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Introduction
The Czech Republic traditionally belongs to highly industrialised countries with a
long VET tradition. Compared to other countries, the Czech Republic records a
low proportion of students in general upper secondary education (Gymnázia –
academically oriented secondary schools).
In principle, the Czech education system makes a distinction between ( 1):
(a) basic education (it comprises primary and lower secondary levels
according to ISCED) – it is generally oriented;
(b) secondary education:
(i) practical school (lower secondary level, proportion of students is very
low, they are usually students with learning difficulties);
(ii) secondary education with VET certificate (upper secondary level);
(iii) secondary education with Maturita (upper secondary level);
• full upper secondary vocational education with Maturita (without
VET certificate)
• full upper secondary vocational education with VET certificate
and Maturita (recently introduced, percentage of students is
low)
• full upper secondary general education (provided by
Gymnázia), concluded by Maturita
After completion of upper secondary education, graduates can get higher (or
another) vocational qualification through two types of programmes
(corresponding to post-secondary level according to ISCED):
(iv) follow-up courses concluded with Maturita;
(v) shortened courses after Maturita or VET certificate;
• shortened courses to acquire upper secondary education with
VET certificate (this type of studies allows graduates with
Maturita to obtain also VET certificate in a shorter scope of
time)
• shortened courses to acquire upper secondary education with
Maturita (this type of studies allows graduates with Maturita to

1

( ) Detailed information on Czech system of VET can be found in: Kaňáková, M.;
Czesaná ,V.; Šímová, Z. (2016). Vocational education and training in Europe –
Czech Republic. Cedefop ReferNet VET in Europe reports.
http://libserver.cedefop.europa.eu/vetelib/2016/2016_CR_CZ.pdf
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acquire Maturita in another field of study in a shorter scope of
time)
(c) tertiary professional education (corresponding to tertiary VET according to
ISCED) ( 2);
(d) higher education
In the Czech Republic, compared to the EU average, only a very small
proportion of people have not attained at least upper secondary level of
education. At the same time, tertiary level of education (especially higher
education) has traditionally been extremely selective and the Czech population
records lower proportion of people with educational attainment at tertiary level ( 3)
than the EU average.
The shares of newly admitted students in individual categories of upper
secondary education are as follows: upper secondary VET with VET certificate
accounts for 30%, upper secondary VET with Maturita represents 40%,
Gymnázia 23% and upper secondary VET with vocational training and Maturita
represents 6%.
VET at upper secondary level is designed with an emphasis on preparation
of graduates for the labour market, while general education (provided by
Gymnázia) is primarily designed as a preparation for the studies at higher
education institutions. However, all upper secondary education graduates who
have successfully completed Maturita examination are eligible for tertiary studies.
The graduates from VET strands with Maturita do not face any major problems in
the admission process to the higher education institutions, although the
proportion of HE applicants among them is smaller than among graduates from
Gymnázia.
Vocational qualifications are defined by the National Register of
Qualifications (NRQ) ( 4). It is a state-guaranteed nation-wide system built on
actual requirements for a specific work activity or activities in a particular

2

( ) There are also Conservatories (teaching artistic fields of study), that provide both
upper secondary education with Maturita and/or tertiary professional education with
Absolutorium. Students´ numbers are relatively low.
3

( ) This holds true particulary for higher age categories. Over the recent decades, the
higer education has opened up considerably and the share of tertiary educated
people keeps growing.
4

( ) Detailed information on the National Register of Qualifications can be found in:
Kaňáková, M.; Czesaná ,V.; Šímová, Z. (2016). Vocational education and training in
Europe – Czech Republic. Cedefop ReferNet VET in Europe reports.
http://libserver.cedefop.europa.eu/vetelib/2016/2016_CR_CZ.pdf
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occupation describing necessary skills to perform particular occupation or some
part of it. Employers have a decisive influence in terms of the content of
qualifications. The National Register of Qualifications also allows for the
verification and recognition of qualifications regardless of the way they have been
acquired. The NRQ thus creates a connecting system framework for initial and
continuing education. However, there is a lack of awareness of the NRQ
existence among the general public and it grows only slowly.
Despite the already implemented as well as ongoing changes in formal and
informal education, among the adult population, there is still a low overall
awareness of the possibilities for continuing education. People increasingly
realise the importance of lifelong learning, however the overall situation is
changing only very slowly. Most people still believe that education ends as soon
as they graduate from school. Over the recent years, the importance of lifelong
learning has been pinpointed particularly by employers who have been struggling
with a significant shortage of skilled labour. One of the factors reflected here is
the lack of a framework for systemic support of lifelong learning at national level.
VET has always had a very positive image in the Czech Republic and
vocational study programmes still make for the dominant part of upper secondary
education in the country. However, since 1990s, there has been a similar trend
as in many other countries and the attractiveness of vocational education is
slightly declining compared to the general one. It is down to the combination of
various factors. An important role is played by greater openness of tertiary
education absorbing larger proportions of relevant age groups than before. At the
same time, thanks to the declining demographic curve, the chances of admission
to general education at secondary schools are much better nowadays than they
used to be (the number of children is decreasing, while the capacity of schools
remains rather unchanged). Moreover, there is a widespread view among the
parents and their children that general education followed by a higher education
institution ensures better future prospects – increasingly popular are becoming
studies in the fields of economics, management and humanities. Specific aspects
of this trend have been confirmed, for example, by the survey carried out by
White Wolf Consulting, s.r.o. ( 5), which states that “some technical fields had
5

( ) White Wolf Consulting, s. r. o. (2009): Důvody nezájmu žáků o přírodovědné a
technické obory. [Reasons for pupils´ low interest in science and technology study
fields]. Research report for MŠMT. Quoted from: Trexima, s.r.o. (2015): Analýza
bariér vstupu žáků základních škol do technického vzdělávání [Analysis of entry
barriers deterring basic school pupils´ from technical education]. TA ČR outcome.
Available online:
https://www.mpo.cz/assets/cz/prumysl/zpracovatelskyprumysl/2017/5/Analyza-barier-technickeho-vzdelavani-na-ZS.pdf
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been rated by the children as ‘dirty’, ‘physically too demanding’ and ‘strenuous’.
In contrast, to their view an ideal job is a ‘clean’ and ‘undemanding’ office work
with a computer”.
Unfortunately, decline in attractiveness of fields of study with VET certificate
is also related to the uncertainty about the quality of these study programmes.
They often represent an educational path of second choice absorbing pupils who
were underachieving at primary schools and have no actual interest in the
relevant field of study.
Over the past few years, there has been a slowdown in the trend of deviating
from vocational education. It was partly a consequence of the economic crisis
during which specific professional qualifications started to be perceived as a
secure employment. It can be also assumed that the general public’s awareness
of employers’ ever-increasing demand for crafts and technical fields is growing.
Another very important factor was also the introduction of the uniform so-called
‘state’ Maturita examination in 2011, which in many schools increased the
standard of the final exam. Therefore, some candidates, afraid of failing, rather
opt for study programmes with VET certificate.
Several surveys investigating various aspects of public opinion (or part
thereof) on education have been or, on regular basis, are conducted in the Czech
Republic. Public opinion on quality of education in the Czech Republic is
regularly surveyed by the Public Opinion Research Centre (CVVM, Centrum pro
výzkum veřejného mínění) in the framework of Hodnocení kvality různých typů
škol ( 6) (quality evaluation of different kinds of schools). Citizens over 15 years of
age are asked about the quality of education at schools, ranging from primary to
higher education institutions including VET schools.
A series of regular studies conducted by the National Institute for Education
(NÚV) entitled Uplatnění absolventů škol na trhu práce ( 7) (graduate
employability on the labour market) investigates opinion of graduates on their
educational choices, career paths and overall position on the labour market. The
research topic Přechod absolventů středních škol do praxe ( 8) (transition of
secondary school graduates into the practice) also investigates the opinion of the
graduates on their educational choices, this time three or six years after
completing their studies, in relation to their first experience with the labour
market.
6

()
7

()
8

()

See https://cvvm.soc.cas.cz/cz/tiskove-zpravy/ostatni/ostatni-ruzne/4436-hodnocenikvality-ruznych-typu-skol-zari-2017
http://www.nuv.cz/t/souhrnne-informace-o-uplatneni-absolventu-skol
http://www.nuv.cz/t/prechod-absolventu-skol-do-praxe-1
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From among the other surveys, we would like to name, for example, those
analysing the causes of low attractiveness and obstacles for entering into science
and technology study programmes. Fostering the interest in these fields of study
has long been one of the priorities of the education policy in the Czech Republic.
Therefore, the studies of the above mentioned type have been funded. These
also include, for example, Analýza bariér vstupu žáků základních škol do
technického vzdělávání (analysis of barriers for primary school pupils to enter
technical education) conducted by Trexima, s.r.o. for the Technology Agency of
the Czech Republic (TAČR) in 2015, which included a questionnaire survey
among pupils and teachers of primary schools. Another example is the survey
conducted by White Wolf Consultuing, s.r.o. in 2009 for the Ministry of Education,
Youth and Sports (MŠMT) – Důvody nezájmu žáků o přírodovědné a technické
obory (reasons for pupils’ lack of interest in science and technology fields).

7

CHAPTER 1.

Awareness and knowledge of VET
In the Czech Republic VET represents the mainstream of secondary education
and therefore the public awareness of the educational possibilities offered by the
VET system is rather high. Data gathered in the framework of the provided
survey indicate a clear discrepancy between the high proportion of vocational
education graduates and low awareness of VET issues reflected in the question
Q1 (See Annex).
In the Czech Republic, over 93% of the population achieved at least upper
secondary education ( 9). Vast majority of these people studied in VET
programmes. For example, according to 2011 Census, 65% of population aged
25-64 attained vocational education at upper secondary level ( 10). The proportion
of those who attended VET programmes is even substantially higher as the
census followed only the highest educational attainment and the VET graduates
who continued their studies at tertiary level were eventually appeared among
those with tertiary education attainment. At present, approximately 73% of
students in upper secondary education are in VET programmes and in the past
this share used to be higher. Therefore, it is strange for only 59% of the
population to know what VET is (see question Q1implying that a lower proportion
of people would be familiar with VET than those who claim (Q5T see Annex) to
have completed it (69%).
This mismatch may stem from the translation of the English term “vocational
education and training” which into Czech translates as odborné vzdělávání a
příprava. The translation of the term is technically correct, however, it is being
used mainly by the experts and professionals in the field of education and the
general public is not really familiar with it ( 11). More frequent and well-known is
9

( ) See Eurostat, tab. edat_lfse_04, available online:
http://ec.europa.eu/eurostat/web/products-datasets/-/edat_lfse_04
[accessed 1.11.2017].
10

( ) Source: CZSO (2014): Úroveň vzdělání obyvatelstva podle výsledků sčítání lidu –
2011 [Educational attainment of citizens according to the Census - 2011], available
online: https://www.czso.cz/csu/czso/uroven-vzdelani-obyvatelstva-podle-vysledku-scitanilidu-2011-xllg5xjb8q NVF calculations.
11

( ) The term odborné vzdělávání a příprava (vocational education and training) came
into Czech environment primarily from the EU education policy and represents a
well-established translation of the English term VET among experts. However, in
common Czech, the word odborné which translates the English adjective ‘vocational’
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the Czech term střední odborné školství ( 12). At the same time, general public
commonly uses the types of schools to situate themselves within the education
system (Gymnázia/secondary technical schools (SOŠ)/secondary vocational
schools (SOU)) or they distinguish between VET certificate and Maturita study
programmes.
The same issue is illustrated by the chart depicting Q1 results, showing
comparison among European countries (see Annex). The Czech Republic thus
shows a significantly lower awareness of VET than other Central and Eastern
European countries which is not in line with the real situation. The tradition as
well as the role of VET in the Czech Republic is similar to the neighbouring
countries, particularly to Slovakia. Due to common past, VET systems in the
Czech Republic and Slovakia are almost identical (some divergence has
immerged over the recent years but it could not have had any significant impact
on the general public’s awareness of VET just yet) ( 13).
The use of the “expert“ terminology is highly likely to have caused a slight
confusion in part of the respondents in the Czech Republic at the beginning of
the interview and therefore they were probably not quite sure which type of
education was the interview about. That could lead to a significant distortion of
not only Q1 but also other questions’ outcome or even the outcome of the whole
questionnaire.

has wider meaning. It relates not only to a vocation (povolání) but to anything which
needs to be described as somehow specific or specialized (depending on the context
it can mean also ‘professional’, ‘scientific’, ‘expert’, etc.). At the same time, the term
‘training’ translated into Czech as příprava is not by the general public associated
with a specific level or type of education. Traditionally, the Czech terminology in the
field of education doesn’t make a distinction between ‘education’ and ‘training’
(vzdělávání / příprava). In Czech, the general term vzdělávání (education) is used for
general type of education (všeobecné vzdělávání) as well as for vocational education
(odborné vzdělávání or even more frequent is the term odborné školství, which refers
directly to a part of the institutionalised formal education system).
12

( ) The term školství commonly translates also as education, but it refers to a formal
institucionalized schooling system of a nation.
13

( ) In this particular context, it may be helpful to consult the Slovak version of
questionnaire. Czech and Slovak are close, to large degree mutually understandable
languages with very similar terminology in the field of education. In the Slovak
questionnaire the term VET was translated as odborné alebo učňovské vzdelávanie
a príprava. The translation is not completely accurate and may narrow the
associated content, however compared to the Czech translation it includes the word
učňovské, which even in a perception of a complete layman clearly refers to a
specific formal education pathway. We assume that this is reason why the Slovak
version of questionnaire recorded much better VET awareness than the Czech one.

9

Answers to some of the latter questions suggest that the respondents had
already clearer idea of what they were asked about which was probably down to
the explanation of the terminology provided prior to Q5 concerning their own
educational attainment. And yet, it is still likely that some distortion occurred in
Q5 (see Annex). Although the period of upper secondary education was clearly
specified and there was a choice of a vocational or general type of education,
only 69% of respondents stated that their education was vocational. It is highly
likely that the actual share is still higher (see above). In the Czech Republic, the
general educational content constitutes and always used to constitute a
substantial part of vocational study programmes (particularly those concluded by
Maturita exam). This is particularly the case of secondary schools providing
education in the fields of economics, business and humanities but it holds true
also for other schools. Given that, as already mentioned, the general public does
not associate the technical term odborné vzdělávání (vocational education)
unambiguously with a concrete institutionalised educational path, some of the
respondents may have inclined to choose the option ‘general’ just because their
vocational study programme included a high share of general subjects.
The Q6 results (see Annex) confirm not only a markedly above-average
(77%) awareness of VET at the time of respondents’ decision-making on their
secondary education (compared to the EU28 average), but also the not
particularly notable difference in the awareness between the participants in the
general and vocational education. It can even be assumed that this seemingly
high result is still undervalued as we can, with fair certainty, assert that virtually
every basic school ( 14) pupil deciding on their further educational path is aware of
the possibility of choosing VET ( 15). The existence of this option belongs to
common basic awareness both in schools and among parents.
What can vary greatly and even have a negative impact on the final choice is
the level of awareness of available fields of study at vocational schools, of their
nature and applicability in practice. It is highly likely that some fields of study
remain unjustly unnoticed or even regarded as ‘strenuous’ and ‘unattractive’
manual work despite such a view could not be further from the truth. This is
among the main reasons why the development of career counselling services is
seen as a priority, that should limit inappropriate study field choices.
14

( ) Basic school provides general education almost to the whole population aged 6-15.
15

( ) For most pupils the decision takes place prior to the completion of compulsory
schooling, in the 8th or 9th grade of the basic school. Just a small part of basics
school pupils leaves for multiannual grammar schools (Gymnázia) already in the 5th
or 6th grades.
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The answers to the questions about the VET characteristics (Q2) indicate
that the wide public is aware of the fact that VET takes place both in the
framework of initial education as well as during the course of one’s professional
life. Most respondents (slightly above the EU average) view VET as connected to
personal development. A significant share of respondents agree with the
statement that VET takes place in the school environment (85%) and with the
statement that it takes place in working environment (80%). In principle, these
outcomes are similar to those in the EU (with both statements agreed 75% of
respondents). A more detailed breakdown of responses confirms that there is a
stronger tendency, in the Czech Republic than in the EU, to place VET in the
school environment: in the Czech Republic, 38% of respondents answer that
VET takes place always in the school environment while in the EU only 23% of
respondents opt for the same answer. 10% believe that VET only rarely takes
place in the school environment and 2% believe that VET never takes place at
schools (the corresponding values in the EU are 16% and 3%, respectively). The
answers are reflecting reality in the Czech Republic where VET primarily takes
place in the school environment. VET study programmes include practical
training and internships in companies; however, the traditional school-based
learning represents a dominant part of the education.
The Q2.6 results (see Annex) confirm the above hypothesis that the Czech
respondents did not automatically associate the technical term odborné
vzdělávání a příprava (vocational education and training) with a specific
educational path. At the level of higher education, the distinction between
‘vocational’ and ‘general’, as it exists at the upper secondary level, is no longer
made. All higher education institutions are of academic/university type and they
prepare students for the performance of demanding specialised occupations. In
this context, study programmes of higher education institutions can easily be
perceived by the general public as odborné (vocational/professional/expert –
leading to a certain level of expertise). This corresponds to the fact that a higher
proportion of Czech respondents, than the EU ones, believe that VET takes place
always (25%) or often (36%) at higher education institutions representing a total
of 61% of the respondents, versus 28% of the respondents who believed that
VET never or rarely takes place at higher education institutions (the EU figures
are 15% vs. 44%, respectively).
The outcomes broken down by the respondents’ type of education indicate
that there is practically no difference in the Czech Republic between the
respondents with general education and those with vocational education in terms
of VET perception.

11

As regards motivation for the choice of educational path (Q11 – see Annex),
three dominant reasons can be traced among the Czech respondents regardless
of their type of education: interest in particular subjects (48%), recommendation
of family or friends (43%), and likelihood of finding a job (39%). Distance from
place of residence ranked on the fourth place (28%). On average in the EU the
most frequently mentioned reason is also the interest in particular subjects
(41%), followed by the likelihood of finding a job (36%), recommendation of
family or friends (33%), possibility to pursue studies at the higher education
institution (32%), good academic results of the respondents in relevant subjects
(31%) and good future career prospects (31%).
Compared to the EU average, several differences in Czech respondents can
be traced. There seems to be, for example, a stronger influence of family and
friends’ recommendations on respondents’ decision-making (44% in the Czech
Republic vs. 33% in the EU) and also friends’ choice plays more important role
(21% vs. 12%). The school’s distance from the place of residence is also
regarded as much more important in the Czech environment (28% in the Czech
Republic vs. 14% in the EU). And finally, interest in particular subjects is
mentioned more frequently by the Czech respondents than the EU ones (48% vs.
41%).
In contrast, motives such as good career prospects (18% in the Czech
Republic vs 31% in the EU), good academic results in relevant subjects (19% in
the Czech Republic vs. 31% in the EU) or possibility to continue studies at higher
education institutions (24% in the Czech Republic vs. 32% in the EU) seem to
play lesser role in the Czech context. The latter factor is crucial when opting for
general education. Given the lower representation of general education
graduates both in the sample and the population, it is obvious that, in the total
sum of all respondents, this motive shows lower relevance than in the EU.
We believe that the outcomes reflect some of the specific features of the
Czech educational environment. Decision-making about the choice of
educational path takes place predominantly within the family or the student’s
closer circle. In comparison to the EU, more emphasis is placed on the “internal”
factors such as student’s interest, opinion of the family, school distance from the
student’s place of residence or study choices of their classmates. Less relevant
seems to be the “external” factor of good career prospects. Higher relevance of
the proximity of school to the student’s place of residence in the Czech context
can be, on one hand, seen as a consequence of rather high density of various
VET schools that have become strongly anchored in local communities and, on
the other, it shows low mobility willingness of the population which is rather
symptomatic for the Czech Republic also in terms of commuting for work.

12

Attention should be paid also to the lower frequency of the responses such
as ‘I am good at these subjects’. This may be due to traditionally lower
willingness/ability of Czech students and adults to praise their own abilities
(compared especially to the Western Europeans). On the other hand, it is
legitimate to ask whether the lower ability of schools and parents to reflect the
real talents of the children and translate them into career choices could also be
behind this result ( 16).
When comparing the respondents based on the type of their education
(general/vocational), we can identify the following differences: in the CZ, the main
reasons for choosing vocational education include – interest in relevant subjects
(56%), probability of finding a job (46%), recommendation of family or friends
(43%) and the school’s proximity to the place of residence of the student (30%).
The main reasons for choosing general type of education included in the first
place the possibility to continue the studies at the higher education institutions
(50%) followed by the recommendation of family or friends (42%) and finally the
interest in relevant subjects (31%). Likelihood to find a job (46%) and good
academic results in relevant subjects (22%) recorded much higher relevance for
choosing the vocational orientation (compared to the general one where the
corresponding values represented 25% and 13%, respectively).
The findings reflect the situation in the Czech Republic. General education at
upper secondary level (Gymnázia) is designed as preparation for higher
education institutions and much less specifically defined in terms of subjects
compared to the vocational education. The intention to continue one’s studies at
a higher education institution is traditionally the key motive for choosing
Gymnázia. In contrast, the choice of vocational education is often perceived as
advantageous in the sense that it secures a professional qualification applicable
on the labour market while keeping the option of continuing the studies at tertiary
level open. The more pronounced difference is between the vocational study
programmes concluded by VET certificate or Maturita. It is also possible for the
graduates from study programmes with VET certificate (after completing relevant
follow-up studies and passing Maturita exam) to continue their studies at higher
education institutions. However, in practice, only a small proportion of them
pursue this path and they record lower success rate compared to the graduates

16

( ) This could be a similar phenomenon as the one recorded by the international survey
PIAAC conducted among adults – the Czech Republic belongs to the countries with
the highest rate of unexploited skills and competencies of the workers – i.e. people
are working in jobs in which their skills and competencies (verified by the survey) are
not sufficiently used.
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from other types of upper secondary education. In contrast to that, excellent
quality study programmes with Maturita provided by vocational schools offer a
fairly good opportunity to continue studies at higher education institution. In the
specifically oriented HEIs (technical ones in particular), the graduates from the
vocational schools can even have advantage over the graduates from generally
oriented schools (Gymnázia) in terms of required skills and knowledge.
The survey carried out by the National Institute for Education (NÚV) in 2015
among the graduates of vocational schools ( 17) researched, among other, factors
determining their choice of field of study. The survey included almost 3,000
students. In the category of vocational study programmes with VET certificate or
Maturita, the most important motivation was the interest in the field of study that
determined the choice of 77% of the future students of study programmes with
VET certificate and 82% of the students of study programmes with Maturita at
secondary technical schools (SOŠ). This indicates that students of programmes
with Maturita make their choice, more often, on the basis of their interest while
the future students of the programmes with VET certificate are more likely to pick
a field of study despite having no particular interest in it. The second most
frequent motivating factor for the choice of the field of study is its applicability on
the labour market. It drove the choice of 64% of the students in programmes with
VET certificate and 69% of the students in programmes with Maturita.
When choosing a field of study, more than 50% of future secondary school
students take into consideration the travel distance and accessibility of the
school. Between one third and one fourth of them state that the travel distance is
‘definitely important’ for them.
Financial interest drives, more often, the career choice of students entering
the study programmes with Maturita than those with VET certificate. In contrast,
employers’ demands play more important role in the decision-making of students
opting for study programmes with VET certificate. In all these cases the share of
positive replies is around 50%.
Candidates for study programmes with VET certificate are far more limited
by poor school results in their choice of field. Poor school results represented a
limiting factor for almost one quarter of candidates (compared to 5% of
candidates for study programmes with Maturita). Non-admission to the first-

( ) Trhlíková, J. (2015): Přechod absolventů středních škol na trh práce - I. etapa.
Srovnání situace absolventů učebních a maturitních oborů [Transition of upper
secondary schools‘ graduates to the labour market – 1st phase. Comparing situation
of graduates from study programmes with maturita and study programmes with VET
certificate]. NÚV.
17

14

choice field of study led to the necessity of going for the second-choice in 20% of
candidates for study programmes with VET certificate (compared to 10% of
candidates for study programmes with Maturita). In recent years, an increasing
number of scholarships have been provided by regional authorities to financially
motivate students to choose specific fields of study demanded on the labour
market. A scholarship or other financial incentive drove (as one of the motivating
factors) the choice of field of study in 17% of the candidates for study
programmes with VET certificate.
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CHAPTER 2.

Attractiveness and access
The image of VET at upper secondary level in the Czech Republic can be
described as positive, as confirmed also by Q21 (see Annex). However, it is
necessary to distinguish between vocational study programmes concluded by
Maturita and vocational study programmes with VET certificate. The reputation of
upper secondary programmes with VET certificate is not as good as those with
Maturita. A large proportion of Czech population perceives these study
programmes as an option for underachieving students.
In the Czech Republic, the range of VET schools includes, on one hand,
study programmes struggling with students’ low interest and having minimal
admission requirements (e.g. gardener, plumber, or carpenter, etc.). On the other
hand, there are prestigious VET schools where the demand to enter is much
higher than their capacity. Some of these schools (e.g. study programmes with
Maturita in the field of graphic design or tourism or mechanic of electrical
engineering at the private secondary professional school of Škoda Mladá
Boleslav) ( 18) are comparable to the best academically oriented grammar schools
(Gymnázia).
There has been a long-term lack of quality craftsmen, manual workers and
other technical professions on the Czech labour market. Numerous promotional
activities and projects (both at national and local levels) aiming to foster VET
programmes with VET certificate and enhance their attractiveness have been
implemented over the recent years. They included activities aimed at enhancing
co-operation with employers, organising recruitment events or awarding
scholarships. Also the Q17 outcomes (see Annex) point out in the same
direction. The respondents suggest that the Czech government should prioritise
investments in VET.
A slightly higher proportion of Czech respondents, compared to the EU,
stated that it is easier to acquire qualifications through VET than through general
education (Q21.1; see Annex). However, we believe that this outcome might not
be fully informative. To begin with, the question is what the respondents
understood under the term kvalifikace (a qualification). In everyday
18

( ) Source: Cihelková, B.: Střední školy, o které se bojuje [Secondary schools that are
being fought over]. Lidové noviny, 10.1.2017. Newspaper article publishing school
rankings according to student interest, based on the NÚV data.

16

communication of general public, the term kvalifikace suggests rather some
formal prerequisite necessary to perform a job rather than an achieved level of
education (which may but also may not mean the same thing). Another question
is whether the “easiness” of acquiring a qualification was regarded as something
positive or negative by the respondents. In a positive sense it may mean a
convenient obtaining of a certificate that opens up opportunities for employment
(one of the principal reasons why vocational education is opted for in the Czech
Republic). In a negative perception it may suggest low-quality education requiring
no effort (which perception is among the reasons why students rather opt for
general education representing to them a guarantee of academic quality).
Moreover, the use of the term získání kvalifikace (to get a qualification) in relation
to general education (Gymnázia) can be misleading and questionable. Also, the
used combination of words získat kvalifikaci při vzdělávání (to get a qualification
in education) may in Czech imply that it is still something additional (on top of), or
extra.
Compared to the EU, a lower proportion of Czech respondents agreed with
the statement that the students with lower grades are encouraged to opt for VET.
However, the difference is only subtle (70% of Czech respondents and 75% of
the respondents in the EU agree with the statement). The overall high level of
agreement, however, indicates what has been already mentioned above – in
many cases, VET studies represent a second-choice. Nevertheless, it is
necessary to point out two important facts. Given the relatively high level of
selectivity in the upper secondary general education, we do not believe that this
trend would take the form of an active discouragement of pupils from some
educational paths. It is more of recommending the general education to the “best
ones” as the students with lower grades are less likely to succeed. This
assumption is confirmed by Q12T (see Annex) asking the graduates from general
education whether anyone was discouraging them from opting for vocational path
during their decision-making. In the Czech Republic, 80% (compared to the EU
average of 75%) of the graduates responded that no one was discouraging them,
and if so, it was either family (8%) or friends (4%).
In the key question on image of VET Q15, the English word ‘image’ was
translated into Czech as dopad (impact). Although the gathered data indicate
respondents’ positive outlook on VET (21% claim that VET has a very positive
‘impact’ while 56% opt for fairly positive ‘impact’), the Czech respondents, due to
the considerable shift in meaning, in fact, were never asked about the overall
‘image’ of VET. Partial information on VET image is provided by Q21.3 (see
Annex). Respondents are asked to compare vocational and general education in
terms of image. Here, the term is translated correctly in the sense of ‘reputation’.
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Although VET records better evaluation in the Czech Republic than in the EU
(30% of Czech respondents do not think that general education has better image
than VET, versus 18% in the EU), 56% of respondents still think that general
education has a more positive image. It is possible to see there the previously
mentioned great respect for the educational path leading directly to higher
education and consequently to higher job positions.
The evaluation of VET in relation to the labour market, represented by Q18
(see Annex), brought very similar results both in the Czech Republic and the EU.
Czech as well as EU citizens are aware of the fact that VET is primarily about
qualifications needed by employers (86%). The following additional questions
reveal only subtle differences, some of which are statistically significant: a slightly
higher proportion of Czech respondents believe that VET secures better-paid
jobs (66% compared to 61% in the EU), they are also more optimistic about
possibility to find a job faster (72% compared to 67% in the EU). In the Czech
Republic, the respondents own type of education seems to play no role in the
evaluation of VET.
The questions related to the possibility to follow the studies at higher
education institutions after vocational education at upper secondary level reveal
almost identical results with the EU (Q19.1 – 56% and 54% agree, see Annex).
With regard to the possibility to work or study abroad (Q19.2), the Czech
respondents seem to be slightly more optimistic that their EU counterparts (69%
agree versus 61% in the EU). VET graduates prove to be more optimistic than
respondents with general education. To be able to better interpret the results, it
would be necessary to have more detailed distribution of data according to the
socio-demographic characteristics of the respondents, including the European
outcomes.
In terms of mobility and possible transition from VET to general type of
education at upper secondary level (Q20, see Annex), the opinion of the Czech
respondents did not differ from their EU counterparts. It needs to be emphasized
that in the Czech context, a key role is played by a large diversity of VET
programmes. Formally, transitions are possible and there are no administrative
obstacles that would prevent anyone from doing so. In practice, however, a
substantial barrier is represented by study and knowledge requirements and
curriculum content. For example, it is almost impossible to make a transition from
a vocational study programme preparing candidates for simpler manual work to
academically oriented secondary grammar school (Gymnázia). And, as a matter
of fact, students of these types of vocational programmes usually do not have
similar kind of ambition. On the other hand, for the students in demanding
programmes with Maturita at secondary vocational schools, the transition to
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generally oriented Gymnázium would be rather uncomplicated. However, it can
be assumed that these students do not have a reason to do so because their
type of study opens up for them a similar opportunity to continue at higher
education institutions as do the programmes of generally oriented Gymnázia.
The Czech system is usually praised for enabling transitions in the opposite
direction. Students who are not able to keep up with the study requirements of
general study programmes or vocational programmes with Maturita can transfer
in a rather uncomplicated manner to a more suitable study programme of similar
orientation (often within the same school facility providing vocational study
programmes both with or without Maturita). Thus, they stay in education without
facing an acute risk of early leaving. The support of vertical as well as horizontal
permeability of the education system belongs among the key factors determining
the share of early leavers, which is, according to Eurostat data, very low in the
Czech Republic, compared to EU average.
In the framework of the public opinion survey on the quality of Czech schools
implemented by the Public Opinion Research Centre (CVVM) in 2017, VET was
rated not as well as general and academic education. From among all types of
schools, Gymnázia were the best rated one (66% of respondents believe that the
quality of education provided is good). Among secondary schools, secondary
technical schools (SOŠ) with Maturita ranked as second (54%). The worst rating
was granted to secondary vocational schools (SOU) – only 45% of respondents
believe that this type of school provides good quality education).
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Figure 1.
Public opinion on quality of education provided by different types of
schools in the Czech Republic, research outcomes, CVVM, 2017, (in %)

Legend: good quality = sum of responses ‘very good’ and ‘rather good’;
bad quality = sum of responses ‘very bad’ and ‘rather bad’;
DK = don´t know.
Source: Institute of Sociology of the Czech Academy of Sciences (SOÚ AV), Public Opinion Research
Centre (CVVM): Hodnocení kvality různých typů škol [public opinion survey on quality of education
provided by different types of schools]. Press release, September 2017. Available online:
https://cvvm.soc.cas.cz/media/com_form2content/documents/c2/a4433/f9/or171023.pdf. NVF
calculations.
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CHAPTER 3.

Experience and satisfaction
In the Czech Republic, a large proportion of respondents state that their
secondary education took place, at least to a certain extent, in the working
environment (Q7; see Annex), a total of 59%. It reflects the fact that a high
proportion of pupils and students participate in VET at upper secondary level of
education, which usually includes practical training. As expected, the general
education graduates more often respond that their education took place
predominantly in the school environment (76%).
When assessing the level of satisfaction with various aspects of upper
secondary education the outcomes for the Czech Republic are, in principle, very
similar to the EU ones. Nevertheless, the Czech respondents show slightly higher
satisfaction levels (Q13T; see Annex). In terms of acquired general skills, a total
of 92% Czech respondents were ‘very satisfied’ or ‘fairly satisfied’ versus 89% in
the EU. In terms of acquired work-related skills, the corresponding figures were
81% in the Czech Republic versus 72% in the EU. Satisfaction with available
equipment expressed 81% in the Czech Republic while 75% in the EU. And a
total of 91% of Czech and 87% of the EU respondents were satisfied with the
quality of teaching. Although the differences are not very large, they are
statistically significant. More accurate interpretation of the findings would,
however, require further data. For example, it would be helpful to have
information on responses broken down by individual age groups.
When comparing the views of graduates of vocational and general education
in terms of satisfaction, we can see that the outcomes are very similar. As for the
satisfaction with the acquired work-related skills, it was to be expected that the
graduates of vocational education would record much higher satisfaction levels
(91% of ‘very satisfied’ or ‘rather satisfied’) than the graduates of general
education (58% of ‘very satisfied’ or ‘fairly satisfied’). It should be noted that 14%
of the graduates of general education spontaneously indicated that the question
was not relevant to them (which confirms the fact that general education at upper
secondary level is not primarily intended to prepare the graduates for the labour
market and does not contain work-related training).
However, when the respondents were asked whether they developed
specific skills during their studies at secondary schools (Q14; see Annex), the
Czech Republic recorded lower figures than the EU-28 average. With the
exception of communication skills, the outcome for all the other skills indicates
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that a lower proportion of Czech respondents believed that they had been
developing them in the course of their upper secondary studies, and those
differences are statistically significant.
Most of the Czech respondents believe that they developed communication
skills (80% answered that they have ‘definitely’ or to ‘a certain extent’ developed
those) and the ability to work with others (78%). It is followed by the ability to
pursue and organise one’s own learning (68%), mathematical skills (65%) and
ability to be creative (61%). Within the EU, the best rated is the ability to work
with others (83%) followed by communication skills and the ability to pursue and
organise one’s own learning (both 76%), critical thinking (74%) and eventually
mathematical skills (73%).
In contrast, the skills whose development was critically evaluated (responses
‘not at all’ or ‘not really’) include in the Czech Republic cultural awareness (55%
evaluated negatively) in the first place. Digital and computer skills followed in the
second place (53% of the respondents believe that these skills were not being
developed) while another 8% of the respondents spontaneously pointed out that
the question was not relevant for them ( 19). Other seemingly neglected types of
skills, according to the Czech respondents, are the sense of initiative and
entrepreneurship (48%) and science and technology skills (48%).
The EU respondents most critically evaluated digital and computer skills
(46%). A total of 10% spontaneously pointed out that the question was irrelevant.
Further on, cultural awareness (41%) and sense of initiative and
entrepreneurship and foreign language skills (both 39%) were also evaluated
rather negatively.
When comparing the individual skills in the Czech Republic and the EU, it is
possible to identify those skills whose evaluation differed most in the two
contexts. They include cultural awareness, the ability to think critically and
science and technology skills. All three of them recorded more positive evaluation
in the EU average than in the Czech Republic. For an accurate and reliable
interpretation of the outcome, additional contextual information on how the
respondents perceived individual skills would be necessary. As it is rather likely
that due to different educational content and its varying division among particular
subjects, the perception of given skills may differ in individual countries.

19

( ) This is probably the older generation of respondents who went to secondary school
prior to the rapid development of ICT. Nevertheless, given the respondents were not
offered this kind of option, it is possible that many older respondents also stated that
digital and computer skills were not being developed, which could distort the
outcome.
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Q14, broken down by type of education, indicates that VET graduates
perceive most of the skills to be less developed than general education
graduates. The most pronounced is this difference in cultural awareness, foreign
language skills and mathematical skills. Statistically significant difference was
further recorded for digital and computer skills, the ability to pursue and organise
one’s own learning, communication skills and critical thinking skills.
In order to obtain more illustrative data on the level of skills development in
VET in the Czech Republic, it would be useful to evaluate separately the
outcome related to the graduates of vocational study programmes with and
without Maturita. As the quality of these two types of study programmes may
differ greatly. The PIAAC survey among Czech adult population confirmed that
graduates of study programmes without Maturita record lower scores in the tests
of reading literacy and numeracy compared to the OECD average. On the other
hand, graduates of study programmes with Maturita and of tertiary education
programmes record the same or better scores than the OECD average ( 20).
The satisfaction of graduates with acquired education and skills was
surveyed in the Czech Republic within the survey among graduates of secondary
VET schools in 2015 ( 21). The degree of identification with the field, meaning the
share of graduates who would opt for the same field (in case of hypothetical reselection) does not seem to be high based on results of this survey. A total of
61.6% of VET graduates with Maturita and 53.7% of graduates with VET
certificate would opt for the same field of study. More than one third of the
graduates of programmes with Maturita and almost half of the graduates of study
programmes with VET certificate would rather select a different field of study.
The loss of interest is the principal reason why VET graduates would rather
select a different field of study. A total of 55% graduates with Maturita and 62.3%
graduates with VET certificate would go with a different choice. Predominantly
the Maturita programmes graduates would opt for a programme with higher
proportion of practical training (67% of those who would rather select a different
field of study). Approximately one third of Maturita programmes graduates, who
20

( ) Straková J., Veselý, A (eds.) (2013). Předpoklady úspěchu v práci a v životě:
Výsledky mezinárodního výzkumu dospělých OECD PIAAC [Prerequisites for
success at work and in life: outcomes of OECD international survey PIAAC].
Available online: http://www.piaac.cz/attach/PIAAC_publikace_web.pdf
21

( ) Trhlíková, J. (2015). Přechod absolventů středních škol na trh práce - I. etapa.
Srovnání situace absolventů učebních a maturitních oborů [Transition of upper
secondary schools‘ graduates to the labour market – 1st phase: comparing situation
of graduates from study programmes with maturita and study programmes with VET
certificate]. NÚV.
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would not choose the same field, state, as one of their reasons, that the
programme was academically too demanding. Contrariwise, a part of them
claims that they would prefer generally oriented study programme (8.3% of the
graduates of study programmes with Maturita). Low wages in the field is stated
as one of the reasons for selecting a different field of study substantially more
often by the graduates of vocational programmes with VET certificate than by
those with Maturita. A higher proportion of graduates with VET certificate also
states, as one of the reasons, that they originally had no intention to study in the
given field.
Graduates of upper secondary schools evaluate positively standard of most
skills and competences acquired during their studies. The overall standard of
school education is slightly more positively evaluated by the graduates of
Maturita study programmes – 86.6% in contrast to 78.6% of the graduates of
VET certificate study programmes. In terms of individual competencies,
graduates rate highest the standard of theoretical knowledge and competencies
(89.6% of Maturita graduates and 85.3% VET certificate graduates) followed by
general knowledge (83% and 82%, respectively). The graduates of VET
certificate programmes evaluate slightly more favourably the standard of
professional practical knowledge than the graduates of Maturita programmes
(81.2% and 73.1%, respectively). On the other hand, they evaluate less
favourably the standard of foreign language skills, presentation skills and
communication skills.
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CHAPTER 4.

Outcomes and effectiveness
The same proportion of both Czech and EU respondents believe that VET can
contribute to strengthening of economy (Q3 - 84% of respondents ‘agree’ or
‘rather agree’, see Annex) and reducing unemployment (80%). Statistically
significant difference occurred in the third sub-question – less Czech than EU
respondents believe that VET can help to reduce social exclusion (71% versus
78%). Although the difference is not substantial, it should be noted that general
public in the Czech Republic associates social exclusion topic mostly with Roma
population and excluded localities. At the same time, it holds true that due to the
almost universal upper secondary educational attainment in the Czech Republic,
even excluded communities show lower proportion of persons without
qualification compared to most EU countries. That can be one of the reasons why
Czech respondents place less importance on VET in preventing social exclusion
as there is a wide-spread conviction that the actual context and roots of social
exclusion can hardly be tackled by means of VET.
As for experience with unemployment (D15; see Annex) the outcomes of
survey in the Czech Republic result in favour of VET. More VET graduates (69%)
than graduates of general education (60%) state that they have never had trouble
finding a job. This finding, however, does not correspond to the unemployment
figures published at national level.
The unemployment of fresh graduates in the labour market is calculated by
the National Institute for Education (NÚV) based on the Labour Office data on
registered unemployed ( 22). The data suggest that there are more unemployed
persons among the graduates of vocational study programmes ( 23) than among
the graduates from generally oriented Gymnázia (Table 1). This, however, is also
driven by the fact that most graduates from Gymnázia continue their studies at
tertiary level and do not enter labour market right after their graduation from
secondary school. Since 2015 the unemployment rate of graduates (as well as
the overall unemployment rate in the Czech Republic) decreases greatly, with the

( ) See Úlovec, M.; Vojtěch, J. (2017). Nezaměstnanost absolventů škol se středním a
vyšším odborným vzděláním – 2017 [Unemployment in graduates of upper
secondary and post-secondary vocational education - 2017]. NÚV.
22

23

( ) In this case, graduates are defined as persons within two years after concluding their
upper secondary education.
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drop being most significant among the graduates of vocational programmes
without Maturita, whose unemployment rate has been traditionally the highest.
Table 1.

Unemployment of graduates, %, 2017

Upper secondary with VET certificate (ISCED 353 - vocational)

7.0

Upper secondary with Maturita (ISCED 354 - vocational)

5.2

Gymnázia (ISCED 344 - general)

2.5

Follow-up courses (ISCED 354 - vocational)

8.9

Tertiary professional (ISCED 655)

2.9

NB:

The unemployment of graduates is calculated as the number of graduates registered at the Labour
Offices from the total number of graduates in the previous year. Therefore it does not correspond to
the standard unemployment rate definition.
Source: Úlovec, M.; Vojtěch, J. (2017): Nezaměstnanost absolventů škol se středním a vyšším odborným
vzděláním – 2017 [Unemployment of graduates with upper secondary vocational and tertiary
technical education – 2017]. NÚV.

The Czech Statistical Office provides data on general unemployment ( 24)
broken down by basic levels of educational attainment (Table 2). Over a long
term, low rate of unemployment is recorded in the tertiary education graduates
(1.8% in the third quarter of 2017) and graduates of upper secondary schools
with Maturita (1.9%). The large group of persons with upper secondary education
without Maturita shows a slightly higher unemployment rate (3.2%). Traditionally
highest unemployment rate is recorded in persons with only basic education
(11.3%), however it needs to be noted that this group is just marginal.
Table 2.

Unemployment rate by educational attainment, %, 3Q 2017

Basic

11.3

Upper secondary without Maturita

3.2

Upper secondary with Maturita

1.9

Tertiary

1.8

Czech Republic total

2.8

Source: CZSO: Employment and unemployment according to the Labour Force Sample Survey – 3 Q,
3.11.2017, Available online: https://www.czso.cz/csu/czso/cri/zamestnanost-a-nezamestnanostpodle-vysledku-vsps-3-ctvrtleti-2017

In order to better illustrate the context of this discrepancy, the examined
sample should be broken down by age cohorts and types of completed study
24

( ) The general unemployment rate as defined by the ILO – the number of unemployed
people as a percentage of the labour force (sum of the employed and the
unemployed).
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programme (with or without Maturita). Older age groups include higher
proportions of graduates who were entering labour market right after completing
vocational studies. At the same time, under the communist regime with centrally
planned economy, many vocational schools were linked to the state-owned
companies that were automatically employing the graduates. Employment was
an obligation and state officially guaranteed a job for everyone. All this could
result in the fact that the higher age groups of VET graduates report less
experience with unemployment.
As for Q26 (see Annex), which surveys participation in VET in the last 12
months, it needs to be pointed out that there is a certain risk of misinterpretation
resulting from translation. The English term ‘work-related training’ was translated
into Czech as školení související s prací. It is technically not a wrong translation,
but it might be in fact misleading in the Czech context. The term školení in Czech
is usually associated with a short-term informal job-related course (training)
based on the initiative of an employer. In contrast, the meaning of the English
term ‘work-related training’ is broader and may include also various other training
activities (such as formal vocational education in school, the process of being
coached by a more experienced colleague or training that the respondent
undergoes on their own initiative).
The outcome in the Czech Republic (22% of the respondents participated in
a work-related training) is very close to the EU total (19%). Similar indicators are
researched also in the Adult Education Survey (AES). According to the AES,
(over the last 12 months) a total of 46.1% of Czech respondents participated in
some kind of further education and 39.3% in some kind of work related training
provided by their own company in 2016 ( 25). Within the AES questionnaire, the
respondent is step by step enquired about various types of education and
training. It is likely that the targeted questions helped respondents to recall or
identify more educational activities they had had in the past year.
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( ) The most recent data available for EU-28 are from 2011: 36.8% participated in some
kind of further education, 30.9% participated in work-related education provided by
their own company. Source: Eurostat, tabulka trng_aes_100 a trng_aes_120, date of
extraction: 20.11.2017.
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CHAPTER 5.

Main conclusions and further research
needs
We believe that the submitted Cedefop survey represents an important
achievement in, at international level, so far insufficiently researched topic of the
public image of VET. As such, on one hand, it provides data enabling multiple
possibilities to compare the situation in individual countries. On the other hand, it
faces the methodological and interpretative risks resulting from very diverse
national contexts and educational concepts. Overall, the outcomes presented for
the Czech Republic reflect the ever important role that has been always
attributed to VET in the national context. The importance of VET is closely related
to the highly industrial orientation of the Czech economy and its relatively positive
public image. The survey, however, struggles with some methodological
deficiencies (see below) and some partial outcomes show signs of distortion of
the reality as presented by national statistics and common experience.
We are aware of the fact that, given the complexity of the topic, it is very
challenging to create a standardized questionnaire ensuring a unified
methodological approach in relation to the structure of the surveyed samples.
Under given circumstances, it is very demanding to succeed in reflecting
differences arising from specific settings and characteristics of national education
systems in individual countries as well as their varying demographics.
In regards to the Czech context, we perceive as rather problematic the
division only to vocational and general education, as also within these categories
there are important differences that might be in certain aspects more significant
than the division itself. Those are primarily the differences within the category of
secondary vocational education concluded by VET certificate and secondary
vocational education concluded by Maturita. Even the national statistics, as
measured and reported in the national context, in many cases do not take into
account the division into vocational and general education. They make a
distinction only between the upper secondary education with Maturita and the
upper secondary education without Maturita.
In addition, a certain problem arises from the methodological set-up of the
structure of surveyed sample. The survey applies a multi-level random selection
taking into account regional division (reflecting thus regional characteristics within
monitored countries) and population density – size of municipalities. In order to
provide a more accurate understanding of the image of VET, it would have been
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adequate to consider within the sampling structure educational attainment of the
population, as this is an important factor influencing VET perceptions.
Given the surveyed topic and historical development of the Czech Republic,
it would be advisable to take into account also the age structure of the
population. When intending to monitor image and attractiveness of VET, the
aspect of age is very important as relatively large differences between the
younger and older age groups are to be expected.
For the next survey, it will be important to pay close attention to the
translation of the text, making sure that it corresponds to the Czech context. The
current wording and translation for the Czech Republic has some issues that
might have bias or mislead the respondents. We believe that it would be a good
approach to involve further in the development of the survey relevant institutions
in involved countries with expertise and long-term experience in the given field.
Cooperation with such institutions will secure inclusion of national contexts and
regional characteristics while providing feedback on methodological set-up and
structure of questionnaires. Similarly, it would be also beneficial in terms of
validity and reliability of collected data. National expert institutions can also offer
consultations and synergies in terms of data collection, securing
representativeness of the sample of respondents, questionnaire development
and securing adequate translation.
It could be also beneficial for this type of survey to include qualitative indepth interviews with experts or general public representatives to allow for better
insight into a specific national situation and accurate placement of the outcomes
of quantitative survey in the right context.
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Annex
Outcomes of selected questions

Figure A 1.
Q1: Had you heard of vocational education and training before this
interview? (Už jste někdy před tímto rozhovorem slyšel(a) o odborném vzdělávání a
přípravě?)
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13%
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No, you had not heard of it
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Figure A 2.
Share of the answer ‘Yes, and you knew what it was’: comparison of
member states (in %).

Source: Cedefop (2017). Cedefop European public opinion survey on vocational education and training.
Luxembourg: Publications Office. Cedefop research paper.
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Figure A 3.
Q2 For each of the following statements, please tell me to what
extent they apply or not to vocational education and training. (U každého z
následujících výroků mi prosím řekněte, do jaké míry se týkají odborného
vzdělávání a přípravy.)
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Figure A 4.

CZ data: division according to the type of education of respondents
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Figure A 5.
Q3 To what extent do you agree or disagree with each of the
following statements? Again, there are no right or wrong answers, we just want to
know what you think. (Do jaké míry souhlasíte, nebo nesouhlasíte s následujícími
výroky?)

Share of answers ‘totally agree’ and ‘tend to agree’
Vocational education and training
strengthen the economy of (OUR
COUNTRY)

84%
84%

Vocational education and training play
an important role in reducing
unemployment in (OUR COUNTRY)

80%
80%

Vocational education and training help
to tackle social exclusion in (OUR
COUNTRY)

71%
78%
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65%

70%
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80%

85%
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Figure A 6.
Q5 while you were at the upper secondary education, i.e. when you
were 16-18 years old, was your education primarily general or vocational? (Když
jste byl(a) na střední škole, tj. když vám bylo 16 až 18 let, bylo vaše vzdělávání
primárně všeobecné, nebo odborné?) (%)

Source: Cedefop: Opinion Survey on VET in Europe. Czech Republic factsheet. June 2016.

Figure A 7.
Q 6T At the time that you were making a decision about your
education at upper secondary education, were you given information about
vocational education? (V době, kdy jste se rozhodoval(a) o svém vzdělávání na
střední škole, dostal(a) jste informace o odborném vzdělávání?)
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CZ data: division according to the type of education of respondents
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Figure A 9.
Q7T Thinking of the education you receive at upper secondary
education, does this take place? / Thinking of the education you received at upper
secondary education, did this take place? (Když se zamyslíte nad vzděláním, které
jste získal(a) na střední škole, probíhalo…?)
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CZ data: division according to the type of education of respondents
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CZ Vocational

Figure A 11. Q11T: You said that your upper secondary education is primarily
[general or vocational]. Here is a list of factors that might have played a role in
your choice. Which of the following applied to you at the time? (MULTIPLE
ANSWERS POSSIBLE) (Řekl(a) jste, že vaše střední škola poskytuje primárně
[?*Q5a general or vocational]. Zde je seznam faktorů, které mohly hrát roli při
vašem výběru. Který, nebo které se týkaly vás?)
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Figure A 12.
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Figure A 13.
Q12T At the time when you were aged 16-18 and you were deciding
on your education at upper secondary education, did anyone advise you against
taking vocational education? (multiple answers possible) (V době, kdy jste se
rozhodoval(a) o svém vzdělávání na střední škole, odrazoval vás někdo od volby
odborného vzdělávání?
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Figure A 14.
Q13T How satisfied are you with the following aspects of the upper
secondary education you receive? / How satisfied were you with the following
aspects of the education you received at upper secondary education? (Jak jste
byl(a) spokojen(a) s následujícími aspekty vzdělávání, které jste získal(a) na střední
škole?)
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Figure A 15.

CZ data: division according to the type of education of respondents
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Figure A 16. Q14T Would you say that you develop the following skills at
upper secondary education? / Would you say that you developed the
following skills when you were at upper secondary education? (Řekl(a)
byste, že jste si na střední škole rozvíjel(a) následující dovednosti?)
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Figure A 17.

CZ data: division according to the type of education of respondents
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Figure A 18.
Q15 Would you say that these days vocational education at upper
secondary education for those aged 16-18 has a positive or negative image in (our
country)? (Řekl(a) byste, že odborné vzdělávání na střední škole pro mládež ve
věku od 16 do 18 let má v dnešní době v České republice pozitivní, nebo negativní
dopad?)
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Figure A 19.
D15d Would you say you have ever had any difficulties in finding a
job after completing your highest level of education? (multiple answers possible)
Řekl(a) byste, že pro vás po dokončení vašeho nejvyššího dosaženého vzdělání
někdy bylo obtížné najít práci?
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Figure A 21.
Q17 Thinking again about education at upper secondary education,
do you think that the (nationality) Government should prioritise investment in
general education or vocational education? (Když se znovu zamyslíte nad
vzděláváním na střední škole, měla by podle vás naše vláda upřednostňovat
investice do všeobecného vzdělávání, nebo odborného vzdělávání?)
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Figure A 22.
Q18 The following statements are about the jobs that people can get
after vocational education at upper secondary education. To what extent do you
agree or disagree with each of them? (Následující výroky se týkají pracovních míst,
které lidé mohou získat po dosažení odborného vzdělání na střední škole. Do jaké
míry s nimi souhlasíte, nebo nesouhlasíte?)
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Figure A 23.
Q19 The following statements are about what happens after
vocational education at upper secondary education. To what extent do you agree
or disagree with each of them? There are no right or wrong answers, we just want
to know what you think. (Následující výroky se týkají toho, co se děje po odborném
vzdělávání na střední škole. Do jaké míry s nimi souhlasíte, nebo nesouhlasíte?)
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Q21 To what extent do you agree or disagree with each of the
following statements? (Do jaké míry souhlasíte, nebo nesouhlasíte s následujícími
výroky?)
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Figure A 25.
Q26 And now, thinking of the last 12 months, have you participated
in any work-related training? A nyní, když se zamyslíte nad posledními dvanácti
měsíci, účastnil(a) jste se nějakého školení souvisejícího s prací?
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