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CHAPTER 1. Introduction 
In Belgium, VET teachers and trainers work in various systems: compulsory 
education, higher education, adult education programmes, dual education 
programmes and vocational training organised by public authorities for jobseekers, 
employees and the self-employed. This offer covers initial (IVET) and continuing 
education and training (CVET). Actors competent in VET areas located in the three 
Regions (Flanders, Wallonia and Brussels-Capital) and the three Communities 
(Flemish Community, French Community and German-speaking Community) 
manage the offer. 

Even though CVET operators are providing IVET opportunities for adult 
learners (18+) in various sectors (i.e. preparatory courses for further vocational 
training and basic vocational training), this article focuses on teachers and trainers 
in compulsory education (for learners up to 18 years old). Information on teachers 
and trainers from CVET operators developing IVET dynamics is available in 
Annex 1. 

1.1. Vocational education and training: a national 
priority 

Despite vocational education and training no longer being a federal matter, VET 
remains a national priority as reflected in the latest National Reform Programme 
2020 (1), which highlights the progress made by all the Regions and Communities 
to improve the performance and inclusiveness of the education and training 
systems. 

1.2. Overview of regional VET policy guidelines 

1.2.1. In the Walloon Region 
Many actors see training as the cornerstone of recovery, redeployment and 
transition. In its 2019-24 regional policy declaration (2), the Walloon Government 
declared to make training and skills development a key pillar of its activities. There 
is a focus, in particular, on reforming dual education to ensure that a response is 
provided to the structural shortages of the labour market and that mass training is 
organised in sectors linked to future challenges such as the social, ecological and 
economic transition. 

 
(1) National Reform Programme 2020: https://www.be2020.eu/index.php?lang=fr  
(2) 2019-24 Regional Policy Declaration of the Walloon Government. 

https://www.be2020.eu/index.php?lang=fr
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1.2.2. In the Brussels Region 
In its Go4Brussels 2030 Strategy (3), the Brussels-Capital Region defines its 
commitments in terms of economic, social and ecological transition. One of its 
priorities is the ‘Employment Qualification’, established following the assessment 
of the 2020 Training Plan (4), in collaboration with French-speaking part of Belgium 
actors and Flemish Community actors working in the areas of employment, 
vocational education and training. 

1.2.3. In the Flemish Region 
Improving the offer and access to lifelong learning is high on the policy agenda for 
the Flemish Region. It aims to continue promoting dual education throughout its 
education system. To this end, the Flemish Community has undertaken a major 
reform of its VET system, moving its education model towards a generalised dual 
education model. 
Furthermore, given the increasing importance of digital skills, Flanders tackles the 
shortage of technical and scientific candidates, thanks to its new STEM (Science, 
Technology, Engineering and Mathematics) action plan for 2020-30 (the previous 
plan tackled the 2012-20 period) (5). In addition to qualifications, attention will be 
paid to previously acquired skills, giving the greater visibility to proven skills and 
certifying them. 

1.3. The digitalisation of VET in the face of the 
COVID-19 crisis  

The COVID-19 crisis has highlighted the essential nature of the role of education 
and training professionals and their strong responsiveness to ensure the continuity 
of activities (in training centres and companies) and in particular in adapting their 
classes and teaching materials to remote learning. 

Despite the postponement or suspension of training programmes in schools 
and companies, the pandemic has been a source of opportunities in terms of the 
digitalisation of practices and the significant advances in the field of e-learning.  

In all VET programmes, classes have been partially or totally reorganised 
remotely or in blended mode, using a greater variety of communication channels. 

 
(3) https://go4.brussels/  
(4) The 2020 Training Plan is a political plan, adopted on 6 December 2016 by the French-

speaking Government of Brussels and on 15 December by the Brussels Government. 
Its ambition is to ‘Qualify better, qualify more’, in particular through the development 
and strengthening, both quantitative and qualitative, of vocational training. 

(5) 2012-20 Strategic STEM Plan: Action plan to boost careers in Mathematics, Science 
and Technology, as described in the Flemish Government’s statement of 20 January 
2012 (VR 2012 2001 MED.0026/1). 

https://go4.brussels/
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Numerous initiatives have been put in place to help trainers manage remote 
learning classes, in particular through the creation of tutorials on the use of digital 
teaching tools, collaborative platforms, etc. The goal is to improve the quality of 
vocational education and training by strengthening the digital skills of learners and 
trainers. 
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CHAPTER 2. Types of teaching and training 
professionals 

2.1. Main types 
Belgium’s IVET system includes programmes open to young people between 14 
and 18 years of age, i.e., mainly compulsory vocational and professional 
education. From 15 years of age, learners can enrol in dual education, combining 
general and vocational classes with in-company training. 
At 18 years of age, students can continue within the education system, enter the 
labour market, or undertake training with a public or private organisation (for more 
information on teachers and trainers in these settings, see Annex 1). 
The structure of public VET providers is similar in all Regions and Communities, 
but with differing decision-making and implementation processes. There is also 
recognition of the equivalence of qualifications in all the Communities. 

2.2. VET schools 
The different types of teachers and trainers work in the following IVET systems: 
(a) Vocational education institutions, which are divided into two streams: 

technical secondary and vocational secondary, for students from 14 years of 
age in the Flemish, French and German-speaking Communities. These 
programmes lead to a certificate of upper secondary education and/or 
vocational qualification. 

(b) Dual education institutions (in the Flemish, French (CEFA) (6) and German-
speaking Communities) and training centres run by public services. These 
organise programmes alternating work and theory training (dual education 
programmes) for learners aged 15 and over i.e. apprenticeships and 
entrepreneurship training and are run by the following: 
(i) VLAIO (7) in the Flemish Region; 

 
(6) Centres d’éducation et de formation en alternance, Centres for Dual Vocational 

Education and Training. 
(7) Vlaams Agentschap voor Innoveren en Ondernemen, Flemish Agency for Innovation 

and Entrepreneurship. Previously, the remit of Syntra Vlaanderen, which was 
abolished by decree at the end of 2020. Its activities were divided between 3 bodies 
on 1 January 2021: VLAIO Agentschap Innoveren & Ondernemen (for the transfer of 
entrepreneurship courses), VDAB (for the transfer of apprenticeship) and 
Departement Werk en Sociale Economie (for the transfer of the workplace component 
of dual learning and other alternating courses). 
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(ii) IFAPME (8) in Wallonia;  
(iii) EFP/SFPME (9) in Brussels; 
(iv) IAWM (10) in the German-speaking Community. 

Within these settings, apprentices are trained for three or four days within a 
company and receive general training, technical, theory and practical classes at 
training centres, under the auspices of training providers. This system is accessible 
to learners between 15 (after having completed the first two years of secondary 
school) and 25 or even 30 years of age, in the German-speaking Community (11). 

2.3. Teaching and training professionals by type of 
VET school 

The main categories of IVET teachers/trainers, according to the definition above: 

Table 1. IVET teacher and trainer categories 

Education Apprenticeship outside 
schools 

Teachers/trainers in general and vocational theoretical 
subjects in VET schools and centres: 
 Teachers of general subjects (Mathematics, French, 

etc.) 
 Teachers of technical subjects (theoretical classes 

related to the profession) 

 General knowledge 
trainers 

 Vocational knowledge 
trainers. 

Teachers/trainers of practical subjects in school workshops 
or simulated learning environments: 
 Teachers of occupational practice subjects (in 

workshops, etc.), 
 Teachers of technical and occupational practice 

courses. 

 

Practical training instructors who accompany students 
during work-based learning parts of school-based 
programmes: 
 Practical training instructors for work-based 

traineeships, 
 Occupational practice teachers in charge of 

accompanying students during traineeships. 

 Supervisors – mentors, 
 Instructors. 

 

 
(8) Institut wallon de Formation en Alternance et des indépendants et Petites et Moyennes 

Entreprises, Walloon Institute for dual training and entrepreneurial training in small and 
medium entreprises. 

(9) Service de la formation des petites et moyennes entreprises; Espace Formation des 
PME (SMEs), Brussels’ training service for small and medium-sized entreprises. 

(10) Institut für Aus- und Weiterbildung in kleinen und mittleren Unternehmen, Institute for 
vocational and educational training in small and medium sized companies. 

(11) When entering into an apprenticeship contract, the apprentice cannot be over 29 years 
of age. However, under certain conditions, it is also possible to start an apprenticeship 
after the age of 29. 
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CHAPTER 3.  
Teaching and training professionals in 
school-based settings 

3.1. Legislation 
It should be noted from the outset that the Belgian VET system is decentralised. 
This is especially evident with regard to pedagogy, and more specifically the 
training of teachers and trainers: responsibility for these matters lies primarily with 
the institutions. 

3.2. Qualification and competence requirements 
In terms of staffing, and more specifically the training of teachers and trainers, 
education applies rules different from those of apprentice training centres outside 
schools. For each system, we will look separately at initial training and continuing 
training in the different parts of the country, while identifying any elements in 
common. Given the fragmented nature of the Belgian IVET landscape (and 
therefore the sources of training for IVET teachers and trainers), it is with this 
descriptive part that we will mostly be concerned. 

In the French Community, there are three main types of qualifications required 
for each subject to be taught and for each type of education (general, artistic, IVET, 
specialised, etc.). One or more higher education programme corresponds to each 
of these qualifications: 
(a) the AESI (Agrégation de l’enseignement secondaire inférieur, Lower 

secondary education qualification), allowing the holder to become a teacher 
of general or technical subjects and professional practice in the first three 
years of secondary education; 

(b) the AESS (Diplôme d’agrégé de l’enseignement secondaire supérieur, Upper 
secondary education qualification) is the qualification preparing the holder to 
teach the final three years of secondary education. Representing 30 credits of 
the Master’s programme, it identifies the subjects that can be taught (very 
often general subjects: Mathematics, French, Languages, Science, etc.); 

(c) the CAP (Certificat d’aptitude pédagogique, Teaching proficiency certificate) 
is an additional higher education certificate (15 to 30 credits in general, 
depending on the final degree obtained). It may be undertaken by anyone who 
already holds a secondary or higher education qualification. Recognition of 
prior learning is also possible via a board of examiners organised by the 
Administration. 
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In the Flemish Community, Flemish legislation set the admission requirements 
for staff members in education. Among the requirements, the person must be able 
to demonstrate his/her skills for a particular position with a certificate of 
competence. There are three categories of certificates of competence in 
education (12): 
(a) a required certificate of competence, if you have obtained a certificate of 

pedagogical competence in addition to a basic diploma, for the subjects for 
which you have acquired subject knowledge through your basic diploma. You 
also teach the grades and forms of education for which you were specifically 
trained;  

(b) a certificate of competence deemed sufficient if, in addition to a basic diploma, 
you have also obtained a certificate of pedagogical competence for subjects 
that lie outside the specialty of your basic diploma. The school does feel that 
you can teach those subjects. In addition, you teach in the grades and forms 
of instruction for which you were specifically trained;  

(c) another certificate of competence, if you do not actually meet the requirements 
to teach. For example, your diploma is too high or too low. Or you have a basic 
diploma, but no proof of pedagogical competence yet. 

3.3. Initial training programmes 
There is no specific certification or specific initial training programme for VET 
teaching professionals in Belgium. The general rules in force in higher education 
and adult education are applied. 

The training of teachers and trainers differs according to the education system 
divided between the Communities and Regions. There are also specific features 
applicable to apprentice training centres outside schools. 

3.3.1. Initial training for French-speaking IVET teachers 

3.3.1.1. Flexibility for IVET teacher recruitment 
Flexibility has been introduced for the recruitment of IVET teachers, either to find 
persons competent in their profession, or to fill teacher shortages. 

People who do not have the required qualification may be able to teach if they 
hold a ‘qualification deemed sufficient’ or a ‘shortage qualification’. Institutions are 
also now allowed to recruit people with no qualifications without having to seek 
authorisation from the Administration as in the past. For technical programmes and 
professional practice programmes, including CEFA instructors, professionals can 

 
(12) Learn more here .   

https://www.vlaanderen.be/onderwijs-en-vorming/werken-in-het-onderwijs/bekwaamheidsbewijzen-om-les-te-geven-of-om-te-werken-in-het-onderwijs
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access teaching positions on the basis of ‘relevant experience’ alone (comprising 
experience in a trade or profession relating to the teaching position). 

These regulatory relaxations have encouraged numerous categories of 
people to access the teaching profession, in particular professionals whose 
training is less specialised and/or those who hold lower level qualifications. 

The Qualifications and Positions Reform, which came into force on 1.9.2016, 
had established a new hierarchy between different categories of professional 
qualifications: RQ (required qualification) and SQ (sufficient qualification) > ShQ 
(shortage qualification) > UShQ (unlisted shortage qualification). Today, priority 
must be given to required and sufficient qualifications, which are on an equal 
footing, over shortage qualifications, in the event of ‘initial recruitment’ (a member 
of staff who has not yet acquired statutory rights for the position in question). 

In order to ensure this order of priority is adhered to, the organising authority 
may only recruit the holder of ‘another’ qualification for initial recruitment if there 
are no candidates with higher qualifications (required, sufficient or shortage), or if 
holders of higher qualifications appearing in a database of candidates have been 
ruled out. Proof of this must be provided, in the form of a written deficiency report, 
certifying that there were no candidates with better qualifications, or that they were 
ruled out.  

3.3.1.2. Reform of initial teacher training 
The Government of the French Community is working on the adoption of a decree 
reforming initial teacher training. This aims to extend the duration of training to four 
years and to strengthen the quality of education by increasing the number and 
duration of internships during the programme. The reform should come into force 
at the beginning of the 2022 academic year. 

3.3.2. Initial training for IVET teachers in the Flemish Community 
Before 2018, there were three sets of basic competences tailored to each 
educational level. Since 2018, these sets have been reduced to one generic set 
and, together with the professional profile, they form the basis of the professional 
continuum of the teaching profession (from the start of teacher training until the 
end of the teaching career). These basic competences and the professional profile 
form the framework for teacher training.  

Regardless of the level of qualification, the basic competences are of equal 
standing for all teachers. The level of a teacher’s degree (at Graduate, Bachelor’s 
or Master’s level) therefore does not imply any hierarchy between these levels. 
The basic competences and the professional profile serve as a reference 
framework for all teacher training programmes. 
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3.3.2.1. Six types of teacher training 
The legislation on teacher training was amended in 2018, leading to the 
introduction of new teacher training programmes. Since September 2019, Flanders 
has six teacher training programmes (see system overview in Annex 2). One is 
dedicated to VET subjects only: ‘Graduate programme for secondary education’. 
As such, each teacher training programme targets a specific group of prospective 
teachers. In terms of organisation and methodology, the programmes are tailored 
to the students’ needs as much as possible.   

The Graduate programme is offered by university colleges (level 5 of the 
Flemish qualification structure, FQF). The programmes concern prospective 
teachers who have already gained several years of professional experience and 
wish to pass on this knowledge as a teacher in technical or practical subjects. 

The Bachelor’s programme for secondary education is available to those who 
intend to teach one or more subjects in the first or second stage of secondary 
education, in the third stage of vocational secondary education or in adult 
education. 

The Master’s programme for secondary education, part-time arts education or 
adult education is available for candidate teachers who wish to teach one or more 
subjects in the second and/or third stage of secondary education. These 
programmes are offered by the universities (level 7 of the FQF).  

3.3.2.2. A non-binding admission test 
Since the 2017/18 academic year, participation in the compulsory, but non-binding 
admission test for Bachelor’s programmes (de instaptoets lerarenopleiding) is a 
condition for enrolment (students cannot be refused based on their results). It is a 
generic, institution-neutral online test for prospective students. It aims to provide 
an insight into the expected initial competences for the specific programme and to 
give prospective students an insight into their own strengths and weaknesses and 
possible points to work on. 

3.3.2.3. Pathways into teaching for lateral entrants 
Since the reform, there is an increased focus on creating pathways into teacher 
training programmes for late entrants: students who start teacher training after 
undertaking another higher education programme and/or after gaining professional 
experience. Most offer flexible pathways (in the evening, on weekends or via 
distance learning). For those without any relevant prior training or work experience, 
flexible or tailor-made pathways are also available in university colleges.  

One specific type of ‘flexible pathway’ is the trainee teacher pathway (LIO, 
leraar in opleiding). Here, lateral entrants can combine working as a teacher with 
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one of the six teacher training programmes, including the ‘graduate programme for 
secondary education’ dedicated to VET subjects. They undertake the practical 
component of the programme by working as a member of staff in one or more 
education institutions. 

The reform of teacher training has also led to shortened pathways in 
secondary teacher training for particular groups of students: 
(a) students with a Bachelor’s or Master’s degree, who intend to teach within the 

field of this degree, can undertake the shortened Bachelor’s/Master’s 
programme for secondary education, which focuses on teaching skills (study 
load of 60 credits); 

(b) students enrolled in a Bachelor’s programme of secondary education and 
intending to acquire an additional teaching qualification for a specific subject 
can follow a shortened route, which depends on the teaching institution. 

3.3.3. Initial training for German-speaking IVET teachers 
In the German-speaking Community, there are no institutions, which organise 
initial educational training for IVET. All IVET teachers are admitted on the basis of 
qualifications obtained in the other Communities of the country. The Community 
has therefore invested its efforts in continuing training (see Section 3.4.3). 

It should be noted, however, that a structural reform of technical and 
professional training is currently being studied (IVET-CVET). In order to meet the 
challenges relating to school dropouts and the shortage of qualified workers, the 
German-speaking Community has undertaken work on the structural reform of 
technical and professional training. Within this context, work is being done to 
identify the strengths and weaknesses, as well as the opportunities and risks, of 
apprenticeship and master craftsman training programmes, technical and 
professional secondary education programmes, and qualification initiatives at 
employment office professional training centres. This is all with the aim of jointly 
developing – on the basis of strengths and opportunities – a new integrated 
(education) model for the German-speaking community (13). 

3.4. Requirements for continuous professional 
development 

3.4.1. In French-speaking education 
In French-speaking education, the CPD management is located within the General 
Directorate for the Management of the Education System. The Continuing 

 
(13) Learn more here. 

https://ostbelgienlive.be/PortalData/2/Resources/downloads/rek/LAP_2019-2024_-_Fortschrittsbericht_April_2021.pdf
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Professional Training Council (Conseil de la formation professionnelle continue) 
carries out a needs analysis to prioritise them every six years. All relevant skills for 
teachers are taken into account. 

A new CPD decree from 17.6.2021 (14) defines two levels of continuing 
education for teachers: either for all or part of all schools (the inter-networks level), 
or for a specific establishment (the network level). 

Regarding the inter-networks level, the development of references and 
professional practices common to all or part of the schools while respecting the 
freedom of teaching methods is covered by the decree (Article 6.1.3-4). The 
objective is to meet the collective training needs that emerge either from the 
objectives of improving the education system or from specific objectives, or from 
the analysis of training plans. 

With regard to the network level, according to the Article 6.3.3-5, the CPD 
organised meets the collective training needs that emerge either from the 
educational and pedagogical project of the establishments or from the analysis of 
the training plans of the schools. 

CPD meeting collective needs includes six half-days per school year for 
members of the school's educational team. CPD meeting personalised needs can 
include ten half-days per school year, whether at inter-network or network level. 

The Institut interréseaux de la Formation professionnelle continue (IFPC, 
Inter-networks Institute for Continuing Professional Training) organises an ‘inter-
networks’ training offer for public institutions and subsidised private institutions (15). 
This offer covers VET training profiles and the updating of IVET teachers’ skills in 
line with industry and professional changes. 

3.4.1.1. Implementing the Pact for Excellence in Education in continuing training 
The Pact for Excellence in Education is a large-scale systemic teaching reform (16), 
implemented over the long term. It is the result of intense collective work begun in 
2015 and is based on an ambition shared by all school partners: to strengthen the 
quality of teaching for all students. In the area of continuing teacher training, 
Recommendation No 3 of the pact aims, amongst other things, to: 
(a) connect a collective training management system, in line with the institution’s 

plan, with a personalised training management system for teachers; 

 
(14) https://www.ejustice.just.fgov.be/cgi/article_body.pl?language=fr&caller=summary 

&pub_date=21-07-30&numac=2021031888  
(15) http://libserver.cedefop.europa.eu/vetelib/2016/ReferNet_BE_TT.pdf  
(16) The Decree on Book 6 of the Basic and Secondary Education Code and on the title on 

continuing vocational training for members of school teaching staff and members of 
the multidisciplinary staff at Psycho-Medical-Social Centres was adopted on 16.6. 
2021. 

https://www.ejustice.just.fgov.be/cgi/article_body.pl?language=fr&caller=summary&pub_date=21-07-30&numac=2021031888
https://www.ejustice.just.fgov.be/cgi/article_body.pl?language=fr&caller=summary&pub_date=21-07-30&numac=2021031888
http://libserver.cedefop.europa.eu/vetelib/2016/ReferNet_BE_TT.pdf
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(b) ensure that the training offer is regulated and coherent; 
(c) guarantee training quality. 

3.4.1.2. Continuing training for vocational education teaching staff: the 
JONCTION project 

The JONCTION project aims to support the CPD of vocational education teaching 
staff. Each year, it involves approximately 5 000 staff members. The aim is to offer 
teaching staff at schools, and to other players in the education system, training 
programmes enabling them to improve their skills in various fields related to the 
support of young people during their technical or vocational education. 

It focusses on three areas: 
(a) regular updating of knowledge and practices in the areas taught, in line with 

technological changes; 
(b) strengthening teaching skills to help young people with learning difficulties; 
(c) strengthening individual and collaborative skills and knowledge to help young 

people succeed in their programmes and in integrating into the school or 
workplace. 

Box 1. The Teaching Resources Centre (Centre de Ressources Pédagogiques, 
CRP) 

The CRP supports those involved in lifelong learning in using digital tools for education. 
The resources created with the CRP are pooled for all Adult Education institutions and 
all education networks. Its main aims are to:  

 develop, coordinate and improve the organisation of e-learning modules, by 
making available both technical and teaching resources to institutions and 
teachers; 

 design a platform for sharing good teaching practices initiated at schools and 
endorsed by the inspectorate; 

 set up a multi-criteria portal for presenting the Adult Education offer in 
connection with the enseignement.be portal. 

3.4.2.  In the Flemish Community education system 
Both the teacher and the school play an active role in the teachers’ CPD. The 
initiative, requirements and monitoring of CPD is the duty of the teacher and the 
school. There are no formal requirements for individual teachers regarding the 
content, form or frequency of CPD activities (17). 

 
(17) The Flemish Department of Education and Training as an input to the OECD Teachers’ 

Professional Learning Study prepared a thorough report on Teachers’ Professional 
Learning (April 2021): https://www.oecd.org/education/teachers-professional-
learning-study/continuing-professional-learning/Flemish-community-belgium-
background-report.pdf  

https://www.oecd.org/education/teachers-professional-learning-study/continuing-professional-learning/Flemish-community-belgium-background-report.pdf
https://www.oecd.org/education/teachers-professional-learning-study/continuing-professional-learning/Flemish-community-belgium-background-report.pdf
https://www.oecd.org/education/teachers-professional-learning-study/continuing-professional-learning/Flemish-community-belgium-background-report.pdf
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Schools have a high degree of autonomy in developing their CPD policy, 
based on their own needs. They nevertheless have the obligation to draft a yearly 
professional training plan focusing on the expectations and requirements regarding 
CPD for their staff and their overall organisation. This plan also offers the initial 
guidance approach for staff members appointed for a fixed term. 

The professional training policy must be described within the education quality 
reference framework. Training programmes are then implemented by means of a 
specific budget, according to the free market concept, making use of training 
courses provided by universities, colleges, associations, etc. (18) 

3.4.2.1. Professionalisation of teachers in dual learning 
To support teachers involved in dual learning in the Flemish Community, education 
providers have also developed an offer of CPD courses in workshop settings.  

3.4.2.2. The Regionale Technologische Centra 
In Flanders, the Regionale Technologische Centra (19) (RTC) play a central role in 
the continuing training and professionalisation of practising teachers. Located in 
each Flemish province, they ensure a better match between education and training 
and the needs of the labour market, by bringing together partners from the worlds 
of education and business. Their mission is to create synergies between education 
institutions and the labour market. 

3.4.3. In German-speaking education 
In the German-speaking Community, the Autonome Hochschschule Ostbelgien 
organises the continuing training of basic and secondary education teachers. This 
institution also organises the continuing training of certain VET teachers (e.g. those 
of the ZAWM (20)). Its offer is therefore aimed at all IVET teachers/trainers. 
Financial support is also provided by the Community for individual continuing 
training, which varies depending on the field: grants for advanced training courses 
and programmes, for scientific research projects, etc. 

Regarding school-based VET in secondary education, all teachers are 
obligated to undergo regular CPD as stated in the 1998 decree (21). The decree 
specifies general objectives of CPD, however, it does not contain any further 
requirements regarding the number of hours nor the content. 

 
(18) Training for educational staff (Nascholing voor onderwijspersonee):  

http://www.onderwijs.vlaanderen.be/nascholing  
(19) https://onderwijs.vlaanderen.be/nl/regionale-technologische-centra  
(20) Zentrum für Aus- und Weiterbildung, training centres in German-speaking Belgium.  
(21) Article 99 of the decree of 31 August 1998.   

https://etaamb.openjustice.be/fr/decret-du-31-aout-1998_n1998033100.html 

http://www.onderwijs.vlaanderen.be/nascholing
https://onderwijs.vlaanderen.be/nl/regionale-technologische-centra
https://etaamb.openjustice.be/fr/decret-du-31-aout-1998_n1998033100.html
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3.5. Data on teachers and trainers in school-based 
settings 

The significant decentralisation of vocational education and training does not allow 
for unified national statistics on the number of IVET trainers or their training to be 
compiled. Statistics by region and provider category are in fact compiled using very 
different methods (e.g. number of workers counted by full-time equivalent or by 
people). Nevertheless, it can be noted that education has by far the greatest weight 
in IVET, in terms of both students and workforce (Annex 2). 
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CHAPTER 4. Training professionals in work-
based settings 

4.1. Definitions 

4.1.1. Training professionals within dual education and training centres 
They work in public dual training organisations (22) or training centres, dedicated 
to providing professional training programmes in a wide variety of activity areas, 
allowing for a better transition from school to the world of work (Section 2.2.). 

4.1.2. Tutors and trainers in companies 
In Belgium, within the context of apprenticeships, some companies have long 
employed people who are not training professionals, but who are responsible for 
on-the-job training and supervision.  

4.2. Legislation 

4.2.1. Training professionals within dual education and training centres 
Within the four public training organisations, VLAIO, IFAPME, IAWM and 
EFP/SFPME, general and vocational training teachers must hold the required 
degree and the necessary teaching qualification, or relevant experience, 
depending on the subject they teach (23). 

For vocational training itself, relevant professional experience is the main 
recruitment criterion. These trainers practise teaching in a secondary capacity, as 
they are first and foremost working professionals, including business managers.  

Unlike for teachers, there are no specific initial training programmes for these 
trainers, or specific teaching qualifications. The four institutions, to varying 
degrees, have developed their recruitment and training policies so as to include 
trainers, who are as close as possible to the expertise of their industries and 
professions. 

 
(22)  VLAIO in Flanders; IFAPME in Wallonia; EFP/SFPME in Brussels; IAWM in the 

German-speaking Community. 
(23)  For CEFA (see p.6), which offer for young people an alternative to traditional full-time 

secondary education (i.e. to follow a reduced-time education organised within the 
framework of formal education), the rules for full-time education apply.  
http://www.enseignement.be/index.php?page=23820&navi=2288 

http://www.enseignement.be/index.php?page=23820&navi=2288
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Table 2. Training programmes offered to trainers without teaching 
qualifications 

VLAIO 
Flemish Community  

IFAPME 
Walloon Region  

IAWM 
German-
speaking 
Community 

EFP/SPFME 
Brussels Region for the 
French-speaking 
population 

At least 120 hrs (over 2 
years) of additional 
training in teaching for 
trainers with more than 
120 hrs of class/year 

Teacher training 
organised by the 
Network and 
coordinated by 
FormaForm 

36 hrs of 
continuing 
training a year for 
all trainers 

Training within three years 
of taking up a position. 
Basic teacher training 
classes for all trainers who 
teach more than 128 hrs of 
class/year 

4.2.2. Tutors and trainers in companies 
Over the past 30 years, this role of tutor has been progressively formalised and 
recognised, in parallel with the uptake of the dual work-training system by 
organisations other than apprenticeship centres outside schools, part-time 
education providers and public training services, etc. 

Tutor training programmes have therefore sprung up across the country: in 
2010 in the German-speaking Community, while in 2013, the Federal Government 
included tutor training programmes in the right to paid training leave (for a 
maximum of 32 hours). 

4.3. Provisions for continuous professional 
development 

4.3.1. A training campus for CPD of trainers 
FormaForm is a trainer training campus set up jointly by IFAPME, Le Forem and 
Bruxelles Formation in 2010, financed by the ESF. These three organisations have 
pooled the continuing training of their trainers here (updating professional skills, 
professional teacher training, etc.). 

All FormaForm training programmes are aimed at people with a teaching role 
directly connected with the end beneficiaries, either jobseekers or workers (24). 
Specific modules are made available to new trainers when they start their jobs. 
Analysis of training needs/requirements is also carried out, on the basis of regular 
validation. In 2022, FormaForm will also be open to workers and jobseekers 
wishing to become trainers. 

 
(24) Training offer available here. 

https://www.formaform.be/nos-services/formations/
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4.3.2. Training professionals within dual education and public training 
organisations 

In addition to the training programmes offered to trainers without teaching 
qualifications, all the organisations’ trainers receive training on a permanent basis, 
as well as internal monitoring and individual and group support, provided by a 
coach, industry coordinators or educational advisors. 

Since 2016, there has been a legal framework for tutors within the context 
of dual training programmes. For training programmes organised by VLAIO, 
professional coaches who train apprentices within companies must (in addition to 
other approval criteria) (25) undertake a 12-hour home training programme (based 
on the reception and supervision of the young person, the organisation of learning 
time, monitoring, assessment, etc.). This training programme may be replaced by 
a recognition of prior learning procedure based on the same skills profile. There is 
another, more general, skills profile for similar positions (ervaringsbewijs 
opleider/begeleider in bedrijven en organisaties) (26). 

Apprenticeship centres outside schools (EFP/SFPME and IFAPME), full-
time and part-time education (CEFA) have coordinated their relationships with 
employers and apprentices in a new cooperation agreement standardising the 
definition of tutoring and the approval requirements for tutors (27).  

One of the criteria is to have at least 5 years’ experience in the profession, 
unless the tutor has a teaching qualification or has undertaken a tutor training 
programme. At the same time, within the Consortium de validation des 
compétences (CVDC, Skills Validation Consortium), there is a common definition 
of the role of the in-company tutor, adopted by French-speaking social partners 
from 12 industries. In Wallonia and Brussels, 83 validation assessments were 
organised in 2019, with a pass rate of 92.8% (28). 
Furthermore, in Brussels, the EFP/SFPME, supported by the European Social 
Fund (ESF), is running a project to train tutors in companies (29). Since 2015, a 
roving team of tutor trainers train tutors on-site at their workplace, with a flexible 
programme designed to adequately meet their needs. In 2020, within the context 

 
(25) The other criteria are 25 years and 5 years’ experience in the profession and 2 years’ 

experience as a company manager. 
(26) http://www.ervaringsbewijs.be/ervaring.php/beroepen/beroep/opleider-begeleider-in-

bedrijven-en-organisaties 
(27) Addendum of 27 March 2004 to the cooperation framework agreement on dual 

education, entered into in Brussels on 24 October 2008, between the French 
Community, the Walloon Region and the French Community Commission. 

(28) For 2020, the numbers are impacted by the Covid-19 crisis: 44 validation assessments 
with a pass rate of 93,2%  
https://www.cvdc.be/sites/default/files/public/uploads/common/CVDC_Rapport%20 
activite%202020.pdf  

(29) Idem, p. 89. 

http://www.ervaringsbewijs.be/ervaring.php/beroepen/beroep/opleider-begeleider-in-bedrijven-en-organisaties
http://www.ervaringsbewijs.be/ervaring.php/beroepen/beroep/opleider-begeleider-in-bedrijven-en-organisaties
https://www.cvdc.be/sites/default/files/public/uploads/common/CVDC_Rapport%20activite%202020.pdf
https://www.cvdc.be/sites/default/files/public/uploads/common/CVDC_Rapport%20activite%202020.pdf
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of the health crisis, out of 125 tutors trained, 34 assessments were sat within the 
EFP/SFPME, with a pass rate of 94%. Within this context, the validation 
assessment offered by the CVDC is ‘the finalisation of the training and 
professionalisation of the occupation’. 

At IFAPME, training companies must be accredited (30). The accreditation 
process ensures that companies adhere to the IFAPME Network’s philosophy and 
its accreditation criteria, and determine whether their applications for accreditation 
are compatible with the existing training offer at IFAPME. This process verifies that 
the companies have the appropriate resources and meet the regulatory 
requirements.  

IFAPME also organises genuine support for training companies and their 
tutors to ensure that companies have the tools and skills necessary for the proper 
transmission of knowledge, expertise and interpersonal skills. New companies, or 
those in need of educational support, are invited to undertake the tutor training 
programme. Tutors wishing to highlight their skills are able to sit a practical 
assessment at an accredited Validation Centre, leading to the conferral of a skills 
qualification recognised, in particular, within the context of the Walloon financial 
incentives for dual training contracts and by professional industries. 

 
(30) The regulatory framework for dual training contracts is as follows: Cooperation 

framework agreement on dual training of 24 October 2008; Order of the Walloon 
Government on dual training contracts of 16 July 2015; Order of the Walloon 
Government implementing the cooperation framework agreement (8 June 2017). The 
regulatory framework for apprenticeship contracts and internship agreements is as 
follows: Order of the Walloon Government establishing the approval conditions for 
companies of 16 July 1998 (updated in 2015); Order of the Walloon Government 
establishing the approval conditions for apprenticeship contracts (16 July 1998); Order 
of the Walloon Government on internship agreements (16 July 1998). 
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CHAPTER 5. Partnerships between schools 
and companies 

5.1. Examples of practice 
To date, there are few projects offering IVET teachers and trainers the possibility 
of retraining directly in companies. A private organisation, the Fondation pour 
l’Enseignement, launched an ‘Entr’Apprendre’ project in 2015 in Wallonia and 
Brussels offering vocational teachers internships in companies within the 
framework on CPD (31) regulations. The Flemish Department of Education is 
developing a new programme based on raising awareness of 
entrepreneurship (32). 

Qualifying education and the IFAPME also maintain contact with professional 
sectors. Thus, CPD initiatives for trainers are organised with industries. IFAPME’s 
partnership with various skills centres (Construform, Technocampus, Technifutur, 
etc.) also enables vocational trainers to update their professional knowledge. 

Focus: InnoVET, professionalisation and innovation in the Flemish 
Community education, focussed on the labour market 
InnoVET33 is an initiative of the Flemish Government Department of Education, 
initially in cooperation with the Regionale Technische Centra and the Vlaamse 
Onderwijsraad (VLOR, the Flemish Education Council). 

This project, synonymous with innovative training in VET, promotes innovation 
in labour-market oriented training. It is aimed at technical and vocational schools, 
in order to familiarise teachers and students with new developments in the labour 
market. Teacher training is a priority: they must keep abreast of innovations and 
take part in professional training initiatives throughout their careers. Every project 
is a partnership between schools (IVET and CVET), labour market actors 
(companies, sector organisations), research and knowledge centres, private 
partners (e.g. digital component), pedagogical counselling services and/or RTC. 

Box 2. InnoVET calls for projects 

During the 2019/20 and 2020/21 academic years, 13 technical and nine vocational 
schools from the five Flemish provinces took part in a call for projects. They proposed 
an innovative pathway in collaboration with partners from industry and the field of 
research. In 2021/22, eight additional schools will participate. 

 
(31) https://fondation-enseignement.be/ 
(32) https://onderwijs.vlaanderen.be/nl/klasactiviteiten-ondernemingszin-tijdens-

bedrijfsstage-leraar 
(33) https://onderwijs.vlaanderen.be/nl/innovet-wat-hoe-en-waarom  

https://fondation-enseignement.be/
https://onderwijs.vlaanderen.be/nl/klasactiviteiten-ondernemingszin-tijdens-bedrijfsstage-leraar
https://onderwijs.vlaanderen.be/nl/klasactiviteiten-ondernemingszin-tijdens-bedrijfsstage-leraar
https://onderwijs.vlaanderen.be/nl/innovet-wat-hoe-en-waarom
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5.2. Cooperation between VET schools and 
companies  

There are several types of trainers’ support systems involving the business world.  
The Regions and Communities co-finance with industry funds (and often the ESF) 
investment programmes in cutting-edge training technology infrastructure: 
Regionale Technologische Centra (RTC) in Flanders, Pôles Formation Emploi 
(PFE) in Brussels, Centres de Compétences and Centres de Technologie Avancée 
(CTA) in Brussels and Wallonia. These centres, which can be called upon by all 
VET providers to organise on-site training programmes for their students, also offer 
training to VET teachers and trainers in the areas of technological developments 
or the use of new equipment. 
Some industry funds have themselves developed their own educational offer to 
meet the technical training needs of VET trainers in the form of courses to update 
technical skills and/or teaching materials for trainers. Educam (car mechanics 
industry) offers, for example, ‘train the trainers’ remote training programmes; 
Constructiv (construction industry), for its part, develops resources such as 
educational games (34). These kinds of initiatives take place within the context of 
industry/sectoral agreements negotiated and sometimes co-financed with each 
regional government (35). Many other industries are also implementing initiatives 
for the professionalisation of teachers. 
Moreover, the implementation of the Youth STEM 2030 objectives ‘to empower 
youth to use Science, Technology, Engineering and Maths to tackle the world’s 
biggest challenges’ contains a number of strategic and operational approaches 
associated with the project for the professionalisation of teachers in dual education. 
Finally, agreements between the French Community and the professional sectors 
also exist within the framework of qualifying education. 

Education agreements 
By means of education agreements or ‘convenants’ (36) in the Flemish Community 
or sectoral agreements in the French Community, the authorities aim to ensure 
that vocational training in education is better adapted to changes in the labour 
market, and to improve mutual cooperation. These initiatives take the form of 
agreements providing for concrete means of cooperation between professional 
industries on the one hand, such as VORMELEK for electricians, and education 
authorities (organising authorities, etc.) on the other. 

 
(34) See https://www.educam.be/fr and https://constructiv.be/nl-BE/Arbeiders.aspx 
(35) See: https://www.vlaanderen.be/sectorconvenants 
(36) https://www.onderwijs.vlaanderen.be/nl/onderwijsconvenants-en-sectorconvenants  

https://www.educam.be/fr
https://constructiv.be/nl-BE/Arbeiders.aspx
https://www.vlaanderen.be/sectorconvenants
https://www.onderwijs.vlaanderen.be/nl/onderwijsconvenants-en-sectorconvenants
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5.3. Hybrid teachers and trainers 
In the public dual training organisations, VLAIO, IFAPME and IAWM, vocational 
knowledge trainers are ‘hybrid’ trainers: they are required to practise a profession 
as their main activity, in parallel to their training activities, which are therefore 
secondary. The professional activity carried out by these trainers must be in line 
with the training to be given. 
Their grounding in socio-economic reality enables them to react quickly and 
organise training corresponding to the actual workforce needs of businesses. The 
relevant professional experience required for the recruitment of such trainers is 
essential. 
The length of this relevant professional experience varies depending on the 
qualification held by the candidate and on the organisation. 
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CHAPTER 6. National and EU-funded projects 
and initiatives 

6.1. Digital skills for remote and blended teaching 

6.1.1. In the French Community 
For compulsory education, works on the draft of the Pact for Excellence in 
Education has shown that this form of education is facing several major challenges 
in terms of digital transition. The education system actors’ ambition is to improve 
training and promote better technical and educational support for schools and 
teaching teams. It also aims to support the use of digital technology in learning by 
offering a high-performance resource platform that meets the needs of teachers. 
By 2025, new initiatives will aim to deploy the digital strategy for compulsory 
education. New developments will include the design of a large-scale training 
system, the gradual adoption by all schools of a digital ecosystem responding to 
the security framework and the integration into the e-class platform of 
functionalities related to collaboration, co-construction and sharing of resources 
within the education community. 

6.1.2. In the Walloon Region 
A regional strategy for the promotion of technical and technological occupations 
has been developed to respond to technological changes within industries and to 
the shortages observed in some of them. 
This is the continuation of the implementation of the Digital Wallonia strategy (37), 
which includes a component dedicated to learning digital skills. Wallonia is also 
involved in European projects relating to digital skills for adults with little schooling 
and to the training of workers in Industry 4.0. 
Digital skills at IFAPME 
IFAPME works on integrating the digital skills developed within the European 
DigComp Framework (Digital Competence Framework for Citizens) into several of 
its training frameworks. The aim is to develop basic digital skills in order to enable 
the emancipation, civic inclusion and autonomy of IFAPME trainers and learners. 

6.1.3. In the French-speaking part of Belgium  
The Start Digital Project, a cross-disciplinary French-speaking project 

 
(37) https://www.digitalwallonia.be/fr  

https://www.digitalwallonia.be/fr
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The Start Digital (38) project has been set up within the context of the European 
Programme for Employment and Social Innovation to support the development of 
an adapted training offer within the framework of the ‘Skills Enhancement 
Pathways’. Implemented over a 2-year period (2020 and 2021), its main objectives 
are to raise the level of basic skills acquisition for people with little education and 
to adapt the content of digital-related training offered by education and vocational 
training providers in French-speaking Belgium. 
To this end, the project establishes enhanced collaboration between education and 
training structures to promote the diversity of pedagogical approaches. The 
teaching teams of the various education and training organisations are involved in 
the further development of their digital skills. Thus, they will be able to adapt their 
training to the needs of target audiences. Content, methods and training tools will 
be integrated into this dynamic, both for cross-disciplinary training and for 
professional training. 

6.1.4. In the Flemish Region 
In February 2021, a call for projects was launched by the Ministry of Education and 
Training to strengthen teacher training, in close collaboration with stakeholders 
responsible for vocational training.  
With this call for projects, the Flemish Government seeks to give teacher training 
programmes the resources necessary within the context of the ‘Vlaamse 
veerkracht’ recovery programme, aiming to put in place innovative pilot projects in 
collaboration with the stakeholders responsible for CPD. Pilot projects may be 
developed within one of these three core areas: Professional Knowledge and 
Teaching, Flexible Training Programmes, and Diversity. The projects are also 
centred around three specific themes: digital skills, sustainable development and 
inclusive education. 
Following the COVID-19 crisis, the importance of digital skills for teachers has 
accelerated. In addition to CPD in the field of digital technology, which was 
managed by teaching guidance services, several projects have been set up. These 
include Toll-Net (Technologie-ondersteund levenslang leren) (39), Media 
Literacy (40), and participation in European Schoolnet (41), a network of 32 
Ministries of Education. The aim of the association is to bring innovation in teaching 
and learning to the main education stakeholders, as well as to partners in the 
professional world.  

 
(38) https://emploi.wallonie.be/de/home/partenariats/start-digital.html  
(39) https://www.klascement.net/tollnet/  
(40) In Flanders, Media Literacy was introduced by a resolution of the Flemish Parliament 

https://mediawijs.be/media-literacy-flanders  
(41) http://www.eun.org/  

https://emploi.wallonie.be/de/home/partenariats/start-digital.html
https://www.klascement.net/tollnet/
https://mediawijs.be/media-literacy-flanders
http://www.eun.org/
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The launch of Digisprong (42), an initiative to put in place ICT infrastructure aimed 
at formal education teachers, is central to the digitalisation of education. This 
project aims to strengthen the digital skills of teachers and trainers and to provide 
them with appropriate learning resources and guidance. 

6.1.5. In the German-speaking Community 
In the face of the COVID-19 pandemic, IAWM has focussed all its efforts on the 
digital training of its teachers.  
Both training centres have opted for the tool Microsoft ‘Teams’ and all trainers have 
received training in the use of this application. The Institute has a ‘digital’ team that 
tests and recommends new digital teaching tools. 

6.1.6. At the national level 
An Erasmus EPED project has been set up to train the trainers/coaches of teacher-
trainers in the three partner countries, Belgium, Luxembourg and France, so that 
they can adapt to the different remote or blended teaching/learning modes by 
taking into account different situations and contexts. 
The aim is to produce a guide to methods and teaching techniques in order to 
facilitate the training of trainers/coaches of teacher-trainers in the implementation 
of remote or blended teaching/learning processes. 

6.2. Green skills for sustainability 
In the French Community, the foundations of the education programmes do not 
formally address sustainable development. However, teachers are prepared to 
raise awareness on environmental issues: knowledge concerning management, 
conservation or protection of resources.  
With regard to technical and vocational training, the Community Policy Declaration 
2019-2024 of the French Community puts forward the following commitment: ‘To 
update or develop new vocational streams as part of the ecological transition’ 
(p.11). The Observatoire du qualifiant, des métiers et des technologies (OQMT, 
body overseeing vocational education, occupations and technology), whose 
mission is to put forward a new approach to the vocational training offer, has 
therefore begun work on the occupations of the ecological transition.  

Finally, the Commission des référentiels et des programmes d’éducation 
(Commission on education reference frameworks and programmes), which 
coordinates work on the new reference frameworks for core curricula in the French 

 
(42) https://onderwijs.vlaanderen.be/nl/digisprong 

https://onderwijs.vlaanderen.be/nl/digisprong
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Community, has ensured that sustainable development issues are at the heart of 
curricula. 

These new developments in general, technical and vocational programmes 
will lead teachers and trainers to update their skills related to the green transition. 

In the Flemish Community, sustainable development is part of compulsory 
education and has been one of the 16 key skills in every programme, including 
VET programmes, since the Decree of 2018. 
There are also projects led by VET teachers that include sustainable development 
components and which are recurrent, such as STEM climate projects (43) and other 
InnoVET projects (Chapter 3). 

6.3. Preventing early leaving from VET 
In the French Community, the school system faces challenges related to the 
repeating or dropping out phenomenon, and the excessively high and growing 
number of students taught in specialised education or students redirected towards 
vocational education. These phenomena are more pronounced among the 
socioeconomically disadvantaged and are a sign of the particularly high level of 
inequity in the school system. The development of inclusive schools is a core 
component of the Pact for Excellence in Education, which aims to significantly 
reduce these phenomena, reduce inequity and improve the system’s efficiency. 

In the Walloon Region, IFAPME aims to support young newly arrived 
learners and/or dropouts by means of specific workshops and by supporting 
training teams in supervising these groups of learners. The activities offered 
include refresher courses in basic skills and the development of social skills and 
abilities, while also aiming to boost the integration of young people into their 
training programmes. The aim is to adequately meet the needs of young people 
and to set training and development goals with them. 

Inclusive education in Flanders is more specifically aimed at combating 
school dropout rates. To this end, a school dropout action plan is in place. 
NAFT (Naadloos flexibel traject) is a pathway aimed at students at risk of dropping 
out of school and/or leaving their studies without a qualification for educational, 
legal, social or personal reasons. The pathways aim to strengthen secondary 
education institutions in their relationships with these students and to support their 
reintegration into education and/or the labour market. The pathways may be 
offered within the education institution and/or at another location. In terms of 
duration and methodology, pathways must be adapted to the needs and age of 
each student. 

 
(43) https://do.vlaanderen.be/stem-klimaatprojecten-voor-scholen  

https://do.vlaanderen.be/stem-klimaatprojecten-voor-scholen
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CHAPTER 7. National surveys of teaching and 
training populations 
In the past five years, no relevant national survey took place nor is planned at this 
time regarding the teaching and training professionals in schools and enterprises 
offering work-based learning. 

However, the Flemish Community participated in the Teaching and Learning 
International Survey (TALIS), a comparative international study of teachers and 
their school leaders, conducted by the Organisation for Economic Co-operation 
and Development (OECD), to further explore continuous professional learning 
(CPL) practices and policies. The Country Background Report of the Flemish 
Community of Belgium (44) provides 10 important challenges, which are relevant 
to the conclusions of this article (Chapter 8). 

 
(44) https://www.oecd.org/education/teachers-professional-learning-study/continuing-

professional-learning/Flemish-community-belgium-background-report.pdf  

https://www.oecd.org/education/teachers-professional-learning-study/continuing-professional-learning/Flemish-community-belgium-background-report.pdf
https://www.oecd.org/education/teachers-professional-learning-study/continuing-professional-learning/Flemish-community-belgium-background-report.pdf
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CHAPTER 8. Conclusions 
In order to meet the challenges of tomorrow’s society in terms of employment, 
innovation, education, social inclusion and sustainable development, the Belgian 
vocational education and training system has put in place a number of initiatives 
and reforms. These aim to promote better initial teacher training, develop future-
oriented skills, modernise educational tools and establish a better match between 
the supply and demand of jobs. They also encourage more active collaboration 
between dual education training centres and companies or innovation clusters. 

In Flanders, dual training has become a learning pathway in its own right. In 
the French Community, the extension of initial teacher training is on the agenda. 
Wallonia’s Recovery Plan (45) highlights many challenges for vocational training 
(the 1st axis, for example, focuses on the reform of the training landscape and the 
need for an equipment improvement and update). There is a plan to develop a 
collaboration between IFAPME and Competence Centres to enable IFAPME 
trainers to benefit from expensive state-of-the-art equipment and expertise from 
Competence Centres. The lack of digital equipment for learning was particularly 
highlighted during the COVID-19 pandemic and more collaborations of this type 
will be needed in the future. However, the COVID-19 crisis has also enabled the 
integration of digital technology and the use of ICT in education and training to be 
accelerated. 

Overall, all the Regions and Communities are developing avenues for 
improvement, in which the professionalisation of teachers and the promotion of 
skills are at the heart of the process. In order to bring about change in the labour 
market, the training of trainers in companies is also a crucial issue. 

However, in both the French-speaking and the Flemish Communities, it is 
clear that there are still some challenges to overcome, the shortage of teachers 
being one of them. 

Although global in scope, the shortage of teachers is particularly acute in 
Belgium (46). Almost half (43.5%) of school principals in Belgium reported a 
shortage of teachers in their institutions in 2018, compared to 29.3% on average 
in OECD countries as a whole. However, the survey does not provide a breakdown 
between the Communities and Regions.  

This observation gives rise to a number of avenues for improvement, which 
are taking shape right across the VET landscape: 

 
(45) https://www.wallonie.be/fr/plans-wallons/plan-de-relance-de-la-wallonie  
(46) Based on the latest PISA (the OECD Programme for International Student 

Assessment) figures, collected in the most developed countries and published in 
September 2020. 

https://www.wallonie.be/fr/plans-wallons/plan-de-relance-de-la-wallonie
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(a) better support and ‘on-the-job’ training for teachers taking up their first 
positions; 

(b) a strengthening of joint business-school activities and therefore of the link 
between education and employment; 

(c) improved training pathways with more targeted approaches; 
(d) easier access to retraining for professionals to become teachers; 
(e) an increased focus on continuing training for teachers and trainers. 

Clearly, the continuing training of teachers is of prime importance. This ability 
of teachers to renew their skills during their careers was highlighted within the 
context of the work on the Pact for Excellence in Education in the French 
Community. It is based both on enhanced initial training and on high-level 
continuing training, with continuing vocational training following on from and 
complementing the initial training of teachers. The health crisis of 2020 has 
accelerated this process through remote training and training in digital tools.  

Digital learning material for VET: there is a clear lack of material. That is why 
collaboration with sectors and companies and project work whose end result can 
be shared by all schools can lead to improvement. 

The combination of work/training should also be further developed. Innovative 
measures to better integrate people into the labour market (such as mentoring and 
coaching) must be further supported and expanded. Our labour market also needs 
to develop a culture of lifelong learning. To this end, the existing systems must be 
simplified and, preferably, integrated into some form of training account/career 
account.  

Consequently, vocational education and training must be able to adapt in 
order to meet the challenges of the transition to digital, efficient and sustainable 
economies, while developing a culture of lifelong learning and training and 
promoting social inclusion. 
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List of abbreviations 
ADG Arbeitsamt der Deutschsprachigen Gemeinschaft 
AESI Agrégation de l'enseignement secondaire inférieur 
AESS Agrégation de l'enseignement secondaire supérieur 
CAP Certificat d'aptitude pédagogique 
CEFA Centres d’enseignement et de formation en alternance 
CESS Certificat d'enseignement secondaire supérieur 
COCOF Commission communautaire française 
CPD continuous professional development 
CRP Centre de ressources pédagogiques 
CTA Centres de technologie avancée  
CVDC Consortium de validation des compétences 
CVET continuing vocational education and training 
DigCOMP Digital Competence Framework for Citizens 
EFP/SFPME Le Service de la formation des petites et moyennes entreprises; 

Espace Formation des PME (SMEs) 
ESF European Social Fund 
Febisp Fédération bruxelloise des organismes d'insertion 

socioprofessionnelle 
Fonds 4S Fonds social du secteur culturel et sportif 
FTE full time equivalent 
IAWM Institut für Aus- und Weiterbildung in kleinen und mittleren 

Unternehmen 
ICT Information and communications technology 
IFAPME Institut wallon de Formation en Alternance et des indépendants et 

Petites et Moyennes Entreprises  
IFPC Institut interréseaux de la Formation professionnelle continue 
IVET initial vocational education and training 
LIO Leraar in opleiding 
Le Forem Office wallon de l’emploi et de la formation 
NAFT Naadloos flexibel traject 
NEETs not in employment, in education, or in training 
NODO Nederlands op de opleidingsvloer 
OECD Organisation for Economic Co-operation and Development 
OISP Organismes d’insertion socioprofessionnelle 
OQMT Observatoire du qualifiant, des métiers et des technologies 
PISA Program for International Student Assessment 
PFE  Pôles Formation Emploi 
POP Persoonlijk ontwikkelplan 
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RQ required qualification 
RTC Regionale Technische Centra  
ShQ shortage qualification 
SQ sufficient qualification 
STEM science, technology, engineering, mathematics 
TALIS Teaching and learning international survey 
Toll-Net Technologie-ondersteund levenslang leren-Net 
UAA unité d'acquis d'apprentissage 
UShQ Unlisted shortage qualification 
VDAB Vlaamse Dienst voor Arbeidsbemiddeling en beroepsopleiding  
VET vocational education and training 
VLAIO Vlaams Agentschap voor Innoveren en Ondernemen 
Vlor Vlaamse onderwijsraad  
ZAWM Zentrum für Aus- und Weiterbildung 
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Annex 1. CVET providers developing IVET 
dynamics 

 
 
Adult education, public training organisations, apprenticeship centres outside 
schools, training for business managers and non-profit training organisations, as 
well as all CVET providers, are increasingly required to offer initial IVET training 
for various adult target groups, such as NEETs or persons from a migrant 
background. This short chapter will present the dynamics of teachers’ and trainers’ 
developments in these institutions, which thus offer IVET programmes for adult 
learners. 
Since the 6th State Reform (2014), all competences in the areas of employment 
and vocational training have been transferred to the Regions and Communities. 
The latter are therefore responsible for employment and training support 
mechanisms, as well as for IVET and CVET programmes. 
Adult education is organised by the Communities and offers a wide variety of 
training programmes at secondary level and beyond, at the end of which 
recognised qualifications are awarded. Thanks to its modularity and flexibility, it 
enables learners to combine study and work. 
The vocational education system and public or private VET providers (for people 
aged 18 and over) offer entrepreneurship training programmes for the acquisition 
of general and professional knowledge and practical skills, at training centres and 
in companies. This system aims to prepare qualified and self-employed workers. 
This type of vocational training is offered by: 
(a) VDAB in Flanders and Brussels;  
(b) Le Forem in Wallonia;  
(c) Bruxelles Formation in Brussels;  
(d) ADG in the German-speaking Community; 
(e) IFAPME and EFP/SFPME; 
(f) Interfédé (47) and Febisp (48). 
Vocational training is also one of the competences of public dual training 
organisations. 

 
(47) Interfédé supports and coordinates the activities of Centres d’insertion 

socioprofessionnelle (CISP: Socio-Professional Integration Organisations) in 
Wallonia. https://www.interfede.be/  

(48) FeBISP is the Fédération Bruxelloise des organismes d’Insertion Socio-
Professionnelle (Brussels Federation of Socio-Professional Integration 
Organisations). It represents 79 organisations and 97 projects active in these two 
sectors, employing more than 1 000 collaborators assisting low-skilled jobseekers  
https://www.febisp.be/fr/  

https://www.interfede.be/
https://www.febisp.be/fr/
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As a general rule for the public services, at VDAB, Bruxelles Formation, Le Forem 
and ADG, trainers must hold a higher education degree (postgraduate or 
undergraduate) and have from 3 to 5 years’ professional experience. Or, if they 
hold a CESS upper secondary education or entrepreneurship certificate, they must 
have 6 years’ professional experience. If no qualifications are held, from 10 to 12 
years’ professional experience is required. 
With regard to non-profit vocational training organisations (Interfédé, Febisp), the 
continuing education of trainers has been structured for approximately twenty 
years. It is based on collective employment agreements formalising the job 
description of trainers working with adults, establishing a right to training, and 
financing an offer organised by industry funds (Fonds 4S (49) and SFSCW (50)). 
Special training arrangements may be put in place by the organisations 
themselves, for example: 
(a) At VDAB, all new trainers receive a personal development plan (Persoonlijk 

ontwikkelplan, POP) and a tailor-made training programme. 
A new support programme has been put in place, covering the next 5 years, 
in order to ensure that trainers are ‘future-proofed’, with digital, ecological and 
communication skills. Since the 2019 academic year, VDAB has also taken 
on future teachers as apprentices in its skills centres. 

(b) At Le Forem or Bruxelles Formation, new trainers undertake a training 
programme after taking up their duties. This programme includes various 
modules, both on the teaching aspect and on professional and digital themes. 
They also have permanent access to an in-house training catalogue. Other 
one-off initiatives, in particular webinars, are also regularly made available to 
them, both on digital aspects and on other areas, such a job-seeking or well-
being. 
In addition to the in-house offer and that of Le Forem’s partners (École 
d’Administration Publique and FormaForm), trainers may also make requests 
outside the catalogue for skill-development needs not covered in-house. 

National and EU-funded projects and initiatives on VET teachers’ and trainers’ 
professional development have also been developed in order to address the 
challenges of tomorrow’s society. 

VET institutions have tackled the issue of inclusiveness and supporting 
learners at risk. 

In the Brussels Region, a continuing training offer for field workers in contact 
with the vulnerable has been organised at Bruxelles Formation. In 2020, as part of 

 
(49) http://www.apefasbl.org/les-fonds-de-formation/secteur-socioculturel-et-sportif  
(50) https://www.vspf.org/sfscw-algemene-info 

http://www.apefasbl.org/les-fonds-de-formation/secteur-socioculturel-et-sportif
https://www.vspf.org/sfscw-algemene-info
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its Plan de lutte contre la précarité, the training institution organised two training 
programmes aimed at strengthening the learning of the most vulnerable and 
providing tools to collaborators in order to better deal with learning difficulties. 

Accessible to staff at Bruxelles Formation and OISPs in Brussels, they 
contribute to lightening the psychosocial load of workers in daily contact with 
vulnerable interns, and to shedding light on learning methods for target groups for 
whom learning is a real challenge. These training programmes will also make it 
possible to strengthen the exchange of practices and to expand and enrich the 
vocational training network. The aim, in the long term, is to offer these training 
programmes in a structural way in the Bruxelles Formation in-house training 
catalogue. 

In the Flemish Region, an additional training programme at the VDAB, 
related to NEETs and newly arrived migrants, is offered to trainers when they start 
working. The basic educational training focusses on adult education. This 
approach differs from the school-based approach for young NEET school 
dropouts. Beginner trainers also receive specific training (1-2 days) in working with 
vulnerable groups (non-native speakers with low literacy skills). In practice, trainers 
can also call upon coaches specialised in this field on a daily basis (NODO trainers, 
Nederlands Op De Opleidingsvloer). 

Regarding digital skills and remote and blended teaching and learning, 
VET providers and adult education institutions have also developed new 
measures. 

Within the context of Adult Education, the ambition is to accompany the 
digital transition of institutions, their teachers and learners by increasing and 
pooling technical and educational practices in teaching, for a better mastery of 
digital skills. 

Among the other initiatives implemented to better support teachers and 
trainers in the field of digital technology, the CRP contributes its expertise through 
the creation of online modules and the setting up of projects focussing on digital 
tools, both for basic knowledge and in areas relating to professions (VET). It shares 
its practices with various partners to support Adult Education teachers in their 
approach to vulnerable groups. 

At Le Forem, an internal training programme aimed at workers in contact with 
the public has enabled teams to create an area for the deployment of the 
SMARTJOB scheme. This scheme is dedicated to raising awareness and training 
people in the digital divide. Regular monitoring is provided to teams in order to 
understand the difficulties faced. Le Forem has also taken charge of setting up a 
Thematic Network to promote new practices and connect stakeholders on the 
ground. 
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Inaugurated in October 2020, Brussels’ new Training and Employment 
Centre, DigitalCity.brussels is the result of a collaboration between Bruxelles 
Formation, Actiris, VDAB Brussels, the digital sector and social partners. It is 
designed to improve the economic situation of the digital sector by training 
jobseekers, workers and students in the latest IT technology and by anticipating 
companies’ needs in terms of skilled labour. 

In 2021, all Bruxelles Formation trainers and administrative workers were 
invited to participate in the DigCom TOSA digital test to evaluate digital, civic and 
professional skills. The results will allow the human resources department to 
provide an adapted training offer. 

Green skills for sustainability are also being considered. 
Within the context of the ITINERIS project, BF Construction, the centre of 

Bruxelles Formation dedicated to construction occupations, sent three trainers 
on assignment to the Sønderborg region in Denmark in partnership with EUC SYD 
(Regional technical college and vocational training institute). 

These trainers had the opportunity to discover teaching techniques on thermal 
insulation in renovation in a country recognised for its technological advances on 
a carbon neutral footprint. Other new discovered techniques concerned thermal 
envelopes, ventilation and solar energy via theory and practical approaches, or 
visits to worksites of outstanding and exemplary projects. 
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Annex 2. IVET data 
 

Table A 1. Data on the IVET teaching/training workforce for 2020/21, in relation to 
the IVET learners’ numbers concerned 

Workforce (2020/21) Learners numbers 

French-speaking Community – apprenticeship outside schools 
In the Walloon Region, the IFAPME centres employ 3 305 IVET and 
CVET trainers, 42 permanent trainers of general courses and 33 main 
trainers of professional, general or management courses (not 
including tutors in companies) (51). 
In the Brussels Region, the EFP/SFPME employs 482 IVET and 
CVET trainers (not including tutors in companies). 

4 149 in Wallonia 
 
 
 

665 in Brussels 
German-speaking Community – IVET  

Compulsory qualifying education: 127 persons, 66.14 FTE. 1 315 
German-speaking Community – apprenticeship outside schools 
The ZAWMs employ 18 main trainers, 140 ancillary trainers, 62 
teachers on a wage basis. 749 
Source: Data provided by the competent administrative authorities.  
 
 

Table A 2. Data on the IVET teaching/training workforce in January 2019, in 
relation to the IVET learners’ numbers concerned 

Workforce (2019) Learners numbers 

French-speaking Community (IVET) 
14 796 teaching full time equivalents in January 2019 (as technical 
instructors, vocational instructors and supervisors of work-based 
training, thus not including teachers of general subjects), i.e. 53.5% 
of teaching FTEs in all secondary schools (ISCED 3 and 4, VET + 
artistic and specialised education). 120 975 
French-speaking Community – apprenticeship outside schools 

 
5 141 in Wallonia 

888 in Brussels 
Source: Data provided by the competent administrative authorities.  

  

 
(51) https://www.ifapme.be/chiffres-cles  

https://www.ifapme.be/chiffres-cles


44 

Table A 3. Data on the IVET teaching/training workforce in BE-FL 

Source: Data provided by the competent administrative authorities.  

Table A 4. Learners’ numbers per type of secondary education (IVET) in BE-FL 

Type of education 2015/16 2017/18 2019/20 

General secondary education 
(BSO/TSO) 162 029 156 169 156 579 
Vocational secondary 
education (BSO/TSO) 882 1 186 1 527 
Part-time vocational secondary 
education (DBSO) 8 754 8 980 8 975 
Total 171 665 166 335 167 081 
Source: Data provided by the competent administrative authorities.  

 
 

 
(52) For more information on education types, see: VET in Belgium report:  

https://www.cedefop.europa.eu/en/publications-and-resources/country-
reports/vocational-education-and-training-europe-belgium-2018  

Teachers 
BSO/TSO/DBSO (52) 

2015/16 2017/18 2019/20 

Head count 47 125 47 131 48 855 

FTE 24 450.9 24 227.3 25 268.5 

https://www.cedefop.europa.eu/en/publications-and-resources/country-reports/vocational-education-and-training-europe-belgium-2018
https://www.cedefop.europa.eu/en/publications-and-resources/country-reports/vocational-education-and-training-europe-belgium-2018
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Annex 3. Overview of types of teacher 
education paths in BE-FL 
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