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1. Introduction 
Vocational education and training (VET) in Slovenia is implemented through education 
programmes realised as a combination of school-based education and practical 
training at a workplace with an employer. VET programmes in schools consist of 
general education subjects, vocational modules of theoretical contents, vocational 
modules- practical lessons (in schools) and also work-based learning (WBL) at an 
employer. In accordance with this classification the types of teachers can be divided 
into four categories: 

(a) teachers of general education subjects, 
(b) teachers of vocational modules of theoretical contents, 
(c) teachers of vocational modules-practical lessons, 
(d) mentors in companies. 

VET is under responsibility of Ministry of Education, Science and Sport, which prepares 
legislation, adopts VET programmes and finances VET providers. The main VET 
providers are public schools, which usually offer several types of programmes (short 
vocational, vocational and technical upper secondary education and vocational 
technical education) (1) and in this way cover a broad range of educational interests in 
a specific geographical area. When the range of programmes offered is highly diverse 
and includes a large number of schools, they form a school centre. Consequently, one 
teacher can teach for example math in various fields (mining, engineering etc.) as well 
as in different types of programmes. 

1.1. New elements in vocational education and training 
programmes and in their provision 

VET has undergone numerous changes in the last decade, which have influenced the 
nature of work of teachers. These changes were established with the drafting of the 
Guidelines for preparation of VET programmes at Upper Secondary level in 2001 (CPI, 
2001) and came into effect with the adoption of the Vocational Education Act in 2006 
(National Assembly of Slovenia, 2006a). The key aim of the reform was to foster social 
partnership and the shared responsibility of the State, employers and employees for 
vocational education and training. The significant new features of the reformed 
education programmes are: 

                                                

(1) For more information on the VET system in Slovenia, please refer to VET in Europe 
Country Report and Spotlight, both available at http://www.cedefop.europa.eu/en/events-
and-projects/networks/refernet . 

http://www.cedefop.europa.eu/en/events-and-projects/networks/refernet
http://www.cedefop.europa.eu/en/events-and-projects/networks/refernet
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(a) Opening of the curriculum: 80% of the content or objectives of a programme are 
determined at the national level, while 20% is determined by the schools or rather 
teachers in cooperation with the social partners according to the needs of the local 
environment;  

(b) Modularisation: modules are programme units, in which professional-theoretical 
knowledge, practical skills, general knowledge are joined;  

(c) Competence-based approach: We define competences as the developing and 
proven abilities of an individual that enable him or her to function effectively and 
ethically in complex, changing circumstances both in an profession and in wider 
social and personal life;  

(d) Autonomy of schools in planning and implementing the curriculum: the education 
programme is prepared at the national level, while its realisation (activities for 
implementation of the programme) is prepared by each school or rather teachers 
via a so-called implementation curriculum.  

The provision of education programmes is based on a new didactic concept (Common 
Information on Upper Secondary Education and Programmes, 2011) which 
presupposes a pedagogical process that: 

is oriented towards the student; 
(a) transforms the role of the teacher from a ’transmitter’ of knowledge to a ‘guide 

towards knowledge’ (new roles: a mentor who plans, guides and advises); 
(b) supposes learning in closed modules that include the planning, decision-making, 

implementation and control by the teachers; 
(c) demands learning through a learners' own activity and practical experiences, with 

an emphasis on experiential learning and problem-based lessons; 
(d) develops the key competences throughout the entire education programme; 
(e) develops new methods of assessing knowledge and competences. 

All the new elements described above (both programmatic and didactic) demand a 
great deal of knowledge and personal engagement from teachers in order to introduce 
them to the teaching process. These changes also represent a major new development 
for mentors in companies. Evaluations carried out in recent years, in the field of 
monitoring the implementation of all these new elements, have shown that teachers 
and mentors in companies were not particularly well prepared for these changes 
(Skubic Ermenc,). If educators do not implement these new elements adequately, they 
are introduced in vain. Currently, new Guidelines for preparation of VET programs at 
Upper Secondary level and new Vocational Education Act are being prepared, which 
will bring about new changes. For this reason, it is enormously important that sufficient 
attention is devoted to the initial education and continuous professional development 
(CPD) of teachers and mentors.  
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2. Teachers in school-based settings  
Training and working conditions of teachers in schools are defined by both national 
regulations for example Employment Relationships Act (National Assembly of Slovenia, 
2002), Civil Servants Act (National Assembly of Slovenia, 2007), Salaries of School 
staff in Public Education Institution Act (National Assembly of Slovenia,1992), and by 
laws and regulations in the field of education (National Assembly of Slovenia, 1996 and 
2006ab)).  

The law defines the required level of qualifications, while the area/field of study for 
teachers of an individual subject or module are defined by the education programme. 
As well as the level of educational qualifications, the law sets out the 
pedagogical/andragogical training that is required in order to teach in schools and 
stipulates the successful passing of a state professional exam (see Box 1).  

Roughly speaking, the qualifications required in order to enter the teaching profession 
may be classified as follows: 

(a) teachers of general education subjects must possess a university degree or 
second cycle degree (ISCED 767, ISCED 766), pedagogical/andragogical training 
and must have passed the state professional exam; 

(b) teachers of vocational modules:  

(i) teachers of theoretical contents must possess at least first cycle degree 
(ISCED 645, ISCED 655), pedagogical/andragogical training and have 
passed the state professional exam; 

(ii) teachers of practical lessons must possess at least technical upper 
secondary education (ISCED 354), pedagogical/andragogical training, have 
passed the state professional exam, and have at least three years of relevant 
work experience. 

The same requirements apply to teachers in adult education and teachers of special 
needs children. However, the teachers of special needs children must have additional 
relevant special pedagogical trainingprovided by the Faculty of Education.  

As is evident from the above classification, all VET teachers must possess a 
pedagogical/andragogical training and pass a state professional exam. They do, 
however, differ in terms of the level of educational qualification, which ranges from 
technical upper secondary onwards (2).  

                                                

(2) Since VET at upper-secondary level is described in several RefeNet reports 
(http://www.cedefop.europa.eu/en/events-and-projects/networks/refernet), we will focus 
only on teachers educated at tertiary level. 
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2.1. Initial teacher training 
The system of initial teacher training lies within the autonomous competence of 
universities or other Higher Education Institutions. There are no regulations that 
prescribe the structure of the curriculum or what the specific content of initial teacher 
training should be. The Higher Education Act (National Assembly of Slovenia, 2004) 
regulates issues for all higher education institutions and fields of study in the same 
way. Higher education institutions are not restricted in the planning and development of 
their activities. In principle, teacher training programmes may be offered by any higher 
education institution that prepares them and receives accreditation for them from the 
Slovenian Quality Assurance Agency for Higher Education (NAKVIS). Under the 
Professional and Academic Titles Act (National Assembly of Slovenia, 2006b) a higher 
education institution that has successfully had its study programmes accredited may 
award its graduates professional titles of teachers. 

2.1.1. Admission requirements for teacher training programmes 

The admissions procedure is the same for all students, regardless of the higher 
education institution or study programme they wish to enrol in. 

Conditions for enrolment in first-cycle programmes  
(a) General admission criteria are laid down by the Higher Education Act (National 

Assembly of Slovenia, 2004). To enrol in a first-cycle programme, candidates must 
have passed a school-leaving examination (those who completed their education 
before 1995), or a general matura examination, or a vocational matura 
examination, or a vocational matura examination plus an additional examination in 
one general matura subject (3). Special conditions (e.g. results in a specific 
subject, aptitude, mental and physical abilities) and criteria for the selection of 
candidates in the case of a limited number of places being available (e.g. general 
results in the (vocational) matura examination, grades achieved in the last two 
years of secondary school) are indicated in the study programme.  

(b) Conditions for enrolment in second-cycle programmes 
The general condition for enrolment in a one-year or two-year master's study 
programme is the completion of a first-cycle study programme. Special conditions 
are laid down by each study programme separately. Special aptitudes, mental or 
physical abilities or relevant work experience may also be specified as conditions 
for enrolment. If the number of candidates is greater than the number of places 
available, and enrolment is therefore limited, the higher education institution uses 

                                                

(3) For info on transition paths please see Country Report. 

http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO172
http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO4294
http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO172
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the candidate selection criteria defined in the study programme (e.g. results from 
the first-cycle programme, selective examination and so on.)  

2.1.2. Study programmes for teachers 

Individuals may train as teachers at faculties of education, at multidisciplinary faculties 
(teachers of Slovene or foreign languages, for example, train at faculties of arts) or at 
other higher education institutions (e.g. faculties of science and engineering, faculties 
of sport, and so on).  

(a) Study programmes for subject teachers at a Faculty of Education 
Study programmes at a faculty of education consist of two cycles over a total of 
five years or 300 credits. Completion of the first-cycle programme does not qualify 
the individual to teach autonomously in a school. A second-cycle qualification is 
required in order to be employed as a teacher. First-cycle programmes contain the 
following teaching-related content: didactics, general subjects, teaching practice. 
Teaching-related content is also part of second-cycle programmes, where it is 
combined with research on pedagogical practice and theory. Teacher training 
programmes train teachers in the two-subject programmes: mathematics, physics, 
computer science, technology, biology, chemistry and home economics (4), and 
the single-subject programmes: art education and music. 

(b) Study programmes for subject teachers at multidisciplinary or single-discipline 
faculties offering a teacher training stream 
First, study programmes for subject teachers at multidisciplinary faculties are 
designed as two-year single-subject or two-subject second-cycle programmes. 
This means that in the second cycle, students choose between a teaching 
programme and a non-teaching programme. Second-cycle programmes consist of 
120 credits from which 24 credits is planned for a common teacher-training 
module consisting of the following subjects: psychology for teachers, didactics, 
education science, adult education, classroom observation and a compulsory 
elective subject. Multidisciplinary faculties in Slovenia include faculties of arts, 
where teachers of Slovene, foreign languages, geography, history, sociology and 
psychology are educated.  
Second, programmes in some single-discipline faculties are likewise designed as 
first or second-cycle teacher training programmes depending on the faculty. The 
curriculum already includes teaching-related contents, which carry a varying 
number of credits. Teachers of mathematics, physics, chemistry, sport and art 
study at these faculties. 

                                                

(4) Upon graduation, teachers are qualified to teach two subjects.  
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(c) Non-teaching study programmes 
Teachers can also gain their initial subject-related education at universities and 
higher vocational colleges through study programmes in a field that is relevant to 
the subject they are going to teach (for example: a mechanical engineering 
teacher at the Faculty of Mechanical Engineering, a teacher of nursing care at the 
Faculty of Medicine, and so on). This type of qualification does not enable them to 
teach directly, they must gain an additional pedagogical/andragogical training via a 
specific supplementary training course. It is teachers of professional modules who 
mostly train in programmes of this kind. 

2.1.3. Degree and professional title obtained by a teacher 

General conditions for awarding degrees are regulated by the Higher Education Act 
(National Assembly of Slovenia, 2004). General rules on professional titles are laid 
down by the Professional and Academic Titles Act (National Assembly of Slovenia, 
2006b). The documents and specific professional titles obtained by students on 
completion of their studies are indicated in the study programmes. Typical professional 
titles for graduates of first-cycle study programmes are ‘graduated (university)’ and 
‘graduated (Higher Education)’ (for graduates of professional higher education 
programmes), while others are also possible, such as ‘professor, etc of the Slovenian 
language’. Typical professional titles for graduates of second-cycle study programmes 
differ by field of study and include: ‘master of …’, ‘engineer’.  

The recognition of higher education qualifications acquired abroad is regulated in 
Slovenia by the Recognition and Evaluation of Education Act (National Assembly of 
Slovenia, 2011) and based on the Convention on the Recognition of Qualifications 
concerning Higher Education in the European Region (Council of Europe, 1999). The 
Ministry of Education, Science and Sport hosts the ENIC-NARIC centre, which as 
national information centre carries out tasks in accordance with the provisions of the 
Convention.  

2.1.4. Pedagogical/andragogical Training for teachers  

In order to teach, every teacher needs to have completed a pedagogical/andragogical 
training, which can be gained via the consecutive model or the concurrent model of 
teacher training (5). The teaching-related training in the consecutive model takes place 
as a pedagogical/andragogical supplementary training. The pedagogical/andragogical  

                                                

(5) In the concurrent model, students acquire teaching knowledge in parallel with knowledge 
from their subject field; in the consecutive model, subject knowledge is acquired first and 
teaching knowledge is acquired subsequently.  

http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO172
http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO4294
http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO5284
http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO2032
http://www.pisrs.si/Pis.web/pregledPredpisa?id=ZAKO2032
http://www.mizs.gov.si/
http://www.mizs.gov.si/si/delovna_podrocja/direktorat_za_visoko_solstvo/enicnaric_center/
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Table 1. Pedagogical/andragogical training curriculum 

Category 
1 

Psychology for teachers (7 credits) 

Didactics (5 credits) 

Pedagogy/theory of education and adult education (6 credits) 

Classroom observation 
(2 credits) 

/ / 

Category 
2 

Single-subject 
programmes 

Two-subject 
programmes 

Adult educators 

Special didactics  
(5–12 credits) 

Special didactics 1  
(5–10 credits) 

Special didactics  
(5–10 credits) 

Special didactics 2  
(5–10 credits) 

Didactics of adult education 
(5 credits) 

Teaching practice  
(10 credits) 

Teaching practice 1  
(6 credits) 

Teaching practice  
(6 credits) 

Teaching practice 2  
(6 credits) 

Teaching practice – adult 
education (6 credits) 

Category 
3 

Elective subjects (6–19 credits) 

English for teachers (3 credits) 
Learning process research (4 credits) 
Slovene for teachers (4 credits) 
Learners with learning difficulties (3 credits) 
Dealing with disruptive behaviour (3 credits) 
Didactics of adult education (5 credits) 

Category 
4 

Final applied assignment  

Development of the assignment (3 credits)  
Practical part (3 credits) 

TOTAL 60 CREDITS 
Source:  Faculty of Arts, Centre for Teacher Training. 

 

supplementary training is aimed at trainee teachers who, during their initial training, 
have gained a degree in non-teaching programmes. The programme consists of 
60credits and includes pedagogical, psychological, andragogical and general didactic 
knowledge, knowledge of special or subject-specific didactics and teaching practice in 
a school or adult education institution. Enrolment in the pedagogical/andragogical 
supplementary training is open to anyone with a first-cycle (ISCED 655 or ISCED 645), 
second-cycle (ISCED 767 or 766) or higher vocational qualification (ISCED 554). The 
curriculum of the training is adapted to the programme already completed by 
participants (i.e. whether single-subject or two-subject) and with regard to specific 
elements of adult education (see Table 1).  
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2.1.5. Entering the teaching profession after completion of education 

Entering the teaching profession is regulated by the Rules on Traineeship for 
Professionals in Education (Ministry of Education and Sports of Slovenia, 2006a). 
Under these Rules, traineeship consists of planned, organised and professionally led 
practical training of newly qualified trainee teachers in the autonomous performance of 
educational work.  

Teachers enter the teaching profession in two ways: by applying for trainee posts 
advertised by the Ministry of Education, Science and Sport or by applying for teaching 
vacancies advertised by schools. New teachers should as a rule enter the profession 
by first receiving practical training under the guidance of an experienced teacher and 
then gradually taking on tasks.  

The Ministry of Education advertises trainee posts at least once a year. If there are 
more applicants than there are trainee posts available, precedence is determined in 
accordance with stated criteria as set out in the tender (e.g. average grade during the 
studying, assessment of the diploma thesis). The selection and allocation of applicants 
is carried out by the Ministry. Selected candidates conclude an employment 
relationship as trainee teachers in school for a maximum of 10 months. During this 
period, they receive a trainee's salary. It should be emphasised that there is always a 
lot more candidates than trainee posts available. Applicants who are not selected may 
apply for so-called volunteer traineeships, but that means that they are not entitled to 
any wages or reward for their work. Many people decide for this option because 
traineeship is a condition for undertaking a state professional exam (see Box 1).  

Before the end of the trainee period, they must undertake a state professional exam 
(see Box 1). A permanent contract of employment may only be concluded after 
successfully passing the state professional exam and provided there is a free teaching 
position at the school.  

Trainees are familiarised with all aspects of the job according to a prescribed 
programme and prepare for a state professional exam that will allow them to work 
autonomously.  

2.2. Continuous professional development of teachers 
Further teacher training is important for the professional development of the individual 
teacher, the development of the school as a whole, and the development of the entire 
education system. The right and obligation of teachers to pursue CPD is defined by law 
and set out in more detail by Rules on in-service training of educational professionals 
(Ministry of Education and Sports of Slovenia, 2004). The law defines the right of 
teachers to five days of further training per year or 15 days over a three-year period. 
These Rules govern the organisation and financing of the programmes offered, the  

http://www.pisrs.si/Pis.web/pregledPredpisa?id=PRAV6697
http://www.pisrs.si/Pis.web/pregledPredpisa?id=PRAV6697
http://www.mizs.gov.si/
http://www.mizs.gov.si/
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Box 1. State professional teacher exam 

Passing the exam is an essential condition for working in a school. Conditions for taking the 
exam, its scope, content and organisation and the relevant procedure are regulated by the 
Rules on the teaching certification examination (Ministry of Education and Sports of 
Slovenia, 2006b). State professional exams are sat at the Ministry of Education. 
Examination candidates must have suitable subject-specific qualifications and have 
successfully completed five observed lessons, either during traineeship or independently. 
Observed less ons are assessed by a mentor and the head master in the school. The exam 
is oral and takes place before an examination panel. It consists of three parts:  
• constitutional system of Slovenia and the EU and regulations on human rights and 

children's rights,  
• school regulations and  
• knowledge of the teaching language.  
• After successfully passing the examination, candidates receive a state professional exam 

certificate that entitles them to apply for a permanent position in a school. 

 

decision-making bodies and their competences, and the awarding of points to 
programmes and the recognition of points for teachers' advancement. 

In most cases, teachers choose training programmes themselves, although the school 
must plan their professional development in its annual work plan. The latter also 
envisages the funding provided for this purpose by the State or the Ministry of 
Education (schools grant teachers paid study leave during periods of training and pay 
their travelling expenses and fees).  

2.2.1. Training programmes under the aegis of the Ministry of Education, Science 
and Sport 

Every academic year, the Ministry of Education publishes a list of training needs. 
Identification and selection of priority programmes is carried out by a Programme 
Council appointed by the Minister responsible for Education. The Programme Council 
selects priority programmes and proposes them to the minister as appropriate for 
funding. The published programmes are given a points score that participants can use 
for promotion to a position. The Ministry allocates funds to schools to cover the cost of 
participation. It also pays the providers of priority programmes and compulsory 
programmes, either in part or in full.  

Three different types of programmes of further teacher training are covered by the 
Ministry of Education, Science and Sports: 

(a) requalification programmes are programmes that qualify teachers for another 
position, to teach a new (similar) subject or to teach a subject at a higher level of 
difficulty. These programmes are provided by higher education institutions, which 
have prepared and adopted them in accordance with higher education regulations. 
They also include a programme for teachers, which is compulsory for all teachers 

http://www.mizs.gov.si/
http://www.mizs.gov.si/
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who wish to apply for a headmaster position. The prescribed programmes also 
include the programme for preparing candidates for the state professional exam 
(see Box 1). All providers of prescribed programmes must be accredited; 

(b) refresher programmes consist of training for the teaching of new elements and 
new methods of teaching, the use of new developments in ICT, and so on;  

(c) thematic conferences and other forms of training take place in study groups, 
mentor networks or other schools networks. They are offered by various public 
and private providers. 

2.2.2. Further training for teachers of vocational modules in companies as part of 
the ‘Improving the professional competences of teachers’ programme 

In 2014 and 2015, the National Institute for VET (CPI) ran a programme called 
‘Improving the professional competences of teachers’ (Žnidarič, 2015). The aim of the 
programme was to enable teachers and WBL organisers to refresh their knowledge, 
skills and competences and acquire new ones, and in this way contribute to improving 
the quality of the pedagogical process. Funding was provided by the European Social 
Fund (ESF) and the Ministry of Education, Science and Sport. The programme was 
implemented as a form of job rotation. Teachers of vocational modules and organisers 
of WBL spent a concentrated two-month period of training in a chosen company, 
updating their knowledge in a practical context and supplementing it with new trends, 
technology and methods of work. During training, they were substituted at their schools 
by suitably qualified and trained experts from the host companies or by unemployed 
teacher. 

A public call to participate in the programme was sent out to vocational and technical 
upper secondary schools and attracted 20 responses. The schools selected the host 
companies to which they sent their teachers, and planned the method of substitution. 
Over the course of a four-month period, 27 job rotations were carried out, involving 54 
individuals: the 27 teachers who underwent training and the 27 people who substituted 
them. Realisation of the programme saw the cooperation of 26 different companies, 
which accepted teaching staff for training. The staff from the schools were incorporated 
into the companies' regular work process and in the majority of cases were inducted 
and monitored by mentors. Some companies played a dual role, providing mentoring at 
the company and providing substitute staff at a school. On completion of the training, 
the job rotation participants wrote a training report containing a description of the tasks 
they had carried out, an assessment of implementation and an assessment of the 
achievement of the objectives set. 

Once the job rotations were completed, an evaluation was carried out in order to arrive 
at an overall assessment of the programme. This evaluation included school 
management, the teachers who took part in the training, the host companies and the 
people who substituted staff at the schools. It may be concluded, based on the findings 
of the evaluation and the reports of participants, that all stakeholders rated the 
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programme positively and would like activities of this kind to continue in the future. The 
key priorities identified by teachers are the acquisition of new knowledge, the exchange 
of experience and the establishing of direct contacts between the school and the 
business enterprise sector. The opinions of the participating companies are also very 
positive (mutual benefits for both the school and the employer, a good opportunity to 
exchange practical knowledge between companies and schools, and the opportunity to 
deal with real-world issues). The great majority of respondents would participate in 
training again (including for a longer period) and in the light of their positive 
experiences would recommend it to others.  

Thanks to the positive feedback from those involved in the programme, it is planned to 
repeat the programme in the future. An ESF project via which job rotations can be 
carried out in a similar way over the next few years is planned. The programme would 
be slightly more flexible in terms of both timetable and organisation and would include 
a larger number of schools. 

2.2.3. Further teacher training through European projects 

Another form of further training for teachers is international teacher mobility. European 
international exchange programmes for teaching staff are an excellent opportunity to 
exchange experiences and acquire new knowledge, both in the subject field for which 
an individual teacher is qualified and in general pedagogical development.  

In 2013, the national agency CMEPIUS prepared an evaluation of Lifelong Learning 
programmes (Sentočnik, 2013) which studied the inclusion of secondary schools in the 
projects offered by these programmes and the effects of participation in projects on 
teachers. The evaluation included both teachers and headmasters. 

According to the figures from CMEPIUS, a total of 757 applications were received from 
secondary schools in Slovenia in the period 2008-12, with 571 of them (75%) submitted 
by vocational and technical schools upper secondary schools. In this period a total of 
410 applications were approved, of which 315 (77%) came from vocational and 
technical upper secondary schools. Between 2008 and 2010, a total of 1 065 teachers 
and head masters went abroad on mobility programmes. 

The evaluation showed that a high percentage of teachers (75.3%) and a slightly lower 
percentage of head masters (68%) consider that participation in the activities of the LLL 
programme has the biggest long-term influence on a teacher's respect for different 
cultures. More than half of teachers (58.8%) and head master (60.8%) considered that 
projects of this kind also have a long-term positive influence on enriching content in a 
given subject. A considerable percentage of teachers (62.9%) and a slightly smaller 
percentage of head masters (52.6%) also consider that working in international projects 
has a powerful long-term effect in terms of improving teachers' organisational skills and 
makes a significant contribution to the development of their management abilities (e.g. 
distributed leadership, shared leadership, team organisation of the collective). Slightly 
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less encouraging, on the other hand, is the fact that roughly half of teachers (51.8%) 
feel that participation in projects has only a minor short-term effect on teacher 
motivation with regard to introducing changes and new developments to teaching 
(taken from Sentočnik 2013).  

2.3. Teachers' opinions on their professional development 
Between 2010 and 2013, a national evaluation study was conducted on the 
professional development of VET teachers (Vršnik Perše et al., 2012). The essential 
purpose of this empirical study was to obtain data based on which it would be possible 
to formulate guidelines for the professional development of teachers in vocational 
education and training. The study examined the participation of 1 822 teachers from a 
variety of VET programmes.  

The results showed that in 2011-12, 97% of VET teachers have taken part in additional 
professional training. Analysis of the contents cited by teachers as being the most 
frequent shows that the majority of teachers undergo professional training at least once 
a year in the pedagogical/didactic field (69.5% of the respondents) and in the field of 
ICT-assisted teaching (68.5%). Teachers participate least frequently (less than once a 
year) in training in the fields of teaching in multicultural environments (89.7%) and 
leadership and management in schools (86.8%).  

The fields in which VET teachers identify the greatest need for additional training are 
the following: contents and new developments in their subject area, dealing with 
disciplinary and behavioural difficulties, and skills for ICT-assisted teaching. The least 
frequently expressed needs regarding the acquisition of additional competences in the 
fields of leadership and management in school, teaching in multicultural environments 
and liaison with employers.  

Teachers highlighted practice and their own experience as the most important factors 
influencing the development of the various competences necessary for teaching. 
Formal education, on the other hand, is considered by teachers to contribute least to 
their development. 

The researchers concluded with the general assessment that it will be necessary to 
devote a more systematic attention in the future to strengthening the professional 
development of teachers, both at the level of further training and at the level of initial 
education. Only high-quality professional development through all phases of teaching 
and for all teachers can ensure higher-quality teaching, better-quality knowledge 
among students and greater interest in vocational education and training. 
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3. Training for mentors in the companies  
Practical training in VET programmes is a combination of practical lessons in schools 
and WBL in companies. The scope of both is determined by the education programme. 
Practical lessons take place in the school, and its provision is under responsibility of a 
practical lessons teacher. WBL, on the other hand, takes place in companies under the 
guidance of mentors and in cooperation with the WBL organiser at the school.  

Conditions for the provision of WBL are set out in the Vocational Education Act 
(National Assembly of Slovenia, 2006a) and the Rules on verification and keeping the 
register of apprentice posts and on striking off the register (Ministry of Education and 
Sports, 2003). The basic conditions are that the company operates in the field for which 
the student is studying, is adequately equipped, and has suitably qualified personnel 
(mentor). The company submits an application for verification of the conditions to 
provide WBL to the competent Chamber. The personnel and material conditions are 
checked by the verification panel of the competent Chamber. If the company is verified 
for providing WBL, schools send students on WBL under collective or individual 
learning contracts. The contract has no elements of employment.  

3.1. Initial education of mentors 
The member of personnel who is suitably qualified for implementation of WBL in a 
company is a mentor, who has:  

(a) passed the Master craftsman/foreman/shop manager examination or  
(b) vocational upper secondary education (ISCED 353) and has at least five years of 

relevant work experience as well as pedagogical/andragogical training for 
mentors. 

The law stipulates that a master craftsman/foreman/shop manager examination may be 
undertaken by any individual who has obtained: 

(a) vocational upper secondary education and has at least three years' experience in 
the field in which he or she wishes to sit for the examination; 

(b) technical upper secondary education and has at least two years' experience in the 
field in which he or she wishes to sit for the examination; 

(c) higher vocational or first cycle professional education and has at least one-year’s 
experience in the field in which he or she wishes to sit for the examination. 

The Master craftsman’s examination consists of four parts:  

(a) a practical part, 
(b) a technical/theoretical part, 
(c) a business/economics part, and 
(d) a teaching part. This part of the exam covers the following fields: psychological 

bases of learning, planning and implementation of the learning process, 
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methodology of practical training, monitoring and verifying learning outcomes, and 
the education system. 

So, mentors who haves passed a master craftsman/foreman/shop manager 
examinations have acquired teaching-related knowledge as an integral part of their 
training.  

Where a mentor did not take a master craftsman/foreman/shop manager examination, 
he or she must get a separate pedagogical/andragogical training for mentors (known 
as training of student mentors for WBL). The training programme is open to anyone 
who has: (a) a Vocational or Technical Upper Secondary Education and at least five 
years' relevant work experience or (b) a Higher Vocational Education and at least two 
years' relevant work experience. 

The aim of this training is to provide future mentors with the basic knowledge and skills 
t important to plan, implement and evaluate mentoring of students in WBL. The 
programme includes familiarisation with the fundamental features of development 
during adolescence, with the basic psychological and pedagogical characteristics of 
learning and teaching, with the importance of communication skills and conflict-
resolving skills in work with students, with education and occupational safety 
legislation, with the importance of a good organisational culture for successful work, 
with methods of including students in teamwork and project work and with the 
preparation of the necessary documentation for effective guidance, monitoring and 
evaluation of work placement students. The programme consists of 24 contact hours 
and 26 hours of independent work, i.e a total commitment from a candidate amounts to 
50 hours.  

In 2012, a project called ‘Training mentors for the implementation of WBL’ was 
implemented with the help of ESF funding, as an organised form of teacher training for 
mentors. The project was implemented by the Business Training Centre (CPU) of the 
Chamber of Commerce and Industry of Slovenia, the Chamber of Craft and Small 
Business of Slovenia, and numerous education centres. The aim of the project was to 
train mentors in companies for high-quality work with students in practical training via 
WBL. At the training sessions mentors learned about the characteristics of the young 
people they would be encountering, how to talk to them, how to motivate them and get 
them to cooperate, how to approach teaching or, rather, how to gain experience, how 
to read education programmes and, last but not least, how to change or adapt the work 
process to the learning process.  

A total of 113 training sessions were held for mentors and 129 instructors participated. 
More than 1 800 mentors from all over Slovenia took part in the training.  
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3.2. Continuous professional development for WBL mentors 
Further training for mentors in companies is not regulated at the national level and for 
this reason, the cooperation between schools and companies is all the more important. 
The exchange of experiences and knowledge between the teacher at the school and 
the mentor in the company is essential to ensure the high-quality implementation of 
programmes. Even VET programmes are designed in such a way as to require a close 
cooperation between education and work. The most frequent forms of cooperation 
between schools and companies are: 

(a) meetings of school and companies to discuss WBL;  
(b) meetings of school and companies in the context of planning the open part of the 

programme (the so-called open curriculum); 
(c) a company representative may be appointed as the fourth member of the 

examination panel for the school-leaving examination and of the vocational matura 
examination panel responsible for assessing students' products or services and 
oral presentations.  
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