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1. Introduction 

1.1. IVET definition 
In Polish legislation there is no specific definition of initial vocational education and 
training system (IVET). Generally, it means vocational education which is provided in 
schools of upper secondary, post-secondary and tertiary levels. Initial vocational 
education at upper secondary and post- secondary levels is provided by the following 
types of schools: technical secondary school, basic vocational school (also in the form 
of apprenticeship), special job-training schools and post-secondary schools. At the 
tertiary level it is provided by three types of colleges and higher education institutions. 

Learning at the workplace is being promoted in the context of several European and 
international policy initiatives, emphasising the need to utilise learning environments 
outside the formal education system. Given that about one third of an individual’s life 
span is spent in working environments, the workplace must be considered an 
indispensable component of any lifelong learning strategy. This was acknowledged in 
the early communication on the realisation of a European area of lifelong learning 
(European Commission, 2001), as well as in the current Europe 2020 strategy 
(European Commission, 2010). Adult learning, including learning at the workplace, is 
viewed as key to employability, safeguarding an adequate supply of skills (Cedefop, 
2011) and social inclusion (Council of the EU, 2011).  

1.2. Teachers, advisers and consultants 
Teachers and academic teachers, distinguished in the legislation as separate 
categories, work within the education system and provide both IVET and CVET. 
Teachers work in institutions which provide training below the higher education level, 
and academic teachers in higher education institutions.  

Teachers whose primary responsibilities are related to the teaching of classes include:  

(a) general subject teachers or college teachers if working in colleges, which are not 
recognised as higher education institutions (ISCED 4);  

(b) theoretical vocational subject teachers; practical vocational training teachers.  

Moreover, there are four categories of teachers performing the role of learning 
facilitators:  

(a) teachers-pedagogues who provide educational support to pupils;  
(b) teachers-psychologists who provide psychological support to pupils, teachers and 

parents;  
(c) teachers-methodological advisers who provide support to teachers and school 

teaching councils; and 
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(d) teachers-consultants who develop teaching materials, design and deliver in-
service training courses for teachers and education managers, etc.  

Advisers and consultants may be either the primary role or an additional role of 
teachers.  

Academic teachers are divided into four categories according to their responsibilities: 
research and teaching staff, teaching staff, research staff, and qualified librarians, 
qualified scientific documentation and information staff. However, only the first two 
categories are involved in teaching. Research and teaching staff teach students and 
conduct research, whereas the responsibilities of teaching staff include only teaching 
students.  

Trainers are not distinguished as a distinct occupational category. This broad category 
may include:  

(a) practical vocational training instructors who, as defined in the legislation, are 
employees, employers or private farm owners providing practical vocational 
training as part of IVET and CVET at the workplace or in a farm;  

(b) trainers-specialists who, while not defined in the legislation, can include various 
groups of practitioners providing training as their primary or additional activity, 
mainly as part of non-formal CVET.  

1.3. National policy 
The improvement of vocational education system, especially improving its quality and 
strengthening its pro-employment training role, as well as combating the mismatch 
between the system of education and labour market needs, are the priorities indicated 
in the following strategic documents of national and European level: 

(a) implementation of the Europe 2020 Strategy (Objective: education, flagship project 
‘Youth on the move’); 

(b) implementation of National Reform Programme National Qualifications 
Framework, reform of higher education; 

(c) Country Specific Recommendations 2013/14: ‘Increase in efforts to reduce youth 
unemployment, by, for example, youth guarantee, increasing the availability of 
apprenticeship and job instruction training, closer cooperation between schools 
and employers and improving the quality of teaching. Accepting the project of 
strategy on lifelong learning’ (Council of the European Union, 2013); 

(d) Lifelong Learning Perspective Strategy (Polish Government, 2013b); 
(e) National Development Strategy 2020 (Polish Government, 2012); 
(f) Human Capital Development strategy (Polish Government, 2013a). 

The recent VET reform started in 2012 was aimed at both improving its quality and 
attractiveness and at making it more responsive to the needs of the labour market. The 
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most important reason behind the introduction of this reform was the need to improve 
the effectiveness and relevance of the VET system and adjust it to better meet the 
current needs of employers and the labour market. Such improvement requires not 
only changes in curricula and examination system, but above all in the preparation and 
qualifications of VET teachers. That is why VET teachers’ professional development, 
particularly updating their vocational knowledge and skills in the subject they teach, has 
been an important issue in the reform.  

Following the postulates of the Lifelong Learning Perspective Strategy the reform in 
this regard has focused on the preparation of teachers for the changes in VET through, 
among other, introducing new standards of teachers training and professional 
development and facilitating teachers’ training and internships in enterprises. The latter 
were financed through, for example, the project, ‘Working out and pilot implementation 
of VET teachers’ professional development programmes in enterprises’ which was an 
important element of extending the cooperation between VET schools and 
employers (1). It offered two forms of teachers’ professional development – internships 
lasting from a few of days to a few of weeks depending on the individual programme 
and participation of teachers in specialist training organised for the employees of 
cooperating enterprise. Such training could be a part of internship or organised 
separately. Both forms allowed teachers to use the enterprise infrastructure and know-
how to update their knowledge and skills and learn the newest technologies, modern 
equipment, working methods, forms of work organisation, etc. 

Also in the 2014-20 programming period, the emphasis is put on VET teachers’ 
professional development as an important factor of high quality VET. Vocational 
teachers are one of the target groups of the Thematic Objective 10 in the 16 regional 
and one national ESF operational programmes. The main actions directed to this group 
concentrate inter alia on providing training for vocational teachers, as well as on 
retrofitting schools in ICT tools improving the quality of educational process (See 
Section 5) 

One of the priorities of the Year of Vocational Schools (announced by the Ministry of 
National Education in Poland in 2014/15) was support to the VET school staff with 
regard to professional performance of tasks. Two documents, which are significant 
tangible results of the Year of Vocational Schools, are supposed to contribute to the 
achievement of this priority goal. One of them is the amendment of the Ordinance on 
the special economic zones (2) of 1 January 2015, which obliges the economic zones 

                                                 

(1) The Human Capital Operational Programme (ESF) was carried out in 2007-13. 

(2) Special economic zones are administratively separated parts of the territory of the country 
where business can be run on preferential terms. 
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to cooperate with vocational schools in promoting VET, supporting vocational 
counselling and guidance and inspiring entrepreneurs and employers for taking more 
active part in VET development, including teachers’ CPD.  

Another one is an agreement signed at the end of January 2015 by four ministries: the 
Ministry of Economy, the Ministry of National Education, the Ministry of Labour and 
Social Policy and the Ministry of Treasury. The main aims of the agreement are: a wide 
promotion of vocational education, supporting educational and vocational counselling 
and inspiring entrepreneurs to take an active role in developing education in basic and 
technical vocational schools through inter alia, helping vocational teachers to improve 
and update their vocational competences. 

1.4. Challenges 
In terms of teaching personnel, vocational schools in Poland face the problem of 
shortage of suitably qualified teachers. Difficulties with recruiting and retaining well-
trained educators were reported in 2011 by 69% of districts (poviats). The problems 
stem also from the phenomenon of aging teaching personnel in VET schools – while 
the average age of a Polish teacher is 42, most VET teachers are over 50. The 
qualifications and competences of older teachers are very often out of date, so their 
participation in the practical training, especially in companies, is crucial. On the other 
hand, people with relevant experience and preparation are not often interested in 
school work. Young specialists are reluctant to become VET teachers because it 
requires gaining additional pedagogical qualifications, in business or industry they 
usually can earn more and last but not least – not everybody is keen on working with 
youth. In addition, directors are not fully aware of the possibilities of hiring 
apprenticeship instructors, or representatives of specific professions not being 
teachers. Only one in five schools and one in four Practical Training Centres (CKP) 
such persons were involved in vocational education (KOWEZiU, 2013b) (3).  

Also the opportunities and motivation of teachers working in vocational schools to 
invest in their professional development are problematic, since it is not obligatory. 
Support offered by the continuing education institutions is more targeted at individual 
beneficiaries, e.g. teachers, students, parents, not seeing school as an overall body 
(i.e. not consistent with the school programme and development plans). Another 
problem concerns inter alia lack of external cooperation between institutions which 
could support school functioning (e.g. public employment services institutions, 
enterprises, other schools and educational institutions) as well as lack of needs 

                                                 

(3) The survey done by GfK Polonia in 2010, in: Koweziu (2013b).The state of vocational 
schooling in Poland.  
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analysis and methodological advice standards. Teachers who have reached the level 
of a chartered teacher (see p. 7) in the career promotion scale are not very motivated 
to continue their CPD and, due to the Teacher’s Charter, principals have little power to 
force them to do so as recommendations concerning professional development are not 
obligatory. 

Another big challenge is to make training in enterprises a common form of VET 
teachers’ professional development – not only to motivate teachers to use opportunities 
given e.g. by ESF projects and undertake internships and training in enterprises but 
also to encourage employers into organising teachers’ placements and taking part in 
creating development plans. According to a survey carried out by the Centre for 
Supporting Vocational and Continuing Education (KOWEZiU) (4), in the school year 
2012/13 as a part of the project ‘Monitoring the development of core curricula’, only in 
6.21% cases the cooperation of a VET school and an employer took form of internships 
for VET teachers and in 5% of cases it took the form of organising training for teachers 
in enterprise. This challenge is especially addressed by the activities of the Ministry of 
National Education and by the priorities of new ESF operational programmes. 

2. Teaching and training professionals in school-based 
settings 

2.1. Legal framework 
Professional development of teachers in Poland is regulated by the 27 July 2005 Law 
on Higher Education (the last amendment was in 2015) and the Education System Act 
of 7 September 1991 (with further amendments) as well as the regulations (especially, 
the Regulation of the Minister of National Education and Sport of 29 March 2002 on the 
allocation of funding for professional development of teachers in regional budgets and 
the 18 November 2009 Regulation on teacher training institutions). Teachers are not 
formally required by law to undertake continuing professional development (CPD) 
activities. It is stated in the Teachers’ Charter (5) (The Act of 26 January 1982 with 
further amendments, Parliament of the Republic of Poland) that they should improve 
their knowledge, using their priority right to participate in all forms of CPD.  

                                                 

(4) 932 vocational schools (basic vocational, technical upper-secondary schools and post-
secondary schools) from all over the country participated in the survey. 

(5) http://isap.sejm.gov.pl/DetailsServlet?id=WDU19820030019  

http://isap.sejm.gov.pl/DetailsServlet?id=WDU19820030019
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So for teachers, CPD is a voluntary issue. The only formal mechanism that can 
motivate teachers to develop their professional qualifications on a continuous basis is 
the career promotion scale, introduced in September 2000, which consists of five 
stages: 

(a) trainee teacher (nauczyciel stażysta), 
(b) contract teacher (nauczyciel kontraktowy), 
(c) tenured teacher (nauczyciel mianowany), 
(d) chartered teacher (nauczyciel dyplomowany), 
(e) senior teacher (honorary title) (profesor oświaty). 

To qualify for one of the above categories, a teacher must fulfil a number of criteria laid 
down in the relevant ordinance of the Minister for Education (6). One of the pre-
conditions for career promotion is the completion of some form of professional 
development.  

Table 1.  VET teachers in Poland in numbers 

Type of school Total 

basic vocational schools 11 514 

upper-secondary technical schools 40 165 

supplementary upper-secondary technical 751 

Source:  General Statistic Office (GUS), 2013/14. 

2.2. Teachers professional development 
The system of teachers’ professional development is the same for vocational teachers 
and trainers and for general education teachers. It consists of: 

(a) public teacher training institutions operating at: 
(i) Central level – under supervision of the minister of education, the minister of 

culture and national heritage and the minister of agriculture. There are three 
main in-service teacher training institutions at national level – the Centre for 
Education Development (ORE), KOWEZiU and the Polonia Teacher Centre 
(PCN). These institutions’ tasks are first of all directed at the teachers’ 
professional development with reference to education policy. ORE is 

                                                 

(6) Rozporządzenie Ministra Edukacji Narodowej z dnia 1 marca 2013 r. w sprawie 
uzyskiwania stopni awansu zawodowego przez nauczycieli (Dz. U. Z 2013 r. poz. 393). 
[The Ordinance of the Minister of National Education of 1 March 2013 on achieving levels 
of career promotion by teachers]. 
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dedicated to all teachers, including VET, KOWEZIU is focused particularly on 
VET teachers and PCN – on teachers of Polish schools functioning abroad. 

(ii) Regional (voivodeship) level – under supervision of self-governments. In 16 
voivodships, there are 38 such institutions. 

(iii) Local – under supervision of local authorities (gminas and poviats) operate 
69 educational institutions. 

Besides, there are 379 non-public teacher training institutions run by individuals and 
legal persons. 

In general, the main tasks of those institutions concentrate inter alia on: developing 
teachers professional development programmes and educational materials, indicating 
priorities in professional development policies, implementing those programmes, 
training for candidates for experts in examinations commissions of teachers career 
development, supporting teachers self-education, publishing materials supporting 
professional development. 

(b) methodological advice – provided by teachers–methodological consultants. Their 
main responsibilities concentrate on planning, organising and evaluating the 
teaching process, developing teaching programmes and educational materials, 
developing professional skills and introducing innovations. The rules of nomination 
and delegation of tasks to methodological consultants are indicated in the 19 
November 2009 Regulation (7) of the Minister of Education on teacher training 
institutions. The methodological consultants tasks are as follows: 
(i) providing direct subject-oriented and methodical assistance by: 

• planning, organising and analysing effects of educational process, 
• developing methodological skills, 
• taking innovative actions, 
• supporting teachers in the evaluation and selection of curricula, textbooks 

and publishing houses operating in the publishing market, 
• familiarising teachers with methods and tools for verification of 

methodological materials, 
• supporting teachers by solving problems directly connected to their know-

how (by observing teachers’ classes and providing methodological 
analysis of their lessons). 

(ii) supporting teachers in their professional development; 

                                                 

(7) http://isap.sejm.gov.pl/DetailsServlet?id=WDU20092001537  

http://isap.sejm.gov.pl/DetailsServlet?id=WDU20092001537
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(iii) organising conditions for cooperation and exchange of teachers’ experiences 
in the area; 

(iv) organising conferences, seminars and workshops; 
(v) diagnosis of teachers' needs for counselling and vocational training; 
(vi) record-keeping (documenting activities, information about teachers’ needs in 

the area); 
(vii)  active participation in the tasks of the Centre aimed at teachers and schools;  
(viii) engaging in tasks supporting schools. 

Headmasters are obliged to ensure opportunities for teachers professional 
development or even order teachers to participate in different forms of professional 
development. They should prepare a long-term professional development plan with 
reference to a school/educational institution development plan, professional 
development plans of individual teachers, teachers requests for specific forms of 
professional development, as well as all costs of participation.  

Teachers are allowed to participate in the following: Master’s and Bachelor’s degree 
studies as a second specialisation, postgraduate development or qualification studies, 
workshops, conferences, methodological meetings and other short educational forms 
of professional development.Educational support can be also provided within a school 
system of in-service professional development, including self-development conferences 
for teachers’ councils, professional debates, study visits, participant observation (open 
lessons), courses and seminars, benchmarking as a process of identifying good 
practices and innovative solutions, etc. 

2.3. Teaching staff requirements 
In terms of education level and qualifications required for teachers of general and 
vocational subjects the educational process is the same for VET and general education 
teachers, without taking into consideration specifics of vocational education. The 
process is regulated by the Teachers’ Charter (The Act of 26 January 1982 with further 
amendments).  

The 12 March 2009 ‘Regulation of the Minister of National Education on eligibility 
requirements for teachers, and on schools and cases in which teacher without higher 
education qualifications or a diploma of a teacher training institution may be employed’ 
(Ministry of National Education, 2009) defines the following: 

(a) teachers of vocational theoretical subjects in basic vocational schools, technical 
secondary schools and post-secondary schools are required to have Master’s or 
Bachelor’s degree, including pedagogical training;  

(b) teachers of practical vocational training in basic vocational schools, technical 
secondary schools and post-secondary schools should either: 
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(i) have the same qualifications as required for teachers of vocational theoretical 
subjects  

(ii) or be a pedagogical technical college (8) graduate,  
(iii) or to have secondary education and certified professional competences in 

the subject taught pedagogical training and a two-year professional 
experience in the subject;  

(iv) or be a certified master in the occupation with pedagogical training. 

Competences of practical vocational training teachers are indicated in the 15 
December 2010 Regulation of the Minister of National Education on practical 
vocational training. According to this Regulation, practical vocational education 
teachers for whom didactic work and teaching is not a main profession are required to 
have the same qualifications and education level as other teachers. 

However, there are not provided neither specific initial training programmes that 
prepare teachers of general subjects to teach in VET schools nor those teaching 
theoretical vocational subjects in VET schools. 

The teaching staff in the public teacher training institutions consists of teachers-
consultants (only appointed or certified teachers with a minimum five-year professional 
experience) and specialists not being teachers (people with higher education and 
required qualifications). 

Pedagogical supervision over functioning of public and private service teacher training 
is exercised by education superintendents. However, due to commercialisation and 
extension of market services in the field of teacher professional development, for all 
public and private institutions providing continuing education for teachers, including 
continuing education centres, practical training centres and professional development 
centres, an accreditation mechanism was created in January 2004.  

Accreditation is a voluntary submission to the procedure of quality confirmation. It is 
granted by the regional superintendents of schools in the form of an administrative 
decision. It is based on the analysis carried out by the team of experts who investigate 
school’s functioning. Among others, pedagogical supervision assesses the 
development of the teaching staff, which can to some extent incentivise teachers to 
continuing training. 

Among the standards of VET quality (KOWEZiU, 2013a) (9), there is one concerning 
teacher professional development, ‘Teachers have qualifications and skills to ensure 

                                                 

(8) A pedagogical technical college is a post-secondary not tertiary school that does not exist 
in the school system anymore. 
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high level completion of vocational training in school and educational institutions’. This 
standard includes:  

(a) identification of individual needs within the competence of vocational education 
teachers/employees arising from the development plan and a comprehensive 
support in the implementation of vocational training; 

(b) identification of needs in terms of professional qualifications of teachers resulting 
from the need to introduce changes in the educational process related to technical 
and technological progress;  

(c) recognition of staff shortages and recruiting new teachers; 
(d) monitoring the effects of teachers work. 

The quality standards of vocational education (with provided criteria and indicators) are 
voluntary and can be used by managers and teachers of schools and professional 
education institutions to improvethe quality of work, the efficiency of the education 
received and the image of the school or institution. 

2.4. Funding 
Funds for teachers professional development are allocated based on the following 
factors: teachers competences and declared needs, usefulness of proposed 
educational forms and compatibility with regional/local educational policy.  

According to the Teachers’ Charter (1982), the bodies running schools are obliged to 
allocate funds, within their budgets, for teachers professional development, including 
methodological advice, which makes one percent of the total budget. These funds are 
meant for methodological advice to teachers, training, seminars, conferences, 
preparing and publishing information and didactic materials, organising methodological 
and thematic workshops and other forms of educational support for teachers and 
teacher’s councils (10). Tuition fees, travel and accommodation costs can also be 
included. In 2011, funds for teachers professional development amounted to PLN 259 
million and PLN 296 million in 2012 (11). However, there is no division into vocational 
and general education teachers. 

                                                                                                                                            

(9) These standards are recomendations supporting schools (headmasters) in their 
development and improving the quality of teaching. 

(10) A teachers' council is an internal collegial body of a school or educational institution in the 
fulfilment of its statutory tasks. 

(11) Source: the Ministry of National Education information, 2012. 
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3. Practical training instructors in companies  
According to the Education System Act of 7 September 1991, practical vocational 
training can take place in lifelong learning institutions, practical training institutions, 
school workrooms and workshops, companies and on farms. Practical training is 
organised by school and is regulated by the 15 December 2010 Regulation of the 
Minister of National Education on practical vocational training. 

Practical instruction at schools is given by practical training teachers, while in 
companies and farms by practical training instructors. Those instructors, either 
employers (including farmers) or designated employees, for whom didactic work and 
teaching is not a main task, are required to be at least a master craftperson and have 
completed pedagogical training. 

Practical training instructors should have pedagogical training (12) and one of the 
following: 

(a) a certificate of graduating from a technical secondary school, a supplementary 
technical or a post-secondary school and a vocational qualification diploma (13) in 
the subject taught or related and at least a three-year professional experience in 
their field;  

(b) a diploma of a vocational secondary school and certificate of skilled worker or 
equivalent in a subject taught and at least a four-year professional experience;  

(c) a diploma of a general secondary school, technical high school, supplementary 
secondary school, technical secondary school not in the subject taught or 
vocational extramural studies and a certificate of skilled worker or equivalent 
qualification in the subject taught and at least a six-year professional experience; 

(d) a university degree in the subject taught and at least a three-year professional 
experience or a university degree on another subject but at least a six-year 
internship in the subject taught. 

Therefore, the basic condition for becoming a practical training instructor, regardless of 
the nature and type of educational institution attended, is to have adequate preparation 
in the subject taught and a completed pedagogical training. Employers providing 
practical vocational training receive funding from the students’ school budget. Granting 
of subsidies for employers hiring juvenile workers to vocational training, depends, 

                                                 

(12) According to the Ordinance of the Minister of National Education of 12 March 2009, 
pedagogical preparation /training means a diploma of post-graduate studies (a minimum of 
270 hours) or a qualification training certificate (a minimum of 150 hours) in case of 
practical training instructors, both offered mostly by higher education institutions. 

(13) The certificate is issued after passing external vocational examinations. 
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among others, on whether the student has passed the professional exam. Practical 
educational institutions are involved in improving the competence of practical training 
instructors by offering a broad range of thematic training. The most common training 
refers to methodology of vocational education and the use of standards for examination 
requirements. 

Box 1.  Apprenticeships  

Apprenticeships provided by chambers of crafts can be a special example. The chambers 
(regulated by a separate law, the Act of 22 March 1989 on the crafts) are the biggest 
provider of practical instruction. In 2014 23 819 craft businesses implement a vocational 
training programme for young workers. Over 73 500 young people take advantage of this 
form of education on the basis of special work contracts including vocational training. 
Craftsmen prepare their pupils in 115 chambers, of which 48 are also listed as occupations 
that can be learned in the formal education system. Vocational education is comprised of 
two simultaneous parts: a practical part organised in a business or craft and a theoretical 
part organised in a basic vocational school.  

4. Cooperation and partnerships between the world of 
education and the world of work in support of teachers 
and trainers’ CPD 

According to the research carried out in 2010-11 (KOWEZiU, 2010), the collaboration 
with employers, the effect of which would be in-service training, is not widespread. Only 
in every five schools and every third practical training centre employers create 
opportunities for teachers’ professional development in companies. The barrier to 
improve competence is generally a lack of good offers for teachers, such as 
internships/apprenticeships in enterprises, but also lack of knowledge about the 
possibility of continuing education. However, in the Human Capital Operational 
Programme (ESF programme), a significant number of projects at national and regional 
level provided practical training in companies for teachers.  

In general, it is necessary to increase the general awareness of employers about the 
importance of vocational training, in particular to strengthen their motivation to 
contribute to the development of curricula and programs of practical training.  

5. National and EU-funded projects to support VET 
teachers’ and trainers’ professional development 

In the previous programming period 2007-13, there were projects targeted at 
modernising training system for teachers.  
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One of such projects was ‘Training system for teachers based on general and 
comprehensive school support’ (14). The main objective of the project was to prepare 
the new model of teachers’ professional development to its full implementation (a 
transition from a project to a state policy). The new model of supporting the functioning 
of school is moving the focus from supporting individual teachers to supporting the 
whole school, which is treated as an organisation which should develop, improve its 
quality and efficiency of functioning.  

To improve schools, the following elements of the model are important:  

(a) a diagnosis at school level, engaging a significant part of teachers and allowing for 
identification of key problems of a given facility;  

(b) a selection of one or two areas of support on which the whole school will work for 
a longer period of time (usually during the whole school year);  

(c) engaging the school authorities and a great number of teachers in the process of 
development.  

The adopted model of development enables to really adjust the support to specific 
needs of the school. The work, according to the model, requires a meticulously planned 
and correctly conducted process. This also includes CPD as a integral part of school 
development. 

The new model introduced the position of a school organiser of education development 
(SORE) who plays the key role. Such person serves as an external adviser or coach 
prepared to organise the new model on the level of school and helps school to 
diagnose its problems, plan and implement the support. The key to success in this 
process is building trust between SORE and school. On the current level of 
implementation, there is no possibility to assess to what degree the new system 
influences school functioning.  

Another example can be the project ‘Strengthening the system to support the 
development of schools with particular emphasis on teacher training and 
methodological advice’, within which the analysis of the functioning teachers 
professional development system. The project resulted in developing the new 
mechanisms of support for schools and educational institutions which became the 
basis for changes introduced by the Ministry of National Education in the teachers 
professional development system. 

The teachers professional development has been strongly highlighted in the school 
support system that is now being introduced (based on the model described above). 

                                                 

(14) The project was implemented within the ESF OP (Human Capital Operational Programme). 
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The new system both allows teachers planning their professional development in a 
manner consistent with the current needs and gives access to current information in 
the database of pedagogical resources such as teaching materials, examples of good 
practice, database experts, etc. According to the adopted solutions, support is to be 
included in the entire improvement process: from the development (in cooperation with 
headmasters and teachers) a detailed diagnosis of the needs of schools and teachers 
working there; by helping to plan and carry out the actions necessary to resolve 
problems diagnosed within evaluation. It is also important to provide systematic support 
in the implementation of new solutions for the professional practice of all teachers. 
Such a form of support can have a positive impact on involving schools and teachers in 
their professional development.  

Supporting teachers professional development is also planned within the regional 
operational programmes of the 2014-20 programming period and will put emphasis on: 

(a) improving the quality of education and vocational training, including the 
development of cooperation between schools and vocational training centres with 
their surroundings; 
(i) improving skills and professional competence of vocational teachers and 

practical training instructors in cooperation with universities and the labour 
market;  

(ii) Improving vocational skills of pupils and students of schools offering 
vocational or general education and of participants of extracurricular forms of 
vocational training and strengthening their employability;  

(iii) recreating real work environment in vocational schools. 
(b) creation and development of sector-oriented centres of vocational education and 

training; 
(i) preparation of schools and the school system to act as Centres of Vocational 

Training and Learning (CKZiU) for a specific industry: providing schools and 
vocational education institutions included in the CKZiU with equipment and 
teaching aids for teaching vocation in a particular industry; extending and 
adapting educational offer; improving skills and professional competence of 
teachers;  

(ii) support for the implementation of tasks by CKZiU in specific industries.  
(c) the development of education and vocational counselling  

(i) obtaining qualifications of career advisors by persons performing tasks in the 
field of career guidance in schools and institutions who are not qualified in 
this field;  

(ii) creation of Information and Career School Points;  
(iii) external support for schools in the area of education and career guidance.  
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6. Conclusions 
The vocational education in Poland certainly requires improvement and strengthening 
the process aimed at restoring the importance of VET, which brings some challenges in 
the cooperation among the different sectors: education, administration, business. 
However, recent years have brought about an intensive development in vocational 
education, counselling and guidance at national level through the introduction of new 
legal regulations (which is the effect of the education system reform described below), 
the development of training curricula for practitioners, improved cooperation on the 
national and European level and the use of funds from the European community 
programmes. During the announced by the Minister of National Education the Year of 
Vocational Schools there was initiated a number of specific actions which would 
improve vocational education system and would be continued also in the future. Even 
though the long-term effects of these measures will take time to be seen, they are 
certainly positive steps forward.  

The important part of the VET reform is professional development of VET teachers. 
Among the priorities identified by the Ministry, support for the school staff with regard to 
professional performance of tasks was indicated. Significant number of existing and 
operating institutions of professional development and educational support as well as 
numerous and experienced personnel able to provide comprehensive support for 
schools are definitely a strong point. 

However, the professional development remains voluntary and it is crucial to have both 
incentives and requirements which would encourage teachers to develop and update 
their competences. It is also important that the professional development should 
harmoniously combine the needs of individual teachers and schools as well as include 
regular monitoring and evaluation. A bigger involvement of employers, especially small 
and medium-sized enterprises, in teachers’ professional development is still the issue 
requiring further efforts. 
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