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Introduction 
The importance of key competences is underlined in major educational strategic 
documents in Lithuania. The national education strategy for 2013-2022 (2013) 
stipulates the following mission for education – to provide everyone with foundation for 
independent and active life, to help to improve skills and to become a full participant of 
democratic society who actively participates in social, economic and cultural life. The 
strategy is based on such principles as humanity, democracy and equal opportunities, 
citizenship, tolerance, national identity, openness to the diversity of cultures and 
cooperation with openness to change and innovations, creativity and responsibility 
being the core principles in line with Lithuania’s progress strategy ’Lithuania 2030’ and 
Lithuania’s progress strategy 2014-2020.  

The Law on education (2015) prioritises the development of key competences by and aims 
at developing values enabling to become an honest, knowledge-seeking, independent, 
responsible and patriotically-minded human being; cultivating the communication skills 
important in modern life; assisting in internalising the information culture characteristic of 
the knowledge society by providing for command of the state language, foreign languages 
and the native language, information literacy as well as modern social competence and 
the skills to shape one’s own life independently and to live a healthy lifestyle.  

Vocational education and training (VET) programmes at upper secondary education 
level lead to both, a general education certificate giving access to tertiary level and a 
qualification (VET diploma). In this article, key competences will be analysed both in 
the context of general education subjects and VET subjects.  

The national key competences’ framework (1) is in line with the European Council and 
Parliament recommendation but is slightly different. General education subjects 
comprise seven key competences:  

(a) learning to learn; 
(b) communication; 
(c) cognition;  
(d) social-civic;  
(e) initiative and creativity;  
(f) personal competence;  
(g) cultural competence.  

                                                

(1) Ministry of Education and Science (2011). Lietuvos Respublikos švietimo ir mokslo ministro 
2011 m. vasario 21 d. įsakymas Nr. V-269 „Dėl vidurinio ugdymo bendrųjų programų 
patvirtinimo“ [Legal act regarding generic upper secondary education programmes]. 
Valstybės žinios [Official Gazette], 2011, Nr. 26-1283.  https://www.e-
tar.lt/portal/lt/legalAct/TAR  

https://www.e-tar.lt/portal/lt/legalAct/TAR
https://www.e-tar.lt/portal/lt/legalAct/TAR
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Priority is given to learning to learn and to differentiation and individualisation of 
curricula. Education is implemented according to national general education curriculum 
framework (hereinafter generic upper secondary education programmes, vidurinio 
ugdymo bendrosios programos) designed for all general education subjects. Generic 
upper secondary education programmes have been updated and approved by the 
Minister for education in 2011 (2). They define the content of upper secondary 
education at national level and allow schools to design their curriculum. Annex 10 of 
the framework describes the development of key competences (objectives, 
implementation provisions, learning outcomes and their assessment). It states that 
graduates of general education programmes (as part of VET) acquire the following key 
competences:  

(a) learning to learn (responsibility for personal learning, ability to motivate oneself, 
plan learning, choose and apply relevant learning strategies, improve learning 
based on the assessment of progress); 

(b) communication (understanding of the importance of communication and ability to 
communicate effectively by linguistic and non-linguistic measures according to the 
context and communication strategy);  

(c) cognitive competence (seeking for knowledge, the truth, ability to constructively 
solve problems, think critically, to better understand the reality by applying 
research methods); 

(d) social-civic competence (honesty, responsibility, respect and tolerance of others, 
active participation in community life, working for others, guidance by the values of 
democracy, cherishing the homeland, valuing of national and the world heritage, 
concern for the security of the others and the environment); 

(e) initiative and creativity (search of creativity, support for others to think creatively 
and unconventionally, critical adoption of ideas raised by other persons and ability 
to apply of them, assuming responsibility for the results, respect for the 
authorship); 

(f) personal competence (thinking positively, acting in respectable and honourable 
manner, ability to overcome difficulties and responsibly create personal life); 

(g) cultural competence (being conscious, responsible and creative participant of 
cultural processes, cherishing the culture of surrounding environment and country 
as well as world heritage).  

                                                

(2) Ministry of Education and Science (2011). Lietuvos Respublikos švietimo ir mokslo ministro 
2011 m. vasario 21 d. įsakymas Nr. V-269 ‚Dėl vidurinio ugdymo bendrųjų programų 
patvirtinimo“. Valstybės žinios [Official Gazette], 2011, Nr. 26-1283.  
http://www3.lrs.lt/pls/inter3/dokpaieska.showdoc_l?p_id=393538&p_tr2=2, accessed on 
16.12.2015. 

http://www3.lrs.lt/pls/inter3/dokpaieska.showdoc_l?p_id=393538&p_tr2=2
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In upper secondary general education key competences are at the core of subjects. 
Integration of development of key competences into several subjects or modules and 
increased cooperation of administration and teachers is encouraged. Teachers are 
advised to cooperate and thoroughly plan key competence development, to include it 
into short- and long-term education plans and to set up learning targets not only for 
stand-alone subjects but also for key competences within these subjects. 

Regarding vocational subjects, the legislation clearly states that key competences 
should be integrated into VET curricula together with professional competences (3). 
This approach has been used for a long time. Before 2010, VET curricula were based 
on VET standards and each of them defined key competences to be developed within 
VET. VET institutions had autonomy in adjusting programmes while following VET 
standards. Currently, VET institutions are piloting the revised modular VET 
programmes (60 in total, of which 10 have been selected for piloting) where in each 
module a list of key competences is indicated. However, compared to general 
education programmes there is no explicit guidance on how to organise acquisition of 
key competences and each VET institution designs its own approaches. The most 
common approach is to develop key competences through specific subjects (or 
modules) or integrate them into several subjects. In the latter case teachers of different 
subjects cooperate. 

When implementing VET curricula, VET institutions follow generic training plans 
(bendrojo ugdymo planai) that are annually approved by the Minister for education (4). 
They define what subjects in three areas of training (general education subjects, 
vocational subjects and general vocational subjects) should be offered and their 
duration. Key competences are part of curricula in all three subject areas. 

For example, in the area of general education subjects, key competences are covered 
by specific subjects (Lithuanian language and literature, mathematics and IT, foreign 
languages, biology, physics and chemistry), integrated into several subjects and using 

                                                

(3) Ministry of Education and Science (2015). Lietuvos Respublikos 2015 m. kovo 23 d. 
švietimo ir mokslo ministro įsakymas Nr. V-232 „Dėl švietimo ir mokslo ministro 2010 m. 
rugpjūčio 27 d. įsakymo Nr. V-1435 „Dėl formaliojo profesinio mokymo programų rengimo ir 
įteisinimo tvarkos aprašo patvirtinimo“ pakeitimo“ [Legal act regarding VET programmes 
development and approval]. Teisės aktų registras [Register of legal acts], 2015-03-25, Nr. 
4247. https://www.e-tar.lt/portal/lt/legalAct/b1d753f0d2b511e4bcd1a882e9a189f1  

(4) Ministry of Education and Science (2015). Lietuvos Respublikos švietimo ir mokslo ministro 
2015 m. gegužės 6 d. įsakymas Nr. V-457 “Dėl 2015–2016 ir 2016–2017 mokslo metų 
pagrindinio ir vidurinio ugdymo programų bendrųjų ugdymo planų patvirtinimo” [Legal act 
regarding approval of generic upper secondary education plans]. Teisės aktų registras 
[Register of legal acts], 2015-05-08, Nr. 6951.  https://www.e-
tar.lt/portal/lt/legalAct/31f4f9b0f54e11e4927fda1d051299fb  

https://www.e-tar.lt/portal/lt/legalAct/b1d753f0d2b511e4bcd1a882e9a189f1
https://www.e-tar.lt/portal/lt/legalAct/31f4f9b0f54e11e4927fda1d051299fb
https://www.e-tar.lt/portal/lt/legalAct/31f4f9b0f54e11e4927fda1d051299fb
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approach defined above or acquired through non-formal learning activities 
(participation in school councils, projects, social actions, events, etc.). 

In the area of general vocational subjects, key competences are covered by 
fundamentals of economics and business (ekonomikos ir verslo pagrindai), Lithuanian 
language culture and occupational language, civil security and occupational information 
technologies subjects. Three of these subjects (fundamentals of economics and 
business, Lithuanian language culture and occupational language and occupational 
information technologies) can be integrated into other subjects. 

In the area of vocational subjects key competences are covered by individual subjects 
or modules or are integrated in several vocational subjects (modules). They are also 
acquired through work-based learning (15 weeks in three-year programme).  

Sections below describe the development of each key competence in detail. 

1. Key competence: communication in the mother tongue 
The title(s) in the 
national context (if 
different) 

Please note that in generic upper secondary education programmes, 
communication in mother tongue is not distinct from communication 
competence (komunikavimo kompetencija) 

The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

The action plan for improving of the Lithuanian language and cultural 
literacy for 2013-16 supports updating of the Lithuanian language 
and literature programmes, improving teachers qualification and 
motivation, initiation of long-term literacy surveys and actions (such 
as national dictation). However, it mainly focuses on primary and 
lower secondary education.  

• national/regional 
law(s), regulation(s) 

The Law on state language (2002) guarantees every citizen the right 
to complete general education, VET and higher education in 
Lithuanian.  
Procedure for education in the Lithuanian language in general 
education and non-formal education schools (2011) regulates 
training in the Lithuanian language and other mother tongue of 
learners (Byelorussian, Russian, Polish). It guarantees opportunities 
for bilingual learning in accordance to generic upper secondary 
education programmes requirements. However, training of vocational 
subjects should be conducted in Lithuanian. 
Generic education plan is approved annually by the Minister for 
education. It specifies the duration of subjects for teaching languages 
(Lithuanian and other mother tongues). For example, for Lithuanian 
language or mother tongue course, 276 hours or 345 hours (for 
extended course) are allocated within two years of learning (in the 
area of general education subjects). In addition, 34 hours are 
allocated for Lithuanian language culture and occupational language 
course and VET institution decides whether to deliver this course 
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separately or to integrate it into other subjects (or modules). 
Generic upper secondary education programmes for teaching 
languages (Lithuanian and other mother tongues) have been 
approved by the order of Minister for education in 2011 together with 
generic programmes for other subjects. It sets out aims and 
objectives of education, provisions for implementation, integration of 
communication competence into other subjects, specifies the 
learning outcomes to be achieved and the assessment. Based on 
generic programmes, exam programmes, manuals and other 
teaching materials, teachers training programmes are designed. 
Annex 10 of order approving generic upper secondary education 
programmes is dedicated to key competences development 
(explained in introduction). 

• national/regional 
curricula, standards 
and qualifications 

Communicative competence is developed through: 
• a general education subject ‘Lithuanian language and literature’ 

and (when relevant) ’mother tongue’ course; 
• ’Lithuanian language culture and occupational language’ course 

that may be taught as a separate course or integrated into others; 
• communicative competence is integrated into VET subjects. In all 

subjects (modules) students should learn to properly use terms, 
pronounce and write them correctly, prepare and present reports, 
etc. 

• communicative competence may be developed within individual 
subjects (modules). Examples of courses: services to clients, 
reception of clients in the hotels, documentation of information and 
etc. 

• training VET teachers 
trainers 

According to the requirements for teachers’ qualification, teachers 
working in VET must be proficient in the Lithuanian language. 
Language proficiency levels are defined by an order of the 
Government. Teachers should also attend Lithuanian language and 
culture course according to Lithuanian language training programme 
for teachers, heads and deputy heads of schools, if they haven‘t 
attended a corresponding course prior to their work.  
For professional development purposes, VET teachers (usually 
general education language teachers) participate in continuing 
professional development (CPD) courses offered by accredited 
teachers training institutions (universities or municipal education 
institutions). The choice of courses mainly depends on schools’ and 
teachers’ priorities and needs. 

• centralised 
assessment of the key 
competence in VET 

The communication competence is assessed after completion of 
upper secondary education programme with a final the Lithuanian 
language and literature exam (national level or school-level) (a). 

• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

VET institutions apply a variety of measures for development of 
communication in mother tongue competences (projects, non-formal 
activities, quizzes, etc.). 
Skills competitions include an element of strengthening and 
demonstrating communication competences (e.g. the most literate 
worker, Young entrepreneur contest, etc.). 
Communication skills are assessed during final qualification exam 
which involves skills demonstration (b). 
More than half of VET students at upper secondary education level 
choose a technology matura examination (technologijų brandos 
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egzaminas), during which students present their project in specific 
technology. They demonstrate communication skills by:  
• using technological terms and occupational language;  
• communicating verbal and non-verbal (tables, schemes) 

messages; 
• communicating and cooperating with others;  
• finding, critically assessing and generalising information and 

presenting it to others. 
Since 2016, a new type of the assessment instrument – matura 
project – has been introduced. Those VET students who are learning 
general education subjects may choose to prepare matura project 
replacing one of matura examinations. Matura project is a long term 
project within any general education subject. It consists of three 
stages: process, result and presentation. 

The progress of improving key 
competence levels/learning outcomes 
among upper secondary VET 
students is monitored  

It is up to VET institutions to monitor their 
students’ progress of improving key 
competences. No monitoring of VET students’ 
progress on the national level is performed. 

How is it monitored?  

through international or 
national statistical data 

No 

survey(s)  No 

benchmark(s) No 

other instrument(s) Based on the results of examinations. 

Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 

(a) After completing an upper secondary education programme, learners take the matura examinations 
(national level or school level). They must pass two matura examinations: a compulsory examination in 
the Lithuanian language and literature and an elective examination. In total, graduates can select no more 
than five examinations. Generally, most graduates select three examinations. In addition to the mandatory 
examination in the Lithuanian language and literature, the most popular are national examinations in 
English, history, and mathematics. Examinations are conducted in a centralised manner and are 
organised by the National Examination Centre of the Ministry of Education and Science. National exams 
take place in selected examination places, whereas as school level exams – in all VET institutions. 
Majority of VET students give preference to school examinations, which differ from national examinations 
in their complexity and evaluation organisation.  

(b) After graduation of programme intended for receiving a qualification VET students participate in final 
qualification exam organised by external institutions that accredited to assess competences (social 
partners, employers’ associations, etc.). 
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2. Key competence: communication in foreign languages 
The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

No 

• national/regional 
law(s), regulation(s) 

Generic education plan is approved annually by the Minister for 
education. It specifies that for compulsory foreign language course, 
207 hours (or 172 hours for national minorities) are allocated within 
two years of learning (in the area of general education subjects). The 
course should be oriented towards B1 or B2 level according to the 
Common European Framework of Reference for Languages. 
Generic upper secondary education programmes for teaching foreign 
languages have been approved by the order of Minister for education 
in 2011 together with generic programmes for other subjects (Section 1). 
Annex 10 of the framework approving generic upper secondary 
education programmes is dedicated to key competence development 
(explained in introduction). 

• national/regional 
curricula, standards 
and qualifications 

Communication in foreign language competence is developed 
through: 
• a general education subject ’Foreign language’; 
• part of VET institutions offer learners additional VET subject 

‘Occupational foreign language’, for example in the training 
programme for hotel workers – 50-hour course, in the training 
programme for organisers of ceremonies and celebrations – 100-
hour course, in the training programmes for real estate agents – 
100-hour course. It is up to VET institution to decide whether to 
introduce such a module and its duration; 

• some VET institutions conduct integrated VET subject and foreign 
language training (explained in the example). VET subject is taught 
in foreign language by subject and foreign language teachers. 

In 2013, a new programme for foreign language matura exam has 
been adopted according to which a new component – speaking – is 
included in state exam from 2016. This will apply to VET student who 
choose foreign language exam as one of their matura examinations. 

• training VET teachers 
trainers 

For their professional development purposes teachers (usually 
general education teachers) participate in various continuing 
professional development (CPD) courses offered by accredited 
teachers training institutions (universities, municipal education 
courses).  
One of the main measures to develop foreign language competence 
is participation in Erasmus + projects. VET institutions are rather 
active in organising mobility visits abroad and teachers exchange 
programmes. 
There are also initiatives from schools for sharing experience and 
cooperation. In 2013, a conference for English teachers from VET 
schools was organised in Taurage VET Centre to exchange good 
practice in developing communication in foreign language skills. 

• centralised The communication in foreign language competence is assessed 
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assessment of the key 
competence in VET 

upon graduation of upper secondary education programme with a 
final foreign language matura exam (national level or school level). 
Examinations are conducted in a centralised manner (Section 1). 
In addition, questions to assess foreign language skills may be 
integrated into the final qualification exam. 

• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

One of the main measures to develop foreign language competence 
of students is participation in Erasmus+ projects. VET institutions are 
active in organising mobility visits abroad for learners. When 
selecting participants, foreign language communication skills are 
assessed. 

The progress of improving key 
competence levels/learning 
outcomes among upper secondary 
VET students is monitored  

It is up to VET institutions to monitor their students’ 
progress of improving of key competence levels. 
No monitoring of VET students competences on 
the national level is performed. 

How is it monitored?  

through international or 
national statistical data 

No 

survey(s)  No 

benchmark(s) No 

other instrument(s) Based on the results of school leaving examinations. 

Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 

Example of the development of communication in foreign languages 
competence 
Alytus VET Centre implements part of a waiter and bartender training programme in 
French. Approximately 20% of the 3-year programme is conducted in French. The 
subjects taught in French include fundamentals of French, serving clients, organisation 
of the activity of the bar, serving gala dinners, serving meals and alcoholic beverages, 
gastronomy, preparation of cocktails, professional ethics and psychology. Lessons are 
organised not only in theory classes but also in practical training centre where students 
practice to serve clients in French.  
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3. Key competence: competences in maths, science and 
technology 

The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

No 

• national/regional 
law(s), regulation(s) 

Generic education plan is approved annually by the Minister for 
education. It specifies that for compulsory mathematics and 
information technology course, 207 hours (or 310 hours for extended 
course) are allocated within two years of learning (in the area of 
general education subjects), for natural sciences: 138 hours are 
allocated for biology, physics or chemistry. 
Generic upper secondary education programmes for teaching 
mathematics, information technologies and natural sciences have 
been approved by the order of Minister for education in 2011 
together with generic programmes for other subjects (Section 1). 
In 2009, guidelines for school level matura exam in technologies 
were approved by the Minister for education. Since 2010, exam is 
implemented all over Lithuania and is very popular among students 
from VET. The aim of the exam is to check and evaluate students 
learning outcomes oriented towards competence in technology. In 
2014, 57% of VET students have chosen this exam as their school 
leaving exam.  

• national/regional 
curricula, standards 
and qualifications 

Competences in maths, science and technology are developed 
through: 
• general education subject ’Mathematics and information 

technologies’; 
• natural sciences subjects; 
• integrated natural science subject; 
• preparation and participation in technology exam; 
• competences in technologies are a part of all VET programmes; 
• VET institutions may offer subjects (or integrated modules) for 

improving competence in maths (see example below). 

• training VET teachers 
trainers 

For their professional development purposes teachers (usually 
general education teachers) participate in continuing professional 
development (CPD) courses offered by accredited teachers training 
institutions (universities, municipal education institutions). The choice 
of courses mainly depends on school’s and teacher’s priorities and 
needs. 

• centralised 
assessment of the key 
competence in VET 

The assessment of competence in maths and sciences is done 
through the matura examinations. Examinations are conducted in a 
centralised manner (Section 1). 
Assessment of competence in technology is a part of final 
qualification exam (necessary for receiving a qualification). 
Questions to assess competences in maths and sciences may be 
also integrated into final qualification exam. 
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• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

Technology exam and matura project (Section 1). 

The progress of improving key 
competence levels/learning outcomes 
among upper secondary VET 
students is monitored  

It is up to VET institutions to monitor their 
students’ progress of improving of key 
competence levels. No monitoring of VET 
students competences on the national level has 
been performed. 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) Based on the results of school leaving and final qualification 
examinations. 

Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 

 

Example of development of competence in maths 
Vilnius Builders Training Centre (Vilniaus statybininkų rengimo centras) offers students 
an optional course ’Mathematical calculations’ to improve competences in maths. The 
aim of the course is to develop specialised maths skills and to apply knowledge from 
maths in practice. Students in construction programme learn to estimate the quantities 
of tiles, floorboards, wallpapers, paint, plaster and other construction materials, roofers 
learn how to calculate the area of roof and to estimate the quantities of wood and 
layering. Duration of module is 35 hours (one lesson per week). The module is 
implemented by maths and vocational subjects’ teachers. The training is integrated 
with practical training (for example, when practicing colouring students estimate how 
much of paint they will need and then check if their calculations were right).  
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4. Key competence: digital competence 
The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

Action plan for introducing information and communication 
technologies into general education and VET for 2014-16 (2014) 
aims at developing digital training opportunities for VET teachers, 
developing accessible digital curricula and infrastructure, assuring 
the development of integrated digital literacy competences through 
learning all subjects and to provide opportunities for more targeted 
and individualised training of information technologies. 

• national/regional 
law(s), regulation(s) 

Generic education plan is approved annually by the Minister for 
education. It specifies that students may choose information 
technologies course as a general education subject (69 hours or 138 
hours for extended course in two years). Occupational information 
technologies (70 hours in 3 years) is an obligatory subject in the area 
of general VET subjects that may be offered as an individual subject 
or integrated into other subjects.  
Generic upper secondary education programme for teaching 
information technologies has been approved by the order of the 
Minister for education in 2011 together with generic programmes for 
other subjects (Section 1). 

• national/regional 
curricula, standards 
and qualifications 

Digital competence is developed through general education and VET 
subjects of information technologies. Content of occupational 
information technologies course differs by school. For example, 
students practice working with Microsoft Word, Excel and other 
software, apply them in their subject area, develop websites, etc.  
Generally speaking, digital competence is a part of everyday learning 
where students search information, use IT to accomplish tasks, 
prepare and present their projects.  
At the moment, when developing new training materials, a priority is 
given to digital resources. In 2012-15, training tools packages (on-
line training tools and digital manuals) were designed for 14 
educational areas and disseminated to VET providers to assist their 
training process.  

• training VET teachers 
trainers 

For their professional development purposes teachers (both, general 
education and VET teachers) participate in various continuing 
professional development (CPD) courses offered by accredited 
teachers training institutions (universities, municipal education 
institutions). The choice of courses mainly depends on school’s and 
teacher’s priorities and needs. 

• centralised 
assessment of the key 
competence in VET 

The assessment of digital competence is done through the matura 
examinations in information technologies.  
Questions to assess digital competences may be also integrated into 
final qualification exam. 

• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

No 
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The progress of improving key 
competence levels/learning outcomes 
among upper secondary VET 
students is monitored  

It is up to VET institutions to monitor their students’ 
progress of improving of key competence levels. No 
monitoring of VET students competences on the 
national level has been performed.  

How is it monitored?  

• through international 
or national statistical 
data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) Based on the results of school leaving examinations. 

Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 

5. Key competence: learning to learn 
The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

No 

• national/regional 
law(s), regulation(s) 

Learning to learn competence is recognised as one of the key 
competences. In generic upper secondary education programmes 
learning to learn competence is defined as personal willingness and 
readiness to take new tasks, ability to control cognitive and emotional 
processes while learning, to apply them in various situations. It is 
stressed that learning to learn must developed constantly at any 
subject and learning activity.  

• national/regional 
curricula, standards 
and qualifications 

Annex 10 of order approving generic upper secondary education 
programmes is dedicated to key competences development, 
including learning-to-learn (see introduction). 
In 2014, career education programme has been approved to guide 
general education schools and VET institutions implementing career 
education. The programme helps identifying career goals, learning 
opportunities, understanding one’s strengths and weaknesses in 
order to learn successfully and to achieve career goals and planning 
further learning, occupation and/or employment. Career 
competences cover four areas: self-cognition; career possibilities 
cognition; career planning and career implementation. Learning 
outcomes are defined for each area covering attitudes, skills, 
knowledge and understanding. VET schools select a model for the 
implementation of the programme either as integrated in VET 
subjects or as an optional subject.  
New modular VET programmes (since 2015) have introductory and 
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final modules. They are linked to learning to learn competence. The 
aim of the introductory module is to familiarise students with modular 
programme and professional activity, requirements and principles of 
the occupation, work safety requirements. The module also covers 
recognition of prior learning and assessment of readiness to learn. 
The final module is aimed at generalising learning and competences 
acquired and to improve competences needed for integration into the 
labour market. 

• training VET teachers 
trainers 

Offer of learning to learn competences training for VET teachers is 
limited.  

• centralised 
assessment of the key 
competence in VET 

Not introduced in VET 

• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

First-year VET students may be offered adaptation programmes of 
various duration. These programmes provide new students with 
opportunities to get to know each other and teachers, to better 
understand learning expectations, to inform students about VET 
provider and its courses, to agree on the norms and rules for internal 
communication and behaviour. 
Some VET providers introduce courses for acquisition of learning to 
learn competence (see example below). 
Career events, seminars, meeting with employers, etc. contribute to 
acquisition of this competence. 
Strengthening learning to learn skills is important in preventing early 
leaving from education. Most VET institutions have employed social 
pedagogues who are of great assistance when trying to understand 
the reasons for students not attending school, the causes of bad 
behaviour and conflicts and finding efficient ways to deal with the 
problems. 
In 2009-12, an online tool for assessing learning to learn competence 
has been designed and VET teachers can use it for their work  
http://www.ugdome.lt/kompetencijos5-8/mmkvi/. It comprises 
instruments helping to assess level of learning-to-learn competence, 
to discover a learning style, to plan learning, to observe and to reflect 
on the progress. 

The progress of improving key 
competence levels/learning outcomes 
among upper secondary VET 
students is monitored  

Not introduced in VET 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 

http://www.ugdome.lt/kompetencijos5-8/mmkvi/
http://www.ugdome.lt/kompetencijos5-8/mmkvi/
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Example of learning to learn competence development  
Since 2013, Kaunas Applied Art School (Kauno taikomosios dailės mokykla) has 
introduced a learning to learn week after the observation that students need to improve 
their learning to learn competences. In 2013-15, the week was organised once per 
year, at the start of the school year. Starting from 2016, the school intends to organise 
learning to learn weeks at least two times per semester. During this period VET 
students improve their fast reading and fast note taking skills, find out about 
approached to improve their memory. For example, they learn how to better absorb 
lessons learnt, how to read fast, how to develop eyesight. Students with special needs 
also participate in the learning to learn week and teachers have prepared learning to 
learn recommendations to them. 

Teachers and administration of the school agreed that during this week learning 
outcomes should be focusing not on professional skills, knowledge and competence, 
but on learning to learn competence improvement. Mid-term discussion on students’ 
progress is organised after which targets for further learning are set.  

6. Key competence: interpersonal, intercultural and social 
competences, and civic competence 

The title(s) in the national 
context (if different) 

Social-civic competence 

The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

Lithuania 2030 strategy underlines the importance of interpersonal, 
intercultural and social competences development. 
Lithuanian progress strategy 2014-20 defines the following goals for 
education: to strengthen identity, citizenship, responsibility and 
cooperation.  
Long-term programme for the civic and national education 2006-12 
(2006) set out guidelines for provision of civic and national identity 
education. 

• national/regional 
law(s), regulation(s) 

Law on education and the National education strategy 2013-20 
stress the importance of interpersonal, intercultural and social 
competences. The focus on these competences is reflected in 
education goals and principles (5). 

                                                

(5) Lithuanian Parliament (2013). Lietuvos Respublikos Seimo 2013 m. gruodžio 23 d. 
nutarimas Nr. XII-745 ‘Dėl valstybinės švietimo 2013–2022 metų strategijos patvirtinimo’ 
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• national/regional 
curricula, standards 
and qualifications 

Annex 10 of order approving generic upper secondary education 
programmes is dedicated to key competences development, 
including this one (see introduction). It defines learning outcomes 
related to social-civic competence. 
Generic programme for the development of civic competence and a 
programmes specifying integration of civic education into other 
subjects have been approved in 2008, however they are targeted for 
lower secondary education. 
In the generic training plan, no stand-alone subject is dedicated for 
acquiring this competence. It is implicitly developed through non-
formal activities – events, dedicated for Lithuanian history, 
participation in charitable actions, social projects, volunteering, etc.  

• training VET teachers 
trainers 

For their professional development, teachers (both, general 
education and VET teachers) participate in various continuing 
professional development (CPD) courses offered by accredited 
teachers training institutions (universities, municipal education 
institutions). The choice of courses mainly depends on school’s and 
teacher’s priorities and needs. For example, Education Development 
Centre together with municipal education centres offers a series of 
seminars ’Development of civic competences in schools: what we 
can do better’. 

• centralised 
assessment of the key 
competence in VET 

No 

• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

The competence is acquired through participation in self-governing 
bodies – student council and school council.  
Many VET institutions offer services to customers, e.g. establish 
cafeterias, e-shops, produce and sell food products, work in students 
companies. In this way, interpersonal and social skills are acquired. 

The progress of improving key 
competence levels/learning outcomes 
among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

                                                                                                                                          

[National education strategy 2013-22]. Valstybės žinios [Official Gazette], 2013, No 140-
7095. https://www.e-tar.lt/portal/lt/legalAct/b1fb6cc089d911e397b5c02d3197f382  

https://www.e-tar.lt/portal/lt/legalAct/b1fb6cc089d911e397b5c02d3197f382
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Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 

 

7. Key competence: entrepreneurship 
The title(s) in the national 
context (if different) 

In the list of key competences defined in generic upper secondary 
education programmes, this competence falls under ’initiative and 
creativity’ 

The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

Lithuanian progress strategy 2014-20 defines the following goals for 
education: to strengthen creativity, entrepreneurship and leadership. 
Lithuanian action plan for entrepreneurship 2014-20 (2014) specifies 
actions for a constant increasing of Lithuanian entrepreneurship 
level. Actions that target entrepreneurship education system are 
integration of financial literacy and entrepreneurship training into 
education (pre-primary, primary and lower secondary), ensuring that 
by the end of compulsory education a learner has some 
entrepreneurship activity in school (participation in students 
company, social project, etc.), strengthening work based learning, 
improving general education teachers and VET teachers 
competences in entrepreneurship training. 

• national/regional 
law(s), regulation(s) 

Generic education plan is approved annually by the Minister for 
education. It specifies that the course on fundamentals of business 
and economics (100 hours in 3 years) is a compulsory subject in the 
area of general VET subjects. It can be integrated into other subjects 
or taught as a separate subject. 

• national/regional 
curricula, standards 
and qualifications 

The competence is developed through the subject of fundamentals of 
business and economics.  
In addition, many VET schools supplement their school training 
programmes with subjects for acquisition of this competence. 
Examples of courses: practical business training, fundamentals of 
business management, marketing and management of services, 
business ethics, fundamentals of accounting.  

• training VET teachers 
trainers 

For their professional development, teachers (both, general 
education and VET teachers) participate in various continuing 
professional development (CPD) courses offered by accredited 
teachers training institutions (universities, municipal education 
institutions). The choice of courses mainly depends on school’s and 
teacher’s priorities and needs. 

• centralised 
assessment of the key 
competence in VET 

There is no centralised assessment of this competence in VET. 
Questions to assess the entrepreneurship competence may be 
integrated into final qualification exam. 
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• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

One of the tools for entrepreneurship is participation in practice firms 
(verslo praktinio mokymo firmos) and students companies (mokinių 
mokomosios bendrovės) (see example below). 
Skills competition ’young entrepreneur’ is popular among VET 
students. 
VET institutions organise career events, entrepreneurship weeks, 
school or regional competitions for the best business idea. 

The progress of improving key 
competence levels/learning outcomes 
among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 

 

Example of entrepreneurship development through participation in 
business practical learning enterprises and student companies 
Lithuanian action plan for entrepreneurship 2014-20 invites to ensure that by the end of 
compulsory education learners have had some entrepreneurship activity in school. 
Practice firms and students companies are mentioned as a way of involvement in 
entrepreneurship activity. Many VET institutions have established either a practice firm 
or a students’ company; very few establish both. 

Practice firm is a virtual company simulating a real firm’s business procedures, 
products and services. A practice firm resembles a real company in its form, 
organisation and function. Each practice firm trades with other practice firms, following 
commercial business procedures in the national or worldwide network of practice firms. 
There are 35 practice firms in Lithuania and 18 of them operate in VET institutions. 
Students learn and acquire practice of companies operation. They buy and sell 
products, learn how to establish contacts with other practice firms and real companies, 
participate in practice firms business fairs. Each practice firm consists of units such as 
human resources, marketing, sales and accountancy. Students work in different units, 
rotating from time to time. Practice firms are managed as real companies by using legal 
acts, procedures and software applicable for real business management. The only 
difference is that no real money, services or products are involved. Work in practice 
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firms is usually combined with other VET subjects, for example, if students learn 
accountancy, they later apply knowledge in practice by working in practice firm. For 
effective practice firm cooperation of economics teachers with VET subject teachers is 
necessary. Network of practice firms is coordinated by Simulith Centre in Vilnius 
University of Applied Sciences (Vilniaus kolegija). 

Student companies are established according to Lithuanian Junior Achievement 
programme. In a short period, students practically experience all stages of company 
creation: from establishment to closure. They assess the market, take decisions 
regarding the business, accumulate capital by selling stocks, produce and sell their 
production, do accounting. Compared to real companies, student companies’ 
accountancy is simplified. Students produce products or offer services in the areas of 
their specialisation. For example, to-become-cooks offer food products, other students 
may produce advertisement services (business cards, booklets), souvenirs, leather 
goods, etc.  

8. Key competence: cultural expression 
The acquisition of the key 
competence at upper secondary VET 
is promoted at national/regional level 

Yes 

How is it promoted?   

• national/regional 
policy document(s) 

No 

• national/regional 
law(s), regulation(s) 

Generic education plan is approved annually by the Minister for 
education. It specifies that VET students can select a course of arts 
(painting, music, theatre ant etc.) with duration of 138 hours (207 
extended course) in two years. However, VET institutions rarely offer 
this subject. 
Generic upper secondary education programmes for teaching arts 
have been approved in 2011 together with generic programmes for 
other subjects (Section 1). 

• national/regional 
curricula, standards 
and qualifications 

Annex 10 of order approving generic upper secondary education 
programmes is dedicated to key competences development, 
including this one (see introduction).  
VET schools offer special courses for developing skills related to 
cultural expression (composition, design, aesthetics, drawing, 
sketching, etc.) in training programmes in the area of fine arts, 
personal and beauty services, hotels and restaurants.  

• training VET teachers 
trainers 

Offer of training for development of this competence is limited. 

• centralised 
assessment of the key 
competence in VET 

Students may choose matura examinations in arts.  
The cultural expression is assessed during technology matura 
examination and final qualification exam by skills demonstrations or 
when questions to assess the cultural expression competence are 
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integrated into final qualification exam tasks. For example, graduates 
of training programme for organisers of rural tourism during their final 
qualification examination compose a seasonal flower bouquet for 
decorating interior, graduates of training programme for guests 
service employee prepare and aesthetically decorate breakfast meal, 
graduates of training programme for photographers produce 
photographs of an object, of a person and of a group of persons 
using various compositional techniques and visual elements. 

• other instruments (e.g. 
ways of working, 
teaching/learning 
methods) 

Participation in skills competitions, Erasmus+ mobility and strategic 
partnership projects help to become better aware of other countries 
culture and cultural heritage. 

The progress of improving key 
competence levels/learning outcomes 
among upper secondary VET 
students is monitored  

No 

How is it monitored?  

• through international or 
national statistical data 

No 

• survey(s)  No 

• benchmark(s) No 

• other instrument(s) No 

Key competence level improved 
among upper secondary VET 
students since (+/-) 2010  

No data 
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Conclusions 
Legal documents state that key competences should be integrated into VET curricula 
together with professional competences. VET programmes enlist key competences to 
be developed. In the new modular VET programmes that are currently being piloted, 
each module has a prescribed list of key competences.  

Upper secondary VET learners acquire key competences through general education 
subjects (for example, the Lithuanian language, maths and sciences) and through VET 
subjects that are common to all programmes (for example, occupational language, 
occupational information technologies, fundamentals of business and economics) or 
specialised. Key competences may be also integrated into several subjects and / or 
indirectly conveyed to learners. VET institutions frequently apply approach when 
several teachers (for example, VET and general education subjects teachers) agree 
about integration of key competence in subjects (for example integration of maths or 
foreign language into vocational subjects). However, VET institutions representatives 
that were interviewed in the process of preparation of the article underlined that at the 
moment general education subjects play a major role for key competences acquisition. 

An alternative way for acquiring and demonstrating several key competences is a 
technology matura examination. More than a half of students at upper secondary VET 
choose a technology matura examination, during which students present their project in 
specific technology. The examination is a way to demonstrate learners’ communication 
skills and when preparing for it students acquire or strengthen their competences in 
maths, science and technology, learning to learn, interpersonal, entrepreneurship and 
cultural expression. Non-formal activities (events, social projects, volunteering) and 
Erasmus+ projects are also an important way to acquire key competences. There is no 
systemic monitoring of key competences in VET at national level. It is up to VET 
institutions to monitor the progress. 

Among the challenges faced by the country is the introduction of modular VET 
programmes. The first programmes have been prepared and are currently piloted. 
Authors of the programmes indicate that clearer guidance from the Ministry of 
education is needed on how to integrate and reflect occupation-specific key 
competences in curriculum. Another concern raised was that the offer of training for 
VET teachers on key competence development is limited or that it lacks quality or is 
insufficiently linked to practice. 

For professional development purposes, VET teachers (usually general education 
language teachers) participate in continuing professional development (CPD) courses 
offered by accredited teacher training institutions (universities or municipal education 
institutions). The choice of courses mainly depends on schools’ and teachers’ priorities 
and needs. 
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