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CHAPTER 1. Introduction 
 

Vocational education and training in Malta continues to enjoy a high profile and an 
ever-present feature on the government’s education agenda. This reflects the 
government’s implementation of the National Vocational Education and Training 
Policy 2014 (Ministry for Education and Employment, 2015), the Malta National 
Lifelong Learning Strategy 2020 (Ministry for Education and Employment, 2014) 
and the Framework for the Education Strategy 2014-2024 (Ministry for Education 
and Employment, 2014a) among others. One of the major developments 
emanating from these two policies was the reform “My Journey – Achieving 
through Different Paths” (Ministry for Education and Employment, 2016) that 
introduced VET and applied subjects alongside academic/general subjects during 
the last three years of compulsory education (Year 9-11). This reform was 
launched in 2016 and fully implemented by 2019. This was a national reform that 
was embraced by both public and private education providers. The objective of this 
programme is to broaden and enrich the secondary school curriculum, provide 
initial VET (IVET) certification and establish parity of esteem between IVET and 
general education. The introduction of vocational subjects in secondary schools 
opens up opportunities for more students to progress to further and higher 
education and contributes to a decrease in the rate of early school leavers.  

Another major development was the enactment of the Work-based Learning 
and Apprenticeship Act in 2018 (Government of Malta, 2018). This legislation 
consolidated further apprenticeships establishing a governance structure 
protecting the rights and obligations of trainees, employers and VET providers. 
Concurrently with these major milestones, both the Malta College of Arts, Science 
and Technology (MCAST) and the Institute of Tourism Studies (ITS) continued to 
develop and expand their facilities and their education programmes. They also 
intensified their internationalisation programme linking up and collaborating with 
international further and higher education institutions. Both institutions widened 
their course offer to include degree programmes up to master’s level, activating 
and developing applied research activities. MCAST’s higher education credentials 
will be further enhanced following the launch of a new Professional Research 
Doctorate (DRes). Another development that had a positive impact on the 
development and provision of VET is the parity of esteem attained between VET 
and academic/general subjects. The developments taking place assure further 
growth of VET as illustrated by the objectives programmed in the strategies that 
have been launched by the two main VET providers in Malta. 
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1.1. Main practical challenges 

1.1.1. COVID-19 Pandemic 
The COVID-19 pandemic had far-reaching effects on all areas related to vocational 
education and training throughout 2019 and 2020. Particularly the educational 
institutions’ temporary closure, travel restrictions of international students, the 
requirement for additional sanitary measures, the disruption of apprenticeship 
contracts and the need to shift to online learning caused a substantial amount of 
abrupt and unexpected sudden changes.  

Arrangements were put in place so that students at the two main VET 
institutions at further and higher as well as VET provision at compulsory education 
level would benefit from online learning and enable learners to continue with their 
studies. Educators were not prepared for online teaching and so were required to 
attend training webinars in the use of digital tools and online learning. The main 
digital tools for online tuition and communication with students were Moodle, 
Microsoft Teams, Schoology, and Classter Management Information System. For 
students attending compulsory education, the Ministry setup a virtual school for 
vulnerable students and a learning platform with recorded lessons called 
Teleskola (1). 

Additionally, the pandemic has put several challenges on employers and 
companies. All aspects of practical training, apprenticeship, work-based learning 
and mobility placements had to be suspended to ensure the safety and well-being 
of students, staff and VET partners (2). 

At all levels of education, educational institutions responded expeditiously to 
these challenges. They worked relentlessly to provide students with education and 
training of the highest quality. The maintenance of smooth learning processes and 
mitigating the impacts on vulnerable students were the government’s top priorities. 

1.1.2. Apprenticeships 
The Government, together with the VET institutions, believe that in order for the 
economy to grow in a post-pandemic scenario companies must keep investing in 
apprenticeship in order to have qualified and well-trained employees to sustain 
growth. Apprenticeships play a key role in such development of human capital and 

 
(1) Teleskola is an online learning platform for students, parents, guardians and 

educators. https://teleskola.mt/  
(2) The Maltese government, following direction from the national health authorities, issued 

restrictive measures strictly limiting outdoor activity and contact from March to June 
2020. 

https://teleskola.mt/


7 

hence the Government is massively supporting industry in order to encourage 
take-up of apprentices during these challenging times. 

The developments in VET could not come to fruition without the government’s 
political commitment and extensive financial investment. The government invested 
in physical facilities and educational resources but most importantly, it invested in 
VET teachers. 

1.1.3. Lecturers and Industry practitioners 

In general, finding enough supply of VET teachers in different vocational areas is 
not problematic. Both ITS and MCAST rarely face challenges in recruiting 
academic staff, except in some areas where the academic qualifications do not 
match those stipulated by the collective agreements between the educational 
institutions and the trade unions. Another challenge is the relative level of earnings 
between education and industry in some areas. 

In business fields, such as finance and in particular specific topics such as 
taxation it is very difficult to find lecturers since the salary in that sector seems to 
be much higher than that of a lecturer. This difficulty arises when the college seeks 
to recruit part-timers. The college’s hourly rate is much lower than the hourly rate 
paid in the sector itself. In other areas, it is difficult to find qualified lecturers since 
the sector itself does not require high level qualifications for example in 
hairdressing and beauty where candidates with a first degree, sometimes even 
with an MQF\EQF level 5 in the sector are very difficult to come by.  

Similarly, in the maritime sectors, it is challenging to find and retain lecturers 
in maritime deck operations. This is due to a mismatch between the requirements 
of the college and those of the industry in terms of career progression and 
qualifications. This is also a challenge in the aviation sector. 
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CHAPTER 2. Types of teaching and training 
professionals 

2.1. Main types 
In Maltese legislation (Government of Malta, 2018), there is an all-encompassing 
definition of VET which states that Vocational Education and Training (VET) 
“means education and training which aims to equip learners with vocational 
education, knowledge, skills and competences required for specific occupations.” 
Currently, there is not a country-specific definition of IVET. However, at MCAST 
the term vocational refers to EQF\MQF Level 1 to EQF\MQF Level 4 (or EQF\MQF 
Level 5 where there is no upward route to EQF\MQF Level 6). From degree level 
upwards (that is, EQF\MQF level 5 to 8) it is vocational professional education and 
training (VPET) rather than vocational educational and training (VET). Further 
information can be found in the referencing report (NCFHE, 2016). 
At compulsory level, (general education) teachers teach VET, there is no distinct 
type of VET teacher. In case of teacher shortages, in particular subjects, supply 
teachers or trainers are employed. These are employed on a definite contract for 
one scholastic year or less, which may be renewed for further periods. There are 
also Education Officers (EO) and Heads of Departments (HoDs) for VET subjects, 
their main role being to administer, manage, support and co-ordinate their subject 
area. Heads of Department have a reduced teaching load. All students with special 
learning needs, including those following VET and applied subjects, are assigned 
a Learning Support Educator (LSE). The support students receive depends on their 
statement of needs. 
At further and higher education VET is taught by lecturers. There are four lecturing 
grades common to both MCAST and ITS: assistant lecturer, lecturer, senior 
lecturer 1 and senior lecturer 2. Tutor and lecturer are the main terms to describe 
VET teachers employed with private providers offering VET courses for post-
compulsory and adult learners. 
Complementing the teaching/lecturing staff at compulsory, further and higher 
education levels there are student support personnel, such as guidance teachers, 
career advisors, career guidance officers/teachers and counsellors. MCAST also 
employs student mentors, while support staff at ITS includes student support 
officers and learning coaches for students with individual learning needs.  
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2.2. VET schools 
Up to the end of compulsory education (16 years), all students follow general 
education. VET and applied subjects together with other subjects are offered as 
elective subjects alongside the core curriculum as part of general education during 
the last three years of compulsory education (Years 9, 10 and 11). The schools 
are secondary schools. At this level, there are no VET schools. 

The two main VET institutions in Malta, offering further and higher education 
are: MCAST and ITS.  

Alongside these two institutions, there are a number of private VET providers. 
The ITS focuses and provides VET related to tourism and hospitality studies 
offering programmes ranging from Foundation (EQF\MQF Level 2) to Master’s 
Degree Level (EQF\MQF Level 7). MCAST provides VET courses other than 
hospitality and tourism areas, ranging from certificate and awards, up to master’s 
programmes at EQF\MQF Level 7. In June 2021, MCAST launched a new 
Professional Research Doctorate (DRes), a research-based EQF/MQF Level 8 
qualification. The courses at EQF\MQF levels 1 to 3 are IVET and second chance 
education programmes. Both institutions offer both full-time and part-time courses.  

2.3. Teaching and training professionals by type of 
VET school 

The types of teaching and training professionals are not different among the VET 
schools. The difference is between compulsory education and further and higher 
education. At compulsory level, the teaching professionals are called teachers 
while at further and higher education there are different grades of lecturers. As yet 
there are no hybrid teachers/trainers. 
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CHAPTER 3. Teaching and training 
professionals in school-based settings 

3.1. National legislation 
In compulsory education, the professional development of teachers is regulated 
and guided by two main documents, the Education Act Chapter 327 of the Laws of 
Malta (Government of Malta, 2020), and the Sectoral Agreement 201822 between 
the Government of Malta and the Malta Union of Teachers.  

Professional development of educators was further consolidated by means of 
Legal Notice 140 of 2015 Institute for Education (Establishment) Order 
(Government of Malta, 2015) and subsequently by Legal Notice 243 of 2017 
(Government of Malta, 2017). The Institute for Education annual prospectus lists 
the Continuous Professional Development (CPD) courses on offer. (Institute for 
Education, 2021). 

In further and higher education VET institutions, continuous professional 
development is regulated by the collective agreements between the trade unions 
and the educational institution. MCAST’s strategic plan 2019-2021 (MCAST, 
2019), has one of its objectives “continuous professional development of lecturing 
staff to enrich their vocational pedagogical skills, knowledge and teaching tools”. 
The MCAST Strategy 2022-2027, officially endorsed and launched on 17 
November 2021 following a consultation process (MCAST, 2021), includes 
initiatives to strengthen the teaching professional development programme for 
staff. It has set the SMART (3) target of a 10% increase in the CPD activities of all 
staff members.  

At the ITS (Government of Malta, 2016) the Board of Governors is responsible 
for CPD policy while the Chief Executive Officer is responsible for its management 
(Institute of Tourism Studies, 2021). The Institute’s Strategic Plan 2021-2025 
considers investing in its staff as a “core strategic asset” (Institute of Tourism, 
2021a). 

3.2. Qualification and competence requirements 
At compulsory education level, the qualification required for entry into the teaching 
profession has been either a Master’s in Teaching and Learning or a Master’s in 

 
(3) SMART: Specific, Measurable, Achievable, Realistic and Timely. 
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Education. In 2021, the Council for the Teaching Profession (CTP) (4) has also 
recognised the Masters in Vocational Education Applied Research 4.0 as a 
qualification which provides an entry route to the teaching profession (5). Other 
accepted qualifications include other master’s degrees and bachelor’s degrees 
together with a recognised teaching qualification or a recognised pedagogy course 
at EQF\MQF level 6 (Ministry for Education, 2020). In some VET areas, 
professionals from the labour market may be employed as trainers. Supply 
teachers that teach VET subjects need to be in possession of the Certificate 
Course in the Learning and Assessment of the VET subjects organised by the 
Directorate for Learning and Assessment Programmes (DLAP) (Ministry for 
Education, 2021). The minimum qualification accepted for employment as a supply 
teacher is an EQF\MQF level 4 qualification.  

At MCAST, all lecturing staff are recruited within their lecturing grades, 
depending on their qualifications and years of experience, in accordance with the 
guidelines listed in the MCAST-Malta Union of Teachers (MUT) Collective 
Agreement 2017-2022. MCAST reserves the right to employ lecturers on casual 
part-time basis subject to its quality assurance appraisal system.  

At ITS, qualifications and competences are set in the collective agreement 
between the Institute and the MUT and in the recruitment calls issued. Lecturers 
need to be at least one EQF\MQF level higher than the level that they lecture 
and/or same level with ten years experience. (Institute of Tourism Studies, 2021). 
When it is not possible to engage a lecturer in particular areas, staff members with 
experience only are accepted. However, at ITS, all full-time lecturers are qualified 
at EQF\MQF Level 6. All full-time staff must possess pedagogical skills through an 
accredited course in pedagogy. Those full-time lecturing staff members who on 
employment do not possess the pedagogy course are given a 5-year period to 
attain it. Even part-time lecturing staff are encouraged to undertake a course in 
pedagogy.  

Part-time lecturers are employed when the teaching load is less than 20 hours 
a week and when the subject is specific and does not require a full teaching load 
timetable. Part-timers can be academically qualified while some have vast 
experience in the field.  

 
(4) The Council for the Teaching Profession is established and regulated by means of the 

Education Act, Chap. 327 of the Laws of Malta. One of its responsibilities is to examine 
applications for a warrant to practise the teaching profession and to make 
recommendations to the Minister on the award or refusal thereof.  

(5) The MTL replaced the four-year Bachelor of Education degree following a reform in 
initial teacher training (ITE) in 2016/17. 
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According to the National Commission for Further and Higher Education 
(NCFHE) (6), communication to private providers regarding the qualification level 
of tutors, “Vocational courses at EQF\MQF Levels 1 – 4 require tutors who are 
qualified at least with a relevant full qualification at EQF\MQF Level 5.” Regarding 
VET courses at EQF\MQF Levels 5 and 6 “require tutors who have a full relevant 
qualification at least one Level up from the course being provided.” The 
communication also considers the possibility that tutors for EQF\MQF Level 5 VET 
courses with the required qualification are not available locally. In such cases, “the 
NCFHE will consider proposals for twinned provision.” (NCFHE, 2014) (7).  

3.3. Initial training programmes 
Initial teacher education is provided by the Faculty of Education, University of Malta 
(UM), the Institute for Education (IfE) and MCAST. The UM offers a Master’s 
degree in Teaching and Learning (MTL) with specialisation in a VET subject. The 
IfE offers Master’s in Education and Bachelor of Education degrees in VET 
subject/s. It also offers Post-graduate Certificate in Education VET subjects. The 
latter is mainly aimed at already qualified educators with the opportunity to develop 
the required knowledge, skills, attitudes and competences to teach in a new area.  

The DLAP provides an initial teacher training course for supply teachers and 
teachers already in employment wishing to teach VET and/or applied subjects. 
This course is intended, and mandatory, for those who are already teachers (or 
students about to graduate as teachers or supply teachers) but were teaching (or 
about to teach) subjects related to VET subjects. The 110-hour course aims to 
support participants to become familiar with the vocational / applied programmes, 
pedagogy, and assessment procedure and with the SEC Vocational / SEAC 
Applied Subjects policy documents. At the end of the course, participants are 
awarded the Certificate in Learning and Assessment in VET subjects  

MCAST provides teacher-training programmes for its entire lecturing staff. 
The goal of these programmes is to train teachers teaching in vocational 
institutions, to meet the educational, lifelong learning needs of the learners facing 

 
(6)  The National Commission for Further and Higher Education was re-established as the 

Malta Further and Higher Education Authority (MFHEA) in 2021. 
(7)  Twinned provision is namely that in which a highly-experienced and effective tutor with 

a lower qualification level is mentored by a colleague with a qualification at the 
appropriate level, who is preferably also be involved in co-delivery, to ensure that the 
required level of learning outcomes delivery and assessment is maintained. Such 
proposals would have to indicate clearly the role of the mentoring tutor, what relevant 
documentation is being retained to substantiate this role and how this documentation 
is being used for IQA purposes. 
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the challenges of employment and employability in a fast-changing labour market. 
The programme aims to train teachers who are professionals in their fields but do 
not have formal pedagogical training and qualifications. MCAST offers two 
teacher-training programmes: the MCAST Master’s in Vocational Education 
Applied Research 4.0 (MVEAR 4.0) and MCAST Bachelor of Vocational Education 
and Training 4.0 (Hons.) (BVET 4.0). 

The BVET 4.0 is a full time 3-year course while the MVEAR4.0 is a part-time 
course which is popular both internally and externally especially for those aspiring 
to specialize in vocational education and research.  

3.3.1. Induction Session at MCAST 
The Centre for Professional Development is responsible for the coordination of the 
induction training days for new MCAST staff.  

An induction session is held for newly recruited full-time lecturing staff in order 
to introduce MCAST’s VET learning environment and the importance of an 
engaging learning environment (the learners taking up VET and engaging them in 
their learning, the subject areas offered at MCAST, the physical learning space, 
and MCAST’s curriculum). The session also emphasises the importance of self-
evaluation to improve one’s delivery and effectiveness (preparation to deliver a 
lecture, choosing the appropriate teaching method/s, assessment, and the internal 
verification process).  

The induction session is led by the CPD Department. Other members from 
management give an overview of the organisational set-up and the role of their 
respective department. 

Some courses have a license from a recognized national authority such as 
Transport Malta (8). In such cases, new tutors need to have a basic initial pedagogy 
short course prior to their engagement and accreditation as tutors in the maritime 
and aviation courses. 

Full-time lecturers at ITS can follow any of the initial teacher education 
courses mentioned above. Some lecturers have opted to follow a foreign 
accredited course with foreign universities. Lecturers have the freedom to choose 
the pedagogy course of their choice as long as it is recognised and accredited. It 
is mandatory that they obtain the pedagogy course within 5 years of being 
employed with ITS. 

 
(8) Transport Malta is a government body overseeing transport in Malta. It comes under 

the authority of the Maltese Ministry of Transport and Infrastructure.  
https://www.transport.gov.mt/. 

https://www.transport.gov.mt/
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3.4. Requirements for continuous professional 
development 

3.4.1. CPD for VET teachers teaching in compulsory education 
At compulsory education level, the sectoral agreement sets the framework for 
CPD. The agreement has widened the scope of CPD to include all development 
opportunities leading to the establishment of a Community of Professional 
Educators (CoPE).  

It is mandatory for all teaching grades serving in schools within compulsory 
education, to participate actively in management-driven CoPE sessions. They are 
also encouraged to participate in self-sought CPD sessions. Management-driven 
CoPE sessions include school development planning (SDP) and continuous 
professional development (CPD) sessions. Management has at its disposition a 
maximum of 40 hours CoPE time.  

3.4.1.1. CPD organised by the DLAP 
CoPE sessions are also organised by the DLAP. EOs including those of VET 
subjects carry out a needs analysis, organise and deliver training related to their 
subject area. Generally, one or more topics are selected based on the teachers’ 
needs and requests. When topics are very specific, the EO invites an external 
expert from the particular field to deliver the training.  

CPD covers technical, pedagogical/didactic and transversal competences, 
with more emphasis on the former two. CPD provision can be either face-to-face 
or synchronous and asynchronous lecturing, for theoretical topics, for practical and 
technical aspects, the delivery takes place hands on and in a face-to-face mode in 
a VET lab/workshop. 

3.4.1.2. Self-sought CPD 

Self-sought CPD (9) can be undertaken during or outside normal on-site hours. 
CPD is defined in its different modalities: school-initiated face to face and/or online, 
self-sought face to face and/or online, as well as formation through self-reflection 
and peer-to-peer learning. All hours claimed as part of the eighty hours need to be 
documented and endorsed by the head of school. 

 
(9) Through self-sought CPD, progression of teachers to the next salary scale may be 

accelerated from 8 to 6 years, if they cumulate an aggregate of 360 hours of 
recognized self-sought Continuous Professional Development (CPD) time over six (6) 
years. 
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According to the agreement, recognised self-sought CPD may be of three (3) 
broad types: 
(a) professional learning opportunities in a school / college setting; 
(b) professional learning opportunities based on externally designed 

programmes; 
(c) professional learning opportunities based on self-development. 

3.4.2. CPD provided by the IfE 

The IfE organises and provides CPD courses for educators including teachers of 
VET subjects. Its programmes are accredited, flexible and can be provided through 
different modes of delivery such as face-to-face, online (synchronous and 
asynchronous) and blended learning sessions. This is possible due to the IfE’s 
well-developed virtual learning environment and dedicated software. The VET 
face-to-face sessions are delivered in workshops in order to impart an experience 
that would then be emulated in the school workshops. It is also voluntary since the 
IfE cannot impose any training on teachers. The Institute discusses the outcomes 
that should be included in the courses it develops with the EOs of that particular 
VET subject since they have a great visibility of the teachers’ needs and the 
students’ needs. CPD is also offered after school hours. When the CPD is online 
and asynchronous, the participants have the possibility to access the material 
when most convenient for them and from wherever suits them best. The Institute’s 
courses include short courses, stand-alone modules, phase sessions (10), and 
courses leading to a qualification.  

3.4.3. Mentoring 

The sectoral agreement defines and regulates mentoring of teachers. It envisages 
two scenarios: the curricular/pedagogical mentoring of newly qualified teachers 
and curricular/pedagogical and/or general practice mentoring in support of 
teachers experiencing challenging circumstances. Mentors are teachers who have 
followed the teacher-mentoring programme. Mentors are identified and assigned 
to a mentee by the line manager of the member of staff concerned. A mentor 
cannot serve for more than one scholastic year with the same mentee unless 
mutually agreed. 

All newly qualified teachers (NQTs) are expected to participate actively in the 
induction process. The period of engagement prior to the award of the 

 
(10) Phase sessions are open for all educators and have proved to give time and space for 

the much-requested fora where discussions among professionals flourish. The 
sessions are not longer than one day. 
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warrant/licence/registration, as may be applicable, is for the purpose of this 
agreement to be considered as the foundation years that may necessitate 
particular training, including the induction programme. The induction process 
includes a supportive and an appraisal component.  

3.4.4. CPD at MCAST 
The collective agreement between the educational institution and the MUT 
regulate and define CPD for academic staff. Staff development organised by 
MCAST includes participation in continuous professional development 
programmes and in-service training. These are optional and voluntary and at times 
they are required for career progression. Compulsory CPD programmes are 
provided to address pedagogical topics related to VET.  

The first year (PG Cert) of MVEAR 4.0 is provided by MCAST free of charge 
for those lecturers entitled to follow the course. Lecturers are obliged to attend 
such a course. Some members of staff also profit from scholarships. 

All part-time lecturers are encouraged to follow the Certificate in Vocational 
Teacher Training administered by the CPD Office provided by MCAST. 

3.4.4.1. MCAST Centre for Professional Development 

The MCAST Centre for Professional Development (MCPD) is responsible for 
organising CPD within MCAST. In December 2019, MCAST established the 
position of deputy director of the MCPD. This gave a more defined structure to 
lifelong learning opportunities for practitioners in this vocational institution as well 
as a service to the external community requesting support on initiatives related to 
learning and pedagogy.  

It offers learning opportunities in: 
(a) curriculum drafting, implementation and review; 
(b) teaching, learning and assessment; 
(c) educational leadership and teacher, student, worker agency; 
(d) ethos and the creation of a learning community. 

The transversal themes are incorporated in all sessions. The subjects covered 
are very rarely technical. Oftentimes, the sessions deal with pedagogy in the widest 
sense of the word (as opposed to the narrow skills set for particular usage) that is 
the interactions between stakeholders during the learning journey and factors that 
affect achievement.  

The MCPD also organises CPD sessions, at regular intervals, which are open 
to all MCAST staff. Besides these, particular ad hoc sessions are organised when 
the need arises. Participation is on a voluntary basis but a good 33% of educators 
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participate. These separate opportunities amount to about 40 hours of service 
provision a year. 

The areas of study include: development of study units, pedagogy and 
assessment for learning, integrating transversal skills, group projects as a learning 
and assessment tool, alleviating poverty through education - our role as educators, 
AI in education. As expected, at the start of Covid-19 restrictions, the most popular 
sessions were the ones on learning management software (LMS), online teaching 
and learning tools. 

Ad-hoc education and training opportunities arising from an assets and needs 
analysis at college, institute or department level are offered. Currently, there are 
three specific times of the year when CPD sessions are offered to members of 
staff:  
(a) prior to the start of the academic year;  
(b) during the change from one semester to another;  
(c) at the end of the academic year.  

The new strategy for 2022-2027 aims to introduce a number of measures to 
further strengthen CPD at MCAST including the publication of an annual CPD 
programme and training developed with industry with a focus on digital skills. The 
college will also carry out a gap analysis of the current skills versus future skills 
needed to direct its CPD programmes. 

3.4.4.2. Ongoing CPD opportunities 
Various CPD opportunities are organised for members of academic staff 
throughout the academic year. The MCPD manages the provision of CPD for both 
academic and non-academic staff. Besides the CPD offered during the three 
periods mentioned above, other CPD sessions are organised ad hoc in response 
to a given need, such as the training for online learning in response to the need to 
shift to online learning during the COVID-19 pandemic. 

The MCAST R&I department also provides CPD opportunities for lecturing 
staff. As part of its CPD support to lecturing staff, the R&I Department has set-up 
a ‘Grounded Theory Research Hub’ to facilitate the research activity as well as to 
support its lecturing staff. Most of the department’s staff are registered as internal 
research students in the complementary programme Post-Graduate Certificate in 
Research Methods (MQF\EQF Level 7, 30 ECTS), that is free for all MCAST staff.  

The ‘Hub’ delivers support in the form of training, hands-on application on the 
use of MaxQda2020 software and other initiatives intended to support its own 
lecturing staff whilst conducting their research endeavours. 
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3.4.4.3. Online Tools 
MCAST also provides CPD sessions for learning online tools that address primarily 
Classter (the official Learning Management System used by MCAST), Microsoft 
Teams (the Office tool used for online lessons and meetings) as well as Moodle 
(the official learning platform used by MCAST). 

3.4.4.4. Needs analysis for CPD 
Needs analysis is done on an ad hoc basis. This is usually initiated by a member 
of the senior leadership team of an institute, as a request to the deputy director of 
the MCPD. In collaboration, they draw up a needs analysis and relative CPD 
sessions and their timing. This process is being reviewed for enhanced systematic 
assets and needs analysis.  

3.4.5. CPD at ITS 
At the ITS, CPD is a requirement (Institute of Tourism Studies, 2021c). The Board 
of Governors has to provide and support continuous professional development to 
its staff. The Chief Executive Officer (CEO) proposes the professional development 
budget (as part of the Institute’s budget) to the Board of Governors. The budget’s 
final approval is the responsibility of the Ministry for Finance and Employment. The 
degree of relevance of the CPD to the ITS is decided by the respective 
departments, approved by the CEO and documented by the Human Resources 
(Institute of Tourism Studies, 2021). 

The decision is based on: 
(a) benefit to ITS; 
(b) benefit to the Department; 
(c) benefit to the employee for his performance. 

The CPDs can include: 
(a) programme content – general updating; 
(b) development of new programmes; 
(c) updating of instructional techniques; 
(d) special student needs; 
(e) development of new services. 

Over and above the ongoing monitoring of lecturing staff, a needs analysis is 
carried out by the chief operating officer (COO)-Academia during the annual 
appraisal of lecturing staff. Pedagogical competences and research carried out are 
screened during the appraisal process. The COO-Academia organises the CPD 
on a yearly basis, lecturers can present Recognition of Prior Learning (RPL). 
Modes of CPD provision can be face-to-face and/or online.  
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3.5. Data on teachers and trainers in school-based 
settings 

Data is not currently available.  
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CHAPTER 4. Training professionals in work-
based settings 

4.1. Definitions 
At compulsory education level, there are no training professionals in work-based 
settings. Students following VET and applied subjects spend one-day a term on a 
work-based placement. The teachers accompany their students during their 
placement. Similarly, MCAST does not have a structure setup of training 
professionals in work-based settings. MCAST’s lecturing staff visit and mentor their 
students during their work placement. The CPD courses provided at MCAST serve 
as a potential opportunity to train lecturers to be good mentors during the students’ 
work placement. ITS has a fit for purpose system applied through agreements with 
students and the HR of the specific industry students work in. The system includes 
a series of reports, portfolios, etc. 

Discussions are underway so that MCAST meets the need for lead trainers. 
The Work-based learning and Apprenticeship Act requires this.  

MCAST has also started discussions with the Inclusive Educational Unit (IEU) 
within MCAST regarding students having a statement of educational needs and 
exploring the possibility of engaging occupational therapists and occupational 
psychologist at IEU. Currently a Learning Support Educator (LSE) is taking the role 
of job coach. 

4.2. Legislation 
The Work Based Learning and Apprenticeship Act of 2018 makes provision for the 
identification of a person responsible for the training of apprentices/interns on the 
workplace. The Act provides for two levels of trainers; a lead trainer and a trainer. 
The sponsor/employer would designate both. The trainer would be the person who 
would train the learner, under the supervision of the lead trainer, during the work-
based learning period of a training programme.  

Upon engagement, MCAST’s sponsors / industry partners would assign a 
specific person to train, assist and follow the student (apprentice) at the place of 
work. Some companies would provide both a trainer and a lead trainer as part of 
their operational structure. 

MCAST does not yet provide any training to the sponsors’ trainers, but this is 
envisaged to be offered. Presently, in order to ensure quality apprenticeships, 
MCAST sends a qualified mentor from the respective educational institute to the 
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apprentice’s place of work to do onsite visits. The mentor assists students to 
compile the logbook, assesses the logbook, corresponds with the sponsor’s trainer 
and provides any relevant support to both the student and the employee.  

The BVET course at MCAST is intended to provide training for mentors and 
trainers employed by industry.  

4.3. Data on trainers in work-based settings 
Data is currently not available. 
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CHAPTER 5. Partnerships between schools 
and companies 

5.1. Examples of practice 
The Institute for Education has integrated micro-placement modules in two 
qualifications offered by the Institute: the Bachelor of Education and the Master of 
Education. The duration of the micro placement module in the former is of 4 weeks 
and carries 6 ECTS credits while in the master’s degree it is of 6 weeks and carries 
ten ECTS credits. The placements can be carried out with employers, NGOs, 
voluntary organisations and within the public service, public sector and private 
sector. Course participants will be expected to submit a reflective journal where 
they will recount their experiences and apply inquiry-based techniques to reflect 
on the experience gained. During their micro-placements, the Institute for 
Education sends micro-placements visitors as observers. 

At MCAST, aviation maintenance lecturers are expected to spend 40 hours 
per academic year in a maintenance, repair and overhaul organisation in order to 
keep up to date with industrial developments. This has been put on hold because 
of COVID-19 but is set to start again in September 2021.  

At ITS, there are no partnerships specifically for lecturers and the industry. 

5.2. Cooperation between VET schools and 
companies 

Academic staff at MCAST, especially those lecturing vocational study units, are 
involved in work placements. They liaise with industry to find work placements for 
students to carry out their work-based learning in. They also visit the students and 
assess them during their WBL. These visits are opportunities for the academic staff 
to strengthen their networks with industry and to keep abreast with technological 
developments in the sector. 

Moreover, academic staff in collaboration with the relevant industry sector 
regularly review MCAST study programmes. Industry partners are invited to attend 
fora to discuss study programmes with academic staff to ensure they reflect the 
needs of the industry. These also offer opportunities for academic staff and 
industry representatives to discuss new trends in the workplace. During 2020, the 
Education and Training Programmes Office embarked on another programme 
cyclical review process. Guided by the Malta Further and Higher Education 
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Authority’s (MFHEA)’s National Quality Standards, it implemented the quality cycle 
by monitoring and periodically reviewing programmes to ensure that they achieve 
the objectives set for them and respond to the needs of students and society. In 
collaboration with MCAST’s institutes, the Office reviewed 30 programmes and 150 
individual units. The team also developed nine new programmes that were 
introduced in 2020-2021 together with other awards and short courses for industry. 

In September, prior to the commencement of the academic year, academic 
staff can request to carry out an industrial placement to keep abreast with 
developments in industry. During this placement, they spend their working hours 
in the industry instead of the college. 

Within the Master’s in Vocational Education Applied Research 4.0, which is a 
course focusing on teacher training, students are required to carry out an industrial 
placement as a mandatory part of the course. 

Moreover, MCAST Institutes regularly invite guest speakers from the industry. 
The link between ITS and the tourism hospitality industry for teaching and 

learning are the local Industrial trade practice (LITP) (11) and the international 
internship trade practice (IITP) (12) work placements for students. The aim of the 
LITP and the IITP is to give students the opportunity to apply what they have learnt 
in the lecture room to a work-based learning experience, while at the same time 
being encouraged to network with industry leaders. The Institute has an internships 
office that takes care of placements. ITS does not have a system of looking into 
qualifications of the mentors at work or leaders who supervise the students. 
Students have a set of learning outcomes and competences to cover agreed by 
the student, the ITS and the employer where the student is carrying out the industry 
placement. 

5.3. Hybrid teachers and trainers 
MCAST reserves the right to employ part-time lecturers who also work in parallel 
with industry, according to the demand of the courses being offered during a given 
academic year. All lecturers employed on casual part-time basis are subject to the 

 
(11) The LITP is a fourteen (14) week practical experience in the tourism and hospitality 

industry of one’s own home country. All full-time students are required to undertake 
their LITP during the summer months, within departments that are related to the 
student’s area of study. The satisfactory completion of the LITP is a requirement for 
ITS courses. 

(12) The IITP is a twelve (12) month practical experience in the tourism and hospitality 
industry, which ITS students undertake in a foreign country. It is a mandatory module 
for students following the diploma programmes. 
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quality assurance appraisal system. All part-time lecturers are also encouraged to 
follow the Certificate in Vocational Teacher Training administered by the CPD 
Office provided by MCAST. 

At ITS, similar to MCAST, this only applies to part timers who need to be 
academically qualified and still working in the industry. The requirements depend 
on the call being made. No compulsory CPDs are required to this category of part-
time lecturers who are still working in the Industry. They are engaged specifically 
because of their experience in the subject matter but still need to be academically 
qualified one EQF\MQF level higher than the EQF\MQF level that they are 
teaching. ITS also encourages its part-timers to follow a pedagogy course. 

5.4. Data on cooperation and hybrid teachers 
Data is not currently available 
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CHAPTER 6. National and EU-funded projects 
and initiatives  

6.1. Digital skills for remote and blended teaching  
MCAST continues to work to upgrade education with 21st century technological 
solutions. Through the EdTech Framework (MCAST, 2020) MCAST aims to meet 
the needs and demands of educational institutions in their teaching and day-to-day 
management.  

The following broad opportunities are identified as focus areas:  
(a) work-based learning – providing robust digital work-based experiences 

through tools such as virtual and augmented reality; 
(b) experiential learning – supporting learning through enhanced experiences. AI 

will be used to customise and strengthen this learning experience;  
(c) skills and competences development – innovative EdTech solutions to 

address the lacuna in technological solutions for students’ digital skills and 
competences development,  

(d) teaching practices – support access, inclusion and improved education 
outcomes;  

(e) EdTech development and teaching – provision of select in-house solutions 
and a centre of excellence in EdTech programmes delivery;  

(f) specific VET applications – support very specific EdTech needs in VET e.g. 
bridge simulations (Maritime Simulator Training). 

The primary function of EdTech is to act as a support tool to meet the needs 
and demands of educational institutions in their teaching and day-to-day 
management. EdTech solutions can sustain and enhance communication, 
experiential learning, information management, curricula development, 
personalized learning, omni-synchronous learning amongst various other 
functions. 

The EdTech framework addresses MCAST’s three overarching challenges: 
retention, progression and automation. This framework contributes toward 
MCAST’s strategic plan 2019-21. 

Novel technologies and hybrid innovative solutions shall be creatively applied 
with MCAST to explore the EdTech needs within the vocational education.  
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The key projects that MCAST aims to tackle are: 
(a) blended learning; 
(b) augmented reality;  
(c) virtual reality;  
(d) artificial intelligence. 

Additionally, through its AI strategy, MCAST is seeking to improve and 
integrate more technology-based teaching and learning for continued relevance. 
MCAST is working towards: 
(a) upgrading the IT infrastructure to enhance teaching and learning, including 

investing in an upgraded internet connectivity system; 
(b) providing students with a richer experience that enables all our students to 

reach their full skill potential; 
(c) working with industry partners for quality placements;  
(d) developing internal structures for data management, provision and 

dissemination;  
(e) stimulating and developing applied research at college level leading to 

business development, transfer of knowledge and prototypes. 

At the start of the pandemic, all MCAST lecturers had to participate in a 
mandatory session whereby the principles of online learning were addressed. This 
was followed by the compilation of a policy for online learning at MCAST. 
Subsequently, an optional session on taking e-learning to the next level was 
offered for those who wished to enrol. In view of the restrictions brought about by 
the pandemic, there was an increase in requests for and participation in training 
sessions pertaining to online learning tools. 

MCAST’s strategy for 2022-27 includes the strategic objective to strengthen 
quality and relevance to enhance the students’ learning experience. 
One initiative through which this will be accomplished is the strengthening of CPD. 
Virtual Learning Environment (VLE) and online pedagogy are earmarked as key 
areas that will be addressed and key indicators of the strategic objective’s 
achievement.  

During Covid-19, lecturers at ITS were trained in the use of TEAMS for their 
lectures. Lecturers were already professionally well-versed in using the VLE 
Moodle system for uploading any requirements for their lectures including 
assessments. The IT section and programme developers assist lecturers in their 
needs for digital tools. This is a specific need and was covered by ITS.  
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6.2. Green skills for sustainability  
MCAST is very active in ERASMUS+ Key Action 2 (KA2) Projects. One of the 
projects that MCAST is involved in is the ‘Green VET for SDG - Aligning VET 
curricula to Greening and the Sustainable Development Goals (SDG)’.  

The project‘s objectives are: 
(a) development of relevant and high-quality skills and competences: supporting 

individuals in acquiring and developing basic skills and key competences in 
Greening, in order to foster employability and socio-educational and 
personal development. This priority includes actions to develop partnerships 
between learning institutions, businesses and intermediary bodies, to 
improve the quality and effectiveness of VET learning experiences. The 
project supports actions that develop or disseminate tools for the 
assessment of such competences, as well as actions that apply "learning 
outcomes"-based approaches in education, training and youth activities or 
assess their quality, impact and relevance; 

(b) further strengthening key competences in initial and continuing VET, 
introducing and/or sustaining greening related competences in curricula, as 
well as for acquiring, delivering and assessing the learning outcomes of those 
curricula; 

(c) sustainable investment, performance and efficiency by looking also at the 
economic implications of greening as a sustainable investment. Greening the 
Campus aims to instil greening impetus in students, staff and communities. 

This project is to result in the modernization of the VET approach across a 
number of countries with respect to Greening issues in line with the global 
development taking place not only in Europe but across the whole world. The 
subsequent potential of disseminating the knowledge gained across the EU and 
its partner countries as well as to the global platform increases the significance of 
this project. 

To address specifically sustainable and environmental tourism ITS introduced 
a new diploma course at EQF\MQF level 4 Climate Friendly Travel (Institute of 
Tourism Studies, 2020). ITS launched this course in collaboration with Strong 
Universal NetworkX Malta (SUNX Malta) (13). 

 
(13) SUNX is a network that supports “travel and tourism stakeholders to build Climate 

Resilience in line with the targets of the Sustainable Development Goals (SDG) and 
Paris Agreement through Climate Friendly Travel (CFT). It is managed by the EU-
based not-for-profit Green Growth & Travelism Institute (GGTI).”  
https://www.thesunprogram.com/about/about-the-sun-program  

https://www.thesunprogram.com/about/about-the-sun-program
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6.3. Preventing early leaving from VET 
Inclusion is embraced across all levels of Maltese education. Two policy 
documents, “A Policy on Inclusive Education in Schools - Route to Quality” and “A 
National Inclusive Education Framework” (Ministry for Education and Employment, 
2019b) guide inclusion provision at compulsory education level. The National 
School Support Services (NSSS) in collaboration with national agencies and 
NGOs provide an array of services and support. The services are aimed at 
identifying and supporting students at risk of disengaging from education. They 
range from monitoring school attendance of students (including home visits) to 
individual learning plans. The Migrants Learners Unit supports of newly arrived 
migrant learners. Migrant children lacking basic communication skills in Maltese 
and English, attend a one-year induction course to achieve linguistic fluency and 
the skills to a smooth transition into mainstream schooling.  

The Strategic Plan for the Prevention of Early School Leaving in Malta 2014 
(Ministry for Education and Employment, 2014b) included compensatory 
measures to provide 2nd chance education opportunities. These included a number 
of programmes with a VET component. Among them, the Alternative Learning 
Programme (ALP) launched in 2013/2014 that offers a VET oriented second 
chance to 15–16-year-olds, still in compulsory education who are at risk of 
becoming ESL or NEETs. The ultimate goal is to prepare learners for employment 
with the requisite skills and practices, while laying the groundwork for those who 
wish to continue studying. The programme includes an additional year called ALP+ 
for 16-year-olds who want to stay on and develop in a specific vocational area 
leading to MQF 3.  

The Youth.inc is another second chance full-time programme (EQF/MQF level 
1 and 2) with a strong VET component incorporating a work placement. It is run by 
the national youth agency and aimed at young people aged 16 to 21 having 
completed compulsory education without acquiring basic subjects. In 2016, an 
EQF/MQF level 3 programme was developed.  

The Prince’s Trust XL programme aims to re-engage 13- to 16-year-olds at 
risk of exclusion or underachievement through informal learning to foster self-
confidence. The programme leads to an award, certificate or diploma in personal 
development and employability skills. In addition, learners have the opportunity to 
continue with their educational progression at MCAST and ITS. 

Following the publication of “A holistic and inclusive approach to tackle Early 
Leaving from Education and Training (ELET) in Malta – the way forward 2020- 
2030” (Ministry for Education, 2021a), the Directorate for Research, Lifelong 
Learning and Employability (DRLLE) launched a Master’s programme in education 
focusing on poverty and social exclusion to identify and target ELET risk factors 

https://migrantlearnersunit.gov.mt/en/Pages/About%20us/about-us.aspx
https://migrantlearnersunit.gov.mt/en/Pages/About%20us/about-us.aspx
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within schools. This will be co-funded through the ESF. (Directorate for Research, 
Lifelong Learning and Employability, 2021). 

The guiding philosophy of MCAST’s services holistically aims at fostering an 
inclusive and cohesive college community with high prospects of societal inclusion. 
MCAST’s student support service with its own fully qualified student support 
coordinators ensure that students have access to the specialised resources in 
order to pursue with their studies. The student mentors who assist students in their 
educational journey provide another important service. These college services 
guarantee individualised attention and where required it provides customised study 
pathways. The Student Support Services Department regularly reviews its multi-
disciplinary response protocols to the psychosocial, emotional and mental health 
issues encountered by MCAST students and staff to make them more efficient, 
effective and meet the needs of students and staff. The Department collaborates 
with national services as well as NGOs to consolidate its services particularly those 
offered within the Wellbeing Hub.  

Inclusion is also encouraged and supported through the various CPD 
sessions organised for both administrative and academic staff.  

The six thematic institutes and the Gozo campus collaborate closely with the 
different service providers, in particular with the Learning Support Unit to ensure 
that learners including migrants receive the necessary learning support to acquire 
the basic skills in Maltese, English and Mathematics and become autonomous 
learners. Along the learning process, students can request support from the other 
services provided by the College.  

MCAST provides courses from EQF/MQF levels 1 to 3 to address early 
leavers from education and training. It has also introduced the Skills Kits 
programmes to widen the opportunities for youths with no formal qualification after 
finishing compulsory education. It comprises a number of bite-sized courses 
ranging from vocational areas to personal skills and employability skills 

MCAST also provides awards in Vocational Skills (Level A and B) to support 
students with learning disabilities/learning difficulties in acquiring the skills required 
to gain and maintain employment or to further their education. Students are trained 
in one of the following vocational areas: hospitality, office skills, production and 
retail. They are assessed in Key Skills, including Maltese, English, Mathematics, 
Personal social and health education (PSHE), IT, Creative Self-Expression, and 
Daily Living and Community Skills. A work placement experience within the college 
is also provided according to the vocational area being studied. 

ITS has a policy to support students with special needs and/or learning 
challenges and/or specific difficulties. The Learning Support Committee manages 
the support. One of its functions is to identify the right support for each individual 
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with special needs and/or learning challenges and/or specific difficulties throughout 
their learning experience. On application to join ITS, students with special needs 
and/or learning challenges and/or specific difficulties must present a psychological 
report at application stage if applicable. Identification and referral of learners at risk 
can also come from various sources such as the lecturer, the student himself 
reporting that he requires assistance, the student support services or guidance 
services. The Registrar also flags any absenteeism that indicates that the student 
may be at risk of dropping out due to attendance or any other factors. 

ITS provides Foundation level courses purposely established to address 
inclusiveness and diversity of learners. It also has a system at MQF Level 2 to 
tailor make an award for students to be able to cope with learning and progress 
accordingly. Early school leavers can enrol in Foundation courses at MQF/EQF 
Level 2 giving them the opportunity to progress to higher EQF/MQF level courses 
at the Institute. 

ITS has a dedicated team of Learning Coaches who support students with 
special needs and/or learning challenges and specific difficulties throughout their 
learning experience.  
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CHAPTER 7. National surveys of teaching and 
training populations 
 
 
As yet no national surveys have been carried out over the past five years or are 
planned of the teaching and training professionals in schools and enterprises 
offering work-based learning. A national study on further and higher 
general/academic education “Student Engagement in School Life and Learning” 
(NCFHE, 2017) includes analysis on teachers’ role in this context.  

At an international level, Malta participated in the OECD study The Teaching 
and Learning International Survey (TALIS) in 2018. The study focused on teachers 
and heads of school in lower secondary schools. Malta also participated in PISA 
2018. This study also provides information about teachers’ role in students’ 
learning. For both studies a national report was drawn up - PISA 2018 Malta Report 
(Directorate for Learning and Assessment Programmes, 2018a), and TALIS 2018 
Malta Report (Directorate for Learning and Assessment Programmes, 2018b). 
Information about teachers in Malta is also included in the Eurydice’s study on 
teachers. The latest being Teachers in Europe: Careers, Development and Well-
being (Eurydice, 2021). 

Although not directly related to this article, these studies can assist in 
identifying similar issues and trends among the cohort of Maltese VET teachers 
and training professionals.  
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CHAPTER 8. Conclusions 
 
 

VET education in Malta is projected to grow as indicated by the strategic plans of 
the two major VET educational institutions. This growth may create a challenge in 
the recruitment and retainment of VET teachers in certain areas where salary 
differentials between employment in industry and employment as a VET teacher 
are difficult to surmount. These concern economic sectors that are projected to 
experience high growth such as IT and finance. Consequently, on the one hand 
there will be a demand for trained employees by these sectors while the supply 
side would find difficulty in providing courses due to a lack of VET teachers. This 
could also create issues of an ageing VET teacher population, as VET graduates 
would be attracted to jobs in industry rather than opting for a job as a VET teacher.  

Parity of esteem and national perception of VET education remains a 
challenge, especially in the context of higher education. This could be due to a 
general lack of awareness and understanding of the purposes of VET 
qualifications, the complexity of the area and the diversity of the programmes and 
qualifications (particularly those offered outside the formal system). This hampers 
permeability between higher VET and higher education. 

Vocational education and training (VET) educational institutions are facing a 
big shift since the onset of the pandemic. The pandemic not only brought about a 
new way of dealing with VET assessments, but it also brought about other fresh 
challenges and demands. Perhaps a future area of study would focus on the 
realisation of the situation post-covid-19 and the long-term effect of the new 
generation of COVID-19 in terms of future employability prospects. 
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List of abbreviations 
 
 
AI Artificial intelligence 
BVET 4.0 Bachelor of Vocational Education and Training 4.0 (Hons.) 
CoPE Community of Professional Educators 
CPD Continuous professional development 

CTP Council for the Teaching Profession 
DRes Professional Research Doctorate 
DLAP Directorate for Learning and Assessment Programmes 
ECTS European Credit Transfer and Accumulation System 
EdTech Educational technologies 
EQF European Qualification Framework 
HR Human resources 
ICA Institute for the Creative Arts 
IEU Inclusive Education Unit 
IITP International internship Trade Practice 
IfE Institute for Education 
IQA Internal quality assurance 
ITS Institute of Tourism Studies 
LITP Local Industrial Trade Practice 
LMS Learning management software 
LSE Learning support educator 
MFED Ministry for Education 
MBA Master’s in Business Administration 
MCAST Malta College of Arts, Science and Technology 
MCPD MCAST Centre for Professional Development 
MFHEA Malta Further and Higher Education Authority 
MLU Migrant Learners Unit 
MQF Malta Qualification Framework 
MTL Master’s in Teaching and Learning 
MUT Malta Union of Teachers 
MVEAR 4.0 Master’s in Vocational Education Applied Research 4.0 
NCFHE National Commission for Further and Higher Education 
NGO Non-governmental organisation 
NSSS National School Support Service 
NQT Newly Qualified Teacher 
PSHE Personal Social and Health Education 
RPL Recognition of Prior Learning 
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R&I Research and Innovation 
SEAC Secondary Education Applied Certificate 
SEC Secondary Education Certificate 
SMART Specific, measurable, specific, achievable, realistic and timely 
UM University of Malta 
VET Vocational education and training 
VLE Virtual learning environment 
VPET Vocational professional education and training 
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Annex 1. MCAST’s policy and practice 
developments of the last five years (2015-
2020) 

 
Policy and 

practice 
developments 

Development Description 

2015-2019 Graduate Teaching 
Certificate in VET 

As per MCAST-MUT Collective Agreement a 
teaching qualification and/or qualification in 
pedagogy is obligatory for all grades to 
progress, MCAST full-time lecturers who do 
not have such a qualification were given the 
opportunity to follow the GTC in VET (Level 6) 
free of charge. 

February 2019 

Launch of the Master in 
Vocational Education 
Applied Research 4.0 
(MVEAR 4.0) 

As per MCAST-MUT Collective Agreement 
2018 para 18.3.1, a teaching qualification 
and/or qualification in pedagogy is obligatory 
for all grades to progress, MCAST full-time 
lecturers who do not have such a qualification 
are given the opportunity to follow the PG Cert 
(Level 7 - 1st Year of this Master’s Degree) 
free of charge.  
The MCAST Master’s in Vocational Education 
Applied Research 4.0 (MVEAR 4.0) is in its 
second year with 32 participants enrolling at 
PG Cert. level and another 16 participants 
progressing to the second year of studies PG 
Dip. Level. The first cohort started in February 
2019 – 45 participants graduated with a Post 
Graduate Certificate with 15 participants 
moving on to the Post Graduate Diploma.  

December 2019 

Investment in a deputy 
director of the Centre for 
Professional 
Development and the 
CPD Office 

In December 2019, MCAST invested in a new 
role of deputy director of the Centre for 
Professional Development. This gave a more 
defined structure to lifelong learning 
opportunities for practitioners in this vocational 
institution as well as a service to the external 
community requesting support on initiatives 
related to learning and pedagogy. 

October 2020 

Launched the Bachelor 
of Vocational Education 
and Training 4.0 (Hons.) 
(BVET 4.0)  

The MCAST Bachelor of Vocational Education 
and Training 4.0 (Hons.) (BVET 4.0) was 
launched with the first cohort having started in 
October 2020. It is a Level 6 course of 180 
ECTS which has been recognized by the CTP 
as a possible route to apply for a permanent 
teachers’ warrant. 

May 2021 Teacher Warrant 
The CTP recognize MVEAR 4.0 as a possible 
route to apply for a permanent teachers’ 
warrant. 
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Annex 2. MCAST’s Inclusion Services 
 
 
At MCAST, inclusion is also encouraged and supported through the various CPD 
sessions organised for both administrative and academic staff. Furthermore, the 
curriculum is designed in such a way as to include international students within the 
College’s community. MCAST also offers the specific module, ‘Maltese as a foreign 
language’, at different proficiency levels. All this embraces MCAST’s mission 
statement “To provide universally accessible vocational and professional 
education and training with an international dimension, responsive to the needs of 
the individual and the economy”.  

A1.1. The Integration Unit 
Through the Integration Unit, MCAST offers support on issues encountered by 
international students. Integration at the College is supported through multicultural 
events organised during the academic year. 

A1.2. Inclusive Education Unit (IEU) 
Students with mobility impairments benefit from a personal assistant, thereby 
ensuring their effective engagement in daily activities on Campus and a meaningful 
learning experience at the College. 

Requests for access arrangements in Time Constrained Assignments (TCAs) 
are always duly satisfied. These include provision of readers, scribes and individual 
arrangements according to the student’s needs. Since the start of the pandemic, 
there was a decrease in requests due to alternative assessment modes adopted 
because of the pandemic, such support continued throughout the switch to online 
TCAs. 

Students with mobility impairments are provided free transport to access 
lectures on Campus as well as apprenticeships in industry. 

Students with particular needs and/or disabilities are registered with the IEU 
through an individual meeting in order to determine the students’ needs and the 
support required. 

The IEU has embarked on an internal project aiming at a complete digitisation 
of IEU application forms complemented with an automation of the processes 
currently in place. This initiative will lead to better application form accessibility as 
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well as an increased efficiency in data monitoring and processing, thereby 
augmenting the quality and effectiveness of IEU services. 

A1.3. Individual Support Sessions 
Extra support sessions in Mathematics, Maltese, English and General Support is 
provided to all applicants requiring support in these areas throughout the year. 
Such sessions are delivered on an individual basis and scheduled weekly for a 
duration of one hour or more depending on the student’s support needs. An 
average of 110 sessions per week are generally offered both on campus and 
online. 

A1.4. In-Class Support Sessions 
Class groups in MQF Levels Intro A, Intro B, 1 and 2 which require additional 
support during lectures are identified at the beginning of each academic year and 
an LSE is assigned to support the whole class in Mathematics, Maltese, English 
and other subjects as required. Support is provided both on campus and online. 

A1.5. MAP Sessions  
Various meetings are held to discuss student challenges, collect lecturers’ 
feedback and devise a support way forward. Such meetings involve students, 
parents, student mentors, support services coordinators, LSEs, lecturers, 
management staff and other stakeholders. Benefitting students follow courses 
across all MQF Levels. Further liaison with respective professionals is carried out 
where necessary. 

A1.6. Reasonable Accommodation 
Students requiring unconventional support due to uncommon disabilities are 
supported through reasonable arrangements in liaison with the respective 
stakeholders. Care is always taken to respect all assessment criteria, thus driving 
students to exploit their potential and achieve complete qualifications. 



42 

Annex 3. MVEAR 4.0 Programme Exit 
Points 

 
Student who enrol for the Master’s in Vocational Education Applied Research 4.0 

(MVEAR 4.0) have multiple exit opportunities. After obtaining the first 15 ECTS, 
they may opt to graduate with the Award in Vocational education Applied Research 
4.0.They may however opt to continue and graduate after the first year following 
the acquisition of 30 ECTS thus obtaining the Certificate in Vocational Education 
Applied Research 4.0. Some students opt to continue their journey further to 90 
ECTS so as to obtain the Post Graduate Diploma in Vocational education Applied 
Research 4.0. Most of the candidates who arrive at this stage usually finish the 
whole Master’s when they do their dissertation thus obtaining the full MVEAR 4.0. 
The exit points of the MVEAR 4.0 are:  
(a) MQF / EQF Level 7 Postgraduate Award in Vocational Education Applied 

Research 4.0 (15 ECTS); 
(b) MQF / EQF Level 7 Postgraduate Certificate in Vocational Education Applied 

Research 4.0 (30 ECTS); 
(c) MQF / EQF Level 7 Postgraduate Diploma in Vocational Education Applied 

Research 4.0 (90 ECTS);  
(d) MQF / EQF Level 7 Master’s in Vocational Education Applied Research 4.0. 

(120 ECTS). 

This part-time course is popular both internally and externally especially for 
those aspiring to specialize in vocational education and research. 

The first year of this course – the MCAST Post Graduate Certificate in 
Vocational Education Applied Research 4.0 – is mandatory to enable progression 
at MCAST. All educators engaged at MCAST follow it. This superseded the 
General Teaching Course offered by the Vocational Teacher Training Unit. In May 
2021, MCAST obtained formal approval from the CTP, that the full degree of 
Master in Vocational Education Applied Research 4.0 (MVEAR 4.0) entitles the 
holder of the same to apply for a permanent teachers’ warrant in terms of Article 
24 of the in terms of the legal framework currently in force. Although the warrant is 
not a requirement to lecture at MCAST. 
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Annex 4. MCAST Bachelor of Vocational 
Education and Training 4.0 (Hons.) 

 
MCAST started offering the Bachelor of Vocational Education and Training 4.0 
(Hons.) (BVET 4.0) in October 2020. This EQF\MQF Level 6 course of 180 ECTS 
that has been recognized by the CTP as a possible route to apply for a permanent 
teachers’ warrant. The course aims to provide practitioners or intending 
practitioners in VET settings with the knowledge, skills and competences to work 
effectively, efficiently and confidently as professional teachers, supervisors, 
mentors, educational designers and agents of change in the fast changing reality 
of industry. 

The following are some areas covered in this course: 
(a) vocational education fundamentals – understanding the educational context; 
(b) the reflective practitioner – being open to ongoing improvement; 
(c) vocational subject specialization – the competences needed in the specific 

field of study; 
(d) pedagogy – techniques to lead the learning experiences in VET. 

The course includes four work placements. In the first year, students observe 
learning experiences in a secondary school, in the second year they teach in a 
secondary school in the third year they teach in a post-secondary VET school and 
in the final year they will lead learning in industry (14). 

 
 
 

 
(14) Further information on the BVET4(Hons) course can be accessed at the following link: 

https://www.mcast.edu.mt/wp-content/uploads/BVET-Programme-Outline.pdf  

https://www.mcast.edu.mt/wp-content/uploads/BVET-Programme-Outline.pdf
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Annex 5. Teaching Staff data 
 
 

Table 1.  Staff Grades at ITS and MCAST 2021 

 

Teaching Professionals 

Assistant Lecturer 

Lecturer 

Senior Lecturer 1 

Senior Lecturer 2 

Other Teaching Staff 

Career Guidance Staff 

Students mentors 

Counsellors 

Learning Support Assistants 

 

Gender ratio of VET teachers at ITS and MCAST 

At the ITS, 38.3% of the full-time academic population is female while at MCAST 
female academic staff account for 47% of full-time academics. Of the entire 
academic staff at ITS and MCAST (both full-time and part-time) 46% and 42% 
respectively are females (Tables 2 and 3). Data is disaggregated into full-time and 
part-time in view that data for part-time staff changes frequently depending on the 
demand of the courses being offered during a given academic year. 
 

Table 2. Full time academic staff at IT and MCAST (%) 2021 

  Female 
(%) 

Male (%) 

ITS 38 62 

MCAST 42 58 

Source: Administrative data (June 2021). 
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Table 3: Full time and part time academic staff at ITS and MCAST (%) 2021 

 
  Female 

(%) 
Male (%) 

ITS 46 54 

MCAST 47 53 

Source: Administrative data (June 2021). 
 

Age profile of VET teaching staff at ITS and MCAST  
Teaching VET is still an attractive employment opportunity for young 

graduates. This is reflected in the age profile of the academic staff of the two main 
VET educational institutions in Malta. At MCAST, over three-quarters of the 
teachers (76%) are aged less than 50 years while at ITS those under 50 years 
account for 70% of the academic cohort (Table 4).  
 

Table 4: Age profile of VET teachers at ITS and MCAST (%) 

Age MCAST ITS 

19 0% 0% 

20-24 1% 0% 

25-29 7% 3% 

30-34 19% 13% 

35-39 20% 12% 

40-44 18% 16% 

45-49 11% 26% 

50-54 8% 9% 

55-59 5% 16% 

60-64 5% 4% 

65 + 4% 1% 

Source: ITS and MCAST administrative data (June 2021) 
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Chart 1: Age profile of VET teachers at ITS and MCAST (%) 2021 

 
Source: ITS and MCAST administrative data (June 2021). 
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