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CHAPTER 1.  
Introduction 
 

 

In order to present the state of long-term mobility in apprenticeships in Belgium, 

we must first define “long-term mobility” and who it concerns within the complicated 

Belgian educational and training systems. The term “long-term mobility” refers to 

individual international mobility within the European Union which last more than 

three months. Apprentices are learners aged from 15 to 25 enrolled in 

apprenticeships within work-based learning (WBL) schemes at an ISCED 3 or 4 

level. The term “apprenticeship (1)” follows Cedefop's definition, i.e. “education and 

training underpinned by structured alternation of learning in an education and 

training setting with learning and working at a workplace and leading to a 

recognized qualification. (…) An apprentice has a contract with the employer and 

receives a compensation (wage or allowance) from the employer according to the 

relevant regulations (2)”. 

Within this context, long-term mobility in WBL, thus also in apprenticeships, is 

not even a niche topic in Belgium: it simply does not exist. Given this state of affairs, 

a number of circumstances and obstacles can be identified and commented upon. 

This article will try to detail them, order them by importance and provide potential 

solutions and recommendations. However, one thing will immediately become 

apparent to the reader, as has been confirmed by all of the people we spoke to3: 

although long-term mobility is appealing to apprenticeship and VET in general and 

it can represent a chance for schemes and programmes that are not attractive 

enough, no Belgian stakeholder says he is in real need of it. As a result, 

discussions have led to the idea that long-term mobility in apprenticeship must be 

conceived as a sui generis model, still to be designed. 

If we refer to the Cedefop 2017 Mobility Scoreboard Database, we see that 

Belgium, all entities combined, performs relatively poorly in terms of IVET 

                                                 
(1)  For the purposes of this article, the term "apprentices" refers both to students enrolled 

in a vocational school that organises dual training and those who are apprentices in 

one of the vocational training centres in the three regions. 

(2) Cedefop. (2019). Cedefop analytical framework for apprenticeships. 

https://www.cedefop.europa.eu/files/8130_en.pdf 

(3)  The national coordination of the ReferNet network organised a seminar with its 

partners and experts involved in mobility programmes – see details in the references 

at the end of the article. 

 

https://www.cedefop.europa.eu/files/8130_en.pdf
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mobility (4). Long-term mobility is not found anywhere in the country’s files, not 

even in apprenticeships. Any existing initiatives of this kind in Belgium are actually 

run by private organisations, without any specific public support. We identified two 

which are of interest: “Les Compagnons du Devoir et du Tour de France” (5) and 

the pilot project “Apprentices in motion” (6) (p. 15); one is operated by corporative 

associations, the other by international business groups. 

We must also recall, in this introduction, several contextual aspects of WBL at 

the upper secondary level in Belgium which determine the performance of the 

country in European mobility programmes. These aspects allow us to define the 

topic of this article: the country's apprenticeship schemes at upper secondary level, 

are actually made up of two sub-schemes and six organizations. Indeed, for each 

of the three national languages (Dutch, French and German), two sub-schemes 

are in place: one developed by the education sub-system (schools) and the other 

by the vocational training sub-system (7). This article concerns apprenticeship in 

the two sub-systems in Belgium. 

Apprenticeship in the education sub-system is organised by part-time schools 

for young people between the ages of 15 and 25: Centres de formation en 

alternance (CEFA) in French-Speaking Belgium (8), Deeltijds beroepssecundair 

onderwijs (DBSO) in Flemish Belgium, Teilzeitunterrichtszentren (TZUs) in 

German-speaking Belgium.  

Apprenticeship in the vocational training sub-system is offered by SYNTRA 

Vlaanderen through its training centres for the Dutch-speaking part of the country, 

IAWM for the German-speaking part, IFAPME for French-speaking Wallonia and 

SFPME/EFP for French-speaking Brussels. These public bodies coordinate 

apprenticeship provision at regional level, through a network of training centres. 

They are usually under the responsibility of the respective Ministries of 

Employment and are managed by committees that include regional social partners.  

In Flanders, as far as young apprentices are concerned, DBSO and SYNTRA 

training centres have seen a high degree of convergence in these last few years 

(same decree, same curricula, same qualifications, same funding, etc.), while in 

                                                 
(4) http://www.cedefop.europa.eu/en/publications-and-resources/data-

visualisations/mobility-scoreboard/country-fiches 

(5)  http://en.wikipedia.org/wiki/Compagnons_du_Devoir and http://www.compagnons-du-

devoir-belgique.com/ 

(6)  http://www.csreurope.org/apprentices-motion  

(7) More details in Cedefop’s VET in Belgium report  

https://cumulus.cedefop.europa.eu/files/vetelib/2016/2016_CR_BE.pdf 

(8) Cedefop flash Thematic Country Review on apprenticeship in French-speaking 

Belgium 

https://www.cedefop.europa.eu/en/publications-and-resources/publications/4174 

https://www.cedefop.europa.eu/en/publications-and-resources/data-visualisations/mobility-scoreboard/country-fiches
https://www.cedefop.europa.eu/en/publications-and-resources/data-visualisations/mobility-scoreboard/country-fiches
http://en.wikipedia.org/wiki/Compagnons_du_Devoir
https://www.compagnons-du-devoir-belgique.com/
https://www.compagnons-du-devoir-belgique.com/
http://www.csreurope.org/apprentices-motion
https://cumulus.cedefop.europa.eu/files/vetelib/2016/2016_CR_BE.pdf
https://www.cedefop.europa.eu/en/publications-and-resources/publications/4174
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Wallonia, CEFAs, IFAPME and SFPME/EFP are coordinated by a new agency 

(OFFA) but still work independently.  

Table 1. Apprenticeship provision in Belgium 

Regions Education (school system) Training (regional bodies) 

French-speaking CEFA – Centres d’éducation et 

de formation en alternance 

SFPME (Brussels) – Service 

Formation des Petites et 

Moyennes entreprises » 

IFPME (Wallonia) 

Dutch-speaking Deeltijds beroepssecundair 

onderwijs (DBSO) 

SYNTRA Vlaanderen 

German-speaking Teilzeitunterrichtszentren 

(TZUs) 

IAWM 

Source: VET In Belgium 2016 (References) 
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CHAPTER 2.  
Mapping and analysis of the obstacles at the 
framework level 

 

 

VET mobility, and in particular long-term mobility, in apprenticeship is very poorly 

documented in Belgium. Based on the Cedefop circular (2019-05) and the few 

articles and studies available, in particular Lemaigre (2014), we are proposing here 

a classification into four obstacle types: two at the framework level (presented in 

this section) and two at the system/design level (presented in the next section). 

These obstacles were previously validated by a group of representatives of the 

many stakeholders concerned (see methodological note in the list of references). 

2.1. Obstacles related to businesses and job markets 

Unlike the southern countries of the European Union, Belgium does not have major 

structural imbalances in the job market resulting from the economic and budgetary 

crisis of 2008. Youth unemployment has gone down in all regions over the last 

three years. Therefore, there is no particular economic factor that significantly 

drives businesses to seek solutions to their employment problems abroad. 

The main obstacle related to the job market is rather to be found in the 

resistance to work-based learning in the working world and its lack of a positive 

image. In fact, with regional differences, and despite a few local exceptions and 

some collaboration with very loyal employers, the “dual learning culture” is not 

developing sufficiently in Belgian businesses though there is a growing awareness 

of the potential for dual learning and attractiveness of the system among employers 

in Flanders (9). This situation has not changed ever since and it makes it difficult to 

convince employers to welcome young WBL learners from abroad, even for 

several months, and to let their apprentices work for other employers at the risk of 

not returning. Erasmus+ short-term mobility shows that few employers are 

accommodating: departing apprentices have to work overtime before and after 

their stay abroad, conventions and pay are temporarily suspended, etc. As a direct 

consequence, Belgium is “indebted” to other Member States in most IVET mobility 

programmes, which is a paradox for a country that sees itself as one of the most 

pro-European. Another factor discouraging companies, which are mostly SMEs 

(even very small business), from investing in long-term apprentice mobility is their 

                                                 
(9) Footnote 5. 
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economic status. For example appointing a tutor, who is also often a worker, so he 

or she will not travel abroad, can prove to be difficult and an administrative burden 

(besides, some apprentices indeed consider that being accompanied by a tutor is 

not necessary).  

A second factor is how professional careers seldom involve international 

mobility at the qualification levels of apprentices. Even in large business groups, a 

newcomer will have to gain some experience before accessing positions abroad – 

even if there are exceptions in the tourism branch and in sectors, which have to 

deal with quick technological innovation and offer intensive in-house training 

programmes (Engie, GE, Daikin, etc.). 

All those factors do not encourage mobility during training. Opportunities in 

WBL mobility could also be created with the firms involved in the European 

Alliances for Apprenticeship, but so far, such contacts don't seem to reach schools 

and training centres.  

2.2. Obstacles related to the apprentices and their 

context 

Although all of the people we spoke to noted that today's youth show a strong 

desire for experiences abroad, the first issue we have to emphasize is the social 

challenge for apprenticeship in Belgium. As stated in an earlier ReferNet 

contribution (10), “The vast majority of young people embarking upon 

apprenticeship appear, on average, to be in more difficult social situations than 

those undertaking other forms of education. This is the first challenge for 

apprenticeship in Belgium, especially for teaching and youth guidance 

professionals. (…) A significant part of the learners arrive [in apprenticeship] 

through a series of successive failures and they don’t really have the opportunity 

to make a positive choice between apprenticeship and full-time, nor are they able 

to make a positive choice between a particular job or vocational project.” This 

becomes less significant for apprentices approaching the end of their course, but 

this social challenge creates significant obstacles to long-term mobility. A learner, 

being, for example, the only breadwinner in their family/household (11) or the only 

                                                 
(10) “Apprenticeship-type schemes and structured work-based learning programmes – 

Belgium” (Lemaigre, T., ed.), ReferNet Belgium, Bruxelles Formation/Cedefop, 2014, 

http://www.cedefop.europa.eu/en/publications-and-resources/country-

reports/apprenticeships-in-wbl 

(11) Vocational education/training is still considered as a lower status curriculum; it 

concentrates many young people from modest social conditions and often foreign 

 

https://www.cedefop.europa.eu/en/publications-and-resources/country-reports/apprenticeships-in-wbl
https://www.cedefop.europa.eu/en/publications-and-resources/country-reports/apprenticeships-in-wbl
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speaker of a national language, will not have the freedom to commit to a long-term 

move 

Furthermore, as mentioned in the same contribution, “There are more and 

more young people reaching the age of 15 and even 18 with major shortcomings 

in their basic skills (language skills, arithmetic, etc.) and with undiagnosed 

learning difficulties.” This is due to the relegation mechanisms of the Belgian school 

systems and strong inequalities (as documented by OECD's PISA12) and to the 

devaluation of IVET programmes in general. Although apprentices have begun to 

capitalise on their work-life experience, some of them will still have to face such 

obstacles. Mobility programme managers also confirm the relevance of this issue, 

which is forcing them to invest in individual support for departing learners. With 

regard to certain apprentices’ weaknesses, Flanders has implemented the SODA 

certificates (SODA standing for “punctuality, order, discipline and attitude” (13)). An 

innovation which also applies to DBSO and which will not as such tackle the 

systemic roots of the problem but will reinforce apprentices’ positive image on the 

job market. 

Foreign language skills are another type of obstacle (14). Here in particular, 

a distinction must be made between obstacles for the learners and trainers on the 

one hand and experience-proven obstacles on the other. This issue seems quite 

multi-faceted and complex. While one programme manager explains that they had 

to stop exchanges with Scandinavian countries because of poor foreign language 

skills, another explains that the language gap is less significant than it was a few 

years ago because youths are used to mobile phone translation apps. 

Many WBL learners, including apprentices, come from families that do not 

have the resources to travel, which instead might be an enabling factor that 

compensates for the lack of foreign language skills. However, no matter how 

motivated the learners may be, during a 3-6-month travel period, the language 

obstacle can turn out to be very counter-productive for work-based integration and 

skills acquisition. Struggling with words will also induce accumulated intellectual 

fatigue that cannot be offset during a long-term stay. 

                                                 
backgrounds. These young people very often have significant deficiencies in terms of 

mastery of the language but also in mathematics, logic and abstraction. They have 

travelled very little, if ever, so there are risks in terms of adapting to change, facing a 

new environment and finally manage their daily life in autonomy. 

(12) Programme for International Student Assessment, http://www.oecd.org/pisa/data/ 

(13) http://sodaplus.be/nl-be/scholen/info/duaal-leren (in Dutch). 

(14) Each Community (French, Dutch and German-speaking) teaches its own language, 

which also constitutes an obstacle. 

https://www.oecd.org/pisa/data/
https://sodaplus.be/nl-be/scholen/info/duaal-leren
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These specific types of obstacles are factors behind the low numbers of 

candidates in the existing IVET short and long term mobility programmes. 

Compulsory school until 18 combined with the legal minority status of young 

people under 18 is traditionally seen as a crippling legal obstacle to mobility in 

IVET. With regards to apprenticeship in particular, we have to note that the age at 

which young people access these programmes is slowly but steadily rising and will 

certainly reach an average of 18 years old in the coming years. As of today, the 

age is 17 years and eight months, while legally WBL can be accessed at 15. The 

compulsory school obstacle has thus virtually disappeared as far as apprenticeship 

is concerned. 
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CHAPTER 3.  
Mapping and analysis of obstacles at the 
system/design level 

 

 

The difficulties encountered by schools and training centres in finding traineeship 

places for all their WBL learners, and therefore also for apprentices, are a well-

documented factor in international mobility. But while these difficulties are often 

cited in Belgium, our discussion partners (see methodological note in the list of 

references) tended to elaborate more on the obstacles found at the framework 

level than on those at the system/design level. Due to the limited experience in 

long-term mobility in WBL, and absence of experience in long term mobility of 

apprentices, the stakeholders reported areas of reflection and hypotheses rather 

than facts. 

3.1. Obstacles related to the institutional 

framework (15) 

IVET individual short or long term international mobility (including apprentices’ 

mobility) is impaired by the weight and complexity of funding procedures at 

national and EU levels. Evaluations, monitoring, reporting, etc. are too heavy to 

bear even for large organisations such as public services with international 

relations departments. A programme like ERASMUS+, targeting individual 

mobility, requires administrative resources that schools and training centres do not 

have. Besides, it is not a political priority in Belgium for young people aged 15 to 

21. In the whole country, schools and local training centres reach out to just a few 

thousand youths in apprenticeship (16). The need for support and guidance through 

every stage of the mobility for those learners is significant but that type of 

specifically dedicated services is mostly inexistent. Even in success stories, 

coordination costs are disproportionate and real needs (guidance, etc.) are insured 

without any remuneration, by voluntary overtime from individual teachers, trainers 

and managers. The development of this type of project is not "institutionalized". It 

                                                 
(15) The obstacles related to the legal and regulatory aspects of the institutions concerned, 

whether in terms of attendance or certification, are identified here. 

(16) The number of young "apprentices" is very low in Belgium (3 to 4% of total VET 

learners). 
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is above all the result of the good will and initiative of some trainers who have to 

develop and coordinate everything themselves. 

More specific to apprenticeship, there seems to be a disconnect between the 

ECVET and learning outcomes-based submission documents and the ability of 

local teachers and trainers to deal with them – their curricula have often not yet 

been modularised and key skills are also part of their pedagogic areas of reflection. 

This results in obvious negative effects: arbitrary and counter-productive selectivity 

of partners and apprentices, instability of mobility projects, inability to integrate 

these projects in the structural functioning of organisations (mainstreaming), etc. 

The design of EU mobility programmes is also questioned. They rely on 

intermediaries and are not aimed directly enough at their end-users. The 

communication on programmes like Erasmus+ is designed for partner 

organisations where first line agents have to transpose their requirements to their 

own context and to pass them on to apprentices, while it could follow shorter and 

more effective business to consumer circuits. In some cases, an apprentice who 

wants to work and/or learn in another Member State (further away than a 

neighbouring one) is unsupported, if not blocked by its school inactivity, if his 

training centre or school is not active in a (European) mobility programme. He will 

have to find his way abroad on his own or wait for EURES post-graduate mobility 

opportunities. Two key elements are to be taken into account here: 

(a) 1) Education is compulsory up to the age of 18. Proof of enrolment and regular 

attendance at a school or training centre is essential to obtain a diploma. As 

school absence during an abroad mobility stay is not integrated in the system, 

it cannot be recognised as regular attendance. 

(b) 2) Skills acquired abroad must be recognised and validated in Belgium in 

order to generate rights effects for apprentices (recognised skills could affect 

elements such as salary, work responsibilities, career path, etc.). 

Moreover, national schemes fail to mainstream – if not to integrate – any 

form of mobility in VET (contrary to mobility in general or higher studies), an issue 

that will prove fatal for long term IVET mobility: lack of learning outcome 

evaluations adapted to mobility, weak recognition of mobility-earned assets such 

as intercultural skills (the Europass tools seem insufficient here), etc. The goal of 

European tools (such as the EQF and ECVET) is improving transparency and 

recognition; however European Member States are still working on their 

implementation, which is therefore not yet complete. On the other hand, job 

classifications systems need to be updated to reflect changes in the labour market 

and in work organisation models. Similarly, there is a need to identify and pair 

training resources and equipment that are not present on a given territory but are 

operating on others. Such arrangements would be strong facilitators for learners 
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and trainers in the form of specific transnational training curricula with an 

appropriate support and accompaniment structure. 

The international partnerships aimed at co-awarding diplomas in higher 

education could be interesting sources of inspiration regarding IVET in general and 

apprenticeship in particular, with the support of a branch or a cross-border firm. 

Such “bi-qualification” experiences have already been tried in WBL between 

IAWM (17) and Germany, and (on an inter-regional basis) by training centres in the 

Brussels Region (18). 

We also identified a growing obstacle: the uncoordinated rise of national and 

regional accreditation systems for businesses which want to get involved in WBL 

public schemes, including apprenticeship. Each of these systems has its own 

norms and procedures and some of them seem to accredit employers beyond their 

borders. SYNTRA Vlaanderen has e.g. signed a cooperation covenant with 

SBB (19) in the Netherlands. It is a good practice from a local point of view, but then 

again limited to a specific geographic area (and not systematically 

institutionalised). 

It was noted that the intensive pace of unremitting IVET reform schemes, 

with an impact also on apprenticeship, these last years impairs mobility 

programmes and long-term partnerships on a national basis, as it makes the legal 

framework unstable. It also seems relevant to note that, taking into account the 

examples given in Part 4 of this article, there appears to be no initiative or priority 

from a regional or national authority, public employment service or other regarding 

mobility in WBL (including apprenticeship), automatic equivalence of vocational 

qualifications, etc. 

3.2. Obstacles at the organisational level 

Due to the variety and heterogeneity of Belgian apprenticeship schemes, it is a 

real challenge to identify common issues at the organisational level. But two of 

them seem to be common. 

Unlike higher education institutions, no school or local training centre 

providing apprenticeship has gathered a critical mass of apprentices that would 

allow them to position themselves keenly in the mobility programmes designed so 

far. 

                                                 
(17) http://www.iawm.be/home/   

(18) Bruxelles-Formation/Cedefop, 2014, op. cit., p. 11. 

(19) http://www.s-bb.nl/en/companies/accreditation   

http://www.iawm.be/home/
https://www.s-bb.nl/en/companies/accreditation
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But we also need to emphasize the cultural issues of schools and training 

centres that generally shape apprenticeship in Belgium. The professional culture 

of teachers (more than trainers) may in some cases be quite conservative and still 

focused on the classroom model due to unfamiliarity with the mobility framework 

and its assets. Sometimes, if a classmate stays abroad for a few weeks, his 

absence may be perceived as a pedagogical threat (rather than an opportunity) for 

the individual himself who will have to compensate the “skipped” courses, if not for 

the whole group. Teachers and trainers themselves are not used to international 

mobility and, unlike in other regions or countries, the majority of apprenticeship 

organisations are not involved in mobility programmes. Not all teachers are familiar 

with collective or project-oriented work. However, this argument of conservatism 

must be balanced, e.g. the SFPME/EFP where trainers see the mobility as an 

opportunity and arrangements can be made for the training missed during the 

mobility. 

An easy lever here could be the real willingness to invest and determine public 

incentives to support the initial training of secondary school teachers to make them 

readier for students and apprentices mobility. But, it is worth mentioning that even 

if some reforms followed such a path, cuts in public expenditures could still have 

damaging effects on learner mobility. An example is the restrictions on guidance 

staff in the French-speaking WBL schools (CEFAs) as observed when the ESF 

Objective 1 programme in Wallonia (Hainaut) ended in 2013, while guidance is a 

key to success for individual apprentice mobility, in particular for long-term mobility. 

We should also note that private services specialised in youth mobility 

can be very useful and efficient in this regard. National agencies could make use 

of them in a more systematic way, if long-term mobility is to be developed and 

mainstreamed without overloading schools and training centres. 
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CHAPTER 4.  
Implementation level: Some practices that 
work in Belgian WBL experiences  

 

 

There are few short-term individual mobility options (stay of less than three 

months) to and from Belgium for learners in IVET in general. Most of the projects 

carried out for IVET students (all forms combined) are of a collective conception 

for very short-term (i.e. a few weeks) such as those organised by vocational 

schools with the support of the national Erasmus+ agencies (AEF-Europe, 

Jugendbüro and EPOS).  

We will present below some individual mobility initiatives that are under 

development in Belgium. 

The most recent is the SYNTRA Vlaanderen's ErasDu project (20). 

Launched with Erasmus+ in 2018 and still running, it targets apprentices in 

schools, offering new Dual Learning pathways, the SYNTRA training centres and 

DBSO. It offers learners work experiences in companies abroad for two weeks on 

an individual basis. The workplace is chosen based on the learning curricula and 

guidance for the apprentice is coordinated by the teaching team before, throughout 

and after mobility. Up to now, this programme has involved 96 Flemish apprentices 

including apprentices with disabilities, in outgoing mobility and 32 apprentices from 

abroad in incoming mobility. The promoters of ErasDu insist on some requirements 

for any WBL mobility: continuous guidance is essential to reassure the public and 

the teachers/trainers; Erasmus+ funding is not sufficient to cover the staff costs of 

the participating schools, neither the project set-up nor the coordination costs, the 

mobility should thus be co-financed by the Belgian authorities; the potential for 

participating schools and training centres is largely under-used due to the 

decentralisation of the IVET system and they also insist on the complexity of the 

flow of information. 

“Les Compagnons du Devoir et du Tour de France” (21) is a WBL programme 

run by craftsmen corporative associations in France and Belgium. It offers a 

complete initial vocational training programme followed by a “tour” which lasts a 

few years (three to five years depending on the trade). When enrolled in this 

programme, the apprentices work with and are trained by a succession of 

                                                 
(20) http://www.erasdu.eu (in Dutch). 

(21) http://en.wikipedia.org/wiki/Compagnons_du_Devoir and  

http://www.compagnons-du-devoir-belgique.com/ 

http://www.erasdu.eu/
http://en.wikipedia.org/wiki/Compagnons_du_Devoir
https://www.compagnons-du-devoir-belgique.com/
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“masters” in different companies in their country of residence and abroad. This 

approach is well known for its distinctive pedagogy and vision of guidance 

(community life, etc.). 

Another interesting mobility programme is the 2014-2016 Erasmus+ pilot 

project “Stages Léonardo” of the Brussels regional employment agency 

(ACTIRIS), Bruxelles Formation (French-speaking) and SFPME/EFP in 

partnership with the catering industry. It involves long-term mobility for about 

17 jobseekers who just got their VET qualification. The promoters of this project 

insist on the intensity and quality of the guidance in preparing the stay logistics 

(accommodation, cultural preparation, basic knowledge of the language), in order 

to give the participating candidates a reliable image of the way their stay will be 

organised and support candidates finding their workplace abroad through their own 

means. 

We also have to note that “spontaneous” long-term mobility exists in the case 

of apprentices in Belgian schools or training centres who work for companies 

located across the border in Holland, Germany, Luxemburg or France. This is an 

undocumented reality which may prove to be important due to the small size of the 

country – we will come back to this later in this article. 

As far as success stories are concerned, we also have to look at short-

distance mobility programmes for VET learners including apprentices. In Belgium, 

two main forms exist: inter-regional (within Belgium) long-term VET mobility and 

cross-border mobility within employment basins such as the ones around Lille, 

Antwerp, Maastricht-Aachen or Luxemburg City. 

SYNTRA Vlaanderen and IAWM have just renewed (9 June 2019) a 

convention on mobility for their apprentices. The aim is for apprentices in similar 

programmes to be able to work in companies abroad mutually accredited by 

both partners and under a convention acknowledged by both partners. In this 

arrangement, the apprentice keeps on following his training in his original training 

centre and being supervised by his original guidance counsellor but works in a 

company abroad. His pay has to be consistent with the rules of the local 

employment market and his status as apprentice (but avoid any social dumping 

phenomenon). A similar bilateral convention is in discussion between SYNTRA 

Vlaanderen and IFAPME. 

OFFA, the French-speaking regulation body for dual learning, is a partner in 

a 2020-2022 pilot-project for cross-border mobility in the employment basin of Lille-

Kortrijk-Tournai. It has been framed in the “b-solutions” programme (DG Regio and 

Association of European Border Regions(22)), which concerns two Belgian regions 

                                                 
(22) http://www.b-solutionsproject.com/ 

http://www.b-solutionsproject.com/
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(Flanders and Wallonia), thus SYNTRA Vlaanderen, IFAPME and the CEFAs. The 

goal is to develop and test an integrated cross-border apprenticeship 

convention to boost mobility. A task force is now completing an analysis of the 

obstacles to mobility that will have to be tackled. 

Note that the French-speaking IFAPME and Brussels EFP are also 

developing long-term mobility projects for learners in their SME manager training 

programmes (i.e. trainings of a level just above upper secondary). They collaborate 

with two French private organisations: the Compagnons du Devoir et du Tour de 

France (current programme) and Fondation Paul Bocuse (under development). 

In conclusion to these examples of VET mobility, we insist on mentioning that 

compared to potential individual long-term mobility opportunities in WBL, post-

graduate mobility and short distance mobility appear as the first steps 

towards the evolution of the IVET systems. Those mobility programmes can all 

be boosted, as can the teachers’ and trainers’ or multi-employers’ WBL paths, and 

these efforts will pave the way toward individual long-term mobility in WBL for 

schools, training centres and companies. Overcoming the obstacles to these 

complementary forms of mobility would be a real asset to consider and implement 

in any long-term VET mobility scheme. 
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CHAPTER 5.  
Conclusions and recommendations 

 

 

Many recommendations have emerged from the analysis; at the national level, for 

the regional and community political authorities responsible for apprenticeship, for 

the national agencies managing EU funds, for the schools and training centres and 

social partners. But, we focus here on those to be proposed to the European Union 

bodies. The main ones, which can be part of a general quality framework for long 

term mobility for apprentices, are the following (23): 

(a) take the size of the partners and the format of the projects into consideration 

when defining the funding procedures. Resources and possibilities can be 

very different from one company to another and especially according to its 

size; 

(b) create agencies that provide help and counsel to project leaders (such as 

CGPE (24) for the French-speaking schools or EPOS (25) in Flanders); 

(c) establish a mechanism for harmonisation between countries with regard to the 

rights and duties of the apprentices and employers; 

(d) establish a common mechanism across countries for accreditation standards 

and procedures for the host companies, 

Such advances would provide a way out of the contradiction between the 

desire of the European Union to promote mobility programmes and their many 

added benefits for the economy and society and the extremely detailed demands 

for administrative proof of the added value, quality indicators, impacts and benefits 

to be provided by the project leaders. In particular, mainstream long-term mobility 

would certainly be strengthened if the mechanisms for the recognition of 

competences and skills acquired abroad were in place. 

We also emphasize that, besides these key points, long-term mobility in 

apprenticeship cannot be designed and organised like other forms of training 

mobility. The targeted youths see themselves as workers and not learners. The 

long duration means that host companies have special responsibilities and the 

young person must be supervised for social and educational reasons, not to 

                                                 
(23) These recommendations could be on the agenda of the (EAfA) and the ACVT, for 

instance. 

(24) The « Centre de coordination et de gestion des projets européens » is a structure 

within the Ministry of the French Community that provides various services to schools, 

including the management of the Erasmus+ programme. 

(25)  https://www.epos-vlaanderen.be/  

https://www.epos-vlaanderen.be/
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mention the logistics aspects (such as accommodation). Issues like the level of 

compensation, educational continuity, and feedback to the organisation of origin 

are much more demanding than in short-term mobility. Finally, it should be 

remembered that the partners do not have a critical mass of people that can be 

mobilised for individual mobility, which raises concerns regarding cost 

effectiveness and the organisational feasibility of coordinating such projects. Such 

concerns have moreover already been raised regarding the ErasmusPro 

programme which, by all accounts, neither encounters nor attracts any significant 

demand from apprentices yet (26). 

In short, for these various reasons, designing and organising long-term 

mobility for apprentices in IVET and in WBL in general by replicating and adapting 

the mechanisms chosen for higher education with Erasmus would be a mistake at 

this time. Even sufficiently financed, such a programme would miss its target and 

fail to achieve its goals.  

On the contrary, the stakeholders that we brought together called for the 

implementation of a completely different model, specific to long-term mobility 

in apprenticeship and inspired by traineeship programmes abroad that take 

place in the framework of the EURES network of SMEs and stays for social 

and cultural purposes offered by youth exchange agencies such as JINT and 

BIJ27. The guiding principle of such a model consists in saying that because long-

term mobility in apprenticeship is the individual mobility of (young) workers, it 

should be organised on the basis of its public's demand – like in Erasmus for HE 

– and not in a programme approach.  

Looking beyond apprenticeship, mobility should be offered by the EU directly 

to all young European workers or WBL learners. It should bring the institutions of 

the European Union and its citizens closer together instead of being based on a 

small selection of intermediary training organisations which only reaches a portion 

of its potential target public. Aiming for mobility on demand, based on the career 

plans and training needs of young people, the idea of establishing an 

individual and European right to long-term mobility for young trainees can 

also be considered. The Commission would take the initiative for it, release 

financial and legal resources (e.g. Posting Directive) and arrange the procedures 

at its level and with each Member State. Within this framework, a European WBL 

                                                 
(26) Reports by the national agencies, e.g. http://www.erasmusplus-

fr.be/index.php?eID=tx_securedownloads&p=137&u=0&g=0&t=1567096789&hash=

225d265ea15912833c5ab26c2b6d16f58d1d1d37&file=fileadmin/user_upload/Docum

ents/AEF/Publications/rapport_annuel_2017_05-10.pdf (in French). 

(27) http://www.jint.be/Aboutus/EN.aspx, http://www.jugendbuero.be and  

http://www.lebij.be/qui-sommes-nous/ (in French). 

http://www.erasmusplus-fr.be/index.php?eID=tx_securedownloads&p=137&u=0&g=0&t=1567096789&hash=225d265ea15912833c5ab26c2b6d16f58d1d1d37&file=fileadmin/user_upload/Documents/AEF/Publications/rapport_annuel_2017_05-10.pdf
http://www.erasmusplus-fr.be/index.php?eID=tx_securedownloads&p=137&u=0&g=0&t=1567096789&hash=225d265ea15912833c5ab26c2b6d16f58d1d1d37&file=fileadmin/user_upload/Documents/AEF/Publications/rapport_annuel_2017_05-10.pdf
http://www.erasmusplus-fr.be/index.php?eID=tx_securedownloads&p=137&u=0&g=0&t=1567096789&hash=225d265ea15912833c5ab26c2b6d16f58d1d1d37&file=fileadmin/user_upload/Documents/AEF/Publications/rapport_annuel_2017_05-10.pdf
http://www.erasmusplus-fr.be/index.php?eID=tx_securedownloads&p=137&u=0&g=0&t=1567096789&hash=225d265ea15912833c5ab26c2b6d16f58d1d1d37&file=fileadmin/user_upload/Documents/AEF/Publications/rapport_annuel_2017_05-10.pdf
http://www.jint.be/Aboutus/EN.aspx
http://www.jugendbuero.be/
http://www.lebij.be/qui-sommes-nous/
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employment contract offering incentives might be a significant tool to boost this 

learning concept at European level, while ensuring a more equal treatment of 

learners and a status specific to European apprentices. Such a development must 

remain in phase with the social protection system of the apprentice's country of 

residence. 

To summarise our approach: we emphasize that long-term mobility can only 

succeed if there is a consistent framework within which it can be organised and if 

the added-value of such mobility is clear to all actors. Most Belgian stakeholders 

share the assumption that long term mobility of apprentices will not take off in our 

country without this approach. They are ready for such a paradigm shift in policy 

design. 
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