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CHAPTER 1. Introduction 
 

 
This article describes how teachers and trainers in the Danish vocational education 
and training (VET) system are prepared for their work as professionals in an 
educational system that is undergoing rapid changes. Danish VET teachers have 
had their own national educational institution, DEL (Danish Institute for Educational 
Training of Vocational Teachers), since 1969. However, after the establishment of 
University Colleges in 2008, DEL merged with the Metropolitan University College 
and changed its name to NCE (Danish National Centre for the Development of 
Vocational Education and Training). Since 2008 the training of VET teachers has 
been transferred to the framework of the University Colleges and is now offered at 
six University Colleges across the country.  

It is possible to attend a VET programme all over Denmark and in most 
suburban areas in the country. Many VET programmes are located in the same 
place as the schools that offer general or hybrid upper secondary education. This 
means that it is not possible to estimate the numbers of VET schools alone. The 
total number of institutions with VET programmes is around 82. This includes 
technical colleges, social- and health-care colleges, business colleges, agriculture 
colleges and a growing number of teachers at the different VET colleges who teach 
the EUX programme, a school-based programme combining VET and general 
education. 

1.1.  Challenges in Danish VET 
Denmark has had a dual VET system for many years. VET programmes in 
Denmark are described on level 3-5 of the EQF framework (1). The system 
functions well, but it still faces some difficulties e.g.: 
(a) Low reputation among young people and their parents. 
(b) Decreasing numbers of young people entering VET education immediately 

after compulsory school. Consequently, the average age upon entering VET 
is rising. In 2018, the average age was 23.9 years (2);  

(c) a high dropout rate from both the school part and the practice part of VET 
programmes. In 2019, only 55% of VET students completed their education(3);  

 
(1) https://ec.europa.eu/ploteus/content/descriptors-page 
(2) https://www.dst.dk/Site/Dst/Udgivelser/GetPubFile.aspx?id=32526&sid= 

erhvervsuddannelser%20i%20danmark%202019 
(3) https://uddannelsesstatistik.dk/Pages/Reports/1832.aspx   

https://ec.europa.eu/ploteus/content/descriptors-page
https://uddannelsesstatistik.dk/Pages/Reports/1832.aspx
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(d) Difficulties in providing enough apprenticeships in companies. According to 
the Danish Ministry for Children and Education (March 2021), 10 915 VET 
students are looking for an apprenticeship agreement with a company. Due to 
the dual system in Denmark, apprenticeships are a vital part of the VET 
programme. Students who are not lucky enough to secure an apprenticeship 
agreement with a company can do their practical training in a school-based 
practical training centre. In March 2021, 6 133 students were enrolled in such a 
centre. 

Denmark has tried and is still trying to solve these problems by reforming the 
VET System, which has been undergoing implementation since August 2015. The 
main focus of the reform is on improving pathways from VET to higher levels of 
education, attracting high-performing students, enhancing transparency and 
improving the quality of teachers’ teaching skills. As an add-on to the reform 
launched in 2015, in 2018 Danish Parliament decided to strengthen VET teachers’ 
competences. 

1.2. New policy changes from 2015 to 2020 
In the agreement from 2018, it is clear that the parties expect schools to work on 
strengthening the new vocational teachers’ teaching practice by decentralising the 
supervision of teaching (4). It is also expected that schools give their VET teachers 
the option to participate in courses in companies to ensure professional and 
technological qualifications and development and to strengthen the connections 
between school and internship in companies. Furthermore, in the 2018 agreement 
the Parliament also states that there should not be any specific models and targets 
for vocational schools in implementing supervision and business flows. It is 
therefore up to each school to prioritise their overall competence-development 
activities (5). 

In November 2020, the government, the national association of municipalities, 
the national association of Danish regions and their social partners drew up an 
agreement to encourage more students to complete a vocational qualification 
education. This is partly because almost half of all students in vocational education 

 
(4) https://www.uvm.dk/erhvervsuddannelser/nyheder-lovgivning-og- 

reform/implementering-af-reformen 
(5) https://www.regeringen.dk/media/5958/fra-folkeskole-til-faglaert-

erhvervsuddannelser-til-fremtiden.pdf 

https://www.uvm.dk/erhvervsuddannelser/nyheder-lovgivning-og-%20%20reform/implementering-af-reformen
https://www.uvm.dk/erhvervsuddannelser/nyheder-lovgivning-og-%20%20reform/implementering-af-reformen
https://www.regeringen.dk/media/5958/fra-folkeskole-til-faglaert-erhvervsuddannelser-til-fremtiden.pdf
https://www.regeringen.dk/media/5958/fra-folkeskole-til-faglaert-erhvervsuddannelser-til-fremtiden.pdf
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today do not have a training agreement (6) after completing the basic course. It is 
also in the transition from the basic course to the main course that most VET 
students drop out. One central aspect of this agreement is that it should be easier 
to secure an apprenticeship contract. More specifically, this means that the 
responsibility for providing an apprenticeship contract for a student lies to a greater 
extent with the schools, whereas so far it has been the student's own responsibility. 
The aim of the agreement is that 80% of students have an apprenticeship 
agreement before their basic course ends (7). 

The COVID-19 pandemic caused a shutdown for all schools, affecting also 
VET students attending school during this period. Due to the dual system in 
Denmark, not all VET students were attending school, as some were apprentices 
in a company instead. 

Due to and during the COVID-19 pandemic, Danish Government designed 
some policy changes with regard to VET schools (ibid.): 
(a) Fewer short training agreements (8). In future, a company and a student may 

enter into a maximum of one short agreement. Thereafter, the company and 
the student must enter into an agreement that covers the rest of the student's 
training time. 

(b) More flexible vocational training. A budget of DKK 40 million will be set aside 
to increase educational flexibility from 2022 onwards. As an example, this will 
allow for more school weeks in vocational education, where, for example, 
technological development creates a need for it. Furthermore it will allow for 
students to chance their main course without starting over with a new basic 
course. 

(c) More young adults in vocational education. A pool of DKK 5 million annually 
from 2021 onwards must help to recruit and retain more 18-24-year-olds in 
vocational education. The number of people between the ages of 18 and 24 
who begin vocational education dropped by almost 20% from school year 
2015/16 to 2019/20.  

(d) Increased salary reimbursements for companies with apprentices. In 2021, 
DKK 220 million will be set aside and DKK 80 million will be provided annually 

 
(6) A training agreement is a contract between the student and a company. Due to the 

Dual system in Denmark, the students must have a certain amount of time in an 
internship during their education. The training agreement states the terms of the 
internship. 

(7) https://www.uvm.dk/trepart/trepart-om-flere-laerepladser-og-entydigt-ansvar  
(8) A short training agreement is a contract that only covers a part of the mandatory 

internship. This means that the student will need several agreements in different 
companies in order to graduate.  

https://www.uvm.dk/trepart/trepart-om-flere-laerepladser-og-entydigt-ansvar
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to increase the reimbursement to companies when their apprentices are on 
school leave.  
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CHAPTER 2. Types of teaching and training 
professionals 

2.1. Main types 
IVET is in Denmark referred to as VET and is placed on EQF level 3-5 depending 
on the education (9). IVET consists of two general basic courses followed by the 
main course which is specialised to a certain craft/subject. If a student begins their 
VET directly or maximum two years after primary school, they must start with the 
first basic course which is a general course of 20 weeks introducing different line 
of industries and educational options. Students who begin a VET more than two 
years after primary school or students who have finished the first basic course 
enter the second basic course of 20 weeks. The aim of this second basic course 
is to prepare students for the specific main courses which are defined by the 
educational choice of the student. Because of this the student must choose a 
specific subject/vocational education before entering the second basic course. In 
contrast to the two kinds of basic courses, the main course differs in length from 
education to education. It can last from one up till five years. During the main 
course, the student alternates between school-based theoretical and practical 
learning and working in a company as an apprentice and thus the main course is 
directly linked to the specific subject of the VET (e.g. carpentry, healthcare, IT 
support etc.) 

In Denmark, there are four different types of VET teaching professionals: 
(a) Teachers of general theoretical subjects in VET schools/centres. These 

teachers teach general subjects, such as mathematics, social science and 
science.  

(b) Teachers of theoretical and practical subjects in school or simulated learning 
environments. These teachers teach specialised subjects in relation to a 
specific vocation, such as health care, gardening or carpentry.  

(c) Instructors in school-based practical training (SKP instructors). These 
teachers teach specialised subjects in relation to the specific vocation in a 
school-based practical environment.  

(d) Apprentice mentors in companies. These are employees in a company who 
are responsible for the training of apprentices. These mentors are not part of 

 
(9) https://ufm.dk/uddannelse/anerkendelse-og-

dokumentation/dokumentation/kvalifikationsrammer/typer/hardtableview  

https://ufm.dk/uddannelse/anerkendelse-og-dokumentation/dokumentation/kvalifikationsrammer/typer/hardtableview
https://ufm.dk/uddannelse/anerkendelse-og-dokumentation/dokumentation/kvalifikationsrammer/typer/hardtableview
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the school-based education but participate in meetings between the company, 
the apprentice and the school. 

2.2. VET schools 
Danish VET programmes are carried out at technical colleges, social- and health-
care colleges, business colleges, agricultural colleges and adult VET Centres. In 
general, colleges offer at least two or three of the types of programmes mentioned 
above. 

2.3. Teaching and training professionals by type of 
VET school 

In Denmark teachers of theoretical and practical subjects have generally finished 
the same education as the one they are teaching in. Furthermore, they have at 
least two years of work experience within the field of subject. That means that 
carpenters teach carpentry, social and health care workers teach social and 
healthcare etc. Teachers of general theoretical subjects in VET schools have 
generally completed an education at bachelor level (EQF 5 or 6) in one or more 
main subjects (e.g., Danish, mathematics, science or a foreign language) The VET 
school is therefore not defining which teachers are employed, but the specific VET 
is. All VET schools have both teachers of theoretical and practical subjects and 
teachers of general theoretical subjects employed. 
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CHAPTER 3.  
Teaching and training professionals in 
school-based settings 

3.1. Legislation  
In Denmark the professional development of VET teachers (corresponding to type 
a and b mentioned in section 2.1) is described in the Ministerial order on VET. This 
order states which educational measures schools and teachers must take in order 
to secure the competencies necessary to teaching (10). 

3.2. Qualification and competence requirements  

3.2.1. Ministerial order on VET 
Becoming a teacher of theoretical and practical subjects requires a general 
knowledge at secondary level in two or three general subjects (e.g Danish, 
mathematics, science or a foreign language) within three years of employment (11). 

Within four years of employment, it is obligatory for the teacher to have gained 
pedagogical competences at diploma level (60 ECTS at EQF level 6). Teachers, 
especially those who teach practical subjects and have been employed after 2010, 
enrol in the Diploma of Vocational Pedagogy (DEP). In 2019, a study by the Danish 
Evaluation Institute showed that 39% had completed the diploma and 35% were 
currently enrolled in the diploma. This means that approximately 25% of the 
teachers still needed to be enrolled (12). This means that there are still a great 
number of teachers that must begin their Diploma of Vocational Pedagogy. 
Teachers employed before 2010 have gone through some varying further 
education but must also gain didactical and pedagogical competencies at diploma 
level but only corresponding to 10 ECTS. 

 
(10) https://www.retsinformation.dk/eli/lta/2019/1619 Chapter 3 regarding leader- and 

teacher qualifications 
(11) https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021 

232c0dd542ab  
(12) https://www.eva.dk/ungdomsuddannelse/kortlaegning-paedagogisk-

kompetenceudvikling-blandt-laerere-paa-eud-2019  

https://www.retsinformation.dk/eli/lta/2019/1619
https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021%20232c0dd542ab
https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021%20232c0dd542ab
https://www.eva.dk/ungdomsuddannelse/kortlaegning-paedagogisk-kompetenceudvikling-blandt-laerere-paa-eud-2019
https://www.eva.dk/ungdomsuddannelse/kortlaegning-paedagogisk-kompetenceudvikling-blandt-laerere-paa-eud-2019
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3.2.2. Diploma of Vocational Pedagogy (DEP) 
The DEP (EQF level 6) is an in-service education (contrary to a pre-service teacher 
education, which in the case of VET teachers refers to vocational education in the 
relevant trade or craft). This means that VET teachers only need a minimum of two 
years of work experience within their craft in order to get employed as a teacher in 
a VET school. There are thus no initial training programmes for VET teachers, and 
that is why, the DEP functions as an in-service education.  

The aim of the DEP is to allow the student to acquire a theoretical and practical 
basis for teaching in vocational programmes, to take part in innovation and 
development work, and to develop professionally and personally. 

The DEP focuses on competences in different aspects of didactics, learning 
and teaching within VET. The learning activities in the DEP are organised in a 
holistic, interdisciplinary way, supporting students’ self-development as reflective 
practitioners. 

The programme is implemented with a focus on competences and the learning 
outcome is defined as competences which are to be gained by gaining knowledge 
and skills. 

The aim is that the student through integration of practice experience and 
development orientation: 
(a) can take part in qualified debates on education, teaching and learning 

processes within vocational education and training; 
(b) can develop own practice as a VET teacher including theoretical as well as 

practical elements and is able to reflect on the relation between theory and 
practice; 

(c) can identify own learning needs and reflect upon own learning process. 

To gain these competences the student must have the following knowledge 
and skills: 
(a) gain insight in pedagogical activity in the field of VET; 
(b) gain knowledge regarding vocational pedagogy and didactics; 
(c) gain knowledge regarding the meaning of relations and communication in 

relation to learning. 
(d) be able to plan, carry out and evaluate practice-oriented and differentiated 

teaching; 
(e) be able to analyse, evaluate and develop vocational education, continuing 

vocational training and vocational course activity taking into account the 
needs of society, labour market and the individual student; 
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(f) Be able to cooperate with students, colleagues and organise learning 
activities (13). 
The DEP is worth 60 ECTS, corresponding to one year of fulltime study. It 

consists of six modules, four compulsory and two optional (see box below) (14). 
 

Compulsory Module 1: Teaching and learning in vocational 
education 

10 ECTS 

Module 2: Educational planning and didactics in 
vocational education 

10 ECTS 

Module 3: Pedagogical theory of science 5 ECTS 

Elective 
(two of the 
following four) 

Module: Digital technologies in vocationally oriented 
education  

10 ECTS 

Module: Practice-related teaching in vocationally 
oriented education 

10 ECTS 

Module: Participants in vocationally oriented 
education 

10 ECTS 

Module: Vocational education development 10 ECTS 

 Module: Vocational entrepreneurship in vocationally 
oriented education 

10 ECTS 

Compulsory Dissertation 15 ECTS 

3.2.3. Admission criteria 
To enter the DEP the candidate must have completed education at business 
academy level (EQF level 5). Another entry requirement is two years of relevant 
work experience. 

If the candidate does not have former qualifications at the business academy 
level (EQF level 5), he or she may start with either module 1 or 2. When the 
candidate has passed these two modules, he or she is considered suitable for 
further studies and may continue with the other modules (see Section 3.2.1). 

If the candidate does not have qualifications at EQF level 5, it is possible for 
the university colleges that offer the DEP to conduct an evaluation of the 
candidate’s non-formal and informal learning in order to determine whether the 
candidate has informal competences corresponding to qualifications of level 5 (15).  

 
(13) https://diplom.uc-dk.dk/wp-content/uploads/2021/07/pd-ep-studieordning-01-08-

2021-Diplomuddannelse-i-Erhvervspaedagogik.pdf  
(14) https://diplom.uc-dk.dk/wp-

content/uploads/2021/08/Engelske_titler_Erhvervspaedagogik_2021.pdf  
(15) https://diplom.uc-dk.dk/wp-content/uploads/2020/07/pd-ep-studieordning-01-08-

2020.pdf  

https://diplom.uc-dk.dk/wp-content/uploads/2021/07/pd-ep-studieordning-01-08-2021-Diplomuddannelse-i-Erhvervspaedagogik.pdf
https://diplom.uc-dk.dk/wp-content/uploads/2021/07/pd-ep-studieordning-01-08-2021-Diplomuddannelse-i-Erhvervspaedagogik.pdf
https://diplom.uc-dk.dk/wp-content/uploads/2021/08/Engelske_titler_Erhvervspaedagogik_2021.pdf
https://diplom.uc-dk.dk/wp-content/uploads/2021/08/Engelske_titler_Erhvervspaedagogik_2021.pdf
https://diplom.uc-dk.dk/wp-content/uploads/2020/07/pd-ep-studieordning-01-08-2020.pdf
https://diplom.uc-dk.dk/wp-content/uploads/2020/07/pd-ep-studieordning-01-08-2020.pdf
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The Diploma of Vocational Pedagogy (DEP) is provided by all Danish 
University Colleges on the basis of a common curriculum.  

3.3. Initial training programmes 
As mentioned in Section 3.2.2, there are no initial training programmes for VET 
teachers. 

3.4. Requirements for continuous professional 
development 

3.4.1. Modes of CPD provision: Ministerial order on VET 
It is the responsibility of the VET school that employs the teachers to make sure 
that the teachers enrol in CPD. According to the Ministerial order on VET, the VET 
school must design a plan for the teachers’ continuous professional development 
in close dialogue with the teachers. This counts as continuing and further education 
and training, or supplementary work experience. The plan must ensure that after 
a maximum of one year, all teachers have the competences of at least 10 ECTS 
at the Vocational Pedagogy Diploma level (16)  

3.4.2. Needs analyses 
There are no specific needs analyses due to the diploma being mandatory for all 
teachers but as mentioned in Section 3.2.1 The Danish Evaluation Institute 
conducted data regarding the status of VET teachers CPD in 2014, 2017 and 2019. 

3.4.3. Competences gained through CPD and supervision as a form of 
mentoring 

In 2018, the Danish Parliament passed an agreement on making VET more 
attractive and thus keeping young people in VET and preventing their dropout. The 
agreement was called ‘From primary school to skilled professional’. The political 
parties of the agreement set out two concrete expectations that VET schools must 
focus on regarding teachers’ CPD: 
(a) strengthening teaching through decentralised supervision; 

 
(16) Ministerial Order on VET, § 13, point 7. 

https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021-
232c0dd542ab  

https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021-232c0dd542ab
https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021-232c0dd542ab
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(b) upgrading teachers’ professional and technological skills and qualifications 
through short-term traineeships and guidance in pedagogical practice in order 
to strengthen the link between practical training and school. 

Furthermore, the Ministry of Education and Research and the Danish 
University Colleges discussed the need for an increased focus on the teaching 
profession. For example, this could be achieved through subjects such as relevant 
methodology, use of relevant digital tools and cooperation.  

In 2014, the Danish Government completed the latest VET reform. In order 
to achieve the goals of the reform, the Ministry of Education allocated 
considerable budget to each school for teachers’ continuous professional 
development. Back then, the Ministry voiced clear expectations with regard to the 
level and content of teachers’ CPD (17). 

(a) All VET teachers must have VET pedagogical competences at the diploma 
level (EQF level 6), corresponding to at least 10 ECTS credits. 

(b) Skills enhancement must be recognised in the formal education system, 
meaning that skills enhancement must be assessed at a university college or 
a university. 

(c) Skills enhancement must address pedagogical competences within the 
following seven content areas: 
(i) Knowledge of and focus on students’ learning processes and 

progression 
(ii) Classroom management with a focus on students’ learning processes 
(iii) Planning and carrying out differentiated teaching based on students’ 

needs and potential 
(iv) Supporting students in creating coherence in learning processes at both 

the VET college and the apprenticeship company 
(v) Student activating methods 
(vi) Practice-related teaching 
(vii) Pedagogical use of ICT 

3.4.4. Validation of non-formal competences 
As described in Section 3.2.3 the teachers without qualifications at EQF level 5 
must go through an evaluation of the teachers non-formal and informal learning in 
order to determine whether the candidate has informal competences 

 
(17) Orientering til skolerne om strategisk kompetenceløft (pdf): 

https://www.uvm.dk/erhvervsuddannelser/skoleudvikling/laererkompetencer  

https://www.uvm.dk/erhvervsuddannelser/skoleudvikling/laererkompetencer
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corresponding to qualifications at EQF level 5 (18). The validation of non-formal 
qualifications is carried out by the university colleges that provides the mandatory 
diploma programme.  

3.5. Data on teachers and trainers in school-based 
settings 

There are no data collected regularly but the Danish Evaluation Institute have 
gained data regarding the status of VET teachers CPD in 2014, 2017 and 2019 
(as mentioned in Section 3.2.1) (19). 

 
(18) https://diplom.uc-dk.dk/wp-content/uploads/2020/07/pd-ep-studieordning-01-08- 

2020.pdf  
(19) https://www.eva.dk/ungdomsuddannelse/paedagogisk-kompetenceudvikling-blandt-

laerere-paa-eud 
 

https://diplom.uc-dk.dk/wp-content/uploads/2020/07/pd-ep-studieordning-01-08-%20%202020.pdf
https://diplom.uc-dk.dk/wp-content/uploads/2020/07/pd-ep-studieordning-01-08-%20%202020.pdf
https://www.eva.dk/ungdomsuddannelse/paedagogisk-kompetenceudvikling-blandt-laerere-paa-eud
https://www.eva.dk/ungdomsuddannelse/paedagogisk-kompetenceudvikling-blandt-laerere-paa-eud
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CHAPTER 4. Training professionals in work-
based settings 

4.1. Definitions 
In Denmark, training professionals in work-based settings are apprentice mentors 
in companies. These and practical training instructors (SKP-instructors) are not 
included in the above-mentioned CPD, as there are no formal requirements 
regarding training competence for these groups. 

The reason for this is the division of responsibility for VET programmes in the 
Danish VET system between schools and companies.  
Legislation 

The Ministry of Education is responsible for the basic, school-based course, 
the social partners (workers’ unions and employers’ unions) are responsible for the 
apprenticeships, for training in the companies and the requirements for the 
instructors. The social partners have decided to have no mandatory training of 
trainers, but trainers can follow public AMU courses (labour-market education, 
leading to formal qualifications at EQF levels 2-5) of ten days’ to six weeks’ 
duration providing, for example, coaching or pedagogical guidance. These AMU 
courses are primarily used in the social- and health-care sectors. 

4.2. Provisions for continuous professional 
development 

Due to the Danish labour market model CPD is a negotiation between employer 
and employee because of the right to self-regulation for the social partners (20). 
Thus, AMU courses vary greatly; some are offered from private companies, others 
are public courses. In most formal educational settings, it is possible to gain 
validation of non-formal competences.  

4.3. Data on trainers in work-based settings 
There are no available data on numbers, qualifications, CPD of training 
professionals in work-based settings. 

 
(20) https://bm.dk/arbejdsomraader/arbejdsvilkaar/den-danske-model/ 

https://bm.dk/arbejdsomraader/arbejdsvilkaar/den-danske-model/
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CHAPTER 5. Partnerships between schools 
and companies 

 

5.1. Examples of practice 
Updating technological and vocational skills are mandatory for the teachers, but 
there is no formal cooperation between companies and schools, so it is difficult for 
the teachers to engaged in such cooperation (see Section 5.2). It is upon the 
different schools to establish dialogue and cooperation with the companies. In 
many schools VET teachers engage in short term internships lasting from 1 to 5 
day approximately. But these experiences or examples of practice are not 
conducted by any formal institution. 

5.2. Cooperation between VET schools and 
companies 

According to the Ministerial Order on VET it rests on the employed teacher to be 
updated both pedagogically and according to the development of their 
field/subject. The school is obliged to, in a dialogue with the individual teacher, 
develop a plan for development of competences for the entire teaching staff 
including short stays in companies (21). How this is carried out is defined by the 
VET school, and there is therefore no formal cooperation between VET schools 
and companies regarding teachers CPD or activity coordination between trainers 
in companies and VET schools. 

There is no formalised education for the apprentice mentors in companies. As 
mentioned in sections 4.2 and 4.3 it is possible but not mandatory to enter an AMU 
course regarding for example internship guidance (22).  

 
(21) https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021-

232c0dd542ab §13 stk 5 and 7. 
(22) https://www.ug.dk/uddannelser/arbejdsmarkedsuddannelseramu/ 

tvaerfagligeomraade/obligatorisk-faelleskatalog/eud-praktikvejledning-den-daglige-
oplaerer  

https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021-232c0dd542ab
https://www.retsinformation.dk/eli/lta/2019/1619#ide48d875b-c441-4602-b021-232c0dd542ab
https://www.ug.dk/uddannelser/arbejdsmarkedsuddannelseramu/tvaerfagligeomraade/obligatorisk-faelleskatalog/eud-praktikvejledning-den-daglige-oplaerer
https://www.ug.dk/uddannelser/arbejdsmarkedsuddannelseramu/tvaerfagligeomraade/obligatorisk-faelleskatalog/eud-praktikvejledning-den-daglige-oplaerer
https://www.ug.dk/uddannelser/arbejdsmarkedsuddannelseramu/tvaerfagligeomraade/obligatorisk-faelleskatalog/eud-praktikvejledning-den-daglige-oplaerer
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5.3. Hybrid teachers and trainers 
There are no known examples of hybrid teaching, and there are no Danish data on 
this specific way of employment for teachers/trainers of VET. 
 

5.4. Data on cooperation and hybrid teachers 
As mentioned in Section 5.1, no formal data is collected. 
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CHAPTER 6. National and EU-funded projects 
and initiatives 
 
 

In the aftermath of the latest VET reform in 2015, several initiatives have been 
launched to support VET teachers and trainers in their professional 
development. The focus in this section is on initiatives regarding digital skills and 
the implications of COVID-19, sustainability and learners at-risk. 

6.1. Digital skills for remote and blended teaching 

6.1.1. The Digital VET School 
In the VET reform of 2015, it is stated that to support the increased use of IT in 
teaching, a strategy for ‘Digital VET’ must be developed. The focus of the strategy 
is its strengthened use of IT as a tool to vary the training according to the individual 
needs of the VET students (23). 

To support the VET reform of 2015 and the previously mentioned strategy, 
the National Agency for IT and Learning (STIL) (24) asked the Danish Evaluation 
Institute (EVA) to draw up a catalogue with materials and advice to support the 
VET teachers in strengthening their digital competences (25). Even though most 
Danish vocational colleges are focusing on improving digital competences among 
teachers, a 2019 report by STIL shows that there is still some potential to improve 
teachers’ digital skills (26).  

Danske Erhvervsskoler- og Gymnasier (DEG) (27) is an organisation that 
works with several initiatives and projects in support of digitalisation. It has created 
several materials to guide teaching with, through and about IT in VET under the 
term Den Digitale erhvervsskole (The Digital VET School). 

 
(23) https://www.uvm.dk/erhvervsuddannelser/nyheder-lovgivning-og-reform/politiske-

aftaler-og-oplaeg  
(24)  www.stil.dk  
(25) https://www.eva.dk/sites/eva/files/2017-

07/Den%20digitale%20erhvervsuddannelse%20-%20inspirationskatalog.pdf  
(26) https://www.uvm.dk/aktuelt/nyheder/uvm/2019/apr/190402-stor-forskel-paa-

erhvervsuddannelsernes-arbejde-med-digitalisering  
(27) An organisation for leaders at VET schools and gymnasia. 

https://www.uvm.dk/erhvervsuddannelser/nyheder-lovgivning-og-reform/politiske-aftaler-og-oplaeg
https://www.uvm.dk/erhvervsuddannelser/nyheder-lovgivning-og-reform/politiske-aftaler-og-oplaeg
http://www.stil.dk/
https://www.eva.dk/sites/eva/files/2017-07/Den%20digitale%20erhvervsuddannelse%20-%20inspirationskatalog.pdf
https://www.eva.dk/sites/eva/files/2017-07/Den%20digitale%20erhvervsuddannelse%20-%20inspirationskatalog.pdf
https://www.uvm.dk/aktuelt/nyheder/uvm/2019/apr/190402-stor-forskel-paa-erhvervsuddannelsernes-arbejde-med-digitalisering
https://www.uvm.dk/aktuelt/nyheder/uvm/2019/apr/190402-stor-forskel-paa-erhvervsuddannelsernes-arbejde-med-digitalisering
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DEG, in collaboration with Uddannelsesforbundet (a teachers’ 
organisation) (28), has presented twelve different themes that can strengthen VET 
teachers’ digital competences and thus for schools to focus on with regard to 
teachers CPD: 

1. Digital education 
2. Digital strategy 
3. Collaboration with companies 
4. Administrative tools 
5. Learning in practice 
6. Virtual Learning Rooms, i.e. learning platforms 
7. Business, professional and general technology 
8. Digital learning materials 
9. Professional development through technologies 
10. Digital evaluations 
11. Digital relations 
12. Dialogue tool on learning platforms 

Advice on how to work with these themes can be found on their website (29).  
The only formal CPD course that directly addresses the need for strengthened 
digital competencies amongst VET teachers is the elective module in DEP ‘Digital 
technologies in vocationally oriented education’. Even though this module is 
elective a fairly large number of schools ask their teachers to choose this module 
in order to strengthen these particular competences. 

6.1.2. Knowledge centres to support teachers’ ICT competences 
In 2017, the Ministry of Education decided to implement an initiative with the aim 
of helping every vocational school in adapting to a new and digitalised world. The 
initiative set up ten knowledge centres, the aim of which, among other things, is to 
support VET schools in working with the necessary digitalisation of the different 
forms of education in accordance with the new digital technologies and to develop 
and test new ways of teaching that can be used in working with students showing 
a certain talent and interest. Furthermore, the centres are to contribute to teaching 
students to deal with digital developments and to reach the competences required 
by the digital labour market (30). 

 
(28) https://www.uddannelsesforbundet.dk/medlemmer/fagfaglighed/den-digitale-

erhvervsskole/  
(29) https://deg.dk/aktuelt/fokus/digitalisering/visualisering-af-den-digitale-erhvervsskole/  
(30) https://www.uvm.dk/erhvervsuddannelser/skoleudvikling/videnscentre  

https://www.uddannelsesforbundet.dk/medlemmer/fagfaglighed/den-digitale-erhvervsskole/
https://www.uddannelsesforbundet.dk/medlemmer/fagfaglighed/den-digitale-erhvervsskole/
https://deg.dk/aktuelt/fokus/digitalisering/visualisering-af-den-digitale-erhvervsskole/
https://www.uvm.dk/erhvervsuddannelser/skoleudvikling/videnscentre
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According to the Knowledge Centres website (31), these centres must also:  
(a) Develop and distribute new teaching courses and teaching materials related 

to the technologies in the centres. These courses and materials must be 
offered to all VET schools.  

(b) Integrate new technologies in the teaching of VET schools with inspiration 
from the FabLab-concept (32). 

(c) Create a VET school network for teachers of theoretical and practical subjects 
between the Knowledge Centres and VET schools within the Centre’s digital 
area. The Knowledge Centres are intended to support teachers in reaching 
the didactical competences needed to make sure that the use of ICT improves 
the students’ learning. 

6.1.3. Implications of COVID-19: Guidelines from the Ministry of Children 
and Education 

Danish VET colleges were closed twice during the COVID-19 pandemic, from 11 
March to 6 April 2020, and then again from December 2020 to May 2021. In 
these periods, it was only possible for students to participate in online education, 
and teachers were responsible for the distance learning from their homes. 

The Ministry of Children and Education has provided teachers with guidelines 
for conducting distance lessons. The guidelines contained suggestions on how to 
conduct distance learning via Skype, Microsoft Teams, Google Hangout Meet, 
Facetime or other digital videoconferencing tools. Both Office 365/Teams and 
Google G Suite for Education/Hangout Meet have been made available free of 
charge to all schools.  

Furthermore, the material contained guidelines on how to design lessons that 
students could complete at home using digital and/or analogue resources. It also 
contained links to web-based learning resources. Teachers were supposed to use 
email or other ICT resources, e.g. the platform Aula (used in all public schools), 
Lectio, Ludus or other platforms (used in upper secondary schools) to send 
teaching plans, lesson plans and information on homework to students and 
parents. Students were then responsible for completing the tasks assigned. Both 
parents and teachers were informed about their role in supporting the distance 
lessons. 
 

The main focus for VET teachers during online teaching was placed on the 
theoretical understanding of the different subjects and disciplines within VET. 

 
(31) https://videnscenterportalen.dk/hvad-er-videnscenterne/ 
(32) FabLab is a place where you can experiment with different kinds of technologies and 

be part of a global network: http://fablabdanmark.dk/wordpress/hvad/  

https://videnscenterportalen.dk/hvad-er-videnscenterne/
http://fablabdanmark.dk/wordpress/hvad/
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6.1.4. Tools to support teachers during online teaching due to COVID-19 
The Ministry of Children and Education runs a website where VET teachers can 
find articles, tools and examples to support the development of their teaching (33). 
During the pandemic, the website has placed a special focus on how to deal with 
online teaching, advice on how to cope with supporting students to thrive, creating 
a sense of community, virtual teaching and reopening schools, and which 
resources to use (34).  

6.2. Green skills for sustainability  
Among Danish VET schools, there is a great interest in endowing education and 
VET programmes with greater awareness of and an active part in sustainability 
and the green transition. Up to twenty VET schools have applied for and been 
approved by UNESCO as schools with a special focus on the UN’s Sustainable 
Development Goals (SDGs) (35). This means that they have committed themselves 
to working with global citizenship and sustainable development.  

However, a study conducted by Danske Erhvervsskoler og Gymnasier (DEG) 
shows that the work is currently taking place mostly at a high strategic level, that 
is, in the schools' management and boards: more than one third of teachers do not 
work with the UN's world goals in their teaching, and only less than two-thirds work 
with it directly or indirectly. In addition, there is still very limited knowledge about 
the benefits students received from working to incorporate the SDGs in the 
teaching. 

The largest municipality in Denmark, Copenhagen, is also very interested in 
promoting VET programmes as part of the overall development of green skills and 
sustainability. In May, the city of Copenhagen therefore launched a campaign 
stating that: ‘The green transition needs more hands. With a vocational education, 
you will have good career opportunities while contributing to the green 
transition’ (36).  
 

 
(33) www.emu.dk  
(34) https://emu.dk/eud/corona-gode-raad-til-undervisning?b=t437  
(35)  https://unesco-asp.dk/  
(36) https://jobtips.kk.dk/gr%C3%B8nfremtid  

http://www.emu.dk/
https://emu.dk/eud/corona-gode-raad-til-undervisning?b=t437
https://unesco-asp.dk/
https://jobtips.kk.dk/gr%C3%B8nfremtid
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6.3. Preventing early leaving from VET 
Danish VET teachers have to cope with learners who are at risk, but there are no 
specific initiatives to support teachers’ professional development regarding this 
group of students. Supporting learners at risk is a task for the local institution/VET 
school which hires guidance counsellors with a responsibility for special 
pedagogical aid (SPS-vejledere).  
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CHAPTER 7. National surveys of teaching and 
training populations 

 
No such surveys are available in Denmark. 
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CHAPTER 8. Conclusions 
 
 

The latest VET reform from 2015 and the latest agreement on VET from 2018 
shows a continuing interest in VET teachers’ teaching, training and CPD. VET 
teachers must earn at least 10 ECTS credits at the diploma level (distinguishing 
between teachers hired before and after 2010), and the schools that employ them 
must take an active part in their CPD. 

In relation to the COVID-19 pandemic, there is an increased focus on 
teachers’ digital competences and the wellbeing of students in VET schools. 
However, in an analysis from 2019, the Danish Evaluation Institute (EVA) 
concludes that there is not enough focus on giving future skilled professionals the 
overall digital competences that would enable them to be a part of future society 
and the labour market. In both elementary and general upper secondary education, 
students are taught general digital competences, and EVA presents four different 
models that could be used in teaching general digital competences in VET. This, 
of course, makes it even more important to develop the digital competences of 
their teachers (37). Both EVA and NCE have issued reports on VET teachers’ 
experiences with online teaching during the COVID-19 pandemic that can be used 
in future work on the professional development of VET teachers.  

In June 2021 the Danish Prime Minister, Mette Frederiksen, gave a closing 
speech in the Danish Parliament stating that VET schools and VET students will 
play an essential part in the green transition and the development of a sustainable 
future. This underlines the necessity for more schools to join in the effort to achieve 
the SDGs, in which some schools are already participating. The Prime Minister 
continued: ‘We have to use vocational education as a lever for the green transition. 
Through reforms, we must build a bridge between young people's educational 
choices and the Danish climate struggle’ (38). 

In 2017, the Danish Parliament decided to create a new institution (FGU) 
gathering former independent institutions who offered introductory courses and 
training for people under 25 without a general or vocational upper secondary 
education. The basis of this agreement is that there is more than 50 000 young 
people under the age of 25 in Denmark without an education, as mentioned above, 
or without a job. The aim of this agreement is therefore that at least 90% of a cohort 
of young people will have a general or vocational upper secondary education, thus 

 
(37) https://www.eva.dk/ungdomsuddannelse/faglaerte-brug-digital-dannelse  
(38) https://www.altinget.dk/artikel/statsministeren-erhvervsuddannelserne-bliver-

loeftestangen-for-den-groenne-omstilling  

https://www.eva.dk/ungdomsuddannelse/faglaerte-brug-digital-dannelse
https://www.altinget.dk/artikel/statsministeren-erhvervsuddannelserne-bliver-loeftestangen-for-den-groenne-omstilling
https://www.altinget.dk/artikel/statsministeren-erhvervsuddannelserne-bliver-loeftestangen-for-den-groenne-omstilling
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reducing the number of young people without an education or job by 50%. FGU 
does not provide youth education at the level of upper secondary or a vocational 
education but is intended to lend a helping hand to students going in that direction. 
This happens both through practice-orientated teaching, guidance and internships.  

This is a step in the right direction regarding learners at risk, but the focus is 
mainly on the students and not the teachers. There is still a need to develop ways 
to support VET teachers dealing with early leavers and students at risk. 

 
 



28 

List of abbreviations 
 
 
DEG An organisation for leaders at VET schools and gymnasia (Danske 

Erhvervsskoler – og Gymnasier) 
DEP Diploma of Vocational Pedagogy (Diplomuddannelse i 

Erhvervspædagogik) 
EVA The Danish Evaluation Institute (Danmarks Evalueringsinstitut) 
FGU Introductory basic course (Forberedende Grunduddannelse) 
NCE National Centre for Development of Vocational Education and 

Training (Nationalt Center for Erhvervspædagogik) 
SKP-instructors Instructors in school-based practical training (Skolepraktik-

instruktører) 
SPS Guidance counsellors with the responsibility for special 

pedagogical aid (SPS-vejledere) 
STIL The Ministerial Board of ICT and Learning (Styrelsen for IT og 

Læring)  
VET Vocational education and training (Erhvervsuddannelse) 
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