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1 Introduction  
The steering documents within the formal education system provides possibilities for validation 
within all education sectors. The extent of validation varies and it is the aim of the Swedish 
Government to increase uptake. In the period 2016 to 2018, Sweden has made significant 
progress towards fulfilling the objectives of the 2012 Recommendation on Validation. The 
national education agencies were tasked to promote and support the development work of 
education providers. The National Delegation for Validation (which was appointed by the 
government in November 2015) with the purpose of ensuring transparency, coordination, 
quality, efficiency as well as delegation of responsibility at national and regional level.   
presented a national strategy for validation (En nationell strategi för validering, SOU 2017:18) 
in March 2017. Even though the national strategy has not yet achieved official status, the 
Delegation continues its work according to the priorities outlined in the strategy and has 
recently (May 15, 2018) published a report which catalogues progress and identifies where 
provisions still are lacking. Some main conclusions of the report are that:  
■ Although validation activities have generally increased, actions in some areas (e.g. in 

municipal adult education) are still not providing adequate coverage; 
■ The validation system in Sweden is highly decentralised with many actors. Even though 

responsibilities of the different actors have been clarified and some progress has been 
made in coordinating their work, this issue needs to be further developed; 

■ The possibilities for transfer of learning outcomes between different qualifications is limited, 
as not all qualifications are fully described according to the learning outcomes approach 
yet; 

■ The Swedish National Qualification Framework (SeQF) was introduced in 2015, and is 
perceived as an important tool in a validation context, but it is still underused; 

■ Standards and guidelines for validation have been developed for many areas, but have not 
yet been implemented everywhere; 

■ Financing of the development of validation is still fragmented, and is often characterised by 
short-term, ad hoc measures; 

■ Validation is now increasingly used as a strategic tool for tackling skills shortages on the 
labour market together with the active involvement of the social partners; 

■ More immigrants are now having their prior learning validated as a way of facilitating 
integration into the labour market, but there is still a need to reinforce these efforts; 

■ Statistics on validation in Sweden is incomplete, and for some areas non-existent. 
In addition to the conclusions highlighted in the report, some important framework conditions 
in terms of legislation (new legislation and changes and amendments to existing legislation) 
are needed to facilitate validation – as recommended in the 2016 Government report Validering 
med – mervärde (Validation with added value, Ds 2016:24). These are still not in place. 
Moreover, in April 2018 the National Delegation for Validation presented a second interim 
report on the recognition of prior learnng in higher education - Validering i högskolan – för 
tillgodoräknande och livslångt lärande (Validation in higher education – for recognition and 
lifelong learning, SOU 2018:28). The government has circulated the report for formal 
consultation, with respect to a more modernised regulatory framework for fair and flexible 
recognition of prior learning in HE and financial incentives for validation. It should also be noted 
that much important development work has been carried out during this period including the 
training of validation practitioners and a greater coordination of information on validation.  
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2 National perspective  

2.1 Overarching approach to validation 
The official definition of validation in Sweden is embedded in the Law on Education from 2010, 
where it is described as “a process that contains a structured identification, assessment and 
documentation as well as recognition of the knowledge and competence of a person, 
irrespective of how these have been acquired”. 
 
Validation of non-formal and informal learning began as a bottom-up approach in the mid 
1990’s and has undergone continuous development since then, with an increasing involvement 
at the state level and the move towards a national structure for validation. Important 
developments are the appointment of the first National Delegation for Validation (2004-2007), 
the appointment, in 2009, of the Swedish National Agency for Higher Vocational Education 
(Myndigheten för yrkeshögskolan) in a coordinating role for cross-sectoral validation work, and 
the appointment of a second National Delegation for Validation in November 2015, consisting 
of representatives of important actors and stakeholders, drawn from across the landscape of 
education and training, relevant public authorities, and the labour market. One important task 
of the delegation was the drafting of a national strategy for validation; a task which was 
completed in March 2017. The Delegation continues its work until December 2019 and 
publishes an annual report on the progress made in terms of achieving the objectives defined 
in the national strategy that provides guidance and advice to the Government on validation 
issues. Furthermore, in the 2015 Budget Bill the government allocated substantial sums for the 
development and implementation of validation in many different areas. 
 
Validation in Sweden is highly decentralised, and a major challenge is to coordinate the roles 
and activities of actors and stakeholders across sectors and institutions. As a consequence of 
this, there is a lack of nationwide and comparable quantitative and qualitative information on 
validation activities and practices that can make it difficult to get an overview. Validation is 
undertaken in relation to an educational or occupational standard at VET, HVE or HE level as 
well as in relation to modules or programmes in GE at all levels, and may, often combined with 
additional education and training to cover any gaps, result in a qualification or certification. 
However, at HVE and HE-level validation is more frequently performed for access to 
educational programmes. Validation for credit award is still very limited. 
 
Municipal adult education provides possibilities for validation at compulsory and upper 
secondary level, for both GE including VET. According to the Education Act, a student in 
municipal adult education has the possibility to get their knowledge and skills validated. 
Validation may take place within the framework of all courses and shall be based on the 
student's pre-conditions and needs. A student who has undergone validation for part of a 
course can thus shorten their education accordingly. Validation can also be carried out as an 
orientation course within adult education before starting a course in a particular educational 
area, for example within VET. It is the municipality itself that decides the content of an 
orientation course and it is not steered in the same way as for example a course syllabus.  
 
Municipalities in collaboration can apply for state grants for regional co-operation on vocational 
training in adult education. A condition for receiving the state grant is that the municipalities 
offer the opportunity for validation. In parallel, development work is underway with a regional 
build-up of validation functions, where adult education and other validators are gathered to 
create a simpler distribution of validation services. A state authority, the Swedish Agency for 
Economic and Regional Growth, supports the regions in this work and has the opportunity to 
distribute development funds. 
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Legislation which facilitates validation is in place, but for some areas there is a need for 
changes and amendments to ensure the access and smooth functioning of validation 
arrangements. Proposals on changes in legislation for validation in adult education was 
presented in 2016 (Validering med mervärde, Ds 2016:24), and in April 2018 the National 
Delegation for Validation presented an interim report with proposals on changes in the 
regulatory framework for the recognition of prior learning in HE. Remaining questions regarding 
the regulatory framework for validation, as well as adequate legislative amendments, will be 
addressed in the Delegation’s final report in December 2019. 
 
In regard to the ‘Council Recommendation of 19 December 2016 on Upskilling Pathways: New 
Opportunities for Adults’, target groups are generally embedded in validation practices and are 
not individually targeted. However, an exception to this is immigrant people, groups of people 
that have been a particular focus of validation arrangements due to the large influx in recent 
years. Validation is seen as a crucial tool for the integration of these groups into the labour 
market. In order to ensure the integration of immigrants into the labour market, a set of labour 
market measures – the so called ‘Fast Tracks’ (Snabbspår) – have been developed since 2016 
for sectors where employment prospects are considered especially positive. Most of the 
different Fast Tracks involve validation of prior learning, both of a formal and non-
formal/informal nature, as well as upskilling in relation to occupational standards. 

2.2 Validation in education and training  
Swedish validation practices follow, in principle, the four stages of validation 
(identification/skills audit, documentation, assessment, and certification).  
 
As described in the 2016 country report, Swedish curricula are generally outcomes-based, 
even though the approach is not yet consistently applied throughout. Each sector of formal 
education (e.g. GE/VET, HVE, HE) has its own unit-based credit system, which can be used 
when validating an individual’s knowledge, skills and competences. The individual, usually 
guided by a counsellor, undergoes an initial skills mapping/audit process to identify and 
document skills. An assessor or team of assessors, appointed by relevant institutions or 
organisations (social partners and/or educational or training institutions), will subsequently 
assess these against specific educational or occupational standards. The assessor(s) will then 
decide what can be recognised and also point to areas where further education and/or training 
is required to obtain a qualification or be certified for specific tasks.  
 
In HVE and HE validation is mainly used for access to education for students who lack the 
formal qualifications for admittance. Validation can also be used to acquire credits or points 
towards a qualification. It can result in both partial and full qualifications. The national criteria 
and guidelines are in alignment with the European credit systems used in higher education      
(ECTS) and vocational education and training (ECVET), but no specific references to these 
are made in official documentation about validation in the Swedish context.  
 
There is not one single model for the validation of non-formal and informal learning that covers 
all educational areas – rather, each area has developed its own approach, procedures and 
methods. National standards have been elaborated for some areas or sectors (e.g. VET) but 
have not yet been fully implemented. The decentralised nature of the validation system means 
that even between institutions within the same educational area, there may be significant 
differences in how the task is tackled.  
 
Since 2016 development of validation in higher education has been a national priority. The 
government has allocated an annual budget of 30 MSEK for the period 2016–2018 to develop 
methods for validation and assessment of prior learning. The aim of the initiative is to put in 
place long-term structures for validation in higher education and to encourage co-operation 
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and trust between higher education institutions in performing validation. Thirty HEIs contribute 
to a pilot scheme that is being coordinated and promoted by the Swedish Council for Higher 
Education. See SOU 2018:29 “Validering I Högskolan – för tillgodoräknande och livslångt 
lärende (Validation in higher education – for recognition and lifelong learning). 
 
The national definition of validation within higher education stipulates that all learning 
outcomes are equally valid, irrespective of where or how they are acquired. This is underlined 
by the term ‘real competence’ (reell kompetens) that is often used at national level, ‘reell 
kompetens’, meaning what a person knows, understands and can do in real life situations. Any 
outcomes acquired through open educational resources (OER, MOOC) would thus in principle 
be taken into account, but there is no information available regarding the extent to which this 
is actually done, and these sources of learning are not explicitly mentioned in recent 
documentation on validation. 

2.3 Validation and the labour market 
Several validation initiatives have been set up to facilitate the integration of specific target 
groups into the labour market or to provide skilled labour within sectors affected by bottleneck 
problems. The most prominent recent national initiatives regarding validation in the labour 
market are the Fast Tracks (Snabbspår) referred to above, and the elaboration of Standards 
and Guidelines for sectoral validation of vocational competence (Branschvalidering av 
yrkeskompetens) and the concrete sectoral/occupational validation models that are currently 
in place. In 2016 and 2017 validation has also been developed as a regular labour market 
programme at the Public Employment Service (PES). The approved sectoral validation models 
developed by the sector organisations are used in the programme (see p. 27-29 in 
Valideringsdelegationens årliga Redovisning from May 2018). 
 
The Fast Track initiative was launched by the government in 2015. The aim was to coordinate 
existing PES measures into a streamlined package for newly arrived immigrants who have 
skills (formal qualifications acquired abroad and/or learning outcomes from non-formal or 
informal contexts) that match occupations in which there are labour shortages. 
 
The initiative speeds up the entry of skilled immigrants into occupations with labour shortages 
through activities which map, validate and bridge the skills of migrants that are identified as 
eligible for the programme. 
 
The objective of the Fast Track initiative is twofold: 
■ To help newly arrived immigrants in Sweden to find work quickly, in a sector/profession that 

is relevant to the individual’s education, experience and interest; 
■ To coordinate existing PES measures into a streamlined package for migrants arriving with 

skills that are suitable for occupations experiencing labour shortages. 
The Swedish National Agency for Higher Vocational Education has been assigned the task of 
developing a national standard and guidelines for sectoral validation of vocational competence. 
The assignment has been carried out in collaboration with industries that have knowledge of 
and experience in constructing validation models The national Standards and guidelines for 
sectoral validation of vocational competence were developed in 2016-2017, partly on the basis 
of experience from pre-existing sectoral validation models. The standard will be support for the 
industries’ further development of quality assurance and stable validation models. The 
standard has been anchored in the Authority's industry network for validation. The network 
includes both representatives of industry organizations and national authorities.  
 
The aim of the initiative was to ensure:  
■ high quality in sectoral validation models; 
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■ a framework that can be adapted to the needs of a highly diverse range of sectors and their 
occupations; 

■ a basis upon which existing and new models can be further developed and improved. 
At present models are developed and being used in 21 sectors that cover 56 occupations 
(Valideringsdelegationens årliga redovisning, 2018. Thus, only a limited part of the labour 
market has access to functioning validation models at this stage, but new ones are under 
development and some older models are being revised and updated. 
Both initiatives are thus ‘works in progress’, where new models and tracks are being developed 
on an ongoing basis.   
It is also a feature of both ‘Fast Tracks’ and sectoral validation models (branschvalidering) that 
they have been developed with the direct involvement of the social partners, and that they 
prioritise employment over formal (educational) qualifications. The aim is not primarily to 
provide an individual with a formal qualification, but rather to increase the individual’s 
employability by validating learning outcomes in relation to skill needs that have been identified 
within the sector/occupation. In some cases – e.g. for occupations where authorisation is 
required – this would entail additional training to bring about the qualifications of the individual 
in alignment with standards required to fill a specific position.  
A total of 5 316 persons started a Fast Track in the period from January 2016 to October 2017. 
Employment rates for people who had completed a Fast Track varied between 32% and 60% 
according to sector/occupation (measured 19-21 months after completion).  
A total of 11 900 persons completed a sectoral validation in the years 2015-2017. However, 
this number includes people who were already in employment at the time they underwent a 
validation process. Concerning people who were unemployed when they underwent the 
validation process, there is no information on employment rates for these individuals 
afterwards.  
Costs for Fast Tracks and sectoral validation for unemployed are, as a rule, covered by PES. 
Sectoral validation for already employed is normally financed by the companies. Development 
costs have been covered by a government grant. 

2.3.1 Skills audits 
The notion of skills audits as a stand-alone activity is not relevant in a Swedish context, since 
any sort of skills identification/mapping is generally undertaken in connection with a validation 
process. This goes for all activities undertaken in relation to formal education and training. 
There are, however, initiatives related to the labour market and the third sector that can be 
described under this heading. 
The Meritportfölj (translation: Competence Portfolio) was originally developed by the 
Municipality of Malmö in Southern Sweden in 2003, as a tool for integrating immigrants into 
the labour market by promoting their knowledge, skills and competences. The Meritportfölj can 
be described as a methodology for gathering documentation and compiling a   structured 
description of the entire sum of a person’s knowledge, skills and competences, whether these 
be acquired in a formal, non-formal or informal way. It consists of four elements: 1) a CV; 2) a 
‘structured description’ of the person’s educational background, including diplomas and 
certificates; 3) a ‘structured description’ of work experience, including any documentation of 
continuing vocational training; and 4) a ‘structured description’ of other competences acquired 
in informal contexts (e.g. voluntary work etc.). The task of compiling the portfolio is carried out 
by the client, alone or in groups, and is accompanied by a professional from the Job Centre or 
the municipal service. The initiative was one of the first of its kind in Sweden and became 
known as the ‘Malmö model’. It was subsequently taken up by many other municipalities at 
regional level as well as by the PES at national level. The Meritportfölj has since been 
superseded by other initiatives as it did not quite lead to the expected results. Even though a 
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significant number of people made use of the Meritportfölj, it did not lead to any validation of 
the identified skills and effective labour market integration. Hence it is no longer extensively 
used and is best viewed in a historical perspective, as it was important for the development of 
current methods. 
The PES in Sweden has developed, a specific tool for asylum seekers and newly arrived 
immigrants, Jobskills.se, which was launched in 2017. One aim of Jobskills is to help asylum 
seekers to get in contact with employers during their waiting time for a decision on residence 
permit. Jobskills.se is a digital tool for self-assessment and documentation of skills and 
competences. Both formal education, work experience and other experience-based learning 
outcomes can be entered into the user’s personal profiles. It is available for download on the 
internet and has also been translated into English and a number of non-European languages. 
Jobskills.se also provide information about the Swedish labour market and on how the users 
can have their foreign qualifications assessed and recognised in Sweden. In July 2018 over 
40 000 competence profiles had been entered into Jobskills, of which 15 000 users were 
registered as asylum seekers.  
In 2018, Skolverket (The Swedish National Agency for Education) developed a toolbox for 
guidance counsellors at upper secondary general education and initial vocational training for 
use in validation. As it is a very recent initiative, no information is yet available on uptake and 
use. 
Two private initiatives have been developed for mapping the competences acquired in the third 
sector: ELD Kompetens and Valideringsforum (see below). 

2.4  Validation and the third sector 
Validation is performed and supported through Swedish ‘folkbildning’ (liberal/civic adult 
education for adults), which is considered to be part of the third sector. It has largely focused 
on validation of generic skills and competences. 'Folkbildning' is a parallel educational pathway 
to the formal system, with strong connections to various NGOs covering most of civil society. 
Folkbildningsrådet, the National Council of Adult Education, has been one of the actors 
included in the expert group appointed to support the National Delegation for Validation.   
As mentioned above, two private initiatives exist that are used as tools for skills mapping 
(documentation), namely ELD-Kompetens and Valideringsforum. ELD-Kompetens was 
originally developed to help individuals identify skills and competences acquired during a stay 
abroad, primarily in connection with youth exchanges and voluntary work. ELD-Kompetens 
consists of a computer-based self-assessment tool, which is openly available to all on a 
website. Valideringsforum is a private organisation that can help actors – notably organisations 
and initiatives working with projects for disadvantaged groups – identify and document skills 
and competences acquired by participants. For this, they use a model based on the Open 
College Network (OCN), which was originally developed in the UK.  

3 Links to national qualification systems 
In their proposal for a national strategy, the National Delegation for Validation has stressed the 
pivotal role of the Swedish Qualification Framework (SeQF) in ensuring the possibilities for 
transfer and transparency between qualifications. The SeQF has now been in place since 
2015, and qualification providers not levelled by the government can apply for levelling in the 
framework since 2016. Since all qualifications included in the SeQF need to comply with the 
principle of learning outcomes and quality assurance, validation processes have, at least in 
principle, been greatly facilitated by this development. In the Standards and Guidelines for 
validation of vocational competence, one of the preconditions is that educational and 
occupational standards are described in terms of learning outcomes and there are therefore 
clear synergies with the processes of levelling qualifications to the SeQF.  
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Work is being done to increase the number of qualifications in the framework and to make sure 
those can be accessed through validation. There is also an ESF-funded project running 
through 2018 to the end of 2019, coordinated by the National Agency for Higher Vocational 
Education together with approximately 20 partners, working toward implementing the standard 
for sectoral validation from 2016 and to level the qualifications from the 21 sectoral models in 
the SeQF. 
Each formal education level has its own unit-based credit system, which can be used when 
validating an individual’s knowledge, skills and competences. Validation can result in both 
partial and full qualifications in education. In higher vocational education and in higher 
education recognition of prior learning for credit award is limited, and when it takes place the 
result is normally a partial qualification. Generally, certificates will not show whether parts of a 
qualification have been achieved through validation of prior learning. 

4 Standards  
Validation may, in principle, be used both for the purpose of acquiring a formal qualification 
and for ensuring employability and integration into the labour market.  
Validation within the formal education system is carried out in relation to curricula. In addition, 
standards have been developed by the respective education authority for support and 
assistance. The industries are responsible for their respective validation models and for the 
performance of validation. The validation models developed by the industries have been partly 
financed through state grants that the National Agency for Education distributed through the 
National Delegation for Learning in the Workplaces within the framework of vocational 
introduction jobs (YA delegation). These funds have existed since 2016 and are distributed 
according to applications from the different industries.  
Often, there is an overlap between the two, especially in cases where certain occupations 
require an authorisation, where the completion of a relevant formal qualification is one of the 
demands.  
In validation undertaken in relation to a formal qualification, the ‘real competence’ (i.e. the 
knowledge, skills and competences of a person, irrespective of where and how these are 
acquired) are measured against the educational standards for this. 
Standards developed by different business sector organisations are used as trade specific 
frameworks for the validation of vocational knowledge, skills and competences. These are 
mainly occupational standards focusing on an outcome-based evaluation of the extent to which 
an individual knows a certain occupation or trade, or elements thereof. People may have their 
skills validated according to these and may be certified for certain tasks which are conducive 
to employment, even though they do not acquire a full (formal) educational qualification (a high 
school diploma).  

5 Organisations and institutions involved in 
validation arrangements and its coordination  

The following public authorities are responsible for validation at national level: 
■ The Swedish National Agency for Education  
■ The National Agency for Higher Vocational Education 
■ The Swedish Council for Higher Education 
■ The Swedish Agency for Economic and Regional Growth 
■ The Swedish Public Employment Service 
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Also, the Swedish ESF Council has a role to play, as validation is a prominent theme in several 
large ESF initiatives. The social partners are active in developing models for the validation of 
vocational competence for sectors and occupations. 
Each concerned national agency is autonomous within their responsibilities. Also, the 
implementation of validation is decentralised at regional and local level and embedded in the 
municipal adult education system and Public Employment Services. In higher education 
recognition of prior learning is part of the mission of all universities and other higher education 
institutions. Also in higher vocational education, all institutions are obliged to offer validation 
both for access and for credit award. In their progress report from May 2018, the National 
Delegation for Validation points out that the central authorities are important actors and 
stakeholders in the field, and that their responsibilities regarding validation in most cases have 
been clarified in recent years as part of their remits. However, coordination between the central 
authorities both at national and regional level, and implementation in relation to autonomous 
educational providers on all levels is a challenge. 
The National Delegation for Validation has since 2017 had a particular focus on inter-agency 
coordination as well as on promoting regional coordination and cooperation.  

6 Information, advice and guidance 

6.1 Awareness-raising  
Until the government’s appointment of the National Delegation for Validation, national-level 
coordination, support and promotion of validation was entrusted to the National Agency for 
Higher Vocational Education. The agency ran the website www.valideringsinfo.se, where all 
interested parties as well as actors and stakeholders could find information on validation in 
Sweden. This website has now been discontinued, and awareness-raising is now an important 
task of the involved national authorities. Also, educational institutions and other actors (the 
social partners) provide information on validation.  
The inter-agency coordination mentioned earlier has a special focus on information and 
guidance. The national agencies have updated their information on validation on their 
respective websites with relevant links for different target groups. A comprehensive information 
strategy for the agencies involved has been developed which points out joint activities for 
raising both internal and external awareness and knowledge of validation.  
There is also currently under consideration the development of a new national, electronic 
initiative for life-long guidance where information on validation would be included. PES has 
been appointed by the government to present a proposal for how such a platform could be 
established.  

6.2 Information, advice and guidance  
Individuals are normally informed about validation through guidance and career counsellors in 
educational institutions, in public employment services or in municipalities, or via the websites 
of the national authorities involved in validation procedures. In relation to employment, the 
trade unions and sectoral employer organisations also provide information.  
According to the School Act, students in Municipal Adult Education shall have access to staff 
with such skills that their need for guidance for the selection of future education and vocational 
activities can be met. Access to guidance should also be provided to those who intend to start 
an education programme. Students within adult education corresponding to compulsory level 
and Swedish Tuition for Immigrants are entitled to guidance 

http://www.valideringsinfo.se/
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7 Validation practitioners 

7.1 Profile of validation practitioners 
There is no standard profile for validation practitioners, who may be drawn from a number of 
professions and occupations – notably careers and study counsellors at different educational 
institutions, teachers, professionals in different occupations etc.  However, standards have 
been developed by the respective education authority for support and assistance. 
Furthermore, the development of a national standard and guidelines for sectoral validation of 
vocational competence will be a support for the industries’ further development of quality 
assurance and stable validation models. 

7.2 Qualification requirements 
There is no mandatory training for validation practitioners – but there are general 
recommendations such as “practitioners involved in competence assessment should possess 
knowledge, skills and competences at the same level as the person who is being assessed” 
(Standard och riktlinjer för branschvalidering av yrkeskompetens, p.16) 
In the period 2015-2017, courses were developed and offered to validation practitioners in 
different areas (see the following section for more details).  

7.3 Provision of training and support to validation 
practitioners 

In 2016-2017, the Swedish National Agency for Education implemented a basic interactive 
course for validation practitioners within adult education and training, entitled “Validation work 
in theory and in practice – an introduction”. The course is offered on-line free of charge, and 
by April 2018, approximately 1 500 persons had signed up for this, of which around 500 have 
successfully completed the course. There is no uniform profile of the participants, who come 
from all the occupations/professions and organisations mentioned above.  
Furthermore, a course at HE-level building on the online course – “Validation in Practice” – 
has been developed by the Swedish National Agency for Education, and was offered for the 
first time in the autumn of 2017 by Linköping University and the Linnaeus University. The 
course (7.5 ECTS points) is targeted at guidance counsellors; it was successfully completed 
by 52 practitioners, and a further 80 had signed up for the spring of 2018. The introductory on-
line course have attracted participants from different sectors and professions.  
Financing for the development of both courses was provided by the Government.  
Competence development for both study counsellors and academic staff is an important part 
of the pilot scheme to put in place long term structures for validation in higher education that 
is coordinated by the Council for Higher Education. For example, the Nordic Quality Model for 
Validation (developed by NVL) has been presented and discussed at a workshop with around 
100 practitioners from HEIs from the whole country. 

8 Quality assurance  
A common quality approach in validation is ensured through the national standards and 
guidelines that have been developed for different areas (labour market, adult education and 
training, higher vocational education and higher education). 
However, it should be noted that although the standards and guidelines are available for all 
providers to use, they are not mandatory. A systematic quality assurance requires that 
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validation at all levels by different actors, from the national level to individual validations, be 
performed according to national standards. It is recommended to the actors that they use 
appropriate quality assurance mechanisms in the validation process. However, even though 
provisions for quality assurance exist for all the areas mentioned above, it is not necessarily 
all aspects of validation processes that are covered and according to the National Delegation 
for Validation, there are still gaps to be filled.  
External quality assurance features in some, but not all areas, and only for some aspects of 
the validation work. 
The Education Act regulates the municipalities' systematic quality work within the public school 
system, which also includes adult education. The quality work must be carried out with the 
participation of teachers, preschool teachers, other staff and students. The focus on the 
systematic quality work should be that the goals that exist for the education are fulfilled. In 
addition, the National Agency for Education shall monitor and evaluate the work and the School 
Inspectorate shall exercise supervision and quality control of the operations. Corresponding 
work is carried out by the National Agency for Higher Vocational Education and the universities.  

9 Inputs, outputs and outcomes  

9.1 Funding 
Much of the validation taking place in Sweden today is performed within the framework of the 
formal education and training system and within labour market programmes. Financing of the 
individual’s validation is embedded in funding for education or in resources allocated to labour 
market measures for unemployed people. This makes it difficult to assess the total amount of 
resources used for validation. Also, other actors and stakeholders provide (co-)financing for 
the development and implementation of validation activities, but it is difficult to estimate the 
size of their contribution. The responsibility for adapting the validation methods to the specific 
needs of a certain industry has been allocated to the business sector organisations 
themselves. The development of the methods has been funded partly by the government, but 
many business sector organisations have also contributed to develop methods and procedures 
for validation. The European Social Fund (ESF) is increasingly being used as a source of 
funding for the development of methods and structures for validation at regional and national 
level. 
It is consequently extremely complicated to obtain a national overview of the funds allocated 
to validation activities, both for the development of models and methods and for performing 
validations, since they are spread over many different items. According to the National 
Delegation for Validation, government funding for the development of validation models and 
structures is patchy and often of a temporary nature, which prevents lasting solutions from 
being established.     

9.2 Distribution of costs 
Validation is usually free of charge to the beneficiaries (individuals). 

9.3 Evidence of benefits to individuals 
There are large gaps in the provision of statistics that can give indications on the benefits to 
individuals on any larger scale. Much of the evidence is therefore anecdotal, and it can be hard 
to estimate the representativeness vis-à-vis the whole cohort of participants in a given 
validation initiative. 
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Moreover, benefits to individuals as such may be hard to discern, firstly because they often 
only reveal themselves after a period of time, and secondly because validation may be part of 
a chain of interventions where it is difficult to establish causality between perceived benefits 
and the validation process. An example of this is provided by the Snabbspår, where validation 
of prior learning is an integral element. Statistics show that nearly half of all those who 
participated in a Snabbspår are in employment within a period of 19 to 21 months after they 
completed the programme. However, most – if not all – Snabbspår also involve for example 
complementary education and training as well as internship and work practice in the 
occupational field, and there are also significant differences between sectors and occupations, 
which show that other external factors have an influence on employment rates.   
 
Validation in adult education quite often benefits the students through a possibility to shorten 
their study period. A survey of validation in adult education (conducted by the National 
Delegation for Validation in collaboration with the Swedish Association of Local Authorities and 
Regions) shows that a total of 3 800 persons were validated in some form in 2016/17. For 63% 
of the students the validation resulted in a shortened study period. This is an increase from the 
results in a similar survey covering the school year 2013/14 when less than half of the 
validations performed resulted in shortened study periods. Another benefit is that many 
students achieve formal credit points after a validation. The proportion of validations in adult 
education leading to formal credit points has increased in recent years, from 28% in 2013/14 
to 41% in 2016/17(see p. 40-41 in Valideringsdelegationens årliga Redovisning from May 
2018). 

9.4 Beneficiaries and users of validation processes 

9.4.1 Validation trends 
The extensive development work over the past two years regarding validation has been 
undertaken with the declared, overarching objective that the numbers of people participating 
in validation processes must rise considerably. In most fields of activity, this objective has been 
met, albeit not with impressive figures. In one field of activity, however – namely people 
referred to validation by job centres – numbers have dropped dramatically: from 1 451 in 2016 
to 619 in 2017. According to the National Delegation for Validation, this is due to a slow roll-
out at PES of validation as a specific labour market programme that has caused a temporary 
lack of validation providers in several occupational areas during 2017. Yet, for the total number 
of individuals undergoing validation in relation to specific sectors or occupations 
(branschvalidering), the numbers are 3 858 and 4 454, respectively.  
 
Validation in adult education was conducted in 84% of the municipalities during the schoolyear 
2016/17. However, only about half of the local authorities were able to give numbers (exact or 
approximated) of how many students had undergone validation. Validation is more frequent in 
relation to GE courses (Swedish, English, Maths) than in vocational courses. In VET validation 
is predominantly conducted in the health care area, 96% of the municipalities that conducted 
validation answered that they had offered validation in relation to courses/modules in health 
care education. For adult education on secondary level, data from the Swedish National 
Agency for Education shows a 12% increase (200 courses/modules) between 2015 and 2016 
in the number of validations leading to formal credits in adult education. Moreover, in 2016 
about 1 300 students (950 students in 2015) went through a validation that did not result in a 
full credit for a course/module.  
 
For validation in higher vocational education, data is available (regarding access to education 
based on validation of prior learning) for 2017 as the first year. No trends can be described so 
far. For validation in higher education no statistics are available, but the Swedish Higher 
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Education Authority has been commissioned to develop national data in collaboration with the 
Swedish Council for Higher Education. 

9.4.2 Validation users 
More detailed information on validation users is often not available, or only available for some 
validation initiatives, due to the decentralised validation system in Sweden, where data is often 
not systematically collected at national level, and not standardised across fields of activity. 
Generally, there is a clear imbalance between men and women being validated in relation to 
occupational standards. This is explained by the lack of developed sector models in 
occupations were women are in majority. On the other hand, women are in the majority when 
it comes to validation in relation to educational standards in VET, where validation in health 
care courses is dominant.   

9.4.3 Validation and disadvantaged groups 
Many efforts have been directed at initiatives targeting newly arrived immigrants in order to 
help overcome problems associated with their integration into the labour market. One 
example is the Snabbspår initiative, which has been extensively described above. Another 
example is Swedish Tuition for immigrants which is often combined with vocational training. 
In this process, validation is applied if the individual has a professional experience or 
education from the previous home country. 

10 Validation methods 
In the heterogeneous and decentralised validation landscape that is found in Sweden (and 
the other Scandinavian countries), it is only possible to talk about a ‘validation system’ in the 
broadest sense of the term. In fact, it is more correct to talk about ‘validation systems’ that 
each have their own peculiarities. Moreover, even within these ‘systems’, there is a wide 
margin for practitioners to make their own choices as to how validation processes are 
conducted. This also applies to validation methods, and consequently national standards and 
guidelines for validation in different areas do not prescribe any particular method but rather 
present methods in the different subsectors that practitioners can use according to the 
demands of the specific context in which a validation is carried out.  
 
As an example of this, we can take the ‘Standard and Guidelines for sectoral validation of 
vocational competence’ (produced by the National Agency for Higher Vocational Education). 
In this area, practitioners are recommended to choose among the following validation 
methods, alone or in combination, when carrying out validation processes: 
 
Primarily aimed at skills identification and mapping (kompetenskartläggning):  

 
■ Dialogue and conversations (e.g. structured interviews); 
■ Self-assessment (reports and questionnaires based on sectoral or occupational 

standards); 
 
Primarily aimed at skills assessment (kompetensbedömning): 
 
■ Work observation (placements); 
■ Simulations and role-play; 
■ Assessment of specific, practical tasks related to the occupation; 
■ Tests and exams. 
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In the text, the methods are described in detail (including different variations of individual 
methods), and a ‘method matrix’ is attached as an annex, which can guide practitioners in 
their choice of methods. 

 
Several of the 21 sectoral models in the branschvalidering are ICT based and part of the 
assessment is done digitally. There is otherwise no information available on ICT-based 
assessment tools, but paper-based material is available for download (e.g. questionnaires for 
self-assessment in relation to competence requirements within specific sectors on the website 
of the PES). 
 
Within adult education, an individual study plan is established for each student. The plan must 
contain information on the individual's educational goals and the planned scope of the studies. 
When validating, mapping must be carried out to make visible an individual's overall 
experience, knowledge and competencies. The result of the mapping can lead to an 
assessment of what these experiences, knowledge and competencies correspond to in the 
Swedish school system, regardless of how they have acquired them. To facilitate 
implementation, the National Agency for Education has produced support material, including 
tools for mapping professional skills.  

11 The position of validation in society: visibility 
and trust 

Validation is perceived as a key element to promote life-long learning in Sweden, and access 
to validation of prior learning therefore needs to be a natural part of education and training on 
all levels of the educational system as well as a regular measure in the tool-box of labour 
market policy. Validation is also an important tool in the efforts to integrate immigrants on the 
labour market. The Government is committed to developing validation further, and it is an 
overarching objective that more individuals should undergo validation than is the case now. 
The proposal for a national validation strategy developed by the National Delegation for 
Validation has identified gaps and obstacles and recommended ways to overcome these.  
The social partners are committed to promoting validation and are actively involved both at the 
political level and in the work to develop and implement models for validation covering different 
sectors and occupations. Outcomes of validation processes are recognised by actors and 
stakeholders, including employers. 
Much has been done in the validation area during the past two years. Due to the fragmented 
and decentralised nature of the Swedish validation landscape, however, progress is uneven 
and access to, and participation in, validation processes differ between educational and 
occupational areas. 
Since January 2017, the Swedish Government has been stimulating provision of adult 
education and training at upper secondary level by targeting state grants towards regionalized 
VET. The aim is to increasingly meet the needs of the labour market and to stimulate regional 
cooperation. In 2018 the Government appointed a Commission of Inquiry to investigate the 
possibilities of establishing a regional model for planning and the dimension of upper 
secondary education and training. Regionalized VET, as well as possible future regional 
models, also affect validation and provide options for increased cooperation and development.  
 



  

 

   15 
 

12: References  

12.1             References 

Valideringsdelegationen (2017): En nationell strategi för validering. SOU 2017:18.  
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2017/03/sou-201718/  

Valideringsdelegationen (2018): Validering i högskolan – för tillgodoräknande och livslångt lärande. SOU 
2018:29. https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2018/04/sou-201829/ 

Valideringsdelegationen (2018): Valideringsdelegationens årliga redovisning. 
http://www.valideringsdelegation.se/wp-content/uploads/2018/05/valideringsdelegationens-rliga-
redovisning-maj-2018.pdf  

Valideringsdelegationen (2008): Mot en nationell struktur 
https://www.valideringsinfo.se/Documents/Valideringsinfo/Dokument/Valideringsdelegationens%20slutrapp
ort.pdf Sveriges referensram för kvalifikationer. Sveriges referensram för kvalifikationer https://www.seqf.se/ 

Utbildningsdepartementet (2018) Validering i högskolan – for tilgodoräknande och livslangt läring. SOU 
2018:29 

https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2018/04/sou-201829/ 

Utbildningsdepartementet (2016). Validering med mervärde. Ds 2016:24. 
http://www.regeringen.se/rattsdokument/departementsserien-och-promemorior/2016/08/ds-201624/ 

Myndigheten för Yrkeshögskolen (2017): Standard och riktlinjer för branschvalidering av yrkeskompetens 
https://www.myh.se/Publikationer/2017/Standard-och-riktlinjer-for-branschvalidering-av-yrkeskompetens/ 

Valideringsdelegationens årliga redovisning Maj 2018. http://www.valideringsdelegation.se/wp-
content/uploads/2018/05/valideringsdelegationens-rliga-redovisning-maj-2018.pdf  

Skolverket (2018) : Planeringsverktyg för studie- och yrkesvägledare. https://www.skolverket.se/for-dig-
som-ar.../studie--och-yrkesvagledare/vagledare/planeringsverktyg-for-studie--och-yrkesvagledare  

Skolverket (2017a): Valideringsarbete i teori och praktik – en introduktion  
ttps://www.skolverket.se/skolutveckling/kompetensutveckling/webbkurs-om-valideringsarbete-i-teori-och-
praktik 

Skolverket (2017b): Validering i praktiken https://lnu.se/mot-linneuniversitetet/Organisation/fakulteten-for-
teknik/utbildning/validering-i-praktiken/ 

Regeringskansliet (2015). Snabbspår - snabbare etablering av nyanlända. 
http://www.regeringen.se/regeringens-politik/nyanlandas-etablering/snabbspar---snabbare-etablering-av-
nyanlanda/ 

Arbetsförmedlingen (2017): Arbetsförmedlingens nulägesbedömning av arbetet med snabbspår. 
https://www.arbetsformedlingen.se/Om-oss/Statistik-och-publikationer/Rapporter/Ovriga/2017-05-23-
Arbetsformedlingens-nulagesbedomning-av-arbetet-med-snabbspar.html  

Arbetsförmedlingen (2015): Arbetsförmedlingens återrapportering 2014 – uppdrag til arbetsförmedlingen att 
utvickla metodarne för och omfattningen av validering av nyanlända indvandrares kompetens. 
https://www.valideringsinfo.se/Documents/Valideringsinfo/Dokument/AF%20Valideringsuppdraget.pdf  

Arbetsförmedlingen: Självskatta dine kompetenser. https://www.arbetsformedlingen.se/For-
arbetssokande/Valj-yrke/Tester-och-guider/Sjalvskatta-dina-kompetenser.html   

12.2             Sources 

Ministry of Education and Research 

The National Agency for Higher Vocational Education 

 

http://www.valideringsdelegation.se/wp-content/uploads/2018/05/valideringsdelegationens-rliga-redovisning-maj-2018.pdf
http://www.valideringsdelegation.se/wp-content/uploads/2018/05/valideringsdelegationens-rliga-redovisning-maj-2018.pdf
https://www.valideringsinfo.se/Documents/Valideringsinfo/Dokument/Valideringsdelegationens%20slutrapport.pdf
https://www.valideringsinfo.se/Documents/Valideringsinfo/Dokument/Valideringsdelegationens%20slutrapport.pdf
https://www.seqf.se/
http://www.regeringen.se/rattsdokument/departementsserien-och-promemorior/2016/08/ds-201624/
https://www.myh.se/Publikationer/2017/Standard-och-riktlinjer-for-branschvalidering-av-yrkeskompetens/
http://www.valideringsdelegation.se/wp-content/uploads/2018/05/valideringsdelegationens-rliga-redovisning-maj-2018.pdf
http://www.valideringsdelegation.se/wp-content/uploads/2018/05/valideringsdelegationens-rliga-redovisning-maj-2018.pdf
https://www.skolverket.se/for-dig-som-ar.../studie--och-yrkesvagledare/vagledare/planeringsverktyg-for-studie--och-yrkesvagledare
https://www.skolverket.se/for-dig-som-ar.../studie--och-yrkesvagledare/vagledare/planeringsverktyg-for-studie--och-yrkesvagledare
http://www.regeringen.se/regeringens-politik/nyanlandas-etablering/snabbspar---snabbare-etablering-av-nyanlanda/
http://www.regeringen.se/regeringens-politik/nyanlandas-etablering/snabbspar---snabbare-etablering-av-nyanlanda/
https://www.arbetsformedlingen.se/Om-oss/Statistik-och-publikationer/Rapporter/Ovriga/2017-05-23-Arbetsformedlingens-nulagesbedomning-av-arbetet-med-snabbspar.html
https://www.arbetsformedlingen.se/Om-oss/Statistik-och-publikationer/Rapporter/Ovriga/2017-05-23-Arbetsformedlingens-nulagesbedomning-av-arbetet-med-snabbspar.html
https://www.valideringsinfo.se/Documents/Valideringsinfo/Dokument/AF%20Valideringsuppdraget.pdf
https://www.arbetsformedlingen.se/For-arbetssokande/Valj-yrke/Tester-och-guider/Sjalvskatta-dina-kompetenser.html
https://www.arbetsformedlingen.se/For-arbetssokande/Valj-yrke/Tester-och-guider/Sjalvskatta-dina-kompetenser.html

	Acknowledgements
	1 Introduction
	2 National perspective
	2.1 Overarching approach to validation
	2.2 Validation in education and training
	2.3 Validation and the labour market
	2.3.1 Skills audits

	2.4  Validation and the third sector

	3 Links to national qualification systems
	4 Standards
	5 Organisations and institutions involved in validation arrangements and its coordination
	6 Information, advice and guidance
	6.1 Awareness-raising
	6.2 Information, advice and guidance

	7 Validation practitioners
	7.1 Profile of validation practitioners
	7.2 Qualification requirements
	7.3 Provision of training and support to validation practitioners

	8 Quality assurance
	9 Inputs, outputs and outcomes
	9.1 Funding
	9.2 Distribution of costs
	9.3 Evidence of benefits to individuals
	9.4 Beneficiaries and users of validation processes
	9.4.1 Validation trends
	9.4.2 Validation users
	9.4.3 Validation and disadvantaged groups


	10 Validation methods
	11 The position of validation in society: visibility and trust
	12: References 
	12.1             References
	12.2             Sources


