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Introduction 
 
 

CEDEFOP put its questions about vocational education and training in June 2016 
in all the EU Member States within the framework of a public opinion survey. In 
Hungary it covered 1046 citizens above 15 years of age. The Hungarian 
language questionnaire was directed towards secondary school studies, the 
instruction of the age group between 14-18 years of age. The public opinion 
survey concerned primarily upper secondary vocational education and training. 

For the purpose of evaluating the results of the public opinion survey at 
national level, experts were selected. The criteria taken into consideration at the 
selection of the experts where the following: 
(a) being a specialist of a given field; 
(b) having an appropriate overview of the trends in vocational education and 

training, for several years, in different roles; 
(c) having a systematic approach towards the development of vocational 

education and training; 
(d) having a knowledge of the VET policy orientations. 

Within the framework of providing opinion of Hungarian VET experts, 
reference is also made to specific questions and exact results of the public 
opinion survey. The experts focussed on the relevant difference between the 
results of EU28 and Hungary, and define as relevant 10 percentage difference, or 
if the Hungarian answers to the questions are in the first or last three places 
among the answers of EU Member States. 

In the last two years there have been Hungarian public opinion surveys 
which are similar or the raised questions are similar to or related to Cedefop’s 
public opinion survey: 

 
(a) The research entitled Performance analysis of early VET: pupils’, parents’ 

and teachers’ views on vocational grammar schools (1) has not yet been 
terminated, it will be closed soon. The measurement tools include among 
others the question: ‘Has any of the following aspects played a role in the 
choice of the profession?’ and the following answering options:  
(i) ‘There is a family member who pursues that profession; 
(ii) My parents recommended me to choose this; 

                                                
(1) Csaba Csíkós Dr; National Office for Vocational Training and Adult Education; 2017. 
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(iii) Later on, I will have good employment opportunities; 
(iv) My form teacher has suggested me that those who pursue this 

profession are well paid; 
(v) My form teacher has recommended me this profession;. 
(vi) I have chosen a profession high in demand so as to obtain a 

scholarship; 
(vii) My friends have recommended me this profession.’ 

This question is similar to question Q11T of the Cedefop’s opinion survey. 

 
(b) Survey related to information communication skills level (2) (digital tools, 

such as computer, tablet and smartphone). Among others, it includes the 
following items: 
(i) ‘I use the simple, drill-like functions of standard digital tools on my own 

(e.g. sending emails); 
(ii) I operate standard digital tools on my own;  
(iii) I use their known and interrelated functions on my own, with operation 

sequences consisting of several steps (e.g. electronic reservation of 
dates for administration purposes); 

(iv) In order to execute complex tasks, I choose the appropriate standard 
digital tools on my own, and use more complex functions thereof (e.g. 
preparation of PowerPoint presentations containing video files); 

(v) In task situations requiring the autonomous acquisition of new 
knowledge, I act on my own, as a member of a group or as the leader 
of a small group (e.g. preparation of Excel templates for others for data 
entry purposes).’ 

 
(c) Research entitled Analysis and comparison of resources in staff in terms of 

formal and non-formal training and company-based practical training, in 
particular with regard to the preparedness of instructors and trainers, 
including the appropriateness of master qualification (3). This research 
addresses the preparedness of school and company instructors and 
proposes to establish a balance between the two. 
 

                                                
(2) Vocational grammar school teachers use of digital technology and their attitude 

towards ICT; Attila Rausch; National Office for Vocational Training and Adult 
Education; 2017. 

(3) Csaba Csíkós Dr; National Office for Vocational Training and Adult Education; 2016. 
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(d) Research entitled Innovation map of vocational education and training 

centres using the network paradigm; geographic analysis of learning 
professions that represent outbreak points (4). The research tools include the 
following questions: 
(i) What do you think of the changes that have taken place in vocational 

education and training in the last three years? 
(ii) In your opinion, to what extent have the changes been efficient? 
We will get the answers soon at the end of the research. 
 

(e) Research entitled Impact of the training contracts which may be concluded 
in the 9th year pursuant to the new regulation on the selection of vocational 
qualifications, as well as on the labour market acceptance of the practical 
preparedness of individuals holding vocational qualification (5). Most 
importantly, the results of the data analysis let us draw three basic 
conclusions. First, the training institutions, the pupils and also the employers 
have great expectations towards the training form which includes training 
contracts. Second, in each target group the general perception’s values 
were higher than when the characteristics of the form including training 
contracts were asked one by one. Thirdly, the labour market acceptance of 
the training contracts is unequivocally positive, but it should be kept in mind 
that this may be strongly variable at each training institution. 
 

(f) Research entitled Vocational training-related expectations of the labour 
market actors, the potential employers of young graduates from VET (6). 
Among others, the following conclusions were drawn: the vocational 
education and training system is a stage with multiple actors. The actors are 
present not to the detriment of each other, but they are able to increase 
efficiency through coordinated work. 
 
In Hungary after somebody finishes the lower secondary education can 

choose between one general and three VET tracks at upper secondary level: 

                                                
(4) Attila Pongrácz Dr; National Office for Vocational Training and Adult Education; 

2017. 
(5) Gabriella Keczer Dr, Ferenc Szabó; National Office for Vocational Training and Adult 

Education; 2016. 
(6) Gábor Szécsi Dr, Tamás Vámosi Dr, Dóra Pelczer; National Office for Vocational 

Training and Adult Education; 2016. 
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(a) grammar school programmes (gimnázium; four, six or eight years; ISCED 
344) provide only general education and award the secondary school 
leaving certificate Graduates can move on to post-secondary or higher 
education; 

(b) vocational grammar school programmes (szakgimnázium; age 14-18; 
ISCED 344) provide four years of combined general education and VET and 
award the ‘vocational’ secondary school leaving certificate that qualifies its 
holder to perform at least one job (since school year 2016/17 graduates can 
then choose to stay in the school to study at post-secondary level or move 
on to higher education or enter the labour market; 

(c) secondary vocational school programmes (szakközépiskola; age 14-17 and 
17-19; ISCED 353 and 344) provide three-year skilled workers’ training that 
award an OKJ qualification; graduates can choose to stay in the school in a 
two-year general education programme to obtain the secondary school 
leaving certificate;  

(d) vocational school programmes (szakiskola; age 14-16/17/18/19; ISCED 
253/353) and school for skills development (készségfejlesztő iskola; age 14-
18; ISCED 243) programmes offer general education and VET or only 
practical skills development to learners with special education needs (SEN). 
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CHAPTER 1.  
Awareness and knowledge 

  
Vocational education and training has been increasingly addressed in the 
Hungarian media. However, citizens get a wide range of technical information 
from a very large number of sources. The citizens’ knowledge has become 
increasingly wider. They are aware of the fact that the economy cannot exist 
without the appropriate vocational education and training. When they call 
mechanics to their household, they expect them to do quality work. They also 
perceive the fact that the skilled workers or the technicians work in totally 
different circumstances, with different tools than ten or twenty years ago. Despite 
that, at the level of the society the parents still have a preference for grammar 
school. For the sake of the balance of the labour market, the Government, the 
Chamber and the business organisations do their best to change that approach. 

In Hungary, 80% of the interviewed persons have already heard of 
vocational education and training, in the EU this rate is only 71%. In Hungary, 
11% of the interviewed persons have heard of vocational education and training, 
but does not know what it means, in the EU 15% of the interviewed persons do 
not know its meaning. The fact that in Hungary, a significantly higher percentage 
of the interviewed persons have heard of vocational education and training, 
knowing what it means, is also related to the fact VET schools have been playing 
an important role in secondary education and training for decades, forming a 
country-wide network. Some of those schools prepare for specific professions in 
three school years, some other schools provide a general certificate of secondary 
education and mostly provide a vocational qualification as well. Therefore, the 
vast majority of the persons interviewed from among the population aged 15 
years or older were or have been involved in secondary education as current or 
former pupils or as parents; and secondary education includes not only the 
grammar school providing general training, but also the VET schools. 

The more favourable proportion of those who know about vocational 
education and training is also due to the fact that in recent years there has been 
a strong marketing activity directed towards the promotion of obtaining vocational 
qualifications, both in the media and in career choice events, musical or other 
events organised for young people. We can mention as a good practice example 
the Night of trades event which is primarily aimed at repositioning VET in the 
eyes of public. That is to say to reach with new type of communication those for 
whom this area so far was unknown. The Hungarian VET centres organise the 
event in a different way that the traditional career guidance fairs, as leisure, 
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family activities. Its motto, Try it, do it, get to know it!, refers to the fact that, at this 
event, trades are presented in an interactive way, enabling participants to try their 
hand at them. 

Using variable financial resources and different procedural techniques, the 
State has been helping the training of adults for decades, for instance the 
retraining of unemployed persons, as well as the access to the first or further 
vocational qualifications of those who do not hold any vocational qualification of 
those who already hold one vocational qualification. This adult education and 
adult training field of vocational education and training have also 
concerned/concern a wide population, which also contributes to the awareness of 
the notion of vocational education and training. 

In Hungary, if someone wishes to work as a skilled worker, they typically 
participate in vocational education and training before becoming employed. 
According to 90% of the Hungarian interviewed persons, vocational education 
and training takes place before employment, whereas the average percentage of 
the answers in the EU is 75%. It is also typical that those who do not get admitted 
to higher education after their grammar school-leaving examination, mainly learn 
a profession rather than search for a job, if they can afford it. It has been a typical 
and long-standing public opinion to ‘hold a vocational qualification’. 

Vocational training is also about the continuous professional development in 
adulthood. This opinion reflects the fact that in Hungary youth vocational 
education and training provided before employment, within the formal school 
system has been strongly present. However, it is of course commonly known that 
vocational education and training is also essential for the professional 
development in adulthood, which is reflected by the survey (Hungary: 74%; EU-
28: 76%). 

The majority opinion according to which vocational education and training is 
provided in school settings is also in line with that (Hungary: 90%; EU-28: 75%). 
As a matter of fact, in vocational education and training provided within the formal 
school system, the context where the theoretical training and part of the practical 
training take place is predominantly the school. Young people obtain their first 
vocational qualification typically in school settings.  

The Hungarian interviewed persons’ answers were nearly equal to the EU 
average concerning the fact that vocational training takes place in workplace 
settings (Hungary: 77%; EU-28: 75%). This coincides with the spread and the 
funding of dual training, as well as with the increasingly detailed establishment of 
the regulatory conditions for it. The interests of the businesses have also been 
increased by the government with financial incentives.  
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 There were persons who believed that vocational education and training 
belongs to the scope of higher education (Hungary: 51%; EU-28: 45%). This may 
be due to the fact that vocational qualifications containing the theoretical details 
and in-depth knowledge of the basic competences have been transferred to 
higher education as an ante-room level of initial training. 

Manual labour (Hungary: 79%; EU-28: 70%) plays an important role in the 
case of several vocational qualifications requiring manual skills for performing the 
tasks (e.g. tiler). 

Also in Hungary, vocational education and training is in fact directed towards 
performing specific jobs or pursuing an occupation (Hungary: 89%; EU-28: 87%). 

In Hungary, the majority (59%) of the interviewed persons have pursued 
their studies in vocational education and training and 41% in grammar schools, 
contrary to the interviewed persons in the other Member States of the EU, among 
whom the percentage of the age group between 14-18 who pursue their studies 
in vocational education and training is significantly lower, only 40%. The data 
published by the Hungarian Statistical Office are in line with that. According to 
those data, in the school year that started in September 2016, 61,.5% of the 
pupils enrolled in a VET school after their lower secondary attainment in a 
primary school, and the remaining 38.5% went to grammar schools providing 
general secondary training. The same percentage was typical in the previous 
years as well, for instance, in the school year that started in September 2014, 
61% of young people belonging to that age group continued their studies in VET 
schools and 39% in grammar schools. One of the reasons for the high 
percentage of pupils taking part in vocational education and training in secondary 
schools is the fact that in the 1980s and 1990s a significant proportion of the 
parents preferred vocational education and training when ensuring their 
children’s secondary school enrolment. During that period the secondary 
vocational school provided a general certificate of secondary education along 
with a vocational qualification, therefore it constituted a double chance. Although 
from the beginning of the 2000s until 2016 secondary vocational schools did not 
provide vocational qualification simultaneously with the general certificate of 
secondary education for the graduates, but they could obtain a technician’s 
qualification in one year instead of two years after the school-leaving 
examination, taking into account the initial training pursued in trade groups. Partly 
due to this advantage, partly due to the slowly developed public awareness about 
the changed nature of secondary vocational schools, a large proportion of the 
parents enrolled their children to secondary vocational schools even in the 
2000s, presuming that in secondary vocational schools they would have the 
opportunity to obtain a vocational qualification traditionally along with the general 
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certificate of secondary education. Grammar school education has moved to the 
forefront in the past 15 years along with secondary vocational school education. 
By now, the circumstances have changed in such a way that after that secondary 
school level more and more parents prefer to, and are able to have their children 
pursue further studies. 

Vocational school training provided and has provided young people with a 
vocational qualification in three years, and from the end of the 1990s in two plus 
two years, during a period of some years. This type of VET school was/has been 
chosen by pupils whose family considered/has considered it existentially 
important that the children have access to a profession and take up a job as early 
as possible, or the parents preferred/have preferred their children to have the 
same vocational qualifications as they had/have had. Those parents who had 
previously worked in agriculture and were mostly unskilled, also wanted their 
children to have ‘breadwinner’ professions. 

Besides those who opt for vocational schools because of the above criteria, 
the majority of the pupils enrolled in vocational schools is constituted by those 
who, due to their poor learning outcomes, aptitudes or the admission quotas, 
have not been admitted to any secondary school that awards a general certificate 
of secondary education. This also explains the poor motivation of vocational 
school pupils and the high percentage of dropping out from the training. 

Career guidance and career counselling have always existed in some form 
in Hungarian public education, both at the pupils’ and at the parents’ level. It was 
virtually inevitable that pupils studying within the school system could hear about 
the vocational education and training opportunities offered in their school. A 
significantly higher percentage of the Hungarian respondents than the 
respondents in EU-28 overall (Hungary: 86%; EU-28: 72%) stated that before 
commencing their secondary school studies they had been informed about 
vocational education and training. This concerns the respondents involved both 
in VET school and in grammar school education. This confirms the fact that in 
Hungary, regarding school enrolment, the public education leaders and 
institutions have been paying increased attention to raise awareness about 
vocational education and training and about highlighting their benefits. Career 
choice events and forums are regularly organised, and the media advertising 
opportunities are also used. In the public opinion survey, there has been 
essentially positive feedback about our career guidance system, about 
information provision; however, the low rate of school enrolment still requires 
research. On the basis of the data concerning grammar school pupils and pupils 
learning in vocational education and training, it is likely that primary school 
communication influences the school type choice of the children, therefore the 
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presentation of vocational education and training should be made universal in 
order to reinforce vocational education and training. 

Concerning the reasons why the interviewed persons have chosen 
vocational education and training or grammar school education, their answers let 
us conclude that in Hungary grammar school is typically chosen because it is 
considered as a stepping stone for pursuing studies in higher education. This 
reason is far more overriding than in EU-28 overall (Hungary: 43%; EU-28: 24%). 
Those who have good results in a subject, feel that it is absolutely the grammar 
school that provides them the opportunity to develop their talents (Hungary: 42%; 
EU-28: 27%). 

It was and is generally believed even today, not unfoundedly, that it prepares 
primarily for higher education. Learning a profession after obtaining the general 
certificate of secondary education constitutes usually only plan ‘B’ in case of non-
admission to the desired higher education institution. The other reason for these 
results is the fact that those pupils who have good grades, but at 14 do not know 
at all their careers of interest, may extend the choice of the career with four to 
five years. The early involvement in vocational education and training limits the 
subsequent opportunities and determines the potential professional fields at an 
early stage. 

Typical associations related to vocational education and training include the 
following: 
(a) grammar school instruction alone, without the pursuit of further studies, 

constitutes/have constituted insignificant opportunities on the labour market. 
For those graduates who have nothing else but a general school leaving 
certificate of secondary education, it is more difficult to find a job (Hungary: 
24%; EU-28: 29%) than for those who hold any vocational qualification 
(Hungary: 32%; EU-28: 29%); 

(b) despite the above opinion it is generally believed that pupils who apply for 
VET schools are lower-ability pupils, whose motivation is lower than the 
motivation of those who attend grammar school. 

The regulation of vocational education and training is amended from time to 
time due to the needs of the economy and the adjusted development of 
vocational education and training. The frequent interventions into the vocational 
education and training system cause uncertainty among young people and 
parents interested in vocational education and training. This might be the reason 
why young people opt for a training with a more stable structure, e.g. grammar 
school instruction. 
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According to the survey, the most striking difference between these two 
target groups is the fact that for those who opt for vocational education and 
training it is important to see an opportunity to find a job, whereas for those who 
opt for grammar school it is important to see an opportunity to pursue higher 
education studies. This confirms the policy decision taken in 2015, which allows 
to obtain a general certificate of secondary education even for those who opt for 
the new type of vocational secondary school, which constitutes an opportunity to 
access higher education, thus it is expected that the popularity of vocational 
education and training will grow among young people. The data of the survey 
suggest that in Hungary the role of the family is decisive in the choice of the 
school type (Hungary: 45%; EU-28: 43%).  
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CHAPTER 2.  
Attractiveness and access 

 
 
In Hungary, among the respondents who took or take part in general secondary 
(grammar school) education the percentage of those who were advised before 
starting secondary school not to choose vocational education and training is 
extremely high (Hungary: 51%; EU-28: 28%). This is related to the perception 
and the attractiveness of vocational education and training. In recent years each 
VET conception and the government measures are directed towards increasing 
the attractiveness of vocational education and training. 

Those who took part in grammar school education were likely to be students 
with better attainment and are likely to have been advised against early 
vocational education and training under the presumption of pursuing further 
studies in higher education. In most cases, vocational education and training in 
secondary school settings, by its nature, determines, i.e. direct the opportunities 
of pursuing further studies towards a given career. Part of those who take part in 
grammar school instruction, do so preparing for a scientific career, but the others 
use the years spent in grammar school to delay the choice of profession. It is 
generally believed that pupils having good grades have to attend grammar 
schools that prepare them for pursuing further studies in higher education 
institutions, especially if they do not have any firm conception about their wished 
future specialisation. 

The negative perception is also influenced by the fact that historically young 
people have been advised to take up white-collar jobs. Primary school teachers 
suggest this to pupils who have better grades and do not advise them to go to 
vocational education and training. 

Both among those who took or take part in vocational education and training, 
and among those who took or take part in general education, the percentage of 
those who perceive vocational education and training negatively is high 
compared to the average responses given by the interviewed persons in EU-28 
(46% and 45% respectively, compared to the EU average of 25% and 29% 
respectively). The perception is positive according to 49% of the interviewed 
persons (those involved in vocational education and training) and according to 
47% of the interviewed persons (those involved in grammar school instruction), 
compared to the EU average of 69% and 65% respectively. According to the 
survey, the two groups are of the same opinion regarding this question; this might 
suggest that the social perception is either identical to the personal experience of 
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the participants, or the personal experiences support the general value 
judgement. 

Pupils taking part in secondary vocational school education and training are 
considered as having attained poorer learning outcomes, on the one hand, and 
as having less chance to take part in further studies and thus they will be likely to 
take up jobs with less prestige and lower revenues. Public opinion considers that 
the career chances are worse for those who take part in vocational education and 
training already in secondary school. 

Some parents may also lack information. They are of the opinion that 
smarter or better informed children leave grammar schools than vocational 
education and training. In the old secondary vocational school training, non-
degree components represented a lower share of the curriculum in vocational 
training. Although this made it possible that the general certificate of secondary 
education could certify a vocational qualification as well, the curriculum content 
related to non-degree components was really narrower in VET compared to 
grammar school. However, since the introduction of the dual level school-leaving 
examination (for 20 years) the pupils studying in each school type have had to 
demonstrate their knowledge of the compulsory school-leaving examination 
subjects representing non-degree components in the same way, so until 31 
August 2016 this concerned the pupils studying in secondary vocational schools, 
and subsequently both the pupils studying in vocational grammar schools and the 
pupils studying in grammar schools. 

The social perception of vocational education and training is not sufficiently 
attractive. However, it depends on multiple factors, it is influenced by the 
vocational field or the geographic location, such as the potential place of the 
pursuit of a profession. The lower-ability children who are less willing to learn get 
a chance in vocational education and training and an opportunity to get access to 
the labour market, whereas it is also true that it offers a remarkable opportunity 
for instance for children with good manual skills to develop their abilities. 
Vocational education and training provides an opportunity for young people not 
admitted to higher education to obtain a profession. In case of pursuing further 
vocational studies, those young people get extra points, or may as well enter to 
the labour market with their technician level qualification. 

A certain proportion of families making their living out of physical work, who 
are in poor financial situation, it is a natural effort on the parents’ part that they 
would like to see their children making an easier living, therefore the family may 
advise young people against vocational education and training. Three-fourths 
(75%) of the interviewed persons think that grammar school education is 
perceived more positively than vocational education and training. The answers to 
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this question do not differ significantly as regards the average responses in 
Hungary and in the EU, so general secondary training has more prestige than 
vocational education and training everywhere. In Hungary, vocational education 
and training does not constitute the most popular choice among young people, 
especially in case of middle-class families. However, it is commonly known that 
on the basis of the labour market situation of the country, there is a shortage of 
skills in several professional fields. For instance, in the Western counties there is 
a great demand for professionals with metallurgical qualification, who could find 
an employment in the automotive industry and its suppliers’ sphere. It can be 
concluded the prestige of grammar school instruction is significantly higher than 
that of VET schools everywhere, despite the fact that the employment 
opportunities are better for those who graduate from VET institutions. 

The question as to whether participants in vocational education and training 
find a job easier than participants in general education, 65% of the Hungarian 
respondents replied positively, the average response of the EU-28 countries is a 
bit lower, 59%. Having a qualification constitutes an advantage when someone 
takes up a job. This process is also supported by the fact that the general 
administrative work is progressively decreasing, the IT applications have 
decreased the number of such jobs, which were previously performed by 
grammar school graduates. 

The majority (79%) of those who took or takes part in vocational education 
and training would recommend the choice of a VET school for those Hungarian 
interviewed persons who are still before commencing their secondary school 
studies. However, behind the answers of those who took or take part in grammar 
school instruction we can find the significantly higher prestige of grammar school; 
according to those answers, only 31% of them would recommend opting for 
vocational education and training. The EU-28 answers’ average is significantly 
different, only 60% of those who take part in vocational training would 
recommend opting for vocational education and training (compared to 79% in 
Hungary), and in making the choices they attribute a greater role to individual 
skills (Hungary: 10%, EU-28: 22%). In case of the participants in grammar school 
education, with regard to the question as to whether they would recommend 
vocational education and training to those who are still before commencing their 
secondary school studies, the difference is not so significant in comparison to 
EU-28. 

On the basis of the answers given in the country, it may be concluded that 
those who took part in vocational education and training are in general satisfied 
with vocational education and training, the perception of VET has become more 
positive on the basis of their own experience, and the employment benefits have 
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also become more evident. They can also see more clearly that they also have 
the opportunity to pursue further studies in higher education institutions, 
moreover, if they wish to pursue studies in higher education in their 
specialisation, their previous studies may also be taken into account. Those who 
have chosen their specialisation well, have not become disappointed about 
vocational education and training. The answers do not contradict to, but confirm 
the approach that those who do not have any firm conception and have good 
learning outcomes, opt typically for grammar school. 

The establishment of the prestige or the restitution of the old prestige of 
vocational education and training is an important policy goal in Hungary. In recent 
decades, parents have preferred poor grammar schools (offering very limited 
opportunities for pursuing further studies) more than medium strong or strong 
VET schools. This is related to the disproportionate appreciation of higher 
education degree both on the labour market an in public opinion, and it is 
generally believed that the only pathway to higher education is the pursuit of 
grammar school studies. Between higher education graduates and vocational 
qualification holders, there is a wage difference for the benefit of higher education 
graduates. The workplace conditions of skilled workers in employment, especially 
in small and medium sized enterprises, have significantly deteriorated in recent 
decades (occupational clothing, hygiene opportunities, opportunities to have 
meals, housing benefits, workplace nurseries or kindergartens, corporate 
holidays, etc.). Therefore, except for skilled workers having their own business in 
some residential services and for skilled workers working for renowned 
companies, public opinion does not perceive that ‘a good profession equals to a 
higher education degree’. 

At the same time, the increasingly alarming shortage of skilled workers, as 
well as the corresponding good earning opportunities have already had their 
impact and have induced changes in the parents’ and the pupils’ attitudes. The 
government also encourages the learning of professions with a number of tools. 
In 2016 it increased the number of professions high in demand from 12 to 20, in 
case of which young people who choose to learn, may obtain a scholarship and 
may be granted up to HUF 30 to 50 thousand per month. As in VET institutions 
the number of those who drop out from the training without obtaining a 
qualification is high, an EU-wide project is being launched in order to reduce this. 
Given that one of the main reasons for dropping out is the fact that vocational 
education and training is chosen by pupils with poorer knowledge and lower 
abilities, the programme focuses on the methodological development of the basic 
competences. The government tries to involve in vocational education and 
training those young people who could not pass their entrance examination to 
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higher education institutions by reaching out personally to them. Today, 
Hungarian society perceives that passing the school-leaving examination is 
important, and believes that only those careers are attractive which provide a 
general certificate of secondary education. 

Vocational school as a school type was less popular among parents and 
young people, because it did not provide any opportunity to pursue further 
studies. From the 2016/17 school year onwards, the opportunity has been 
provided. From the current school year onwards, vocational school pupils may 
obtain their general certificate of secondary education after the acquisition of their 
profession. Thus, the perception and the popularity of vocational schools has 
changed, the pupils have the opportunity to pursue further studies. The 
reinforcement of dual training and the positive value judgement of the society are 
indicated by the fact that along with a decreasing demography, the number of the 
participants in the system has increased by 5 thousand, to 55 thousand people in 
five years. 

However, it is still typical that social groups holding a general certificate of 
secondary education or a higher education degree are reluctant to enrol their 
children in vocational education and training. The establishment or the restoration 
of the prestige of vocational education and training is a long process, since it 
requires the shaping of the public opinion and the attitude of the society, for 
which multiple tools need to be applied simultaneously, both the financial 
recognition and the social recognition need to be established. 
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CHAPTER 3.  
Experience and satisfaction with education 
and training 

 
Experience has shown that the transformation of vocational education and 
training has been taking place for several years in Hungary. Hungarian young 
people admitted into vocational education and training are satisfied if they leave 
their school with a profession that is valuable on the labour market and that can 
be converted to work and money ensuring their subsistence. So training and 
labour market needs must be aligned with each other. 

All the stakeholders (the young people, the parents, the schools and the 
society) have an interest in having well-skilled young VET graduates with useful 
knowledge and in their employment within the economy. 

According to 86% of the EU respondents, vocational education and training 
makes it possible to acquire skills needed by the employers, whereas only 77% 
of the Hungarian respondents agree with that. 88% of the Hungarian respondents 
who have completed their studies in a VET school are totally satisfied with the 
development of general skills, compared to 89% of the EU respondents. 86% of 
the interviewed Hungarian persons who have completed their studies in a VET 
school are satisfied with the development of profession-related skills. The level of 
satisfaction with the quality of education is nearly identical among the interviewed 
persons in Hungary and in the EU (88%, 87%). 

Those results reflect the fact that the quality of vocational education and 
training is considered as good by the Hungarian respondents. So, the indicated 
reason for the less positive social perception of vocational education and training 
compared to grammar school is not the poorer standard of education in VET 
institutions, but the lower prestige of vocational education and training and of 
learning a profession, which can be traced back to several factors. The lower 
wages compared to higher education graduates’ wages, the often undue 
overestimation of the degree in public opinion, the poor social recognition of 
manual work, the shortages in the preparation for the labour market needs and 
the employers’ expectations, all play a role in the negative social perception of 
vocational education and training. The following answers also highlight those 
reasons: 
(a) The percentage of the Hungarian respondents who agree with the statement 

that in vocational education and training people learn skills required by the 
employers in Hungary is 77% (including 79% of VET graduates), whereas 
among the EU respondents, this rate is 86%. 20% of the Hungarian 
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respondents (including 19% of VET graduates) do not agree at all, or prefer 
to disagree with that statement, whereas among the EU respondents, this 
rate is only 9%. 

(b) The percentage of the Hungarian respondents who agree with the statement 
that vocational education and training leads to well-paid jobs is 54% 
(including 52% of VET graduates), whereas among the EU respondents, this 
rate is 61%. 43% of the Hungarian respondents (including 45% of VET 
graduates) do not agree at all, or prefer to disagree with that statement, 
whereas among the EU respondents, this rate is only 32%. 

(c) The percentage of the Hungarian respondents who agree with the statement 
that vocational education and training leads to highly respected jobs is 46% 
(including 46% of VET graduates), whereas among the EU respondents, this 
rate is 60%. 51% of the Hungarian respondents (including 52% of VET 
graduates) do not agree at all, or prefer to disagree with that statement, 
whereas among the EU respondents, this rate is only 33%. 

(d) The percentage of the Hungarian respondents who agree with the statement 
that vocational education and training makes it possible to find a job soon 
after obtaining the degree or the certificate is 62% (including 64% of VET 
graduates), whereas among the EU respondents, this rate is 67%. 36% of 
the Hungarian respondents (including 35% of VET graduates) do not agree 
at all, or prefer to disagree with that statement, whereas among the EU 
respondents, this rate is only 26%. 

(e) Mobility between the different school types and training systems is perceived 
less positively by the Hungarian respondents than by the EU respondents. 
The switch from vocational education and training to grammar school 
education is considered as complex by 50% of the Hungarian respondents 
(53% of secondary vocational school graduates), whereas 41% of the EU 
respondents consider it complex. 

The answers reveal that participants in vocational education and training are 
more satisfied with the quality of education in all fields, than participants in 
grammar school instruction. 

This may be due to several factors: 
(a) career guidance functions well, the pupils have chosen a professional field 

that is appropriate for their ideas and abilities, and thus it have not caused 
any disappointment later; 

(b) the continuous development of vocational education and training is efficient, 
the reorganisations and the changes in the maintainers do not cause 
problem in everyday education activity; 
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(c) in grammar school there are more pupils who have good learning outcomes, 
who are more ambitious, more career-oriented, who are more critical about 
the performance of the education institutions, and whose expectations are 
higher. 

Because of the different curricula, the enrolment from a VET institution to a 
grammar school has caused serious problems already in lower classes, 
especially in recent years, and in higher classes there is virtually no room for 
mobility between the school types. Referring to the compulsory general education 
content (four maturity subjects) the requirements are identical, the inter-
operability is difficult due to the different content of the remaining subjects.  

The professional transitions within trade groups and sectors has been 
fostered by the introduction of the four-year secondary vocational school training 
in trade groups directed towards a common initial training since the 2000s, and 
then towards a common sectoral content from 2012. The framework curriculum 
made it possible to realise mutual mobility between secondary schools providing 
common initial training in trade groups and between two plus two-year vocational 
schools, and even to realise mobility to/from grammar schools, given that in the 
first two years of those secondary schools the subject structure was almost 
identical. The vocational school training that included two years intended for the 
acquisition of non-degree components and subsequently two vocational training 
years, was replaced by a three-year vocational school providing parallel 
instruction of non-degree components and professional subjects. Then the 
introduction in 2012 of sectoral vocational secondary schools did not make inter-
school mobility simpler. At the same time, the system of equivalency 
examinations makes it possible to recover the lacking subjects and subject 
contents, which imposes significant additional burden on the pupils switching to 
another school type, and gives a real opportunity to it not later than in the first 
third or half of the ideal length of studies. In theory, mobility is possible between 
the training systems, however this does not really work in practice. On the one 
hand, pupils find it difficult to split from their habitual communities, on the other 
hand, with the progress of the studies, the different study fields of the two 
institution types are already difficult to recover, the transition from one institution 
to another may not be made without losing a year. In case of poor learning 
outcomes, the most typical ‘mobility’ concerns the transition from grammar 
schools or vocational grammar schools awarding a general certificate of 
secondary education to vocational training forms that do not require a general 
certificate of secondary education. 

Regarding the skills to be developed during secondary school studies, most 
(48%) of the Hungarian respondents stated that their foreign language 
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communication skills did not develop sufficiently; however, there is a large 
difference between the opinions of grammar school graduates and VET school 
graduates: among grammar school graduates, only 34% feels that, which is lower 
than 39% in the EU, compared to 58% of VET school graduates. 69% of 
Hungarian respondents taking part in grammar school education think that their 
education prepares them for collaborative work, the EU average is 81%. 
However, among the participants in vocational education and training 85% (more 
than the EU average) stated that they were prepared to collaborative work. 

These answers also reveal that Hungarian vocational education and training 
primarily prepares for employment, the opportunity to pursue further studies in 
higher education is a real opportunity only in the specialisation of VET graduates. 
Among the requirements of vocational education and training, there is a focus on 
social competences. Meanwhile, in grammar schools the focus is on the 
individual development and only some subjects pay attention to cooperation. 

The employment opportunities are perceived positively, this is related to the 
increasing shortage of skilled labour. The weakness of vocational education and 
training is the acquisition of foreign languages, which inhibits the quality practice 
of the profession and also the pursuit of further studies. 

At the same time, VET schools, probably because of practical activities, 
provide a better preparation for teamwork and cooperation. 

So, both the strengths and the weaknesses of VET institutions are visible, 
the development of the structure and the content of vocational education and 
training has to take account of them. These answers show that the otherwise 
effective and satisfactory vocational education and training is unable to compete 
with grammar schools in certain, typically theoretical fields (study of scientific 
theoretical approaches, instruction of foreign languages, general social studies, 
philosophical-critical thinking, etc.), the time which would be needed for that is 
taken by the instruction of professional know-how. It is impossible to teach 
everything at a time. 
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CHAPTER 4.  
Results and effectiveness 

 
 
Concerning the issue of employment after the highest educational attainment, 
32% (EU-28: 27%) indicated that it caused problems and 65% (EU-28: 68%) 
indicated that it did not cause any problem. 

The fact that those who hold a qualification may find a job earlier seems to 
be demonstrated. 

After the completion of the main studies 42% of the Hungarian respondents 
(43% of VET graduates) found a long-term job in less than one month, this rate is 
significantly lower among the respondents in the EU: 29%. 

The question as to whether those who pursued their secondary school 
studies (between the age of 14 and 18) within vocational education and training 
find a job more easily or with difficulty after the completion of their studies than 
those who pursued their secondary school studies within grammar school 
education, 65% of the Hungarian respondents, 72% of VET graduates answered 
yes, whereas 59% of the interviewed persons in the EU stated the same. At the 
same time, 40% of the Hungarian respondents found it difficult to pursue further 
studies in higher education, for example at universities after vocational education 
and training, this rate is significantly higher than the 31% average of the 
interviewed persons in the EU. 

The question related to finding out whether the Hungarian government 
should favour investment in grammar school education or in vocational education 
and training, there is a significant disagreement between the interviewed persons 
in Hungary and in the EU. In Hungary, 71% of the interviewed persons were in 
favour of the investment in vocational education and training, whereas in the EU 
this rate was only 49%, they would recommend the investment in grammar 
school education. 

The question did not reveal those grammar school graduates who pursued 
further studies, either in vocational education and training or in higher education; 
this would nuance the picture, since experience has shown that grammar school-
leaving examination alone is suitable for performing just a few jobs. Those jobs 
are primarily jobs that require a certain level of education, just because of the 
need for general intelligence or eventually because of the need for a certain level 
of foreign language skills, they are otherwise activities that can be learned 
quickly, in a few days. Mostly, young people plan to perform such jobs for a short 
term, the turnover rate is high. 
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The social impact of vocational education and training, including primarily 
their impact on employment, is absolutely positive. In the past, the obtained 
vocational qualification was more future-proof, technical knowledge expired to a 
lesser extent. In recent years this has changed, and after it has been 
acknowledged by both by the society and by the individuals, although this is a 
process that has not yet been terminated, its impact on education is reflected by 
the fact that there is a growing need for continuing vocational education and 
training, as well as for the acquisition of additional qualifications.  

A possible step forward is the extension of continuing vocational education 
and training of skilled social groups, since the system of continuing vocational 
education and training absolutely needs to be developed due to the continuous 
technological change, as well as the due to the fact that IT has come to the fore. 

Hungarian vocational education and training widens the employment, 
education and training perspectives, keeps monitoring and ensuring the 
satisfaction of the demands of the economy and of the society. 

Unfortunately, the system is weighed too heavily towards grammar schools. 
41% of the students attend grammar schools, the percentage of those who 
attend secondary vocational schools is the same, and 18% attend vocational 
schools. 

In grammar schools there are classes where the pupils’ average in the 
eighth year is only 2.5. However, those results make it impossible to pursue 
further studies. In worse cases those pupils may as well complete their grammar 
school studies with fair or acceptable grades, obtain their general certificate of 
secondary education, but end up without having a vocational qualification and a 
job, they are not recruited to any workplace and are ‘forced’ to learn a profession, 
which is more difficult at that point than in case of having started it already in the 
ninth class. For the students it is a series of failures. The outcome is the same, 
they hold a vocational qualification and a general certificate of secondary 
education, but obtain them on a more difficult track. 

 
 



24 
 

CHAPTER 5.   
Main conclusions and further research 
needs 
 
 
The public opinion survey covers all areas of VET and on the basis of its results 
we can further refine the national VET policy and better harmonised with the real 
life. It is well identified that the best incentives for young people include the 
presentation of their future workplace, scope of activities, professional 
expectations. The Institute for Economic and Enterprise Research (IEER) 
founded by the Hungarian Chamber of Commerce and Industry (HCCI) analysed 
in 2017 and 2018 the career choice survey conducted by HCIC that examines the 
choices and interests of seventh grade lower secondary school students with 
regard to their further education. Experts of its territorial chambers surveyed 
9 228 seventh grade students in 2018 (7).  

In the research targeting the development of national VET (8) it can be 
stated that the recently (2015) formed VET centres have found their place in the 
upper secondary vocational education. Based on the data and responses of the 
centres involved an active and developing professional network of institutions has 
been established that participates in international mobility actions, domestic 
competitions and other programmes, thus making the Hungarian secondary 
vocational education well known and acknowledged. According to the opinion of 
the respondent centres, the national VET has developed in a positive direction in 
recent years, as is well demonstrated by the growing corporate and market 
relations of this institution network. This made VET more attractive. 

The research targeting the Hungarian vocational Bridge programme9 shows 
that at national level, the rich offering of partial vocational qualifications in the 
Bridge programme is matching the needs of the economy in Hungary, and 
produce workforce in the economical sectors struggling with skills shortage. 
Geographically, the programme covers well the territory in Hungary, and is 

                                                
(7) HCCI-IEER: Monthly Economic Bulletin, October 2018, Budapest. The findings of the 

survey can be read in English at:  
https://gvi.hu/files/researches/555/MBET_1810_181105.pdf 

(8) Development of national vocational training and the innovation potential of vocational 
training centres Attila Pongrácz dr. 

(9) Empirical research and follow-up study on the Hungarian vocational bridge program- 
final report Balazs Benkei-Kovacs phd. 

https://gvi.hu/files/researches/555/MBET_1810_181105.pdf
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mostly reachable for students who are at risk of dropping out. Thus the 
awareness of VET is increasing in this target group too. 

The public opinion survey made by Cedefop is of utmost importance, 
because it compares the national characteristics of the EU member states trying 
to identify a common development path. In order to get a wider and deeper 
explanation of the results, before the next EU-wide public opinion survey the draft 
questionnaire should be reviewed with the Member States before finalise it. It 
would be preferable to get some data concerning the gender, age and highest 
educational attainment of those who answered the questions. The background of 
the results in Hungary could be explained more accurately in possession of these 
data. 
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