range of broad competences 
aiming to support and provide perspectives to the practical learning in companies. 

The reform has changed the framework of how key competences are delivered in VET. 
Previously, the basic programmes in VET were organised as a 20-60-week introduction 
programme with a strong focus on key competences. The VET reform has now 
established two basic programmes of 20 weeks each: Basic programme 1 (Grundforløb 
GF1) and Basic programme 2 (Grundforløb 2 GF2). To progress from GF1 to GF2 
learners have to pass an exam. Both programmes focus on key competences, but in 
different ways. 

GF1 is designed mainly to give basic introduction to the vocational field, including 
workplace culture, processes and methods, society and health, Danish and various 
elective subjects. It is only for students entering VET directly from compulsory school. 

GF2 is organised as a specific training course, depending on which educational 
direction the student has chosen. It contains some basic subjects and some elective 
subjects preparing students for the main programme.  

The basic subjects in VET play a more significant role after the reform. The trade 
committees have increased the transition requirements to enter the main programmes 
by raising the level of the basic subjects and consequently the level of the key 
competences. 

To ensure a systematic approach to key competences, all are described as subjects 
(Grundfag) in a catalogue with specific learning objectives. When a VET programme is 
designed, social partners – in dialogue with the Education Ministry - will decide the 
number and level of subjects to be included in GF1 and GF2 and eventually also in the 
main programme. 

This means that each of the 105 Danish main VET programmes provides key 
competences. The composition and levels depend on the occupational area.  

In the article, we illustrate how the catalogue of basic subjects promotes the acquisition 
of the eight key competences as we go through them one by one. 
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Finally we will present three examples on how these key competences can be 
delivered in a pedagogical context. 

It is essential to underline, that the recent Danish VET reform – in addition to 
reorganising the basic programme – also contributes substantially to key competence 
development. Learners now must reach specific performance levels (marks) and pass 
Danish and Maths in compulsory school leaving exams both with a 2-point mark on the 
7-point grading scale (1), which consequently adds a stronger focus on these two key 
competences. 

Key competences in Danish VET are not only elements in basic subjects; they are also 
considered an underlying endeavour (as stated in the VET law as a pedagogical 
principle) to develop the students’ ability to contribute to a democratic society and to 
support the single student’s capacity to progress to higher education. 

In the article we illustrate how this question of more general values is addressed in 
VET. 

1. Key competence: communication in the mother tongue 
The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

Yes  

How is it promoted?   

• national/regional policy 
document(s) 

In February 2014, a large political majority in the Danish 
Parliament agreed upon a reform of the Danish VET system 
(‘Aftale om bedre og mere attraktive erhvervsuddannelser’, 
Improving Vocational Education and Training). Previously 
there was no entry level in Danish, but the reform makes it 
mandatory to pass the final examination from compulsory 
school in Danish to be admitted in a VET-college.  
http://eng.uvm.dk/Education/Upper-secondary-
education/Vocational-Education-and-Training-(vet)  

• national/regional law(s), 
regulation(s) 

Lov om Erhvervsuddannelser (Law on Vocational Education 
and Training) from June 16. 2015 
https://www.retsinformation.dk/Forms/R0710.aspx?id=170605  

• national/regional curricula, 
standards and qualifications 

The key competences, including mother tongue, are regulated 
in VET by national curricula (Order of basic subjects, 
vocational subjects, vocational language for foreigners in VET, 

                                                

(1) The 7-point grading scale has been developed in part to simplify the compatibility between 
Danish and foreign grading scales. The 7-point grading scale consists of five marks 
designating a passing level (12, 10, 7, 4 and 02) as well as two marks designating a non-
passing level (00 and -3). 

http://eng.uvm.dk/Education/Upper-secondary-education/Vocational-Education-and-Training-(vet)
http://eng.uvm.dk/Education/Upper-secondary-education/Vocational-Education-and-Training-(vet)
https://www.retsinformation.dk/Forms/R0710.aspx?id=170605
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June 2014). 
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
#Bil4 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf 

• training VET teachers 
trainers 

Within one year of employment in a VET college teachers 
must enrol in vocational pedagogy studies at bachelor 
level/diploma level (60 ECTS at EQF-level 6). Four years after 
employment, at the latest, they need to have completed these 
studies. They comprise mandatory modules on teaching, 
learning and didactics. The 2014 VET reform also made a 
continuous professional development (at least 10 ECTS) 
compulsory for experienced teachers employed before 2010. 
The teacher training has a strong focus on training of teachers 
competences in mother tongue by training the written and 
spoken language and by training competences in 
dissemination. 

• centralised assessment of 
the key competence in VET 

The basic programme is in two parts, GF1 and GF2. The first 
part (GF1) includes exams in one basic subject – typically in 
Danish. In the second part (GF2) the subject Danish can be 
selected by the Ministry of Education for examination by draw. 
If the main programme (after GF1 and GF2) contains Danish, 
then Danish can – by ministerial draw – be a subject of an 
examination. 
For ‘Danish’, i.e. the mother tongue language, the VET-
institution can arrange a case-based examination. In some 
VET programmes this is mandatory. 
For EUX (2) – a combined VET and upper secondary 
programme – Danish is a subject for examination at different 
levels. 

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

It is a general endeavour in VET that subjects e.g. Danish are 
taught combined and integrated with other subjects. The 
teaching of Danish varies depending on educational context. 
Holistic teaching (Helhedsorientering) is commonly applied. As 
an example in a business college a task could be to design 
and promote a local shop. Hereby the students practice 
Danish, advertising and design. 
Since 2002, VET schools are not required to offer mother 
tongue language courses for migrants unless it is Faroese or 
Greenlandic.  
Danish for migrants are not placed at the VET-colleges, but is 
taught in predatory courses in local communities e.g. Danish 
Refugee Council, the Red Cross, private language schools 
etc.  

                                                

(2) Combined Vocational and General Upper Secondary Education – the EUX-programme. A 
relatively new pathway used by highly motivated students. It provides the students with a 
double qualification providing the access to the labour market as skilled workers as well as 
continuing in tertiary education. In the 2014 reform of VET, EUX has a high priority  

https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
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But there is one subject that the VET-colleges can offer 
students with Danish as second language. It is vocational-
Danish as second language to strengthen the students 
competences in communicative and cultural areas 

The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

The Danish OECD PIAAC-report 2013 has presented a picture 
of the level of competences concerning reading, numeracy 
problem solving with ICT. On a 0 to 500 scale people with a 
VET background scored 261. This is a little higher than for 
basic school (246) and a little lower than short or bachelor 
education (288). 
 
The first round of PIAAC was completed in 2008-13; the 
second round – in 2016. 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 

2. Key competence: communication in foreign languages 
The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

Yes  

How is it promoted?   

• national/regional policy 
document(s) 

No 

• national/regional law(s), 
regulation(s) 

No 

• national/regional curricula, 
standards and qualifications 

The key competences VET are regulated by national curricula 
in ‘Order of basic subjects, vocational subjects, vocational 
language for foreigners in VET’ since June 2014. It is up to the 
trade committee to decide which foreign language, if any, 
should be a part of the curricula. Most common is English and 
in second place is German.  
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801, 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf  

• training VET teachers 
trainers 

Within one year of employment at a VET college teachers 
must enrol in vocational pedagogy studies at bachelor 
level/diploma level (60 ECTS at EQF-level 6). Four years after 
employment, at the latest, they need to have completed these 

https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
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studies. They comprise mandatory modules on teaching, 
learning and didactics. The 2014 VET reform also made a 
continuous professional development (at least 10 ECTS) 
compulsory for experienced teachers employed before 2010. 
A foreign language is not directly a subject, but it is possible 
for the students to write an assignment of didactic character 
about teaching foreign language. 

• centralised assessment of 
the key competence in VET 

The basic programme is in two parts, GF1 and GF2. The first 
part (GF1) includes exams in one basic subject – typically in 
Danish. In the second part (GF2) the subject Foreign language 
can be selected by the Education Ministry for examination by 
draw. 
If the main programme (after GF1 and GF2) contains Foreign 
language, then it can – by ministerial draw – be a subject of an 
examination. 
For ‘Foreign language’, the VET-institution can arrange a 
case-based examination. In some VET programmes this is 
mandatory. The highest level is C-level, but in EUX (3) it is 
possible to obtain a A-level. 
For EUX – a combined VET and upper secondary programme, 
Foreign language is a subject for examination at different 
levels. 

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

It is a general endeavour in VET that foreign languages are 
taught combined and integrated with other subjects. The 
teaching in foreign languages varies depending on the 
educational context. Holistic teaching (Helhedsorientering) is 
commonly applied. 
VET students can also go abroad within the Erasmus+ mobility 
projects for VET and thereby obtain further competences in 
foreign languages. Students in the main programme can take 
the whole or part of their practical training in the main 
programme with the PIU-programme through the Employers 
Reimbursement Fund. 
It is also possible for the students to go abroad to other Nordic 
and Baltic countries to learn foreign language with the 
NordPlus-junior programme hosted by The Nordic Council. 

The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

                                                

(3) Combined Vocational and General Upper Secondary Education – the EUX-programme. A 
relatively new pathway used by highly motivated students. It provides the students with a 
double qualification providing the access to the labour market as skilled workers as well as 
continuing in tertiary education. In the 2014 reform of VET, EUX has a high priority  
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• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 

3. Key competence: competences in maths, science and 
technology 

The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

Yes  

How is it promoted?   

• national/regional policy 
document(s) 

In February 2014, a large political majority in the Danish 
Parliament agreed upon a reform of the Danish VET-system. 
The agreement ‘Aftale om bedre og mere attraktive 
erhvervsuddannelser’ Improving Vocational Education and 
Training. http://eng.uvm.dk/Education/Upper-secondary-
education/Vocational-Education-and-Training-(vet) 
Previously there was no entry level in Mathematic, but the 
reform makes it mandatory to pass the final examination from 
compulsory school in Mathematics to be admitted in a VET-
college. 

• national/regional law(s), 
regulation(s) 

No 

• national/regional curricula, 
standards and qualifications 

The key competences in VET are regulated by national 
curricula (Order of basic subjects, vocational subjects, 
vocational language for foreigners in VET, June 2014). The 
key competences in maths, science and technology are 
covered by following subjects in the basic programmes (GF1 
and GF2) and in the main programmes: Maths, Physics, 
Chemistry, Technology and Science. 
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
#Bil4 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf 

• training VET teachers 
trainers 

One year after employment at the latest, the VET college 
teacher must start vocational pedagogical studies, and at the 
latest four acquire bachelor degree in pedagogy (60 ECTS at 
EQF-level 6). The first two modules of studies are mandatory 
and focus on teaching, learning and didactics. The VET-reform 
also made obligatory the continuous professional development 
for teachers employed before 2010. They are required to 
obtain vocational pedagogical competences of at least 10 
ECTS. Math science and Technology are not subjects but it is 
possible for the students to write an assignment of didactic 
character about teaching Math, Science and Technology. 

http://eng.uvm.dk/Education/Upper-secondary-education/Vocational-Education-and-Training-(vet)
http://eng.uvm.dk/Education/Upper-secondary-education/Vocational-Education-and-Training-(vet)
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
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• centralised assessment of 
the key competence in VET 

The basic programme is in two parts. In the first part there are 
examinations in one basic subject – typically in Danish. In the 
second part the exam can be taken in one of the five subjects 
mentioned above – and by draw. 
If the main programme of the VET-programme contains one of 
the five subjects, then it can – by draw – be a subject of an 
examination. 
For EUX – a combined VET and upper secondary education. 
Maths is mandatory at C-level as a minimum and is subject for 
examination. Depending on the type of EUX a number of 
subjects can be selected at level C, B or A, and they will all be 
a subject for examination. EUX final examination comprises 
six subjects at level C, B and A – so by draw a number of the 
five subjects mentioned can be subject of examination. 
It is especially the EUX-programmes directed towards 
Engineering, construction and architecture where Math and 
science subjects are largely represented.  

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

It is a general endeavour in VET that subjects e.g. Maths, 
Physics, Chemistry, Technology and Science subjects are 
taught in combinations and integrated with other subjects. The 
teaching in the five subjects differs because it is formed by the 
specific educational context. Holistic teaching 
(Helhedsorientering) is commonly applied. As an example the 
VET-programme for carpenters could integrate Math and 
Physics in a practical task where students are asked to build a 
playhouse. 

The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

No  

How is it monitored?  

• through international or 
national statistical data 

The Danish OECD PIAAC-report 2013 has presented a picture 
of the level of competences concerning reading, numeracy 
problem solving with ICT. On a 0 to 500 scale people with a 
VET background scored 261. This is a little higher than for 
compulsory school (246) and a little lower than short or 
bachelor education (288). 
 
The first round of PIAAC was completed in 2008-13; the 
second round – in 2016. 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 
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4. Key competence: digital competence 
The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

Yes  

How is it promoted?   

• national/regional policy 
document(s) 

In March 2015, the Ministry of Education published ‘A Strategy 
for the Digital VET college’ supporting the VET reform. Every 
VET college in Denmark is obliged to implement a digital 
strategy to support the goals in the reform about higher 
success-rates for finishing a VET education and support 
differentiated teaching. The aim is that digitalisation of VET-
schools can develop teachers competences and VET-learners 
options to benefit from new ways of teaching. The strategy 
also exploits the possibilities of digitalisation and enriching 
teaching methods. It drew up four orientation points: 
Management and implementation of a common pedagogical 
and didactic foundation 
Knowledge sharing 
New ways of organising teaching 
Supporting the link between VET-college and enterprise 
It is important to state that a large number of the VET-colleges 
in Denmark already are very active in this field. Many teachers 
have already completed the 10 ECTS module ‘Digital 
technologies in VET-programmes’ and many of the VET-
colleges are actively using different technologies every day.  
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
r/150325%20Strategi%20for%20den%20digitale%20erhvervsu
ddannelse%20marts%202015.pdf 
 
 

• national/regional law(s), 
regulation(s) 

No 

• national/regional curricula, 
standards and qualifications 

The key competences in VET are regulated by national 
curricula (Order of basic subjects, vocational subjects, 
vocational language for foreigners in VET, June 2014). The 
digital competence is an integrated part of the whole VET-
education but is also a basic subject information technology. 
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
#Bil4 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf 

• training VET teachers 
trainers 

Within one year of employment VET college teachers must 
enrol in bachelor pedagogical studies comprising modules on 
teaching, learning and didactics. One of the elective modules 
is on digital technologies in VET programmes. The 2014 VET 
reform also made a continuous professional development (at 
least 10 ECTS) compulsory for experienced teachers 
employed before 2010.  

• centralised assessment of 
the key competence in VET 

Part from the strategy for the Digital VET-collegeinformation 
technology subject is optional in VET. Learners can choose to 

http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Mar/150325%20Strategi%20for%20den%20digitale%20erhvervsuddannelse%20marts%202015.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Mar/150325%20Strategi%20for%20den%20digitale%20erhvervsuddannelse%20marts%202015.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Mar/150325%20Strategi%20for%20den%20digitale%20erhvervsuddannelse%20marts%202015.pdf
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
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pass an examination in this subject. 
EUX programme GF2 (the basic part) contains the subject 
‘information technology’.  

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

Information technologies are of highest priority in the Danish 
VET system. It is a basic endeavour to integrate the digital 
technologies in all subjects and in the general management of 
the VET college. This also applies to single student’s 
educational plan (uddannelsesplan) for VET college and 
companies in the dual system. Blended learning, flipped 
classroom, social media are all integrated in the daily life of 
VET college. 

The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

Yes  

How is it monitored?  

• through international or 
national statistical data 

The Danish OECD PIAAC-report 2013 has presented a picture 
of the level of competences concerning reading, numeracy 
problem solving with ICT. On a 0 to 500 scale people with a 
VET background scored 261. This is a little higher than for 
basic school (246) and a little lower than short/medium length 
education (288). 
 
The first round of PIAAC was completed in 2008-13; the 
second round – in 2016. 

• survey(s)  In 2015, the Danish Evaluation Institute conducted a study 
presenting how ICT is used in upper secondary VET. The 
study was done for the Ministry of Education to support the 
implementation of the Strategy for the Digital VET colleges.  

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 

 

Example of the bookless class at the Food College Aalborg  
At Food College Aalborg, teachers work with the Bookless class (Den bogløse klasse). 
The purpose of the project is to use and explore new teaching methods and new 
materials through the use of tablets in the classroom. One of the objectives is that 
students do not receive any kind of printed study material – no books, no copies – only 
virtual information sources.  

Another objective for the Bookless class is to show how the tablet could make students’ 
learning better visible and improve the cooperation, connection and interaction 
between student, work placement and VET college. The students can use different 
possibilities of electronic sound and images to document their own learning process 
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and the final product(s) in a given subject or course. Similarly, it would be possible for 
the student to document selected disciplines or individual areas, while the student is in 
work placement until the next school period (4). 

5. Key competence: learning to learn 
The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

yes  

How is it promoted?   

• national/regional policy 
document(s) 

In February 2014 a large political majority in the Danish 
Parliament agreed upon a reform of the Danish VET-system. 
The agreement ‘Aftale om bedre og mere attraktive 
erhvervsuddannelser’ Improving Vocational Education and 
Training. One of the clear objectives are that VET must 
challenge all students so they may reach their fullest potential, 
which implies that there is special focus on students ability to 
learn. 
http://eng.uvm.dk/Education/Upper-secondary-
education/Vocational-Education-and-Training-(vet) 

• national/regional law(s), 
regulation(s) 

No 

• national/regional curricula, 
standards and qualifications 

The key competences in VET are regulated by national 
curricula in (Order of basic subjects, vocational subjects, 
vocational language for foreigners in VET, June 2014). 
Learning to learn is addressed as a general endeavour in 
many of the curricula by stressing the importance of students’ 
self-evaluation and portfolio work this is also embedded in the 
national framework of the learner’s personal educational plan 
(uddannelsesplan). A part from that there are two subjects 
which are specifically relevant: Psychology and Organisation.  
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
#Bil4 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf 

• training VET teachers 
trainers 

Within one year of employment at a VET college teachers 
must enrol in vocational pedagogy studies at bachelor 
level/diploma level (60 ECTS at EQF-level 6). Four years after 
employment, at the latest, they need to have completed these 
studies. They comprise mandatory modules on teaching, 
learning and didactics. The 2014 VET reform also made a 
continuous professional development (at least 10 ECTS) 
compulsory for experienced teachers employed before 2010.  
The main objective of the Vocational Pedagogy Diploma is to 

                                                

(4) http://materialeplatform.emu.dk/materialer/bogkort/37956043 

http://eng.uvm.dk/Education/Upper-secondary-education/Vocational-Education-and-Training-(vet)
http://eng.uvm.dk/Education/Upper-secondary-education/Vocational-Education-and-Training-(vet)
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://materialeplatform.emu.dk/materialer/bogkort/37956043
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provide the VET-teachers with the competences to support 
learners’ ability to learn. 

• centralised assessment of 
the key competence in VET 

According to the curricula assessments in general focus on the 
ability and competence Learning to learn and for the two 
subjects – psychology and organisation there can – by draw – 
be a specific examination. 

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

It is a general endeavour in VET to develop supportive and 
secure environment that provides learners with the best 
opportunities for learning to learn. This is also done by 
creating young and adult campus environments.  

The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 

6. Key competence: interpersonal, intercultural and social 
competences, and civic competence 

The title(s) in the national 
context  

Interpersonelle, interkulturelle og sociale kompetencer 
In the Danish translation of this specific competence the ‘and 
civic competence’ is left out, but as stated in the introduction, 
civic competences are part of the general objectives that 
students develop the ability to be involved in a democratic 
society.  

The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

Yes  

How is it promoted?   

• national/regional policy 
document(s) 

No 

• national/regional law(s), 
regulation(s) 

Lov om Erhvervsuddannelser (Law on Vocational Education 
and Training) from June 16. 2015 states in §1.2,3 that VET 
must ...help to develop the students’ motivation for and ability 
to participate actively in a democratic society and contribute to 
their personal development.  
https://www.retsinformation.dk/Forms/R0710.aspx?id=170605  
  

https://www.retsinformation.dk/Forms/R0710.aspx?id=170605
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• national/regional curricula, 
standards and qualifications 

It is a general endeavour to develop interpersonal, intercultural 
and social competences, and civic competence by enfolding 
the values of education as part of forming the individual 
learner by using democratic and social methods of teaching 
and learning. There are also general subjects that address 
these competences: Danish, Psychology, Social science, 
Society and health.  
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
#Bil4 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf 

• training VET teachers 
trainers 

Within one year of employment at a VET college teachers 
must enrol in vocational pedagogy studies at bachelor 
level/diploma level (60 ECTS at EQF-level 6). Four years after 
employment, at the latest, they need to have completed these 
studies. They comprise mandatory modules on teaching, 
learning and didactics. The 2014 VET reform also made a 
continuous professional development (at least 10 ECTS) 
compulsory for experienced teachers employed before 2010. 
By supporting the teachers’ competences in vocational 
pedagogy, it provides the teachers with the ability to help their 
students develop interpersonal, intercultural, social and civic 
competences.  

• centralised assessment of 
the key competence in VET 

In all examinations there is an element of assessment of 
personal, civic and social competences.  
For the specific subjects mentioned they can – by draw – be 
subject for examination e.g. the subject psychology. 
For EUX – a combined VET and upper secondary education 
the intention is that the interplay between vocational subjects 
and the upper secondary subject build a bridge to further 
develop a skilled worker with a higher level of interpersonal, 
intercultural, social and civic competences. 

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

It is a general endeavour in VET to use didactics and 
organisational methods promoting the key competences as 
interpersonal, intercultural, social and civic competences. See 
below the case about building an allotment house in EUX, 
where the interpersonal and social competences are importing 
learning objectives. 

The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
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Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 

7. Key competence: entrepreneurship 
The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

Yes  

How is it promoted?   

• national/regional policy 
document(s) 

In 2009, the Government launched the ‘Strategy for Education 
in Entrepreneurship’ and in 2010 four Ministries established 
the foundation ‘Young Enterprise’. The objective of the 
foundation is to develop teaching with a focus on innovation 
and entrepreneurship at all levels of the education system. 
The Foundations works with a broad definition of 
entrepreneurship ‘Entrepreneurship is when traded on 
opportunities and great ideas, and these are translated into 
value for others. The value that is created can be of economic, 
cultural or social nature’ (5). The basic principle is that 
entrepreneurship is for all and can be taught and further 
developed. The focus is self-efficacy. Entrepreneurial 
competences can be developed in a classroom where the 
teacher plays a very central role both relationally and 
contextually.  
 

• national/regional law(s), 
regulation(s) 

Lov om Erhvervsuddannelser (Law on Vocational Education 
and Training) from June 16. 2015 states in § 1. 2, 2 and 4 that 
VET must ...give the students an education that provides them 
with future work, including establishing self-employment... and 
...meets the labour markets need for an innovative and 
creative workforce... 
https://www.retsinformation.dk/Forms/R0710.aspx?id=170605 
 

• national/regional curricula, 
standards and qualifications 

Entrepreneurship is part of vocational subjects 1, 2 and 3 
(Erhvervsfag 1, Erhvervsfag 2 og Erhvervsfag 3) and in the 
general subject innovation. 
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
#Bil4 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf 

• training VET teachers 
trainers 

Within one year of employment VET college teachers must 
enrol in bachelor pedagogical studies comprising modules on 
teaching, learning and didactics. The 2014 VET reform also 
made a continuous professional development (at least 10 

                                                

(5) http://eng.ffe-ye.test.lait.dk/   

https://www.retsinformation.dk/Forms/R0710.aspx?id=170605
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://eng.ffe-ye.test.lait.dk/
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ECTS) compulsory for experienced teachers employed before 
2010. One of the elective modules of teacher continuing 
training is on how to teach the entrepreneurship.  

• centralised assessment of 
the key competence in VET 

In the pedagogical practice the general endeavour is that 
entrepreneurship and innovation are integrated in the holistic 
project work when subjects are melted into a transversal unit 
and will be assessed as part of general assessment of the 
project.  
In the subject Innovation there can – by draw – be specific 
examination concerning the key competence Entrepreneurship  
For EUX – a combined VET and upper secondary education – 
Innovation and entrepreneurship is normally an integrated part 
of the other subjects taught and plays an integrated role in the 
examination of those. 

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

It is a general endeavour in VET to introduce and support 
innovative and entrepreneurial thinking. VET ‘must [..] give the 
students an education that provides them with future work, 
including establishing self-employment [..] and [..] meets the 
labour markets need for an innovative and creative workforce’. 
It is a general endeavour in VET to use didactics and 
organisational methods promoting entrepreneurships. See 
below example of ‘Entrepreneurship in VET’. 

The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 

 

Example of supporting VET teacher entrepreneurship  
The Foundation for Entrepreneurship and the two large University Colleges who 
educate the majority of VET-teachers – Metropolitan University College and VIA 
University College – have developed a 10 ETCS-point module at EQF-level 6. VET-
teachers can choose it as part of their upskilling/development programme that is linked 
to the VET-reform. One hundred teachers are being trained to create the right 
environment and promote entrepreneurial competences, so that they can further 
support young entrepreneurs at the VET-colleges in Denmark. Courses will soon be set 
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up at VET-colleges to focus on entrepreneurial competences. The process will be 
followed by a research team. 

8. Key competence: cultural expression 
The acquisition of the key competence at upper 
secondary VET is promoted at national/regional level 

Yes  

How is it promoted?   

• national/regional policy 
document(s) 

No 

• national/regional law(s), 
regulation(s) 

No 

• national/regional curricula, 
standards and qualifications 

The key competences in VET are regulated by national 
curricula (Order of basic subjects, vocational subjects, 
vocational language for foreigners in VET, June 2014). 
Cultural expression is an integrated part of the teaching in VET 
and covered by the following subjects in basic programmes 
(GF1 and GF2) and in the main programmes and the subjects: 
Danish and Design. 
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801
#Bil4 
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Ma
j/150519%20DK%20final.pdf 

• training VET teachers 
trainers 

Within one year of employment VET college teachers must 
enrol in bachelor pedagogical studies comprising modules on 
teaching, learning and didactics. The 2014 VET reform also 
made a continuous professional development (at least 10 
ECTS) compulsory for experienced teachers employed before 
2010. 
cultural expression is not a specific subject, but the teachers 
can choose to work with the students cultural expression with 
a pedagogical and didactic perspective.  

• centralised assessment of 
the key competence in VET 

The basic programme is in two parts. In the first part there are 
examinations in one basic subject – typically in Danish. In the 
second part the examination can be one of the two subjects 
mentioned above – and by draw. 
If the main programme of the VET-education contains one of 
the two subjects, then it can – by draw – be a subject of an 
examination. 
For EUX – a combined VET and upper secondary education 
Danish is A-level subject and is a subject for examination. 
Business EUX-programme the subject Design can be elected 
and will be a subject for examination by draw. 

• other instruments (e.g. ways 
of working, teaching/learning 
methods) 

It is a general endeavour in VET that subjects e.g. Danish are 
taught in combinations and integrated with other subjects. The 
teaching in Danish differs because it is formed by the specific 
educational context. Holistic teaching (Helhedsorientering) is 
the main idea. 

https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
https://www.retsinformation.dk/Forms/R0710.aspx?id=164801#Bil4
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
http://www.uvm.dk/~/media/UVM/Filer/Udd/Erhverv/PDF15/Maj/150519%20DK%20final.pdf
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The progress of improving key competence 
levels/learning outcomes among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved among upper secondary 
VET students since (+/-) 2010  

No data 

 

Example of a holistic approach of acquiring multiple key 
competences through a project: Building an Allotment House in EUX 
programme 
Herningsholm VETcollege has developed and tested a problem-based-learning-project 
(PBL-project) for the basic programme in EUX. The project illustrates how different key 
competences are integrated in the interdisciplinary problem oriented project where the 
students in groups must be innovative and develop a future allotment house. The 
objective of the project is to develop students' study skills towards greater autonomy, 
more systematic planning and the ability to independently search for information. 

The project includes a series of ‘basic’ subjects (Danish, English, Mathematics, 
Physics, Chemistry, Technology, Social Studies, Information Technology) which are 
part of comprehensive and problem-based tasks. They target learners within building & 
construction (carpentry, joinery and bricklayers), power, management and IT 
(electrician, data technician and frontline supporter) and production & development 
(blacksmith, industrial technician) in EUX programmes. 

The idea is that the students deal with all subjects in a single and holistic assignment 
that covers a wide range of issues. Starting point for this work is a problem - defined by 
the teachers. 

The project lasts for four weeks. In the first two weeks there are workshops in which 
students are introduced to the project, develop ideas and plan the entire project. They 
are introduced to a number of basic subjects (e.g. Danish and Math) at a very initial 
level. After this, the actual problem-solving phase begins (3rd-4th project week), where 
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the construction task in a combination with a number of basic subject-related tasks is 
the main challenge (6). 

Conclusions 
Key competences play a significant role in VET due to a number of developments. First 
of all the reform of the VET system in 2014 has underlined the importance of key 
competences by strengthening them in the basic VET programmes. This is 
emphasised by the new minimum requirements in Danish and Maths for entry into a 
VET-college. 

In parallel, the general endeavours in the Danish VET-system to improve the level of 
digital learning, entrepreneurship and ’learning to learn’ has supported a development 
towards VET practices with a strong commitment to these policies. 

Key competences are integrated in the entire VET system from the general objectives 
in the legal framework for VET to the single subjects in the basic and main 
programmes in VET. Consequently there are no direct monitoring, surveys or 
benchmarks of the development of students’ level of key competences in VET.  

  

                                                

(6) 
http://www.phmetropol.dk/Forskning/Skole+og+padagogik/Erhvervspadagogik+NCE/Aktuell
e+projekter/2014/07/Problembaseret+laering+i+EUX  

http://www.phmetropol.dk/Forskning/Skole+og+padagogik/Erhvervspadagogik+NCE/Aktuelle+projekter/2014/07/Problembaseret+laering+i+EUX
http://www.phmetropol.dk/Forskning/Skole+og+padagogik/Erhvervspadagogik+NCE/Aktuelle+projekter/2014/07/Problembaseret+laering+i+EUX
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