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Introduction 
 
 
Given the rapid pace of changes in economy, technology and the new concerns 
arisen from the socio-political changes in Europe, it is worldwide acknowledged 
that education is the solution to properly address these challenges. Consequently 
equipping people with the right skills for employment and improving their life 
opportunities is at the heart of the New Skills Agenda for Europe (1). This is why 
education, with all its parts such as education for social integration, employment, 
personal development and welfare, is high on the European decision-making 
agenda. In this context, vocational education and training comes to fit better 
these demands: it proves to be more flexible, it offers students the opportunity to 
learn and train in real-life and work settings, it trains students into future workers 
suitable for the labour market demands and like that it contributes to the general 
support of the economic and social welfare in the world.  

Irrespective of the country where it acts and develops, VET can lead its end-
users to success! There are many countries in Europe where VET graduates 
form the most representative part of the employees of famous automotive 
representations, IT sectors, engineering plants and other economic sectors. 
However, out of the general trend illustrated by statistic data, there are more 
students who choose general education to vocational education and training. In 
2012 a European Commission Eurobarometer (2) provided a general overview of 
VET perceptions in Europe. The Eurobarometer, however, provided only limited 
insights into specific attractiveness factors of VET such as permeability or 
satisfaction with skills acquired. 

So, in order to have a clear understanding of the driving or triggering back 
factors when beneficiaries, and not only them, can express their option for VET, 
Cedefop launched in 2016 its first opinion survey aimed at investigating 
European citizens’ opinions on vocational education and training (VET).  

In Romania the survey was applied to 1 302 respondents from different 
social and demographic groups, aged 15 and over. In total it covered 35,646 
participants throughout the 28 Member States of the European Union. 

                                                
(1) European Commission 2016 Communication: A New Skills Agenda for Europe – 

Working together to strengthen human capital, employability and competitiveness. 
(2) European Commission, 2012, Special Eurobarometer 369 : Attitudes towards 

vocational education and training. 

http://ec.europa.eu/social/BlobServlet?docId=15621&langId=en
http://ec.europa.eu/social/BlobServlet?docId=15621&langId=en
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The aim of the survey is to understand EU citizens’ understanding of, and 
attitudes towards vocational education and training. The survey aims at collecting 
people’s opinions on VET in four main areas: 
(a) awareness and knowledge,  
(b) attractiveness and access,  
(c) experience and satisfaction,  
(d) outcomes and effectiveness.  

The questionnaire of the survey was designed by Cedefop and pilot-tested 
before the final fieldwork in June 2016. The survey was carried out by Kantar 
Public on Cedefop’s behalf between 1st and 29th June 2016 and applied in 
Romania with the support of TNS CSOP. 

The Survey’s design took in consideration the terminology challenges and 
concepts that underpin VET. The conceptualisation of ‘upper secondary’ and the 
distinction between ‘VET and general education’ were the most prominent issues 
identified in the questionnaire design. So, in order to provide a common approach 
to the understanding and definition of VET, the International Standard 
Classification of Education (ISCED) and Cedefop’s terminology (3) were used. 

Since often the term upper secondary education was not always understood 
in each country, it was necessary to frame upper secondary education as a form 
of education whose beneficiaries are between 16-18, depending on the country. 
Therefore at the beginning of the interview respondents were given the following 
definition ‘VET at upper secondary level’:  

Vocational education is designed to give participants the practical and 
technical skills, know-how and understanding necessary for employment in a 
particular occupation or trade. In the following questions, we refer to vocational 
education which takes place at upper secondary education at 16-18 years old.  

The interviews were conducted June 2016, the Romanian total population of 
15+ was 16,852,701 persons and 1,302 were invited to respond to the 
questionnaire, representing 3,91% of the total EU28 population over15. 

The present analysis takes in consideration the findings of the survey 
initiated by Cedefop whose target groups were broadly identified and referred to 
as those who followed vocational education or general education. The survey 
intends to reveal interesting information across all 28 Member States of the 
European Union with regard to the following issues previously mentioned.  

                                                
(3) http://www.cedefop.europa.eu/en/publications-and-resources/publications/4117 
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CHAPTER 1.  
Awareness and knowledge  
 
 
The introductory part of the survey aimed at revealing how much are people 
informed about and aware of VET. How they understand it and in what it differs, 
according to their opinion, from general education. Therefore, respondents were 
asked if they had heard of vocational education and training before the interview 
and what they understood through the term VET. The question was addressed 
initially without giving any conceptualization on VET in order to obtain unbiased 
responses based solely on respondents’ understanding of VET. Only after the 
first part of the survey the respondents were offered a general definition framing 
upper secondary VET within the age 16-18. Other important aspect used within 
the methodological approach of this survey is that the answers received were 
grouped so as to facilitate a comparison of perceptions based on the points of 
view of those who went to general upper secondary education with regard to VET 
and others who went to upper secondary VET. In the given heterogeneous group 
of respondents, there were interesting answers revealing different perceptions. 

Most EU citizens (86%) say that they had heard of VET before their 
interview. In Romania the total percentage is the same (86%). However, out of 
the total with positive answers, 68% know precisely what it is compared to EU28 
average of 71% and 18% heard of VET but do not know exactly what it is while 
14% of the respondents did not hear about it. 

Figure 1. Knowing about VET RO vs EU 28 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (Question 1: 

volume A and C sheets) 

 
The answers provided by respondents reflect that knowledge about types of 

education and training at upper secondary level is slightly higher among those 
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who went to upper secondary education. Whereas the proportions of students 
who know about VET but not exactly what it means register a very small variation 
depending on the type of education they took: vocational or general education at 
the upper secondary stage. The survey reveals that more participants in GE 
education in Romania heard about VET and know exactly what it is (74%) as 
compared to VET participants (70%).  

Higher scores are pointed by VET participants (21%) than GE participants 
(19%) to the question if they heard about VET but did not know what it is. The 
paradox comes from the fact that GE participants seem to be better informed 
than VET participants about existing education paths: such as general education 
and vocational education in the country, although equal access to information on 
career guidance and counselling is provided to all within lower secondary 
education. Consequently stronger and more frequent information activities for 
younger students in lower education are needed so as to ensure knowledge-
based decisions with regard to existing opportunities in education and training. 
The survey’s findings also reveals interesting perceptions of what respondents 
associate VET with: 
(a) 81% of answers reflect good knowledge about VET’s position in relation with 

working life. Almost half of the respondents (45%) consider that VET always 
takes place before starting working life and 36% consider that it often takes 
place before starting working life. This may reflect the idea that Romanians 
usually know initial VET - irrespective of the name of initial VET chosen - 
since initial VET in Romania had several forms in the last decades - leads to 
a qualification providing them access to the labour market;  

(b) almost eight in 10 respondents (76%) expressed their opinion that VET is 
always or often about continuous professional development in adult life. It is 
very important to notice that respondents perceived VET in a two-fold 
perspective: both initial and continuous. This awareness may reveal the fact 
that respondents may have been involved in either of the two forms of 
education and training, both of them leading to a qualification on the labour 
market; 

(c) 80% of the respondents shared the opinion that VET is always or often 
about personal development; 

(d) when asked about the environment where VET takes place, eight in 10 
(84%) persons mentioned that VET always or often occurs in a school 
environment and in a work environment (83%); 

(e) when it comes to the practical side of VET, most of the total answers (75%) 
were more favourable to the idea that VET is about doing manual work. We 
could notice small a variation of perception: those who took general upper 
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education are more likely to consider VET as more related to manual work 
(eight in 10 answers, 81%) as compared to those who took VET in upper 
secondary education and consider that VET is not necessarily connected to 
manuality (more than 7 in 10 answers, 75%); 

(f) the general opinion among respondents about VET is that it always or often 
prepares for a specific occupation (88%);  

(g) when asked if VET takes place in higher education such as university, 40% 
of the Romanian respondents were in favour as compared to 45% in EU28, 
while 47% disagreed by contrast with 44% in EU28. The lower score 
obtained both in EU28 and in Romania might suggest that most persons do 
not associate VET with higher education (university) partly also because of 
the general belief that initial vocational education and training gives access 
to a qualification whose basic, essential characteristics are acquired at this 
level, it requires less time for training and is more often required on the 
labour market, whilst higher education would be more time consuming till the 
qualification is obtained at a higher level.  

Figure 2. Factors associated with VET (Romania) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A and C, Question 2.1-2.8) 

 
The data above suggest that respondents perceive VET as a complex 

process: related to formal education as it takes place in school environment, but 
also to practical training and education within work environment. It is often 
associated with personal development and practical development of skills and 
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competences. They associate VET with initial education as ‘it takes place before 
starting working life’ and with continuous education as it is combines elements 
that form the individual as an adult ‘continuous professional development in adult 
life’. And the most distinctive feature among respondents’ perceptions of VET is 
that it prepares for an occupation. 

This suggests that VET enjoys a strong image as being that type of 
education that in itself connects two main aspects of life: education and 
employment, ensuring a faster transition to labour market insertion, the training of 
teenagers into adults with committed attitude towards work, life and his or her 
own personal and professional development.  

However, information about vocational education before choosing whether to 
go for general or VET upper secondary education was not sufficiently provided: 
out of 913 respondents from Romania, 54% say that they were given information 
(against 57% EU28 average), whereas 44% of them say they did not receive any 
information and 2% of them did not know. Those who have positive answers vary 
depending on the type of education taken. There is not a clear-cut difference in 
shares regarding the information received by respondents before choosing a 
education route (VET or GE). Among those whose upper secondary education 
was vocational 59% say that they received information about VET when they 
made the decision how to continue their studies, while those who took general 
education (51%) were less informed than the others. And this can lead us to the 
idea that VET orientation was generally taken based also on provision of 
information implying this can be an important aspect to consider to raise 
participation in VET. 

Figure 3. Provision of information on VET at the time when deciding to take 
general or vocational upper education (Romania) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A and C, Question 6) 
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The chart below shows the extent to which respondents in all 28 EU MSs 
were informed about VET before making a choice in their general or vocational 
studies. The proportions registered differ a lot from rather low to very high 
informative input. As compared to the European average of 57% informed 
respondents, Romania has a lower position registering a total of 54% informed 
respondents. The proportion of 44% of respondents who say they did not receive 
any provision of information on VET may highlight that more information and 
career guidance and counselling is needed among young people in order to raise 
their awareness about all types of opportunities regarding education and training, 
including VET at upper secondary level and improve their self-awareness about 
their future education and career paths. 

Figure 4. Provision of information (country results) (4) 

 
 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A 

and C, Question 6) 

 
It is interesting to notice below the factors that influenced learners’ decision 

to take VET and compare the shares registered by respondents in Romania and 
the general situation in the other EU member states. 

                                                
(4)  Cedefop (2017). Cedefop European public opinion survey on vocational education 

and training. Luxembourg: Publications Office. Cedefop research paper; No 62.  
http://dx.doi.org/10.2801/264585, p.32. 

http://dx.doi.org/10.2801/264585
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Figure 5. Factors that influenced decision on education path (RO vs EU28) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A, 

Question 11) 

 
Most respondents (51%) n Romania said that family or friends advised them 

to take VET. The following answers given by respondents reflect that most of 
them think of a quick job insertion into the labour market with immediate financial 
income. 33% said that they chose VET as it increases their career prospects and 
there is a higher likelihood of finding a job, whereas 31% believe they will have a 
good salary.  

Later on when we compare the shares expressed in favour of VET as a 
choice mainly because they are interested in the subjects, an important 
discrepancy can be noticed between what the European average (41%) and the 
Romanian participants (25%) in the interview as personal preferences and 
interest or being good in those subjects do not primarily prevail in students’ 
choice to take VET in Romania. A little bit more than half of them find VET as a 
possible option because either their family advised (51%) them to or because 
they learn from their friends experience (almost a quarter of them, 24%) who took 
the same subjects or because teachers informed them about VET (22%).  

Other respondents considered the length of studies important enough when 
choosing VET. 18% Romanian respondents expressed their view that they think 
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of this aspect as well. It is interesting however to notice a clear split that out of 
the total of 18% respondents, actually 14% of positive answers came from those 
who took general education and 22% from those who took VET. This comes 
again to underline that VET is favoured (18%) to general education when thinking 
of achieving a qualification and enter the labour market in Romania. 

A comparison of the two groups shows other interesting differences: while 
the total of 27% of respondents in Romania considered the possibility to continue 
their studies to higher education by contrast to 32% in EU28. Only 13% of VET 
respondents in Romania indicated this option, this being much more likely given 
as a reason by those who did general education (39%).These splits between the 
two main groups of respondents can be easily noticed in the table below. 

Figure 6. Factors that influenced future students in taking VET at upper 
secondary level (VET vs GE participants) (Romania) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume C, 

Question 11) 
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The survey reveals the potential ways that lead to discourage teenagers 
from taking VET.  

Respondents that did not participate in VET at upper secondary level were 
asked whether anyone advised them against taking vocational education about 
the time when they were aged 16 to 18 and were deciding on their orientation of 
their upper secondary education. The European average shows that one in four 
respondents (25%) who took general education say that someone advised them 
against taking vocational education: most commonly by someone in their family 
(17%), someone at their school (8%) or from a friend (5%). 

The findings in Cedefop’ survey vary a lot between countries. Worringly, at 
one extreme, with the highest positions in this hierarchy almost half of 
respondents in Hungary (51%), Romania (48%), Italy (47%) and Eastern part of 
Europe say that someone advised them against taking vocational education. The 
Western part of Europe and UK registered low proportions indicated that this 
happened to them in the Netherlands (9%), Denmark (12%) and the UK (14%).In 
Romania, the family and friends manifest the strongest influence on students 
when making the decision against continuing studies in VET. The survey findings 
reveal that based on the respondents input, teachers or career advisors advise 
students against taking VET (RO 10% vs EU28 average 8%). In the figure below 
the total ‘yes’ represents the total of all possible ‘yes’ answers included in the 
matrix of the survey.  

Figure 7. Advising against VET: Romania vs EU28 

 
 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A, 

Question 12) 
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This indicates that VET does not necessarily represent the first choice of 
upper secondary students and that more updated information campaigns need to 
be performed at schools, community level, and teachers as well in order to make 
VET more visible in terms of advantages and career opportunities on the labour 
market. 
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CHAPTER 2.  
Attractiveness and access  
 
 
If so far interviewees revealed general factors that might have had a positive 
influence in making their decision to take VET as an option for lower secondary 
but also the fact that, to a rather large extent in Romania (against 25% EU28 
average) that they were advised against VET, it is high time to find out what 
exactly makes them find VET attractive. Cedefop defined attractiveness in VET 
as ‘its capacity to encourage individuals to choose vocational education and 
training; offer quality qualifications that open up career prospects; persuade 
employers to recruit holders of VET certificates’ (5). The next part of the survey 
was designed so as to answer specific questions such as:  
(a) attractiveness of VET in comparison to general education; 
(b) VET’s image at national level and explores this image in more detail and in 

relation to general education;  
(c) attractiveness in relation to the labour market outcomes associated with 

VET;  
(d) the prioritisation of VET over general education in terms of investment;  
(e) and attempts to lead or identify possible recommendations for the next 

generation. 

Access to and progression from VET are also considered as factors that 
may contribute to VET’s attractiveness. 

Based on the findings of the survey, almost two in three Europeans (68%) 
think that vocational education at the upper secondary level has a positive image 
in their country and a little under a quarter (23%) say that it has a negative 
image. 

Around two thirds of the Romanian respondents (62%) think that VET has a 
positive image whereas one third sees it at the opposite side. It is interesting to 
notice that there is a fair equilibrium between the proportion of respondents with 
positive answers among those who participated in general education (64%) and 
those who participated in VET (63%). 

                                                
(5)  Cedefop (2014). Terminology of European education and training policy: a selection 

of 130 key terms. Luxembourg: Publications Office.  
http://www.cedefop.europa.eu/EN/Files/4117_en.pdf, p.30 

http://www.cedefop.europa.eu/EN/Files/4117_en.pdf
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Figure 8. Perceived VET image in Romania (VET vs GE participants) 

Respondents who did VET (420 ) Respondents who did general education (487) 

  
 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A 

and C, Question 15) 

 
When referring to the ease of achieving a qualification, the Romanian total 

answers indicate that more than three quarters (82%) believe that VET path in 
education offers the possibility to get a qualification easier than following general 
education. At European level more than half of the respondents (63%) agreed to 
the statement above while 24% disagreed.  

Figure 9. Ease to get a qualification in vocational education than in general 
education (RO vs EU 28) 

 
 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A, 

Question 21.1) 

 
The two groups of respondents who participated either in general or in 

vocational education in Romania, register more or less the same tendency to 
agree that VET path in education is less time consuming in achieving a 
qualification that gives access to the labour market insertion than general 
education which often may require to continue education at university level. 
Among the two groups of respondents who agreed that VET is a faster way to get 
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a qualification, those who did VET registered 89% while those who did general 
education 84%. 

Figure 10. Ease to get a qualification in VET in Romania (VET vs GE participants) 

  
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume C, 

Question 21.1) 

 
The survey also looked at other aspect that is considered when evaluating 

the attractiveness of VET. It looked at the most common target group of students 
involved in VET and whether people consider VET as more attractive to those 
with lower academic performances. The findings at European level indicate a 
general trend that students with low or lower academic performance go to VET.  

In Romania a relatively high number of respondents share the same general 
opinion registered among EU28 average.  

Figure 11. Students with low grades are directed towards vocational education 
(RO vs EU 28) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A, 

Question 21.2) 

 
And out of the two targeted groups, the respondents who took general 

education in Romania consider (84%) that students with lower academic 
performance are directed to VET. Those who took VET and answered this 
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question also agreed in proportion of more than three quarters (80%). Yet there 
is a higher share (17%) of those VET students who disagree that VET is a choice 
mostly for lower academic performers (against12% GE students). These results 
highlight how VET may still suffer from a bias, therefore its benefits and positive 
image should be further promoted.  

Figure 12. Students with low grades are directed towards vocational education in 
Romania (VET vs GE respondents) 

Respondents who did VET Respondents who did general education 

  
 

Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume C, 
Question 21.2) 

 
Later on the survey investigates on whether the image of general education 

is more positive than of VET. The EU 28 average (74%) agree that general 
education has a more positive image than VET. This is somehow a direct 
consequence also of the previous question according to which most students 
with lower academic performance profile get VET and not general education. In 
Romania the shares differ very slightly from the EU28 average, but still the same 
general opinion is shared: 75% associate more positive image to general 
education.  

In order to have more specific arguments in favour to the attractiveness of 
VET, the survey designed more in-depth questions to find out its relation, 
correlation to the labour market and labour market outcomes. So, one of the most 
common perception associated with VET is that it forms skills that are needed by 
employers in Romania (82%), while 11% disagree. Then almost three quarters of 
respondents (71%) consider that taking VET helps them find a job quickly after 
obtaining a qualification or diploma. 
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Figure 13. Core benefits of VET in relation to labour market issues (RO) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A, 

Question 18.1-18.3) 

 
The findings obtained reveal that 66% of the interviewed population agreed 

that VET leads to well-paid jobs, whereas 28% disagreed.  
In terms of esteem and highly rank of the jobs that can be obtained by 

following VET, more than half of the Romanian respondents consider VET as an 
option leading to highly regarded jobs (62%). At European level (EU 28) this 
opinion is shared by 60%  

To sum up, respondents in Romania are more likely favourable to VET being 
attractive as it matches labour market needs, it opens access to employment by 
providing a qualification or a diploma at the end of the study programmes and 
lead to well paid jobs. Although their interest in the prestige of the jobs obtained 
by following VET does not show a peaking point in the hierarchy of the 
aforementioned factors that contribute to VET attractiveness, it seems they 
manifest a little bit more enthusiasm (62%) than the Eu28 average (60%).  

The survey also analysed one more issue that adds to the attractiveness of 
VET: its vertical permeability in the education and training system in a country, 
meaning if a learner can move to one type of education to another and between 
different levels. In this respect the 2010 Bruges Communique and the Europe 
2020 Strategy strongly emphasise that modern education and training systems 
that encourage lifelong learning should offer flexible pathways allowing learners 
to pass from one type of education to another and that the learning process 
should be based on learning outcomes. The survey addresses two main sides of 
the permeability concept: if it is/was easy for someone doing VET to change to 
general education; then if it is/was possible for VET students to continue to 
higher education. 

The Romanian public interviewed on the questions above shared almost the 
same opinion as most Europeans. Thinking of someone aged 16-18 who started 
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taking vocational education at upper secondary education around 41% consider 
that it is easy to switch from vocational education to general education. While in 
Europe 42% of respondents find it easy to turn to general education or vice versa 
in Romania the share is a little higher (44%) and the ‘do not know’ respondents 
represent 15% in Romania as compared to 17% in EU28.  

Figure 14. Switch from vocational education to general education (RO vs EU28) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), Country fiche Romania (volume A 

and C, Question 20) 

 
The shares for Romania may suggest that possibilities to turn from one 

pathway to the other are generally known. Yet, once a student chose VET at 
upper secondary level it means that he may have taken in consideration the 
possibility to obtain a qualification and enter the labour market as soon as 
possible.  

In Romania IVET offers either work-based education and training with 3 
years length (usually after the VIIIth grade), leading to level 3 EQF qualification or 
the technological highschool with 4 years length, leading to a level 4 EQF 
qualification. Since in Romania compulsory education includes the Xth grade, 
students enrolled in technological highschool who want to obtain a qualification 
and enter the labour market sooner, may, after the Xth grade, take a 720 hours 
training and obtain a level 3 EQF qualification or may go to upper secondary VET 
to obtain a level 4 EQF qualification. Part of IVET is also the postsecondary 
programme that leads to the acquisition of a level 5EQF qualification. This 
programme has as target group beneficiaries aged 18+, that might have not been 
addressed in this questionnaire run by Cedefop. This situation may have 
happened since initial VET in Europe has various forms to be addressed. So the 
most common feature ultimately defining the final the target group of the 
questionnaireis the 16-18 years of age. 

On the other side, students enrolled in IVET may go to General Education 
after the Xth grade. However, students’ enrolment in upper secondary education 
is highly influenced by their results in the national exam at the end of the VIIIth 



20 
 

grade and the number of classes need to be approved by the Ministry of 
Education. Consequently, changes within the IVET route is more flexible as long 
as the number of classes would not suffer a tremendous change when passing 
from general to IVET routes or vice versa. However, switching from general 
education in secondary education to IVET is extremely rare and this happened 
when students realized that obtaining a job would offer them more satisfaction 
than general education. This might be the explanation why 49% of respondents 
in general education consider difficult to switch to VET (against 43% respondents 
in IVET) (figure 14. Switch from vocational education to general education (RO vs 
EU28). 

When discussing about the possibility to continue into higher education such 
as university after vocational education at upper secondary education level, a 
little over half of the respondents were positive both in Romania (54%) and in 
Europe (54%). This proportion indicates that usually in Europe and in Romania, 
as well, IVET does not have a dead end. This pathway gives access to higher 
education and potential beneficiaries are usually aware of such opportunities. It is 
interesting to compare the respondents who took general education and those 
who took VET: general education respondents (52%) were outweighed by those 
who took VET (63%) who look more optimistic and more informed of various 
opportunities on studies at tertiary education level.  

Figure 15. Ease of continuing to higher education after VET (VET vs GE 
participants) (RO vs EU28) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A and C, Question 19.1) 

 
The findings of Cedefop survey illustrated in the table below also underline 

one more aspect that contributes to the attractiveness of VET: mobility 
opportunities for its students. Vocational education at upper secondary education 
provides opportunities to study or work abroad in proportion of 62% of the 
respondents in Romania. The respondents who took VET at upper secondary 
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education level had a slightly higher rank (64%) than those who took general 
education (63%). 

Figure 16. Vocational education at upper secondary education provides 
opportunities to study or work abroad (VET vs GE participants) (RO vs 
EU28) 

 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A and C, Question 19.2) 

 
 These positive perspectives might be the result of the mobilities facilitated 

through the National Agency for Erasmus+ programme whose beneficiaries, VET 
participants as well, increased in the last years. Those who are less likely to 
agree with this opinion represent 25% and those who do not know 13%. There 
are many real and successful experiences of VET schools who participated in 
mobility projects (through the National Agency for Erasmus+ programme) and 
brought a positive change in mentality with regard to initial VET education: during 
the mobility the students involved in practical activities in other partner countries 
had very good experiences and later shared their experience with other 
colleagues from the same school and encouraged them to participate in future 
students exchanges. The experience in real work-based settings makes them 
understand that their competences, skills and knowledge are valuable and have 
direct, real outcomes. They become more aware that their qualification grants 
them access to labour market irrespective of the country, increasing thus their 
chances to personal growth and personal welfare. Soft skills are also developed 
and bring a very positive change in their behaviour, approach to work and self-
esteem.  
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CHAPTER 3.  
Experience and satisfaction  
 
 
This section of the survey is focused on people’s experience of VET at upper 
secondary level. The two main respondent groups, those who took general 
education and those who took VET education at upper secondary level were 
interviewed with regard to their own satisfaction during their studies. 

This is why the very next question determined mainly the place and working 
experience where education and training took place. The table below shows that 
Romanian respondents who took general education confirmed as well the 
European trend (89%) agreeing that their education took part in school 
environment (82%). The experience of VET students in Romania showed that 
their education took place in school environment in proportion of 60%, at work 
place 20% while others said half at school, half at work place (12%).  

Figure 17. Education at school or at workplace in Romania (VET vs GE 
participants) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A and C, Question 7) 

 
After asking the respondents to go back to their own personal experience 

and contextualize either at school, at work, mostly at work or half and half, the 
survey goes further in their personal experiences to reveal what brought them 
more satisfaction during their studies. So this time the respondents were asked 
how satisfied they were in relation with specific aspects that addressed both 
general and VET education beneficiaries: nature of skill developed (general skills 
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or work-related skills), available equipment and last but not least the quality of 
teaching. 

Looking at most EU Member states findings, they are strongly satisfied with 
the general skills developed (90%) and the Romanian respondents as well 
(92%), both for general and vocational education. Higher ranks can be noticed 
among those who followed vocational education than those who took upper 
secondary education level. But the difference is not significant and it shows a 
general trend at European level.  

The figure below shows that Romanian initial VET participants are slightly 
above the EU28 average whereas the levels of satisfaction regarding the quality 
of teaching, the work-related developed skills and the available equipment 
register one, maximum two percentage lower ranks than the European average. 
Not unexpected is the lower score of respondents group who followed general 
education at upper secondary level with regard to the development of work-
related skills and use of available equipment: EU 28 average points to 62% and 
Romania to 76%, EU28 shows 75% satisfaction in terms of equipment available 
and Romania 76%. We can also notice that in Romania respondents from 
general education are slightly likely to say they were satisfied with the quality of 
teaching (89%) than those from vocational education (87%), though the 
differences are not so significant.  

Figure 18. Overall satisfaction with aspects of education (RO vs EU28) 

 
Source: VET Factsheets RO (EN), Cedefop, June 2016 
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The survey takes the respondents deeper into the question related to the 

achieved skills in various environments (school versus work) during upper 
secondary studies. It investigates what other possible ‘soft’ competences were 
achieved at the same time. These competences are made known by the 
European Commission recommendation on key competences (6) and are defined 
as knowledge, skills and attitudes that together help learners find personal 
fulfilment, find work and take part in society. Looking at the table below made by 
Cedefop based on interviewees’ answers at European level, Romanians who 
participated in initial vocational education replied to a higher extent that they 
developed the following skills: the ability to work with others, the ability to pursue 
and organise their own learning, communication skills and creativity. The 
respondents who participated in general education said that they developed 
especially the ability to work with others, to think critically, to organise their own 
learning and mathematic skills.  

Figure 19. Experience and satisfaction (RO vs EU28)  

Vocational Education Participants  General Education Participants 

 
Source: VET Factsheets RO (EN), Cedefop, June 2016 

 
Compared to the average EU28 findings, Romanian interviewees marked 

higher scores at most skills developed at upper secondary level: communication 

                                                
(6) European Commission: Education and training: Key competences:  

http://ec.europa.eu/education/policy/school/competences_en 
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(RO 82% to EU28 76%), science and technology (RO 70% to EU 62%), creativity 
(77%), ability to work with others, ability to organize his own learning (RO 82% to 
76%). Rather low score was registered at digital and computer competences 
53% and mathematical skills marked a result of 70% under the EU average 73%.  

Figure 20. Satisfaction with skills development (RO vs EU28) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A, Question 14) 

 
The findings of the interviews reveal surprising information for Romania, 

looking at the two target groups of respondents (GE vs VET), we can notice 
interesting ranking of the skills acquired: there is one highest peak registered by 
VET respondents with regard to science and technology skills 74% compared to 
GE respondents 68%, all the other skills being better scored as more developed 
by GE respondents. The lowest peak (44%) represents less than half of VET 
respondents who considered that they improved their digital and computer skills. 
There are large differences between VET and general education respondents in 
relation with foreign languages and cultural awareness 51% (compared to 75% 
and 72%), mathematical skills (61% compared to 78%). Respondents share 
slightly less different opinions on developing the ability to work together, thinking 
critically or to pursuing and organising their own learning. 
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Figure 21. Personal views on development of key competences in education in 
Romania (VET vs GE participants) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A and C, Question 14) 
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CHAPTER 4.  
Outcomes and effectiveness  
 
 
The survey also explores respondents’ views on outcomes and effectiveness of 
VET. They were asked if VET contributes to strengthening the economy. More 
than three quarters of the Romanian respondents (88%) shared a common 
consensus that VET supports and strengthens the economy in Romania. Looking 
at respondents whose upper secondary education was primarily vocational a little 
bit more than 80% agree that VET plays an important role in reducing 
unemployment and helps to tackle social exclusion (more than 70%). The level of 
agreement differs with around 2-3 percentages more for those who attended VET 
at upper secondary level for the first two questions. Respondents who followed 
general education at upper secondary level have a stronger belief that VET can 
help in reducing social exclusion than those who followed VET. This might lead to 
the idea previously mentioned in other section according to which VET includes 
persons who are more interested in achieving skills, practical competences, 
obtaining a qualification giving them access to the labour market, that are usually 
at the core of VET education, rather than having high scores in academic 
performance in general education. 

Figure 22. Role of VET in society in Romania (VET vs GE participants) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume C RO sheet, Questions: 3.1, 3.2, 3.3) 

 
Later on, the survey shows data according to which the EU 28 average that 

continued their studies at tertiary level represents 58% of the interviewed 
population while in Romania the total cohort registers 53%. Given this level of 
upper secondary graduates who continued their studies, out of which 66% were 



28 
 

those who followed general education and 39% IVET upper secondary 
graduates, a next possible question was addressed to those who were not 
included in education but were working, unemployed or retired in order to find out 
what other possible outcomes VET can provide or how effective it proves. 

The question is about having or not difficulties in finding a job after 
completing their highest level of education. Romanian respondents (33% vs 27% 
EU 28) said that they had difficulties because of various reasons:  
(a) their skills were considered too low (RO 7% compared to EU28 5%) for a 

specific job;  
(b) lack of the qualifications or diplomas (RO 8% compared to EU28 5%); 
(c) lacking relevant work experience (RO 13% compared to EU28 10%); 
(d) health issues (both RO and EU 28 2%); 
(e)  other personal issues(RO 4% compared to EU28 3%); 
(f) other reasons (SPONTANEOUS) (RO 2% compared to EU28 0); 
(g) they have never looked for a job (SPONTANEOUS) (both RO and EU 28 

2%). 

Once the difficulties identified, the survey focused also on the time lapse 
before finding a job giving the interviewees possibility to fit their answers within a 
timeframe with precise and gradual temporal references, from short to very long 
periods: less than a month, one month to less than six months, six months to less 
than a year, a year to less than two years, two years or more. The figure below 
points out that the proportion of IVET upper secondary graduates are a little bit 
more successful than their GE peers in finding a job on short and medium term. 
VET participants interviewed declared that 20% found a job even before finishing 
their main studies, as compared to 15% of general education participants. The 
percentage pointing out how successful in finding a job on short and medium 
term registers just a small difference of 1 to 2 percentages between general and 
VET participants, who scored more.  

‘Less than a month’ was the answer given by 38% of interviewees who 
followed VET and 36% who followed general education, ‘six months to one year’ 
was chosen by 10% representing VET participants compared to 9% representing 
general education participants. The answer ‘one month to less than six months’ 
registered equal proportions of answers given by VET and general education 
interviewees. It is interesting to notice the reverse order of proportions when the 
time lapse increases. So that the bigger the time lapse is to find a job, the more 
successful ones were those participants who followed general education rather 
than VET participants.  
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Figure 23. Time lapse before finding a job in Romania (VETvs.GE participants) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume C RO, Question 15f) 

 
Comparing the percentage of those who followed IVET to those who 

followed general education and who did not continue studies at higher level, we 
can notice that IVET graduates still have a slightly higher success rate of 
insertion in the labour market than those who graduated general education. One 
realistic reason is that IVET in Romania usually addresses labour market mid-
term needs, it trains for qualifications of either level 3, 4 or 5 EQF. After 
certification exam, a qualification certificate is offered. While general education 
has the tendency to prepare future students for tertiary (university) education.  

Later on, taking the question referring to how long it took respondents to find 
their first long-term job after their main studies, we compared Romanian findings, 
more exactly, the total average, and the EU 28 total average. We found out that 
compared to EU28, more Romanians found a job in less than a month (RO 34% 
vs EU 28%). On medium term from one month to less than six months (18%) and 
even up to one year Romania (8%) and EU28 share the same proportions and on 
long term from one year to two years or longer, we notice a decrease of one 
percentage between the values registered by Romania and EU28.  
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Figure 24. Likelihood of finding a job (VET vs GE participants) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A RO, Question 15f) 

 
In terms of career satisfaction Romania takes a medium position with a 

score of 81% equal with EU 28 average.  
Part of the interviewees said that, after upper secondary education, they 

chose to continue their studies. The survey aimed at finding out how many 
accessed higher education and if their choice was vocational education or 
general education at tertiary level.  

In Romania the interviewed respondents who graduated upper secondary 
VET (368) gave different answers: 1% were attending vocational education at 
higher level, 36% already attended and obtained a diploma or a qualification, 2% 
of them attended but did not get a diploma or a qualification and 60% din not 
continue their studies. Those who followed upper secondary general education 
usually register higher scores: 4% currently attending, 57% attended and 
obtained a diploma, 5% attended but did not complete higher education and 34% 
did not continue their studies. Looking at the figure below, more specifically at the 
total registered by Romania and the total average EU28, we can notice that 
Romania still faces lower scores at continuing education and training at tertiary 
level. ‘Total yes’ answers, including all possible forms of accessing tertiary level 
education (previously differentiated) represent 58% EU28 vs 53% Romania. 47% 
of the respondents both at EU28 and in Romania attended higher education and 
obtained a diploma or a qualification. And 47% of the population interviewed in 
Romania said that they did not continue their studies at higher level, as opposed 
to 41% recorded at European average. 



31 
 

Figure 25. Progression from VET to higher education RO vs EU28 (VET vs GE 
participants) 

 
 

Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 
(volume C RO, Question 24) 

 
The survey tackled also the issue of any other form of work-related training 

in the last 12 months. At European level only 19% said that they participated in a 
work-related training, 80% said that that they did not and 1% did not know. 
Romania participated with 1302 respondents, out of which only 7% participated in 
a form of work-related training while 93% did not. Adult participation in lifelong 
learning in Romania was also, according to Eurostat (7), far below the EU 
average (1.2% in 2016 compared to 10.8 % on average in the EU). Unfortunately 
this is a very critical point in Romania which ranks the lowest position on the 
European map.  

The reasons to participate in a training within the last 12 months were 
different throughout Europe but, shortly they addressed four main issues whose 
ranking varied based on the type of education followed (GE vs VET). In Romania 
out of those who participated, more than half (60%) of those who followed upper 
secondary vocational education say that they wanted to acquire new skills, 34% 
for career development, 18% wanted to update existing skills and 6% considered 
training necessary to be able to change their career. Regarding respondents 

                                                
(7) http://ec.europa.eu/eurostat/statistics-

explained/images/3/39/Lifelong_learning%2C_2011_and_2016_%28%C2%B9%29
_%28%25_of_the_population_aged_25_to_64_participating_in_education_and_tra
ining%29_YB17.png  

 

http://ec.europa.eu/eurostat/statistics-explained/images/3/39/Lifelong_learning%2C_2011_and_2016_%28%C2%B9%29_%28%25_of_the_population_aged_25_to_64_participating_in_education_and_training%29_YB17.png
http://ec.europa.eu/eurostat/statistics-explained/images/3/39/Lifelong_learning%2C_2011_and_2016_%28%C2%B9%29_%28%25_of_the_population_aged_25_to_64_participating_in_education_and_training%29_YB17.png
http://ec.europa.eu/eurostat/statistics-explained/images/3/39/Lifelong_learning%2C_2011_and_2016_%28%C2%B9%29_%28%25_of_the_population_aged_25_to_64_participating_in_education_and_training%29_YB17.png
http://ec.europa.eu/eurostat/statistics-explained/images/3/39/Lifelong_learning%2C_2011_and_2016_%28%C2%B9%29_%28%25_of_the_population_aged_25_to_64_participating_in_education_and_training%29_YB17.png
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whose upper secondary education was mainly general education, their main 
reasons to take a training were to acquire new skills (45%) or update their skills 
(44%) and mainly for career development (51%).  

Figure 26. Reasons for work-related training in Romania (VET vs GE participants) 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A Ro and volume C RO, Question 27) 

 
Cedefop´s research shows, in the table below, that compared to EU28, 

Romania generally reaches the European average on all four indicators except 
for one (updating existing skills) that is lower (29%) than EU28 (50%) and this is 
somehow misleading because ‘updating existing skills’ is in strong relationship 
with the other indicators. It may often be the basis for the achievement 
acquisition of new skills, it may also facilitate career development or a change in 
career.  

Figure 27. Reasons for work-related training: Romania vs EU28 

 
Source: European Public opinion Survey on VET, Cedefop (June, 2016), based on Country fiche Romania 

(volume A RO, Question 27) 
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CHAPTER 5.  
Conclusions 
 
 
Vocational education and training is acknowledged as a key element in the 
development and growth of a smart and competitive economy as it facilitates the 
achievement of competences, skills, and attitudes that contribute to the personal 
and professional development of individuals. Therefore it is crucial to have a 
double action directed towards both its beneficiaries (individuals, communities, 
employers) and its development and support through correct policies based on 
analysis, measures, actions and mechanisms. 

Awareness regarding its importance and knowledge about VET are essential 
elements that need to be constantly emphasised among young people. In 
Romania most people heard about VET (81%) and a significant share knew also 
exactly what it is about (68%), making adequate choices to associate VET with. 
However when talking specifically about the provision regarding information 
about VET, interviewees revealed that there is still a need to be better and more 
informed at the proper moment in life. The solution is to develop, put in place 
stronger campaigns to raise awareness and inform on VET addressing all types 
of beneficiaries (young people, parents, communities, employers, authorities). 
Employers and authorities should also be more actively engaged in such actions. 
Advantages in taking VET should be drawn to the fore of attention of all 
beneficiaries and also aspects related to the prestige and opportunities to 
develop one’s career by continuing to higher education. 

Around two thirds of the population interviewed in Romania (62%) share a 
general positive perception on VET whereas one third sees it at the opposite 
side. Most participants in the interviews revealed that they find VET attractive as 
opposed to general education mainly because it is as an easier path to get a 
qualification than general education, there is higher likelihood to find a job, 
prospects to have a good salary and career development. The survey however 
points out a paradox: generally there is a positive image of VET yet most people 
in Romania share the same opinion as in Europe that students with low or lower 
academic performance take VET. And this may lead to the idea that VET is still 
not a ‘first choice’ for students on the European map.  

Cedefop’s survey offers also a valuable insight with regard to the 
permeability of the system: Romanians are not so convinced (44%) that it is easy 
to switch from GE to VET or vice versa, only 41% are optimistic (the same share 
in EU28) and when considering to continue into higher education such as 
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university only a total of 54% were positive (the same share in EU28). This is one 
element that should be emphasised in the campaigns for raising awareness and 
knowledge about VET and increase its attractiveness. 

It would have been useful to find out more about the target group: 
geographic areas, gender, more specific information with regard to the timeframe 
when they studied VET or GE. We consider these elements important also 
because the IVET in Romania was subject to various changes and some of them 
might have attended forms of IVET that are no longer shaped as they are in 
present. It presently includes:  
(a) four-year technological programmes leading to a qualification of level 4 EQF;  
(b) the possibility to change after the first two years of technological highschool 

and take a 720 hours training, this would lead to a qualification of level 
3EQF;  

(c) three-year VET programmes leading to a qualification of level 3 EQF. The 
recently introduced three-year dual-based VET as a form of the three-year 
VET programme, started in 2016-2017 with the development of the specific 
methodologies regarding its organisation and implementation and started 
being implemented in 2017-2018 school year; and  

(d) the postsecondary programme (target group students aged 18+, graduates 
of upper secondary education) leading to a qualification level 5EQF. 
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