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Guidance and outreach for inactive and unemployed  
 
Many countries across the European Union (EU) have high levels of 
unemployment and of inactive adults. These phenomena are frequently 
associated with low levels of qualification and insufficient basic skills. They may 
also reflect lack of adjustment between skills demanded in the labour market and 
skills developed in formal education and training. In both cases up-skilling and re-
skilling solutions could be explored to increase the employability of adults. 

The national reports developed by ReferNet partners reflect efforts done by 
Member States to reach vulnerable groups affected by unemployment and 
inactivity and help them reengage in learning and employment. The reports refer, 
in particular, to measures which may include young adults not in employment, 
education or training (NEET) and adults undergoing long term unemployment 
(LTU), given their persistence in many countries and the high challenges these 
groups face. 

The policy strategies and initiatives in focus shed light over ways to support 
the most vulnerable to find learning and qualifying solutions. Career guidance 
and counselling support to people with decaying skills, low levels of motivation 
and insufficient basic skills are addressed. Its instrumental role in providing 
information, identifying skills needs, clarifying career options and developing 
positive attitudes towards learning is made clear. 

Whenever possible, outreach measures were described, addressing the 
ones who fall out of the scope of standard policies to support registered 
unemployed or recent education drop-outs. Many reports entertain an important 
discussion on the entitlement to social protection and its effectiveness in 
addressing the challenges of all demographic groups. 

Lastly, Cedefop trusts that these reports will provide an important 
characterisation of current opportunities and challenges across the EU in 
establishing appropriate upskilling pathways for adults. Current European policy 
initiatives urge MS to integrate skills assessment measures with flexible learning 
and validation solution, where guidance services and outreach will necessarily 
play a key role. 
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Introduction 
 

 
Hungary implements preventive and active education and employment 

measures for NEETs, using multiple tools simultaneously. As in other countries, 
young people in Hungary face difficulties on the labour market since employers 
are reluctant to hire employees with limited work experience and expertise. A 
lack of practical experience makes it harder for young career starters to find a 
job. Failure often makes them lose their interest. Figure 1 shows the labour-
market situation of Hungarian youth aged 15-24 compared to the EU-28:  
 

Figure 1.  Change in youth unemployment rate in Hungary and the EU, 2006-2015 

 
 
Legend: blue=HU; black=EU-28 
Source: Eurostat  http://appsso.eurostat.ec.europa.eu/nui/show.do?dataset=lfsq_urgaed&lang=en 

 
In Hungary, a decrease can be seen both in the number of people in the age 

cohort 15-24 and its share of the total population. In 2005 this age cohort 
consisted of 1.3 million people, by 2015 their number fell to 1.1 million. During 
that period, their share of the total population decreased by 1.3 percentage 
points. 
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Figure 2. Youth aged 15-24 in Hungary (no. of people) and their NEET rate (%) 

 
Legend: blue bar: no. of young people; line: their NEET rate 

 
Between 2005 and 2007, the NEET rate in the age cohort 15-24 in Hungary 

showed a steady decline before rising steeply onset of the crisis. After a short 
period of stagnation, it peaked in 2013 at 15.5%. In 2015, the NEET rate fell to 
pre-crisis levels at 11.6%. In the last two years, indicators continued to improve, 
with one of the contributors being the Youth Guarantee programme, launched in 
2015 to target mainly youth not in education, employment or training. 

 

Figure 3. Breakdown of the employment, activity and unemployment rate of the 
age cohort 15-24 by gender (2015) 

 
Activity rate   Employment rate  Unemployment rate 

 
Legend: men=blue; women=grey; total=black 
Source: Eurostat 

http://appsso.eurostat.ec.europa.eu/nui/show.do?dataset=lfsa_urgaed&lang=en 
http://appsso. eurostat.ec.europa.eu/nui/show.do?dataset=lfsa_ergan&lang=en 
http://appsso.eurostat.ec.europa.eu/nui/show. do?dataset=lfsi_emp_a&lang=en 

 

http://appsso.eurostat.ec.europa.eu/nui/show.do?dataset=lfsa_urgaed&lang=en
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When looking at the breakdown of labour-market indicators for Hungarian 
youth aged 15-24 by gender, it can be established that the economic activity and 
employment rate of women lag behind those of men, with a typically higher 
unemployment rate.  

Figure 4. Development of the unemployment rate of youth aged 15-24 by 
educational attainment (2005-15) 

 

 
Source: 

 
The majority of unemployed young people are comprised of those with low 

levels of educational attainment who were the most affected by the crisis Women 
with low levels of educational attainment are the most disadvantaged. The 
increase in unemployment among people with secondary education qualification 
or higher was less pronounced. 

Those with the lower education levels have the highest NEET rates (up to 
eight years of primary education completed) in both age cohorts of 25-29 and 30-
34, with the later verifying the highest values 

The youngest (ages 15-17) still typically attend school, with the majority of 
them obtaining a qualification. There is an increasing tendency for low educated 
suffer exclusion from the educational system and the labour market. With the 
help of the “networked” structure developed in Hungary, information is provided 
through awareness raining campaigns motivates both NEETs and the long-term 
unemployed to take up training opportunities and improve their situation. 
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CHAPTER 1.  
VET and cooperation to reduce early school 
leaving 
 
 

Currently, there is no institutionalized form of direct outreach to NEETs in 
Hungary. At the same time, another interpretation of outreach is given as a set of 
measures aimed at providing services for people who do not have access to 
them at their place of residence. In Hungary, a great deal of measures, many of 
them preventive, are implemented to reduce NEETs and drop-out rates.  

Given that NEETs are diverse, including ethnic minorities (Roma) low-
skilled, highly educated many of whom are women with family obligations, 
prevention measures have a wide scope, composing a safety net with links to 
active measures. In Hungary, this net was developed by closely tracking students 
in compulsory school age to prevent them from dropping out of the education 
system. Prevention starts in kindergartens as the socialization that takes place 
there contributes to avert later disengagement from of school or vocational 
training. Preventive measures also include practical measures covering 
compulsory schooling, further education and labour market integration. 

1.1. Reducing drop-out rates in compulsory school 
age; real-life practice 

In Hungary, compulsory school age is up to 16. Education starts with 
kindergarten which provides education to children from age 3 to the start of 
compulsory schooling. At this early stage particular attention is paid to ensure 
that children are socialized and guided towards education and training. This 
practice was introduced two years ago and there are positive indications that it 
will contribute to reduce drop-outs. 

In Hungary great emphasis is given to the registration and tracking of 
students, as well as to dropout prevention. For the last 7 years the system has 
been reinforced by a family allowance paid per child, as long as they are 
attending school... Educators also develop tireless work to keep children 
interested, motivated and learning, rather than just sitting through classes.. 
District Offices ensure that records are kept on children of compulsory school 
age, regularly provide information from these records to competent school-district 
centres and clerks of municipalities in the place of residence of a student. Clerks 
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are responsible for settling issues relating to compulsory schooling. If needed, 
clerks request opinions from the child protection authorities and/or child welfare 
services.  

District Offices order and monitor the provision of compulsory schooling. 
Municipality clerks submit records of students in compulsory school age to the 
school district centres creating a tight “net”. As a result of this exchange drop-out 
rates began to decline the moment it was introduced, being a clear example of 
good practice. 

Education is delivered in accordance with the National Core Curriculum and 
the framework curriculum. Competences required to find a job, as well as skills 
and knowledge to make career choices and obtaining a vocational qualification 
are acquired on a continuous basis. For those who cannot keep up with the pace 
set by the system, the BRIDGE programmes offer the option to progress at a 
slower pace, with different learning methods. 

Some children may still fail to attend school despite this established system. 
Early school leavers are visited by District Offices’ staff. They provide counselling 
(there are state-operated Specialized Educational Services in every county) in 
order to try to help early school leavers find an occupation or school which 
motivates them pursue upskilling by restarting their studies. 

Accordingly, as part of the Europe 2020 targets, in its National Reform 
Programme, Hungary is committed to reducing the rate of early school leavers to 
10% by 2020. Adopted in 2014, the Medium-Term Strategy to Fight Early School-
Leaving and the Action Plan to support its implementation reflect the 
government’s commitment. In order to implement the plan, a total of 29 measures 
were implemented, each addressing a different aspect of early school leaving 
prevention (1). Schools underperforming based on a uniform evaluation were 
identified, targeted and differentiated development activities undertaken to 
support students in learning at the individual level and improve teaching practices 
of educators. Development plans we implemented in schools particularly affected 
by early school-leaving. Quality management systems and self-
assessment/education inspection standards and tools were supplemented with 
content and methods for preventing early school leaving. Operational conditions 
for the early-warning and educational support systems were established, 
software is developed, and an electronic database was created. A coordination 
body for government action on early school leaving was set up and a cross-

                                                
(1) A list of stakeholders involved in these measures and the resources required for their 

implementation are included in the Annex. 
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sector knowledge base was developed to provide professional support for cross-
sector collaboration. This involved all levels of education, including early 
childhood education, special education, specialized consultation and care, child 
protection, culture, health, law enforcement, youth protection, career counselling, 
the social field, employment, territorial development organizations and 
institutions, peer mentoring network, non-governmental service providers and 
ecclesiastical actors.  

Local and institutional collaboration was fostered and reintegration of early 
school leavers supported. Schools were supported in developing their external 
relations (family-school, employers, peer groups, local educational institutions, 
libraries, public cultural institutions, museums and similar institutions as well as 
other cultural institutions). 

The external and internal monitoring and assessment of educators was 
extended to include early school leaving performance. Educator training content 
was updated, including early childhood educators. New educational methods and 
techniques are being integrated into educator training materials, the capabilities 
of professionals directly supporting education and teaching are being enhanced 
to compensate for disadvantages and to create opportunities. Educators already 
working in the field are being prepared to recognize the significance of early 
school leaving by reinforcing knowledge, competences and methods for 
prevention and management.  

Needs of professionals are mapped, shortages were identified in public 
education and vocational training institutions and steps are taken to prevent 
educator burnout. School leaders are also being prepared to recognize the 
significance of early school leaving by reinforcing leadership knowledge and 
competences for prevention and management.  

Systematic provision of health education, early screening, diagnostics and 
therapy is ensured in public education institutions, including an extension of early 
childhood care system to act as a tool for prevention. The role of early childhood 
education in creating opportunities was further strengthened through the 
establishment of development programmes and protocols. 

Successful progress of children and students is also being facilitated by 
support opportunities during transitions between educational levels. Key student 
competences are improved, student-oriented education and training content are 
developed, comprehensive education methodology programmes are adapted, 
transversal competences are enhanced, digital citizenship is promoted. The 
flexibility and interoperability of the training structure is being consistently 
increased, choice and content tailored to individual needs, and the transition from 
school to work is facilitated. “Second chance” programmes are also integrated 
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into the system and individual, alternative learning pathways to an ISCED 3 
qualification are provided, with formal and informal education outside the school 
system being supported.  

A single educational professional service system was designed and 
developed, with particular regard to career counselling, and the number of 
professionals collaborating with educators and acting as mentors has been 
increased in public schools and vocational training centres. A targeted 
improvement of Educational Support Centres and the network of educational 
advisors was undertaken, expanding their range of services and the training 
available to educational advisors. 

Mentoring programmes to help prevent early school leaving, support 
networks and career counselling were reinforced. Closer cooperation among 
specialized educational services, child protection officers working in education 
and training institutions, kindergarten and school psychologists, family and child 
welfare services as well as kindergarten and school social assistance services 
were promoted. Data and evidence-based, systematic institutional development 
were implemented supported by statistical analysis and diagnostic warning 
systems based on individual tracking. At the end of the school year, results are 
visible based on the warning system. Evaluation is currently under way. The role 
of Uniform Special Education Methodology Institutions in inclusive education was 
also strengthened. National Competence Assessment was extended in terms of 
content and methodology and the resulting data is used to combat early school 
leaving.  

In addition to the above, there are a wide range of programmes designed to 
help reduce drop-out rates. The Send-off (Útravaló) Scholarship Programme 
promotes school success of disadvantaged students and nurture the talent of 
students with an interest in science. Sub-programmes of the Send-off 
Scholarship Programme include: 
(a) Road to secondary school (Út a középiskolába), a sub-programme aimed at 

preparing students to continue learning in secondary schools that offer 
school-leaving examination;  

(b) Road to school-leaving examination (Út az érettségihez), a sub-programme 
aimed at helping students successfully graduate from secondary school;  

(c) Road to a profession (Út a szakmához), a sub-programme aimed at 
contributing to the resolution of difficulties faced by students in vocational 
schools;  

(d) Road to a degree (Út a diplomához), a sub-programme aimed at improving 
equal opportunities in higher education for disadvantage students and 
supporting them in beginning higher education; 
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(e) Road to successfully finishing the school year (Út a tanév sikeres 
elvégzéséhez). 

1.2. Employment after compulsory school age, labour 
market 

After compulsory school age, young people can register with the 
Employment Services of the District Offices and with the Job Centres of the 
County Government Offices, which offer: 
(a) applications for employment, 
(b) counselling, 
(c) human services, 
(d) job search trainings,  
(e) job counselling, 
(f) psychological counselling, 
(g) employment opportunities. 

Services try to be flexible and focus on the demands of the applicants, 
providing efficient services, in order to find a solution in a timely manner. The aim 
is to integrate the unemployed and young people not in education, employment 
or training into the labour market, making use of co-financing opportunities 
offered by the European Union, namely under priorities 5 and 6 of the Economic 
Development and Innovation Operational Programme, which specifically address 
NEETs.  

In practice, active employment policy instruments are used to involve at least 
36 000 young people under 25 in training and employment opportunities. 
Measures are designed to allow people with different interests find the right 
opportunity for them:  
(a) Using active labour-market instruments to improve the employability of 

unemployed and inactive persons from disadvantaged backgrounds. The 
most frequently used instruments include financing training costs, aid for 
travelling, accommodation and food in relation to training, activity 
compensation for the duration of training, support for occupational health 
and training fitness tests, employment-enhancing wage subsidies (eight 8 
months with full aid followed by four months with 70% aid and continued 
employment obligation). Social enterprises are also promoted, such as 
social cooperatives.  

(b) Comprehensive employment programmes of non-governmental 
organizations. Supported organizations must cooperate with local and 
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regional businesses and employers that offer job opportunities to those 
completing training programmes. 

(c) Improving the adjustment between skills offered in education and training 
with labour market needs. Flexible forms of training (e.g. distance learning) 
are employed and vocational training is provided to attain vocational 
qualifications needed by businesses, e.g. currently construction professions.  

(d) Improving equal access to lifelong learning opportunities. Job Centres 
launch on-going programmes for different age groups (ages 15-29, ages 
50+) and different levels of education (primary school, grammar school). 

(e) Supporting mentors that facilitate integration and professional development 
of employees starting their careers or help young people start their business. 

(f) Outreach to NEETs not registered as seeking employment. Besides social 
networks, advertisements in several media are used to reach NEETs.  

(g) Preparing individual development plans and an obligation to cooperate is 
fundamental when registering with a Job Centre. 

(h) Support provided for the initial costs of subcontracting helped young people 
start their own business after drawing up a business plan. 

(i) Providing training for the low-skilled and people in public employment. It 
takes place within the framework of the Start work programme, launched in 
2013 and still on-going. 

(j) Developing competences and skills needed by the labour market. For 
example, companies received support in 2017 to develop employees’ 
competences and skills by providing internal training. These trainings foster 
continuous adaptability and employability of workers.  

(k) Developing basic digital competences of the digitally illiterate population.  
(l) The aim is to integrate primarily disadvantaged social groups and develop 

their digital competences by setting up “TWIN” (IKER) programmes in order 
to improve their labour market opportunities. 



13 
 

CHAPTER 2.  
Early career counselling and awareness-
raising campaigns  
 
 

Career choice is important both during and after compulsory school age. In 
Hungary, career choice campaigns are integrated into the school year. 
Continuous counselling is provided to the unemployed and NEETs by Job 
Centres of County Government offices and District Offices.  

Career development support helps users of the service in pursuing further 
education, lifelong learning and transition to work. Career counselling helps in 
making career choices and is routinely sought by primary schools and secondary 
schools. As a rule, career choice options are explored in forums as early as year 
5 or 6 of primary school. Since these career choice forums are launched as part 
of a campaign in Autumn, NEETs often get involved as they know when and 
where to go in that region. 

Methods employed include face-to-face discussions, group dialogue, 
distributing leaflets, screening professional videos, presenting role-models from 
professional fields, providing information on skills shortages, administering tests 
(skills, preferences and attitudes, making presentations, site visits and organizing 
forums, exhibitions and competitions.  

As a new initiative, the primary objective of the Night of Professions is to 
reposition vocational training and professions in the public eye in Hungary. A new 
form of communication is used to reach those to whom career choices seemed 
foreign. It was well received both among young people and parents. Its motto 
was “Try It, Do It, Know It!”. This practical event presented professions in 
interactive ways, allowing to try different professions. This initiative provided a 
very positive experience to young people. The events took place at fixed times, 
between 6 p.m and 10 p.m, across Hungary. Key figures of the event in 2017: 
(a) number of participating municipalities: 151;  
(b) number of actual locations: 456; 
(c) number of participating Vocational Training Centres: 44; 
(d) number of participating institutions or member institutions: 423 
(e) number of programmes: 4 647 
(f) number of participants: 46 690 

The event had its own website (http://szakmakejszakaja.hu/) and Facebook 
page (https://www.facebook.com/szakmakejszakaja/). 

http://szakmakejszakaja.hu/
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Through Vocational Training Centres, the National Office of Vocational 
Education and Training and Adult Learning launched a country-wide career 
guidance programme and implements it every school year. This practice yielded 
better results than previous methods. 

Another best practice is the highly visible “Star of the Trade” (Szakma Sztár 
Fesztivál), a series of education competitions with the motto “A good profession 
worth as much as a degree!”. From the outset, the Hungarian Chamber of 
Commerce and Industry has provided conditions to ensure that regional 
chambers are able to arrange for the highest number students living in rural 
areas and facing career choices to see the national competition of the best 
vocational students and gain insight into each vocational qualification. More than 
15,000 students attend this festival every year. Such meetings also provide an 
opportunity for stakeholders to get to know the beauty of each profession and 
career of successful professionals.  
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CHAPTER 3.  
BRIDGE Public Education and Vocational 
Training programme 
 
 

In Hungary professionals (instructors and teachers) have been trying for 
years to ensure the integration of students making slower progress. The aim here 
is to learn skills and competences suited adjusted to labour market needs, 
thereby helping them develop their adjustment capacity and employability.  

Introduced two years ago, the BRIDGE programme addresses this challenge 
by offering the opportunity to individuals up to 23 years old who have only 
completed primary education or less, to progress towards secondary education 
and training, with the possibility of working simultaneously. It encourages learning 
and supports the acquisition of practical knowledge and autonomy to to start a 
life of their own. Educators also develop comprehensive motivating, social, 
cultural activities to support skills and personal development. 

The BRIDGE programme is available to: 
(a) students of compulsory school age,  
(b) individuals over 16 who have not completed primary school; 
(c) individuals who completed primary education, but were not admitted to a 

secondary school; and  
(d) completed primary education, started secondary school studies, but failed to 

achieve an adequate outcome. 
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CHAPTER 4.  
Measures aimed at young people and their 
effectiveness 
 
 

A number of programmes were launched in Hungary with the aim to support 
young people, including NEETs; as a result they did not become NEETs or if they 
did, they subsequently enrolled in training and/or were able to start working. A 
practical example is the Youth Guarantee programme. 

The Hungarian government assigns top priority to helping young people 
integrate into the labour market. Launched and supported by the European 
Union, the Youth Guarantee programme is essentially concerned with ensuring 
that young people under 25 not in education, employment or training get an 
actual chance to be employed, gain work experience or learn within a specified 
period of time. The aim is for young people not in employment to spend as little 
time as possible being unemployed, inactive or outside education. Through the 
programme, every young person not in employment can get personal help with 
entering the labour market. During the two years since its launch in Hungary, the 
Youth Guarantee programme has helped around 60,000 young people under 25 
make progress.  

As of February 2017, it is possible to apply to the Youth Guarantee 
programme online, which is now available on Facebook as well. The following 
website was set up to provide young people access to the programme online: 

http://ifjusagigarancia.gov.hu/fiatal-vagyok . The website offers links to areas 
such as: “I want to work”, “I want to start a business”, “I want to learn a 
profession” and “I do not know what to do” so that young users only have to 
select the one that applies to them. The new website is regularly updated with 
new content and the latest news to provide information to visitors of the site. 
Young people eligible for the programme and employers have many options to 
choose from and find information. Traffic has increased as hundreds of young 
people visited the site so far in 2017. 

The programme uses clever questions to draw in young people and 
ultimately get them to register, such as: “Do not you know whether you are 
eligible for the programme or not? Or maybe you do not know how to start? We 
will show you what to do!”. If young people sign up on the website and their 
application is sent to a job centre where they are offered training and job 
opportunities, and the website also helps them start their own business. 

http://ifjusagigarancia.gov.hu/fiatal-vagyok
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Cooperation within the programme is obligatory and involves the preparation 
of an individual development plan.  

The programme is implemented in three stages: 
(a) stage one: effective assistance within six months for young people who have 

seeking a job for at least six months;  
(b) stage two: effective assistance within four months for young people who 

have seeking a job for at least four months; 
(c) full implementation: effective assistance within four months for all young 

people 
(d) to find a job or enrol in training. 

The programme offers a wide range of support: 
(a) training support: training costs, activity compensation, support for travel 

expenses;  
(b) support to gain employment: wage cost support, wage subsidy, support for 

starting a business;  
(c) mobility allowances: accommodation allowance, support for travel expenses. 

Those enrolled in the programme pointed out how beneficial it was to have a 
mentor. School cannot provide the missing “fine-tuning” demonstrated by a 
mentor to a NEET through a set of values representing a certain level of personal 
maturity, life experience professional knowledge.  
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CHAPTER 5.  
A seamless and fair transition from school to 
work 
 
 

In Hungary, transition from school to work is made possible by having 
students take up apprenticeships in companies, supported by “student contracts” 
during a formal vocational training programme. Dual learning was introduced in 
secondary vocational training as of 2012 and in higher education as of 2015. A 
major advantage of dual learning is that students acquire their professional and 
theoretical knowledge in vocational training schools, while their practical 
education takes place at businesses, thereby allowing them to acquire 
competitive knowledge.  

Students testimonials reveal that participants are happy to have an 
apprenticeship as they always see something interesting at work and are even 
allowed to work on their own workpieces. Surveyed students expressed the 
opinion that while they do not like to sit at their school desk, they like to work in 
companies where time passes faster. The sense of achievement is very 
important as education embedded in work has a strong retention capability. Dual 
vocational training also provides students the opportunity to earn money which 
may lead to a stable and decent income level.  

Students who learn in-demand professions can earn up to fifty thousand 
forints (EUR 165) net a month, which is the maximum amount of the sum of the 
scholarship and the apprenticeship allowance. Both students and business 
organizations benefit from the achievements of dual vocational training. 

The goal for the years to come is to double the number of businesses 
providing places for practical training and help career starters get a job by 
developing the appropriate form for the system of vocational training and work 
culture in Hungary: gaining work experience based on a dual training system. 

Transition to work is further eased by the Traineeship Programme. It was 
first launched as a pilot programme in Hungary in 2013. The primary objective of 
the Traineeship Programme is to provide support to young career starters in 
gaining employment and work experience. 

Hungarian companies and businesses do not primarily look to employ young 
people starting their careers. They prefer experienced applicants who have 
already proven themselves at work as their capabilities are known and it is less 
time-consuming and more cost-effective to training them. Different Traineeship 
Programmes offer a solution in this situation.  
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CHAPTER 6.   
Best practice 
 
 
Examples for best practices were identified by Vocational Training Centres, 
reflecting standard integration procedures in Hungary.  

6.1. Best practice – adult training in vocational training 
centre 

Upon enrolment, skills, attitudes and preferences of unemployed young 
people are evaluated. It is assessed whether the individual concerned has 
competence, where he/she would fit in and in which training should he/she enroll. 
Reintegration may start on this basis. For the duration of training, complementary 
activities to adult training were integrated into the training programme to improve 
the efficiency of training and promote access to employment. 

Cases are handled by competent District Offices and the Government 
Offices in a flexible way in order to find solutions in a timely manner. For 
example, if the deadline for application to a training programme expires they, in 
certain circumstances, can help applicants to submit their application after the 
closure date. A training manager coordinates the training by maintaining contacts 
with participants, instructors and adult training employees. 

Both the Government Office (where the Job Centre operates) and the 
District Office as well as the organization providing the training (Vocational 
Training Centre) have a website and a Facebook page where training 
opportunities are published. Once interested individuals apply, they receive 
information about the courses. A Facebook page is maintained for information 
purposes, the aim of communication being a continuous increase in the number 
of likes (currently, 2% of the municipality’s population is reached directly, 
meaning that, when taking friends and relatives into account, shared information 
reaches approximately 10% of the population of the municipality and the 
surrounding area. During enrolment, territorially limited Facebook campaigns are 
regularly executed). The training manager created a Facebook group to make it 
easier and faster to share information.  

The process is supported by career guidance and counselling activities, 
which include several types of assessment. A wide range of learning 
opportunities are available within the scope of state-recognized vocational 
qualifications (National Qualifications Register) with regard to chamber 
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programme requirements, official vocational qualifications and other qualifications 
required at the workplace. 

A traineeship is normally delivered by the company that requires manpower 
and the process is financed by the competent District Office. Specific training 
programmes can be arranged on an individual basis and meetings are organized 
to plan their implementation. District Offices set the framework and training 
providers define the rule to be applied during training. 

There are 43 training centres within the national network which cooperate 
with labour market actors, including employers, and public administration. 

6.2. Iconic case #1 
A young adult aged 29 had been unemployed for 3 years and had no vocational 
qualification. One of the rural job centres advertised on the radio that a training to 
obtain state-recognized vocational qualification as district heating and natural gas 
system technician was to be launched as there was need for this profession in 
the economy. He applied at the Vocational Training Centre, his knowledge was 
evaluated and then he was enrolled in the training. He completed the training in 
one and a half years. He was employed right away, has been working for a year 
and will probably go on to get qualified as a boiler mechanic as the company he 
is working for needs one. 

6.3. Iconic case #2 
A young adult aged 19 had been unemployed for 1 year and had no vocational 
qualification. He started secondary school at the age of 14 in the field of law 
enforcement. He had to repeat year 10, and then decided to transfer to become a 
painter and decorator. He did not like that either so he enrolled at the Adult 
Education Grammar School of the Hungarian Baptist Aid, but was expelled due 
to absenteeism. He read on Facebook and the website of the Vocational Training 
Centre that there is demand for upholsterers. He began to deal with the 
necessary paperwork shortly before enrolment, completed the tests and then 
enrolled. Currently he has consistent, although not high, marks on his path to 
vocational qualification. In all probability, he will complete the training. He is 
expected to be employed by the company delivering the traineeship. 
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Annex 
 
 

Table A 1 

Measures Contributor Funding 

1 

Klebelsberg Centre, NOVETAL, maintenance bodies of 
vocational training, ecclesiastical, ethnic, private and 
higher education institutions, institution management, EO, 
NGO sector. 

EFOP Priority 3, GINOP 
Priority 6, VEKOP Priority 
8 

2 MHR background institutions EFOP Priorities 3 and 4 

3 
EO, Klebelsberg Centre, NOVETAL, central, regional and 
local management, higher education and vocational 
training institutions 

EFOP Priority 3, VEKOP 
Priority 7, GINOP Priority 
6, VEKOP Priority 8 

4 
Sectoral operators, EO, Klebelsberg Centre, NOVETAL, 
trade associations, institutions, Vocational Training 
Centres 

Budget 

5 

Partners of governmental actors include local, sectoral 
operators, institutions, non-governmental organizations, 
churches, higher education institutions, sectoral chambers, 
industry professional bodies, professional, representative 
organizations, employees’ and employers’ bodies, social 
partners 

Budget 

6 

Cross-sector professional consortium (all levels of 
education, including early childhood education, public 
education, higher education; special education, 
specialized consultation and care, child protection, health, 
law enforcement, youth protection, career counselling, the 
social field, employment, territorial development 
organizations and institutions, peer mentoring network, 
sectoral chambers, industry professional bodies, non-
governmental providers, ecclesiastical actors, employees’ 
and employers’ bodies.  

Budget 

7 
Institutions, their maintenance bodies, sectoral background 
institutions, sectoral chambers, industrial professional 
bodies, civil society. 

EFOP Priority 3, GINOP 
Priority 5, and VEKOP 
Priority 8 (through the 
operation of the Youth 
Guarantee scheme, 
without dedicated 
funding), GINOP Priority 
6, 

8 

Municipalities, educational, cultural and public cultural 
institutions, Vocational Training Centres, local network of 
kindergartens, employers, youth and non-governmental 
organizations within the school district, ethnic governments 

EFOP Priority 3 and 
GINOP Priority 4 
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Measures Contributor Funding 

9 EO, NOVETAL 
EFOP Priority 3, GINOP 
Priority 6 and 
VEKOP Priority 8 

10 Higher education institutions for educator training 
EFOP Priority 3, GINOP 
Priority 6, VEKOP Priority 
8 

11 EO, NOVETAL, background institutions, higher education 
institutions 

EFOP Priority 3, GINOP 
Priority 6, VEKOP Priority 
8 

12 EO, NOVETAL, higher education institutions for educator 
training, background institutions 

EFOP Priority 3, GINOP 
Priority 6, VEKOP Priority 
8 

13 EO, background institutions EFOP Priority 3 

14 Health background institutions, early prevention 
institutions, paediatricians, health visitors EFOP Priority 1 

15 
State administrative bodies, sectoral cooperative partners, 
EO, maintenance bodies of day nurseries, childminders 
and kindergartens, civil society, institutions 

TOP Priority 1, TOP 
Priority 6, VEKOP Priority 
6 

16 MHR, sectoral cooperative partners, EO, background 
institutions, maintenance bodies, institutions 

EFOP Priority 3, TOP 
Priority 1, TOP Priority 6, 
VEKOP Priority 6 

17 

Sectoral cooperative partners and regional, local 
institutions, professional and non-governmental 
organizations, EO, municipalities, maintenance bodies, 
local communities, institutions, external experts 

EFOP Priority 3 

18 MHR, MNE different sectors 
EFOP Priority 1, EFOP 
Priority 3, GINOP Priority 
6 

19 
EO, NOVETAL, Klebelsberg Centre, higher and vocational 
education institutions for educator training, background 
institutions 

EFOP Priority 3, VEKOP 
Priority 7, GINOP Priority 
6 

20 MHR, Ministry of Agriculture, Ministry of Interior, Ministry of 
Defence and their background institutions 

EFOP Priority 3, GINOP 
Priority 6, VEKOP Priority 
8 

21 
Sectoral cooperative partners, EO, Klebelsberg Centre, 
NOVETAL, background institutions, chambers, trade 
associations 

GINOP Priority 6, EFOP 
Priority 3 

22 EO, Vocational Training Centres, NOVETAL, chambers EFOP Priority 3, VEKOP 
Priority 7 

23 EO, MNE, NOVETAL EFOP Priority 3 
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Measures Contributor Funding 

24 
EO, Klebelsberg Centre, Vocational Training Centres, 
NOVETAL and non-governmental institution maintenance 
bodies, background institutions 

EFOP Priority 3, GINOP 
Priority 6, VEKOP Priority 
8 

25 EO, Klebelsberg Centre, NOVETAL, civil society, 
organizations, institutions EFOP Priority 3 

26 MHR sectors (public education, child protection, health, 
youth protection, social field), MNE, EO, NOVETAL EFOP Priority 3 

27 Institutions concerned and their maintenance bodies EFOP Priority 3 

28 EO, HIERD, NOVETAL, higher education institutions 
EFOP Priority 3, VEKOP 
Priority 7, GINOP Priority 
6, VEKOP Priority 8 

29 EO, NOVETAL, higher education institutions 
EFOP Priority 3, VEKOP 
Priority 7, GINOP Priority 
6, VEKOP Priority 8 
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MHR Ministry of Human Resources 

MNE Ministry for the National Economy 

NOVETAL National Office of Vocational Education and Training and Adult Learning 

EO Education Office 

HIERD Hungarian Institute for Educational Research and Development of Eszterházy 
Károly University 

 
 

EU funds 

GINOP Economic Development and Innovation Operational Programme 

VEKOP Competitive Central Hungary Operational Programme 
 

TIOP Social Infrastructure Operational Programme 

EFOP Human Resource Development Operational Programme 
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