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CHAPTER 1. Introduction 
 
 
Teachers play a key role in the implementation of education policies and are the 
main actors that support real change in a society challenged by rapid development 
in technologies, changes in labour market, the transition to present day learner- 
and competence-based learning and teaching, use of ICT tools in education 
process. VET teachers represent the key human resources that support the 
implementation of initial VET policies. Teachers and trainers as a whole 
professional group are the focus of most strategies adopted in education and their 
continuous training is nationally recognised as vital in order to cope with the new 
society challenges.  

Romania adopted a series of strategies as guiding plans for actions in various 
fields. The Lifelong Learning strategy (1), the VET strategy (2), Early School 
Leaving Strategy (3) underline the importance of teacher training in the context of 
new challenges and high expectations within the society. The ministry of education 
supports teachers’ CPD and annually publishes the list of accredited CPD 
programmes on the website, some of them being implemented by Teaching-Staff 
Resource Centres, NGOs, subordinated institutions of the ministry, universities, 
etc.  

In the last five years initial teacher training has been the subject of public 
national debates involving high level professionals from teacher training 
departments in universities, Coalition for Education (representative federation of 
NGOs acting mostly in education), national and local authorities and teachers. 
Initial teacher training has been passing through an updated approach through the 
introduction of the MA programme for the Teaching Profession in 2020, with the 
main objective to train young teaching professionals based on modern and 
innovative techniques. 

 
 
(1) Ministry of National Education (2015). Lifelong learning strategy 2015-20, approved by 

Government Decision No 418/2015. https://edu.ro/strategiana%C8%9Bional%C4%83-
de-%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii    

(2) Ministry of National Education (2016). Education and training strategy 2016-20, 
approved by Government Decision No 317/2016.  
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-
dinrom%C3%A2nia 

(3) Ministry of National Education (2015). Strategy to reduce early school leaving 2015-20, 
approved by Government Decision No 417/2015. https://edu.ro/strategia-privind-
reducerea-p%C4%83r%C4%83sirii-timpurii-%20%C8%99colii-%C3%AEn-
rom%C3%A2nia 

https://edu.ro/strategiana%C8%9Bional%C4%83-de-%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii
https://edu.ro/strategiana%C8%9Bional%C4%83-de-%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-dinrom%C3%A2nia
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-dinrom%C3%A2nia
https://edu.ro/strategia-privind-reducerea-p%C4%83r%C4%83sirii-timpurii-%20%C8%99colii-%C3%AEn-rom%C3%A2nia
https://edu.ro/strategia-privind-reducerea-p%C4%83r%C4%83sirii-timpurii-%20%C8%99colii-%C3%AEn-rom%C3%A2nia
https://edu.ro/strategia-privind-reducerea-p%C4%83r%C4%83sirii-timpurii-%20%C8%99colii-%C3%AEn-rom%C3%A2nia
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Teachers and students again became the core of attention of the public within 
the outbreak of Covid-19 that highly impacted on the society resulting in an 
adjustment to new situations starting from the proliferation of distance working to 
distance/online teaching. More than ever the digitalisation of the teaching process 
has become the core of attention of the education policy makers. Improving digital 
competences was a priority for both teachers’ CPD and students’ competences, 
and now, given the imminent worldwide health dangers and also the challenge of 
a digitalised society and economy, it has been even more acknowledged.  
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CHAPTER 2. Types of teaching and training 
professionals 

2.1. Main types 
In Romania, initial VET is included in the pre-university education and training 
system, more exactly being provided at upper secondary education level. It falls 
under the responsibility of the Ministry of Education and is organised, structured 
and implemented based on the provisions of Law of National Education no. 1/2000, 
that regulates also the requirements for initial and continuous teacher training in 
pre-university education system.  

CVET is under the competence of the Ministry of Labour and Social Protection 
and includes VET programmes for young people (16+) who did not complete their 
studies and need a qualification to enter the labour market, and other types of 
training (upskilling, reskilling, etc.) for adults who need to improve their skills for 
career advancement or better job prospects.  

The main categories of teaching and training professionals in Romanian IVET 
are teachers and instructors-foremen as presented below: 

(a) teachers of general subjects (Maths, Romanian, Physics, foreign 
languages, etc.), they can teach in: 3 years school and work-based 
programmes (învățământ profesional), 4 years technological programmes 
and 4 years general education programmes; 

(b) teachers of vocational subjects in vocational, technological programmes 
and tertiary non-university programmes (for theoretical teaching and for 
practical training as well); 

(c) instructors-foremen for practical activities in school workshops within school 
and work-based programmes. 

From the last two categories, teachers can play also the role of practical 
training instructors who accompany students during workplace learning activities 
included in school-based programmes.  

2.2. VET schools 
Initial VET programmes are delivered by technological high-schools and 
technological colleges. Most of them are public schools (approx. 973), while 25 
schools are private. They deliver the following types of programmes: 
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(a) four-year technological programmes (învățământ tehnologic) provided at 
upper secondary level, with 25% work-based learning (leading to a level 4 
EQF qualification); 

(b) three-year school-based VET programmes commonly known in Romanian 
as ‘professional education’ (învăţământ profesional). Starting with 
2017/2018 a dual form of VET was introduced with an average of 50% work-
based learning (20% in the first year reaching 72% of WBL in the last year). 
These programmes provide graduates with a professional qualification at 
EQF level 3 and the possibility to enroll in the third year of EQF level 4 
technological programmes; 

(c) one- to three-year higher VET programmes (învățământ postliceal) leading 
to a professional qualification at EQF level 5. 

Out of the total number of schools delivering IVET programmes, 199 provide 
the dual form of three-year school-based VET programmes, which are organised 
at the request of companies that participate in training provision.  

2.3. Teaching and training professionals by type of 
VET school 

In Romania most IVET schools are public schools, they also include in their 
administrative board representatives of the local authorities, who participate in 
regular decision-making meetings.  

Second chance education programmes are delivered only at primary and 
secondary levels (up to VIIIth grade) based on specific methodologies approved by 
the Ministry of Education. The curriculum is adapted to their needs and approved 
by the Ministry of Education. The length of their studies varies depending on their 
competences (approx. 2 years for primary education and 4 years for lower 
secondary education) and can be decreased if necessary. Graduates of primary 
education level within the Second Chance programme (4) can enrol in lower 
secondary programmes and after this they can continue their studies either in four-
year programmes (high school) or in three-year school-based VET programmes.  
There is a growing awareness that Second Chance programmes may need to be 
extended to upper secondary education level in the future.  

All IVET schools follow the provisions of the national curriculum, local-
based curriculum and, also, they have the possibility to develop school-based 
curriculum, following the provisions in force. The aim is to facilitate the acquisition 
of both general and specialised VET knowledge, skills and competences. 

 
(4) Second Chance programme: https://edu.ro/a%20doua%20sansa 

https://edu.ro/a%20doua%20sansa
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Consequently, the teaching staff in IVET schools include both teachers of general 
subjects and of vocational subjects making sure that they can cover the 
qualifications provided by IVET programmes. They work in technological high-
schools/colleges and for the practical training of students that takes part in 
companies, they cooperate with in-company tutors appointed by companies for 
these specific tasks. 
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CHAPTER 3. Teaching and training 
professionals in school-based settings 

3.1. Legislation 
The Law of National Education No 1/2011 with subsequent updates and further 
Government Decisions and orders of the Minister of Education form the legal 
background of education in Romania, including provisions for the requirements to 
be met by prospective teaching and training staff. 

Teacher education is part of these legal provisions and is perceived as a 
complex process including initial teacher training/education and continuous 
teacher training or professional development for all types of teachers in Romania.  

All teachers need to comply with these requirements, irrespective of the 
education level (primary, lower or upper secondary) and type of education 
programme. For upper secondary there are general programmes and for IVET 
there are 3 year-school and work-based programmes (învățământ profesional) 
leading to EF3 level qualification and 4 year-technological programmes leading to 
EQF 4 level qualification. Teachers teaching in either programme at upper 
secondary level (general or IVET programmes) follow the same entry requirements 
of the teaching profession.  

3.2. Qualification and competence requirements 
In Romania the entry into pre-university teaching career requires all teachers, both 
for general and vocational subjects, to be higher education graduates (BA diploma, 
EQF 6) and have a psycho-pedagogical training. To teach at upper secondary level 
they should have either a MA in the vocational subject or a MA for the Teaching 
Career. There are no specific initial teacher training provisions set for teachers in 
VET or specific competence requirements for teachers of general and vocational 
subjects in VET schools, apart from general requirements applying to all teachers 
at this level. 

Although there is no official “profile of teachers and their competences” 
adopted by the ministry of education, teachers are trained throughout their BA, MA 
studies, practical training and psycho-pedagogical training to acquire knowledge, 
skills, competences and develop specific attitudes corresponding to their future 
status of teachers. 

At the end of their studies prospective teachers know the curricular 
documents which guide teaching activities, are able to plan learning activities 
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independently or together with other teachers, apply innovative, active teaching 
methods and strategies, adapt the teaching to the environmental factors and 
learners, encourage students to actively participate in the learning process, reflect 
on her/his activities and improve wherever the case, perform assessment activities 
in line with the curricular documents, offer guidance and counselling to students 
and parents, cooperate with the school principle, colleagues and parents, use ICT 
methods in teaching, make analyses of students performance, make new contacts 
with potential partners from the community to support school activities (e.g. with 
companies to support practical training of students), etc. It is important to mention 
that throughout their first year of teaching, beginner teachers can be mentored 
either by a more experienced teacher in the school or by a mentor. 

For instructors-foremen, the necessary qualification requirements are:  
(a) to be graduates from post-secondary education/tertiary non-university 
education programme or foremen schools,  
(b) have minimum three year-work experience as well as  
(c) psycho-pedagogical training (organised either in Pedagogical secondary 
schools or, later, within the Teacher Training Resource Houses).  

Teachers and foremen can take activities for practical training in the school 
workshop and at the company which concluded a partnership agreement with the 
school. They are expected to have a solid theoretical and practical knowledge of 
the subject, technical competences and good communication skills in order to bring 
students to best performance. They also need to cooperate with in-company tutors 
to correlate the theoretical knowledge with the practical activities. In-company 
tutors are a valuable source of knowledge of the professional conduct in a company 
and can guide students in the specific activities of the company.  

3.3. Initial training programmes 
Initial teacher training is described in the organic law(s) presenting what is 
necessary for teaching qualification according to the level of education where the 
prospective teacher will later exercise the teaching profession. 

So, all prospective teachers must have acquired training in a subject at 
bachelor level (EQF6) and psychopedagogical training. Length of 
psychopedagogical training is the main factor that determines differences 
regarding the entitlement to teach at certain education levels, in compulsory (up to 
Xth grade) or in post compulsory pre-university education (XI-XII grades and 
postsecondary education). 

After a consistent debate on the topic of initial teacher training in Romania in 
which university professors and experts in teacher education were involved, the 
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Law of National Education No 1/2011 (Art. 236-239) was updated by the adoption 
of Government Decision No 49/2014 (Art. 56-61), according to which the MA 
programme for the Teaching Career becomes optional for a period, because its 
implementation is postponed so that universities can prepare and establish the 
format. All students, who want to become teachers, need to enrol either in a MA 
for the Teaching Career or in the psycho-pedagogical programme Level I and Level 
II (cumulating in total 60 ECTS). Later on, in 2017, this was updated by the 
adoption of the Minister Order No 3851/2017. 

Presently the organic law on education sets the following general 
characteristics of initial teacher education: 

(a) initial theoretical training in a subject through a BA programme; 
(b) graduation from a MA for the Teaching Career or from psycho-pedagogical 

modules of level I and II; 
(c) the one-year on-the-job training stage in a school unit, under the 

coordination of a mentor-teacher is compulsory in order to support 
beginning teachers as they enter the profession. 

There is a clearer distinction of qualifications needed to teach at different 
levels in pre-university education system: 

(a) to teach in lower secondary education, in school and work-based 
programmes, or teach practical training (in school and work-based 
programmes and in technological programmes) the teacher should be a 
graduate from a BA study programme (MA diploma optional) and Level I 
Certificate of Graduation from the Teacher Training Department (30 credits 
acquired in either a simultaneous or consecutive model). 

(b) to teach in upper secondary education (in general, vocational, technological 
routes) and tertiary-non university education programmes the teacher could 
choose either possibility: 
(i) be a graduate from BA study programme, MA programme and Level I+II 

Certificates of Graduation from the Teacher Training Department (60 
credits acquired in either simultaneous or consecutive model); or 

(ii) be a graduate from BA study programme and MA for the Teaching 
Profession (cumulating 30 ECTS acquired during the BA and further 30 
acquired through the MA programme); 

(iii) to teach practical training as instructor-foreman in a school and 
work- based learning programme the prospective instructor-foreman 
should be a graduate from postsecondary programme/foremen school 
and have a Level I Certificate of Graduation from the Teacher Training 
Department (30 ECTS). He should also have minimum 3 years work 
experience. 
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There are no specific programmes for teachers of general subjects to teach in 
VET schools. 

In 2020 a MA for the Teaching Career started to be implemented as a pilot 
programme in order to support initial teacher training. It gives the opportunity for 
400 BA graduates, who choose the teaching career, to enroll in this programme 
provided within eight university centres in the country (based on the Methodology 
for the establishment and organisation of MA programmes for the Teaching Career, 
approved by minister of education order No 4524/2020).  

3.4. Requirements for continuous professional 
development 

In Romania, the general provisions in the Law of National Education for teachers’ 
CPD are the same for all teachers irrespective of the subject they teach or type of 
school where they teach. Continuous teacher training for all staff in teaching, 
management, guidance and inspection positions is described as a right and a duty 
and is made in accordance with the evolving trends of education and professional 
training, national curriculum, interests and personal professional development 
needs. It consists in career advancement and professional development.  

Needs analyses are conducted at school level and centralised on two main 
categories of CPD: through the acquisition of teaching degrees that allows career 
advancement and professional development based on the teachers’ individual 
training needs. Schools develop quick analyses regarding all their teachers’ 
opportunities and needs for CPD, including teachers who want to proceed with 
career advancement stages, send this centralized information to the county school 
inspectorates every autumn and specialised support (for class inspections) is to be 
organised as part of compulsory requirements for teachers to enroll for the 
acquisition of teaching degrees. County school inspectorates also inform the 
Directorate for Human Resources of teaching staff in the Ministry of Education. 
Most of the CPD programmes focus on pedagogical and transversal competences.  

There are no dedicated accredited CPD programmes for VET teachers for 
updating technical skills or knowledge in the latest technologies. However, there 
are local partnerships between schools and companies providing practical training 
for students that offer the necessary support for teachers as well. Based on these 
partnerships, teachers and instructors-foremen for practical training update their 
knowledge on the latest developments of technologies that are used by these 
companies. Aware of these rapid changes, IVET teachers can adapt the theoretical 
contents to the reality of present-day technologies, complying with the curriculum 
legal provisions in force.  
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There is a growing consensus that IVET teachers need also in-company CPD 
programmes to make sure they keep the pace with the development of new 
technologies and some local initiatives enjoyed the support of some projects, such 
as Learning by Doing (within the Interreg Danube Transnational Programme), 
which facilitated a trialogue between local authorities, companies and schools. 
IVET teachers who participated in peer learning activities within the companies in 
order to update their technical knowledge and skills received this initiative with 
much enthusiasm. We assume that there are other similar initiatives at local level 
heavily relying on good partnership communication and fruitful contacts between 
schools and their economic partners/companies for practical training, but they are 
not systematically reported by them. 

3.4.1. Career advancement/progression 
Advancement in the teacher career is ensured by acquiring the teaching degrees 
II and I certificates. Teaching degree II is awarded after an examination. 
Candidate teachers must  meet certain requirements: 

(a) minimum four-year teaching experience after the award of the teacher 
confirmation certificate (Definitivat); 

(b) undergo a minimum of two lesson inspections run by appointed 
experienced school inspectors, and one special inspection within the four 
years of teaching. 

Based on the observation report drafted by the county school inspector, the 
candidate may proceed with two further tests organised according to the law, and 
if successful receive the teaching degree II certificate: 

(a) undergo a written test in didactics/methodology; and 
(b) undergo an oral examination in pedagogy, combined with elements of 

psychology and education sociology.  

As an exception because of the pandemic in 2020, the Government issued a 
new Decision (OUG No 58/2020) for candidates to the teaching degree II who had 
to undergo minimum 2 class inspections and one written test with elements from 
pedagogy, psychology and subject teaching methodology. 

For the award of the teaching degree I, the candidate must have four more 
years of teaching experience after the award of teaching degree II, undergo a 
special inspection, elaborate a scientific and subject methodological 
thesis/dissertation under the supervision of a scientific coordinator and have a 
public defence of the thesis. In summer 2020 the defence of the thesis took place 
online. The teaching degree awards are issued by order of the Minister of 
education. 
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Taking a Ph.D. training programme is also seen as a possibility in career 
advancement. Teachers may request an equivalence of the Ph.D. programme with 
teaching degree II and I, if the Ph.D. programme is run in the subject they teach. 

The table below presents the number of teachers awarded with various 
teacher degrees between 2015 and 2020. The cohort of teachers proceeding from 
Teacher degree II to Teacher degree I is significantly decreasing in 2015 and 2017. 
This should also be seen together with the decreasing demographic trend that 
impacts on both pupils’ and teachers’ demographic trend. 

As an overall picture, the table below comes to prove that, in spite of certain 
variations, there is generally a constant interest and participation in teacher career 
advancement. 

Table 1 Participation in career advancement activities, 2015-20 

Year 
Teacher 

Confirmation / 
Definitivat 

Award of Teaching 
Degree II 

Award of 
Teaching Degree 

I 
PhD 

2015 3 363  6 296 5 960 289 
2016 4 280  2 394 5 450 251 
2017 3 502  4 363  5 363 100 
2018 5 887  4 611 5 646 44 
2019 5 051  3 717 5 663 35 
2020 4 374  4 065 out of which 42 

foremen  
4 911 out of which 

35 foremen  18 

Source: General Directorate for Continuous Teacher Training within the Ministry of Education 

3.4.2. Professional development 
Professional development for all teachers in Romania is made possible through 
the following forms (other than the award of the teaching degrees above): 

(a) continuous teacher training every five years with an accumulation of a total 
of minimum 90 ECTS credits (5) by participating in accredited continuous 
teacher training programmes; teachers can participate in several training 
programmes with a longer or shorter duration, on different topics related 
either (pedagogical methods, innovative teaching techniques, digitalization 
in teaching, in-depth subject related programmes, etc.) and with different 
number of ECTS totaling minimum 90 ECTs throughout 5 years  

 
(5) Accreditation methodology containing the types of continuous training suppliers, types 

of programmes, conditions, etc., is endorsed in OMECTS 5564/2011 and the 
description of accumulation of ECTs is detailed in chapter II, in OMECTS 5562/2011, 
Art. 6-10, updated by Order of the Minister of Education No 5837/2016, subsequent 
updates in 2017-20 
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(b) participation in training based on his/her own professional development 
interests; 

(c) change of teaching specialty (professional ‘conversion’) that falls under 
the responsibility of higher education institutions. 

Continuous professional development needs analyses are usually conducted 
at school level, yearly, by the responsible appointed for teacher training. Data 
concerning teacher certification (‘confirmation’), career advancement requests or 
‘5 year continuous teacher training’ are collected within each school and sent to 
school county inspectorates in order to organise the school inspections before the 
competition for the award of the ‘teacher-confirmation’ certificate, teaching degree 
II or the elaboration of the dissertation for teaching degree I. Based on school 
inspections, candidate teachers to various teaching degree awards receive the 
approval to enroll or not in the written/oral examinations. For the ‘5-year continuous 
teacher training’, school units can support the training based on requests and on 
the funds available (from the Ministry of Education) and considering the training 
offer from the Teacher Training Resource House approved by the Ministry of 
Education. 

In 2016 the Ministry of Education approved the Standards for teacher 
continuous training (6) enrolled in specific procedures for the acquisition of 
teaching degrees and teachers who participate in professional development 
activities. The aim of these standards is to create a continuous development of 
competences from initial teacher to continuous teacher training, considering 
schooling levels (where teachers can teach) and stages of evolution in the 
teaching career. The standards take in consideration provisions of the Law of 
National Education, the Methodology for pre-university teachers continuous 
training, European documents regarding the development of key competences, 
EQF, etc. and they aim at supporting the professionalisation of the teaching 
career. CPD providers should follow them when designing CPD programmes 
and submit them for accreditation. 

The teaching staff, as well as the management, guidance and control staff 
in pre-university education is obliged to periodically participate in continuous 
training programmes, so as to accumulate, at each consecutive interval of 5 
years, considered from the date of passing the final exam in education, minimum 
90 transferable professional credits (Law 1/2011, art. 245). 

 
(6) Standards for teacher continuous training, Minister Order No 4476/2016 

https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-
Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Standarde_
profesionale_formare_continua.zip  

https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Standarde_profesionale_formare_continua.zip
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Standarde_profesionale_formare_continua.zip
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Standarde_profesionale_formare_continua.zip
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According to the Methodology regarding the continuous training of the 
teaching staff in pre-university education (ART. 4), the continuous training / CPD 
is made mainly by: 

(a) programmes and activities for improving the scientific, psycho-pedagogical 
and didactic training; 

(b) training programmes in the fields of education management, guidance and 
evaluation; 

(c) training courses and taking the exams for obtaining teaching degrees II and 
I; 

(d) professional conversion programmes; 
(e) studies corresponding to a specialisation in another field of their initial BA. 

CPD ensures the updating and development of teachers’ competences, 
including the acquisition of new competencies, according to the evolutions in terms 
of education needs and the educational curriculum, as well as according to the 
requirements regarding the adaptation of teachers' competences to changes in 
structures / processes in education. 

The main areas in which the competences corresponding to the teaching 
profession are defined are: 

(a) the field of specialisation and didactics of specialisation corresponding to 
the educational disciplines and the position held by the teacher; 

(b) the field of pedagogy and educational psychology; 
(c) the field of educational management and school legislation; 
(d) the field of information and communication techniques applied in the 

teaching and learning processes, in the institutional management and data 
management; 

(e) inter-trans-disciplinary and cross-curricular fields aiming at alternative and 
complementary training strategies, research and innovation, 
communication and partnerships with the social environment, etc. 

(f) According to Law of National Education no.1/2011 (Art. 477), the 
programmes of continuous training of the teaching staff may also contain 
information sessions / training courses on issues related to learning 
disorders, in order to develop teachers’ skills to identify them and apply 
appropriate teaching strategies. 

There are different forms of organising CPD of the teaching staff in pre-
university education: 

(a) methodological-scientific and psycho-pedagogical activities, carried out at 
the level of the school or on groups of schools, respectively departments, 
methodological commissions, and pedagogical circles; 



19 

(b) methodological-scientific sessions of communications, symposia, 
exchanges of experience and educational partnerships on specialised and 
psycho-pedagogical issues; 

(c) periodic internships in specialised scientific information and in the field of 
education sciences; 

(d) courses organised by scientific societies and other professional teaching 
staff organisations; 

(e) training courses for specialised, methodical and psycho-pedagogical 
training; 

(f) training courses in order to acquire new skills and quality / functions, 
according to specific training standards; 

(g) exam preparation courses for obtaining teaching degrees; 
(h) training and refresher courses for management, guidance and control staff, 

according to specific programmes; 
(i) training scholarships and study and documentation internships, conducted 

in the country and abroad; 
(j) postgraduate specialisation courses; 
(k) master's degree studies for teachers who have graduated with a 4-year 

bachelor's degree; 
(l) postgraduate programmes; 
(m) doctoral studies; 
(n) acquiring new didactic specialisations, different from the current 

specialisation / specialisations.  

Professional conversion programmes fall within the competence of higher 
education institutions and are carried out on the basis of specific methodological 
norms. 

The evaluation and validation of the acquisitions acquired by the teaching staff 
through different programmes and forms of organisation of the continuous training 
/ improvement is carried out through the system of recognition, equivalence and 
accumulation of the transferable professional credits.  

The training programmes and activities provided above can be organised in 
flexible forms of education, adapted to the objectives and contents of the training, 
as well as to the possibilities and requirements of the participants, respectively: 

(a) by courses which require full attendance, organised modularly, during the 
school holidays, on non-working days or on working days specially 
assigned to the training activities; 

(b) in the distance learning system, through the use of e-learning platforms and 
electronic media, combined with the guidance and assistance of learning 
through tutoring procedures; 
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(c) through non-attendance courses organised by higher education 
institutions, combined with regular consultations, according to the 
participants' options; 

(d) through other forms of organisation that combine trainer-assisted learning 
(through courses, seminars, laboratories and joint practical activities), with 
learning through individual study and independent activity of participants, 

(e) blended learning. 

3.5. Data on teachers and trainers in school-based 
settings 

Data and management of teachers’ CPD in Romania are usually collected by the 
ministry of education within the directorate for continuous professional 
development of teachers. They approve all CPD programmes and ensure the 
accreditation of teachers’ forms of CPD that is then implemented by various 
providers.   

For example, NCTVETD implemented a series of accredited training courses 
for IVET teachers: “Together we build bridges - Practical training in vocational 
education and training” training course was implemented to increase the 
competences of 23 VET school teachers (foremen) and 22 trainers/training 
professionals in work-based settings as providers of work-place learning. The 
training course was designed within DALIVET project (2016) and was focused on 
strengthening and updating teaching competences, enhancing job-related 
communication skills and social competences, various forms of collaborative and 
interactive activities (team work, role-play) and specific job-related competences.  

Other training courses were focused on career guidance and counselling, 
student centred learning, team work, career guidance through task-oriented 
activities and teaching methods (JOBS project) facilitating CPD for a total of 2 322 
teachers from lower secondary level, school-based VET programmes (upper 
secondary level) and technological programmes (upper secondary level) in 
throughout 2013-19. The project came to strengthen the communication between 
schools, teachers, students and companies involved in practical training of 
students, ensuring a relevant and continuous flow of information on career 
guidance of pupils by focusing on the development of their skills to make informed 
decisions with regard to their professional options. The project brought together 
180 schools and approximately 900 companies who concluded Partnership 
Agreements for the practical training of students from four major regions of the 
country (Centre, North-East, South Muntenia and București-Ilfov). Students also 
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had the opportunity to visit companies to get familiar with the work-based activities 
and professional life. 

In 2015, 590 teachers from VET schools Training teachers as evaluators of 
professional competences, 42 teachers from within IVET schools participated in 
the teacher training on evaluation of professional competences ”Trainer of 
professional competences assessors/evaluators”. 80 VET teachers were trained 
as “Developers of Tools for the Assessment of Professional Competence” of 
students during the certification exams. 

The Directorate for Teachers’ Continuous Professional Development in the 
ministry of education provided valuable information mentioning that 171 training 
programmes were accredited in 2017 and nationally 217 213 teachers (teachers 
of various subjects, including VET teachers) participated in continuous teacher 
training in 2018. Besides the teaching staff, other members of the auxiliary teaching 
staff (librarians, IT staff, school technicians, secretaries, etc.) participated in 
training courses: a total of 29 521 in 2018.  

In 2019 the ministry of education had at that time 383 accredited teacher 
training courses for 2017-2019. Their accreditation period varies between two to 
four years, meaning that the provider may implement the training course every year 
for different teachers. 213 894 teachers took part in training activities. Besides the 
teaching staff, 25 761 auxiliary teaching staff (librarians, IT staff, school 
technicians, secretaries) participated in training courses in 2019.  

In 2020, 95 teacher training programmes were accredited, 61 027 teachers 
were certified, and 109 981 persons attended the accredited training courses. 

In 2020 the Ministry of Education with the support of the National Centre for 
Policy and Evaluation in Education (NCPEE) (a new institution including the former 
Institute for Educational Sciences and the National Centre for Evaluation and 
Examination) took the initiative to support teachers with a dedicated training on 
methods, instruments and principles of evaluation. The objective was to train the 
teaching staff acting as prospective evaluators in standardised national evaluations 
(8th grade assessment, baccalaureate, Definitive degree in the teaching career 
(examen de definitivat), teacher tenure competition (concursul de titularizare). The 
National Centre for TVET Development (NCTVETD) is a training partner for IVET 
teachers. The selection of teachers and their training started in November 2020 
and was completed in March 2021. The target group consisted of 20 000 teachers 
at national level, out of which 1 000 were IVET teachers. The training for IVET 
teachers was organised in groups of 30-35 teachers, the participants of the first 
three groups became trainers for the rest of IVET teachers. 
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CHAPTER 4. Training professionals in work-
based settings 

4.1. Definitions 
The training professionals in work-based settings known also as the in-company 
tutor, involved with practical training of students are usually appointed by the 
company. To be appointed as in-company tutor, the regular practice considers 
high-experience in the field of the company, very good knowledge of the 
technological processes and technologies in use and very good communication 
skills. They cooperate with the teachers or instructor – foremen from schools to 
ensure the continuum, of teaching, technical information and practical training of 
students.  

In initial VET practical training activities take place: 
(a) in school workshops (organised in school and work-based programmes 

and technological programmes) with an instructor-foreman or a teacher 
from the school; 

(b) in companies with the in-company tutor (monitored by the school instructor- 
foreman/teacher). 

Presently in Romania there is a growing acceptance of the opinion that tutors 
for practical training in companies need to be given more attention and be covered 
by a legal framework, which could enhance efficient cooperation in the school-
based contracts for practical training that are concluded.  

It is compulsory to have practical training contracts concluded with 
companies in order to ensure practical training and competences in real work-
based settings. 

4.2. Legislation 
The training professionals in work-based settings do not have a statute of their 
own. This group of professionals is not yet very well reflected in national legal 
provisions. Most school-company contracts for practical training are concluded 
based on the needs of companies to have a trained, qualified work force and on 
the school marketing efforts. The Law of National Education mentions that 
experienced qualified persons from companies may come to teach in the education 
system in accordance with the Labour Code as well, yet the two frameworks are 
still not sufficiently correlated and detailed to be more stimulating for the 
companies. 
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4.3. Provisions for continuous professional 
development 

CPD for training professionals in work-based settings is totally at company’s 
decision, complying with the general provision of the Labour Code. Certainly, 
companies run internal needs analysis within the department of human resources 
in order to ensure the necessary qualified staff and efficient activities of the 
company, most of them usually focusing on technical or transversal competences 
depending on the profile of the company.  

There are centres for the validation of competences acquired on the job and 
in non-formal settings that assess competences and provide the certificates that 
may support the beneficiaries in their progression in career.  

The CPD programmes can be financed through various ways: employers’ 
resources, national resources from various schemes: ESF funded projects, 
National Plan for Professional Training through the National Agency for 
Employment (NAE), fees paid by the beneficiary, external sources such as 
sponsorships, donations, etc. The authorisation of the CPD in adult education must 
comply with the requirements of criteria envisaged by the ministry of labour. 

However, there cannot be made a distinct difference of beneficiary target such 
as professionals in work-based settings. 

4.4. Data on trainers in work-based settings 
The data on CPD of adults which include also the professionals in work-based 
settings, who have as duties coordination and supervision of IVET student training 
in company, are usually collected by the National Agency for Employment and are 
published on their website (https://www.anofm.ro/) and on the one of the ministry 
of labour, serving as starting point for the status quo of CPD needs at national 
level. However, data cannot be reported on the category of professionals in work-
based settings, as the present data collection mechanisms are not structured so 
specifically. 
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CHAPTER 5. Partnerships between schools 
and companies 

5.1. Examples of practice 
All initial VET schools in Romania must conclude a Partnership Agreement with 
one or several companies to ensure the practical training of students in work-based 
settings. Based on these teachers and instructors-foremen in initial VET can 
develop fruitful cooperation relationship with the companies and also benefit from 
an update of technological knowledge and use of latest technologies. However, 
this is not included in the partnership agreement, but it is at the company and in-
company tutor’s decision when cooperating on the topics and field of practice for 
students. 

For instance, the project Learning by Doing (7), in which NCTVETD was a 
partner, included one activity for teachers’ continuing development under the form 
of a training stage within some companies which were eager to share their 
expertise and knowledge of their work-based technologies. Teachers received this 
with much enthusiasm and expressed their wish to have more frequent / similar 
regular updates. We assume that there are other positive experiences of 
companies which open their door to teachers for their update of knowledge of latest 
technologies and their use, most of these companies being those which are usually 
more powerful (production of cars, bikes, industrial tools, etc.).  

Although there is a growing acknowledgement on the necessity of teachers’ 
technical CPD, there is no legal provision to bring together the world of education 
and the world of work by stipulating that this should be supported by companies.  

5.2. Cooperation between VET schools and 
companies 

The cooperation between IVET schools and companies is usually governed 
through the Partnership Agreements which include both sides’ attributions and 
responsibilities, alongside the students’ responsibilities for practical training 
activities in work-based settings.  
The two main categories of “teachers” involved to guide the students in their 
practical training within the school and within the company are: 

 
(7) Project Learning by Doing: www.tvet.ro and http://www.interreg-danube.eu/approved-

projects/learning-by-doing  

http://www.tvet.ro/
http://www.interreg-danube.eu/approved-projects/learning-by-doing
http://www.interreg-danube.eu/approved-projects/learning-by-doing
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(a) the teacher or the instructor-foreman in the initial VET school, who is 
usually included as teaching staff within a school based on a national 
competition. If successfully taken, the teacher is a long-term employee 
within the national education system and this grants him the right to choose 
the school where to teach based on the evaluation results. If not 
successfully passed, the teacher may teach for a determined-term contract, 
and has the possibility to enrol for the next examination (tenure 
examination). They must have a psycho-pedagogical certificate issued by 
a university through the Teachers Training Department) and higher 
education or postsecondary education diploma. The county school 
Inspectorates manage all this process. 

(b) the training professional in work-based settings / in-company tutor. This is 
usually appointed by the company based on their experience, knowledge, 
skills and attitudes. As these professionals do not have a training for 
psycho-pedagogical competences, communication skills are extremely 
important in order to establish good cooperation with teachers and support 
of young students in the practical training. They could enrol in a programme 
to acquire the psycho-pedagogical module within a university (for approx. 
6 months) yet they are not sufficiently motivated neither by the company (to 
pay the fee) nor by the form of organization of this module as this involves 
both attendance and practical training within schools. 

School teachers or the instructor-foreman in the initial VET school cooperate 
with in- company tutors as they both need to ensure the practical training activities 
and competences of IVET students. This cooperation takes place under the 
Partnership Agreement concluded by all IVET school providing various 
qualifications with various companies in the same field of qualification, in order to 
support practical training activities. The Partnership Agreement is a requirement 
for all IVET schools to be authorised to provide IVET offer/school programmes.  
Based on this legal frame and considering also the national guidelines concerning 
the curricula and competences to be achieved by IVET students, school teachers 
and in-company tutors decide together how to ensure both theoretical knowledge 
on the technological processes and practical training on how the processes are 
performed and support students in the acquisition of necessary competences. 

5.3. Hybrid teachers and trainers 
Presently there is no legislation in favour for ‘hybrid’ teachers/trainers in initial VET 
although there is a raising awareness that professionals from companies 
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may/could share the latest developments of technological processes and use of 
machines. 

5.4. Data on cooperation and hybrid teachers 
In Romania there is the condition that schools which provide initial VET 
programmes need to conclude partnership agreements with companies. Based on 
this requirement initial VET schools can conclude several partnership agreements 
with different companies whose profile/field of activities are similar with the 
qualification to be obtained by students enrolled in the initial VET programmes 
delivered by a school. Based on internal data of the NCTVETD it can be said that 
there are more than 4 000 such partnership agreements and yearly these numbers 
vary according to the training needs in terms of practical training of students.   
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CHAPTER 6. National and EU-funded projects 
and initiatives  

6.1. Digital skills for remote and blended teaching  
Digital skills of all teachers are still a central point on the agenda of education 
policies. As a result, more than 1 200 persons, 72 experts, 24 organisations from 
the civil society and 18 relevant companies in the field of digitalisation contributed 
to the development of the Strategy for Education Digitalisation in Romania 2021-
2027-SMART-Edu (8). The strategy aims at being a call for action and stronger 
cooperation among all stakeholders in education. Its name SMART-Edu intends 
to reveal the general objective to be reached: a school that is modern, accessible, 
based on a lot of resources and digital technologies, starting from the main 
priorities: 

(a) accessibility,  
(b) connectivity, 
(c) relying on and consulting stakeholders / community, 
(d) creating a digital education ecosystem: 
(e) innovation, 
(f) sustainability. 

The strategy took in consideration the European documents in force within the 
topic: 

(a) Communication from the European Commission on the new Action Plan 
for Digital Education 2021-27 - “Resetting Education and Training for the 
Digital Age” (9); 

(b) Communication from the European Commission on the creation of a 
European Education Area by 2025 (10); 

 
(8) https://www.smart.edu.ro/home  
(9) European Commission, (2020), Communication on 'Resetting education and training 

for the digital age'. COMM(2020) 624 Final.  
https://ec.europa.eu/education/resources-and-tools/document-library/digital-
education-action-plan-2021-2027-communication_en    
https://eur-lex.europa.eu/legal-content/en/ALL/?uri=CELEX:52020DC0624  

(10) European Commission Communication from the Commission to the European 
Parliament, the Council, the European Economic and Social Committee and the 
Committee of the Regions on achieving the European Education Area by 2025 
COM/2020/625 final. https://eur-lex.europa.eu/legal-
content/EN/ALL/?uri=CELEX:52020DC0625 

https://www.smart.edu.ro/home
https://ec.europa.eu/education/resources-and-tools/document-library/digital-education-action-plan-2021-2027-communication_en
https://ec.europa.eu/education/resources-and-tools/document-library/digital-education-action-plan-2021-2027-communication_en
https://eur-lex.europa.eu/legal-content/en/ALL/?uri=CELEX:52020DC0624
https://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:52020DC0625
https://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:52020DC0625
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(c) The new European Skills Agenda for sustainable competitiveness, social 
equity and resilience (11); 

(d) Council Recommendation on education and training for sustainable 
competitiveness, social equity and resilience (12); 

(e) UNESCO Recommendation on Open Educational Resources (13). 

The strategy addresses all types of teachers, its main directions of actions 
including the 
following: 

(a) development of digital skills at all levels of cross-curricular education, 
through specialised disciplines, through formal and non-formal activities; 

(b) supporting initial and continuing digital training of teachers; 
(c) improving the digital infrastructure to reduce connectivity gaps (internet 

connection, creation of internal networks, equipment, technical support); 
(d) stimulating educational units and institutions for educational offerings with 

specialisations and digital qualifications appropriate to the professions of 
the future; 

(e) development of digital educational tools, encouraging innovation to adapt 
creative, interactive, student-centered educational solutions; 

(f) creating attractive Open Educational Resources; 
(g) development and multiplication of public-private partnerships through 

participation in digital networks, including with European and international 
bodies; 

(h) exchange of good practices on local educational platforms, national e-
learning, respectively on international platforms (SELFIE, e-Twinning, etc); 

(i) Encourage and promote initiatives on online security, data protection, cyber 
hygiene, IT ethics; 

(j) Development of the strategic forecasting framework for the green economy 
and adaptation to the trades of the future. 

The strategy was under public consultation in December 2020 and is under 
revision. 

 
(11) European Commission (2020), The new European Skills Agenda for sustainable 

competitiveness, social equity and resilience. https://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=CELEX%3A52020DC0274 

(12) Council of the European Union (2020), Council Recommendation on education and 
training for sustainable competitiveness, social equity and resilience.  https://eur-
lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32020H1202%2801%29 

(13) UNESCO Recommendation on Open Educational Resources.  
https://en.unesco.org/themes/building-knowledge-societies/oer/recommendation 

https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52020DC0274
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52020DC0274
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32020H1202%2801%29
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32020H1202%2801%29
https://en.unesco.org/themes/building-knowledge-societies/oer/recommendation
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Given the challenges brought by the pandemic the ministry of education 
initiated and supported various actions in order to support students, parents and 
teachers and facilitate a continuous flow in teaching and learning activities: 

(a) the elaboration of Methodological guidelines for teachers to support 
strengthening the acquisition of learning outcomes (14) which were not fully 
covered during the school closure. The process took place in summer 2020 
and several booklets were issued covering all levels of pre-university 
education programmes (early education, primary, lower secondary, upper 
secondary, three-year school based and its dual form, technological and 
vocational). These materials are structured on three main components: 
guidelines for planning the contents to be covered in 2020/21 considering 
the inclusion of some elements that were not sufficiently covered during the 
pandemic, the assessment of the status quo of learning acquisitions, and 
recovery solutions and examples to integrate them in the new activities 
(Relevant institutions in education participated in the development of these 
materials by level of education (early education, primary, lower secondary, 
upper secondary). 

(b) Organisation of a survey in schools regarding the necessary electronic 
tools to ensure online teaching and learning activities. Based on the results, 
tablets were bought and distributed to schools and later to students to 
support online activities during the pandemic and made available the use 
of Google classroom in all schools, irrespective of their category of level of 
education. 

(c) The NCTVETD coordinated the activity for the development of the 
Methodological benchmarks for strengthening teaching and learning in 
initial VET (15). It was made available online in September 2020 as a 
support guide for VET teachers in the new school year 2020/21 which is 
available on the website of the education ministry and of the NCTVETD  

(d) the NCTVETD also came to support VET teachers and initiated a call to 
develop a collection of examples of online lessons, tests, exercises, tools 

 
(14) Methodological guidelines for teachers to support strengthening the acquisition of 

learning outcomes and annexes, for the 2021/22 school year. 
https://www.edu.ro/sites/default/files/40_Repere_metodologice_IPT_clasa%20a%20I
X-a_an%20scolar%202021-2022.pdf 

(15) Methodological benchmarks for strengthening teaching and learning in initial VET and 
annexes, for the 2019/20 school year https://educatiacontinua.edu.ro/source/ 
ghiduri/Invatamant%20Profesional%20si%20Tehnic.pdf and https://www. 
alegetidrumul.ro/noutati/repere-metodologice-pentru-consolidarea-achizitiilor-anului-
scolar-2019/20 

https://www.edu.ro/sites/default/files/40_Repere_metodologice_IPT_clasa%20a%20IX-a_an%20scolar%202021-2022.pdf
https://www.edu.ro/sites/default/files/40_Repere_metodologice_IPT_clasa%20a%20IX-a_an%20scolar%202021-2022.pdf
https://educatiacontinua.edu.ro/source/ghiduri/Invatamant%20Profesional%20si%20Tehnic.pdf
https://educatiacontinua.edu.ro/source/ghiduri/Invatamant%20Profesional%20si%20Tehnic.pdf
https://www.alegetidrumul.ro/noutati/repere-metodologice-pentru-consolidarea-achizitiilor-anului-scolar-2019/20
https://www.alegetidrumul.ro/noutati/repere-metodologice-pentru-consolidarea-achizitiilor-anului-scolar-2019/20
https://www.alegetidrumul.ro/noutati/repere-metodologice-pentru-consolidarea-achizitiilor-anului-scolar-2019/20
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to be used both by teachers and students in initial VET etc. Teachers from 
initial VET schools were involved and contributed with more than 4000 such 
valuable tools (https://www.alegetidrumul.ro/noutati/). 

(e) the National Centre for Policy and Evaluation in Education (CNPEE) 
organised an Online Teacher training programme (March-April 2020) for 
100 teachers to get acquainted with various online teaching tools such as 
Zoom, Livresq, Teams/Office 365, Google Meet, Google Classroom. 

(f) the ‘Teachers’ Teleschool’ programme, organised by the ministry of 
education and the National Television, started on 24 August 2020, with 15 
training courses presenting various contents on the use of educational 
platforms in online teaching (16). 

(g) the NCTVETD also contributed to the promotion of SELFIE instruments in 
initial VET schools.  

There were several platforms created for teachers, among which the most 
frequently referred to being: 

(a) the platform (digital.educred.ro), that can be accessed by all teachers who 
want to have a fruitful use of new technologies in daily activities with 
students. It was created within the ESF funded project ”Curriculum 
Relevant, Educație Deschisă pentru toți” - CRED (Relevant Curriculum, 
Open Education for All), with the support of CNPEE, to support teachers’ 
and students’ continuing learning at home providing free access to useful 
information and various digital resources. The platform also provides other 
resources for self-improvement of digital competences of all teachers, 
irrespective of their subject of teaching;  

(b) teachers had the opportunity to access learning resources in order to 
support their online teaching activities, digital instruments or applications 
that allow them to create or develop teaching and learning materials, 
collaborative learning platforms. They could also access learning 
communities to learn from their peer teachers or share their good practice 
experiences. The platform was made available by the education ministry 
and contains also a section of Open Educational Resources - RED 
(Resurse Educationale Deschise) in the section entitled ’Resurse ISE’. 

Given the unexpected spread of SARS COV 2 and the challenges on the 
teaching and learning processes, the public and private stakeholders took several 
local initiatives and provided training to teachers in the use of ICT tools in order to 

 
(16) Ministry of Education (2015-20). Regular/Yearly reports of the Ministry of Education 

https://edu.ro/rapoarte-publice-periodice  

https://edu.ro/rapoarte-publice-periodice
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ensure continuity of educational activities. However, these initiatives were not 
necessarily centralised at that moment. 

There were also bigger companies (most of them with foreign capital) which 
could provide videoclips with simulation process in various technological actions 
available to initial VET teachers and trainers. 

6.2. Green skills for sustainability  
In order to support green skills for sustainability the initial VET offer includes 
programmes that lead to the acquisition and development of green skills of 
teachers through several ways: 
a) there are IVET programmes that lead to distinctive qualifications falling within 

the “green skills” field, being linked to environment and promotion of ecological 
skills (both technical and generic): 

i.) worker in ecological agriculture (leading to a qualification level 
3 EQF),  

ii.) technician in ecological agriculture (leading to a qualification 
level 4 EQF), 

iii.) ecologic technician and protection of environment quality agriculture 
(leading to a qualification level 4EQF). 

b) there are IVET programmes that integrate elements of green skills, 
sustainability, environment and resources protection into the curricula of 
various profiles and domains (agriculture, food industry, wood processing, 
constructions – materials - installations, mechanics, energetics, etc). 

6.3. Preventing early leaving from VET  
In terms of inclusiveness and support learners at risk, the main vulnerable groups 
in Romania are: poor people; children and youth deprived of parental care and 
support; lone or dependent elderly; Roma; persons with disabilities; people living 
in marginalised communities. Vulnerable groups are also identified with learners at 
risk of early school leaving: learners belonging to minorities, learners from rural 
areas, learners with parents working abroad for unspecific periods of time, learners 
who had low performance and had to repeat the school year, learners with 
disabilities, learners with or without official recognition of special education needs 
(SEN), learners who attend the preparatory year of Romanian language (refugees, 
migrants who came back to Romania, etc.), learners with challenging behaviour, 
learners with addictions, young mothers. These target groups are addressed 
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through various policy initiatives, some of them in joint cooperation with various 
ministries. 

Among the latest is the Order No 1985/1305/5805/2016 of the Ministry of 
Labor, Family, Social Policy and the Elderly, Ministry of Health and Ministry of 
National Education and Research on the approval of the methodology for 
assessment and integrated intervention on the classification of children with 
impairments on different levels of disability, on educational and professional 
orientation of children with special educational needs, and on the habilitation or 
rehabilitation of children with disabilities and/or special educational needs (2016, 
in Romanian).  

In Romania, children with disabilities have access to various forms of 
education and can be enrolled, depending on the degree of disability, in the special 
education system or in mainstream education. Pupils in special education can 
follow the national curriculum provisions, the national curriculum adapted 
according to the type and degree of disability or the special school curriculum. The 
duration of schooling may differ, 1-2 years longer than the duration of mainstream 
education 

However depending on the degree and increase of physical impairment 
special education, cand organized for people with special educational needs and 
is provided for all levels of education, differentiated, depending on the type and 
degree of disability.  

Special education is organised for learners with mental, physical, sensorial, 
language, socio-affective and behavioural, or multiple disabilities. They have an 
official assessment of disability made by commissions for child protection in each 
county, with the agreement of children’s legal representatives. The commissions 
include psychologists, doctors, pedagogues, teachers, sociologists, social 
assistants, etc. The assessment has medical, psychological, educational and 
social dimensions. Knowledge, learning level, social skills and school level are 
assessed within pupils’ learning environment.  

Special schools are organised as follows: schools for children with intellectual 
disabilities, schools for children with physical impairments, schools for children with 
visual impairments, schools for children with hearing impairments, schools for 
children with emotional and behavioural disabilities, schools for children with 
multiple disabilities. (Eurydice. National Education Systems, Romania, Chapter 
12). 

There are also strategies adopted at national level in order to ensure 
coherence and strengthen all efforts to reduce early school leaving factors and 
rate:  
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(a) Lifelong Learning Strategy 2015-20 (17); 
(b) Strategy against Early School Leaving 2015-20 (18); 
(c) Programme “Second Chance” [A doua șansă] (19) 2011; 
(d) Vocational Education and Training Strategy of Romania 2016-20 (20); 
(e) National Strategy on Social Inclusion and Poverty Reduction 2015-20 (21). 

It aims at designing and implementing a national programme for children at 
risk of dropping out from primary and secondary education. Aim to reinforce 
the monitoring systems of schools of children at risk. Aim to reinforce the 
“second chance” programmes in rural areas, and beyond the lower 
secondary education. 

The teaching staff for SEN students in mainstream education are teachers 
specialised in one subject and the assistant teacher that accompanies the student, 
if this is necessary. There are shared responsibilities between central and local 
authorities (County School Inspectorates) which coordinate the County Centres for 
Resources and Educational Assistance (CJRAE). These CJRAE is an institution of 
integrated special schooling that offers and coordinates the specific educational 
services for learners, teachers, parents and other community members. The 
Committee from CJRAE and committee for the protection of children linked to local 
authorities establish “the level of deficiency of learners with special educational 
needs”.  

In order to support teacher training programmes for working with vulnerable 
groups, there were various initiatives approved by the ministry of education and 
implemented with the support of teaching resource houses:   

 
(17) Ministry of National Education (2015). Lifelong learning strategy 2015-20, approved 

by Government Decision No 418/2015.  
https://edu.ro/strategiana%C8%9Bional%C4%83-de-
%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii 

(18) Ministry of National Education (2015). Strategy to reduce early school leaving 2015-
20, approved by Government Decision No 417/2015.   
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/Transparenta/2016/rap
oarte/Strategia%20privind%20reducerea%20parasirii%20timpurii%20a%20scolii.pdf 
and annexes https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/ 
strategii/Anexe%20Strategie%20PTS.pdf  

(19) Programme “Second Chance” (A doua șansă):  
https://www.edu.ro/a%20doua%20sansa 

(20) Ministry of National Education (2016). Education and training strategy 2016-20, 
approved by Government Decision No 317/2016.  
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-
dinrom%C3%A2nia 

(21) Labour ministry, National Strategy on Social Inclusion and Poverty Reduction 2015-20.  
http://www.mmuncii.ro/j33/images/Documente/Familie/2016/StrategyVol1EN_web.pdf 

https://edu.ro/strategiana%C8%9Bional%C4%83-de-%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii
https://edu.ro/strategiana%C8%9Bional%C4%83-de-%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/Transparenta/2016/rapoarte/Strategia%20privind%20reducerea%20parasirii%20timpurii%20a%20scolii.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/Transparenta/2016/rapoarte/Strategia%20privind%20reducerea%20parasirii%20timpurii%20a%20scolii.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/strategii/Anexe%20Strategie%20PTS.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/strategii/Anexe%20Strategie%20PTS.pdf
https://www.edu.ro/a%20doua%20sansa
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-dinrom%C3%A2nia
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-dinrom%C3%A2nia
http://www.mmuncii.ro/j33/images/Documente/Familie/2016/StrategyVol1EN_web.pdf
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(a) 202 teacher training programmes were accredited in 2019, out of which: 10 
were for ICT training; 26 for ‘management’ (educational, of students’ class, 
leadership, quality) programmes; 29 for ‘Inclusive education, equal 
opportunities’ programmes. 15 000 teachers were trained by teachers’ 
resource houses. 

(b) 15 teacher training programmes were also accredited, and 1 200 teachers 
were trained in 2019 within CRED project (CRED project addresses training 
of teachers in lower secondary education). The themes covered are: 
Counselling and personal development; the role of the teacher in the 
construction and development of inclusive learning environments; Open 
educational resources and online platforms for learning; Curricula 
management at school and classroom level. 

(c) Counselling services for students inside and outside the education system, 
including students with specific learning disorders that were cared for by 
County centres of resources and educational assistance. Beneficiaries: 
237 209 children, out of which 2 993 were children with specific learning 
disorders. 

(d) Further implementation of the School after school programme for students 
in primary and secondary pre-university education; the programme is not 
compulsory for students. 

There are also programmes addressing young people who did not complete 
their basic education, entitled “Second chance programmes”. The programme is 
intended for young and adult persons, over 14 years, with various social 
backgrounds who have never, or partially, attended primary and lower secondary 
education. They can continue their professional activities, while completing their 
compulsory education. 

The Second chance programme for primary education aims to support 
children/young people/adults in completing any missing primary education. It is 
open to all those who did not complete this level of education and who are at least 
four years older than the corresponding class age. 

The Second chance programme for lower secondary education aims to 
support people over 14 years of age who did not complete lower secondary 
education, so that they can complete their basic compulsory education, as well as 
the preparation for obtaining a vocational qualification in a certain domain. Legal 
framework applied is the National Education Law No 1/2011, Ministry Order No 
5248/2011 (updated in 2017). 

So far Second chance programme for primary education included: 
(a) 1 330 students completed the programme in 2018/19; 
(b) 5 218 students are going through the programme in 2019/20; 
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(c) 236 schools implement the programme at national level in 2019/20. 

And Second chance programme for lower secondary education: 
(a) 1 670 students completed the programme in 2018/19, out of which 372 

students obtained a vocational qualification; 
(b) 11 493 students are going through the programme in 2019/20; 
(c) 284 schools implement the programme at national level in 2019/20. 
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CHAPTER 7. National surveys of teaching and 
training populations 
 
 
Schools usually run surveys for all teachers, VET teachers and trainers included 
addressing their training needs, work environment, competences in order to adopt 
a plan of actions, a plan for professional growth/development of teachers and 
improve the strategic planning documents at school level. 

At the beginning of every school year Teachers Resource Houses also run a 
public survey for teachers in the county (online or face to face) in order to find out 
the field of interests for the necessary training courses to be designed and later 
submitted for approval to the ministry of education.  

All VET schools participated in the survey initiated by the ministry of education 
during the COVID pandemic in order to find out the necessary amount of digital 
tools that needed to be put in place in order to support the continuity of education 
activities. For time efficiency procedure the survey addressed students and parents 
and was distributed internally from the education ministry to county school 
inspectorates and then to schools, which informed parents on this request and 
asked for their urgent input, collected their answers and reported back to county 
school inspectorates.  

There were also other national surveys on teachers and their perception 
related to teaching activities and practice (TALIS), but the target group addressed 
consisted of teachers in lower secondary education in which initial VET teachers 
and trainers were not specifically included.   
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CHAPTER 8. Conclusions 
 
 

Given the ongoing changing social context and challenges, education should 
continue its efforts to address the education processes both vertically and 
horizontally ensuring coherence and continuity of education levels and pathways. 

Systematic actions need to be continued in order to turn threats, challenges 
and weak points into opportunities for all beneficiary target groups in education and 
training: from pupils to teachers, parents, community and reaching a qualitative, 
resilient and sustainable society.  

Investments in education and digitilisation are a vital tool for ensuring access 
to qualitative teaching and learning, alongside teacher continuous training in 
innovative methods given the present challenges. Besides the danger of the 
pandemic and its impact on teaching and learning activities, digital skills are 
essential not only in the teaching processes but also for the future development of 
teachers and students to be prepared to develop their full potential for the digital 
economy.  

Creation of a more flexible CPD context for initial VET teachers to update 
knowledge and technological competences within partnerships with companies 
would be a win-win relationship. There is a growing consensus that experienced 
professionals from the world of work could be valuable training resources for both 
teachers in initial VET and pupils enrolled in initial VET programmes. Presently in 
the teaching process professionals must have a psycho-pedagogical competence 
certificate, whereas the in-company tutors do not hold such certificate and cannot 
come within schools to share their expertise, they may only be appointed within 
the company to ensure practical training activities in direct cooperation with the 
teacher. Therefore, a more flexible legal frame for such professionals could also 
be considered as a form to maximise all knowledge and sector-related 
competences.  

Ways to increase the attractiveness of the teaching profession within initial 
VET schools need to be addressed in the context of aging and shrinking of VET 
teaching population. 

As various international surveys are usually applied targeting either lower 
education teachers and school principals or students, initial VET teachers and 
trainers, still need to be addressed as a distinctive target group inquiring further 
more on their professional training needs and necessary support, opportunities for 
teachers’ CPD in work-based settings, stimulation factors, workload. As practical 
training in companies is vital for IVET students to acquire both a better overview of 
the specific professional community and on the competences within the 
qualification they aim to achieve, it is important that company representatives 
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working with schools for the practical training of students in initial VET should be 
addressed in surveys which could include: in-company tutors job –satisfaction, 
constraints and, support, initiatives for the creation of their specific status/legal 
frame, etc. 
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List of abbreviations 
 
 
CJRAE County Centres for Resources and Educational Assistance 
CNPEE Centre for Policies and Evaluation in Education  
CPD Continuous Professional Development 
CVET Continuous VET 
EQF European Qualification Framework 
ESF European Structural Funds 
IVET Initial VET 
MoE Ministry of Education 
NAE National Agency for Employment 
NCTVETD National Centre for TVET Development 
SEN Special Education Needs 
VET  Vocational education and training 
WBL Work-based learning 



40 

References 
 
National references 
Ministry of Education (2020). Minister Order no. 4524/2020 for the establishment 

and organization of MA for the Teaching Career.   
https://www.edu.ro/sites/default/files/fisiere%20articole/ordin%204524%20-
%202020.pdf  

Ministry Education (2020). National Register of Accredited Lifelong Training 
Providers.  
https://www.edu.ro/sites/default/files/Registrul%20furnizorilor%20formare%2
0continua%20iunie%202020.pdf 

Ministry of Education (2020). Methodological guidelines for teachers to support 
strengthening the acquisition of learning outcomes.   
https://www.edu.ro/sites/default/files/40_Repere_metodologice_IPT_clasa%
20a%20IX-a_an%20scolar%202021-2022.pdf 

Ministry of Education, National Centre for TVET Development (2020). 
Methodological benchmarks for strengthening teaching and learning in initial 
VET.   
https://www.alegetidrumul.ro/noutati/repere-metodologice-pentru-
consolidarea-achizitiilor-anului-scolar-2019-2020#  

Ministry of Education (2017). Metodologia de acreditare şi evaluare periodică a 
furnizorilor de formare continuă şi a programelor de formare oferite de aceştia 
[Methodology of accreditation and periodic assessment of continuing training 
providers and training programmes provided by them] Available from:   
https://www.edu.ro/sites/default/files/fisiere%20articole/Ordin%205564 
%20-%20%20Programe%20de%20formare.pdf, and 
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant- 
Preuniversitar/2017/resurse%20umane/formare%20continua/OM.%2053 
87%20-%2030.09.2016.pdf 

Ministry of Education (2016). Standards for teacher continuous 
training/development, Minister Order No 4476/2016.  
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-
Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Sta
ndarde_profesionale_formare_continua.zip 

Ministry of Education (2015-2020). Regular/Yearly reports of the Ministry of 
Education. https://edu.ro/rapoarte-publice-periodice  

https://www.edu.ro/sites/default/files/fisiere%20articole/ordin%204524%20-%202020.pdf
https://www.edu.ro/sites/default/files/fisiere%20articole/ordin%204524%20-%202020.pdf
https://www.edu.ro/sites/default/files/Registrul%20furnizorilor%20formare%20continua%20iunie%202020.pdf
https://www.edu.ro/sites/default/files/Registrul%20furnizorilor%20formare%20continua%20iunie%202020.pdf
https://www.edu.ro/sites/default/files/40_Repere_metodologice_IPT_clasa%20a%20IX-a_an%20scolar%202021-2022.pdf
https://www.edu.ro/sites/default/files/40_Repere_metodologice_IPT_clasa%20a%20IX-a_an%20scolar%202021-2022.pdf
https://www.alegetidrumul.ro/noutati/repere-metodologice-pentru-consolidarea-achizitiilor-anului-scolar-2019-2020
https://www.alegetidrumul.ro/noutati/repere-metodologice-pentru-consolidarea-achizitiilor-anului-scolar-2019-2020
https://www.edu.ro/sites/default/files/fisiere%20articole/Ordin%205564
https://www.edu.ro/sites/default/files/fisiere%20articole/Ordin%205564%20-%20%20Programe%20de%20formare.pdf
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/resurse%20umane/formare%20continua/OM.%205387%20-%2030.09.2016.pdf
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/resurse%20umane/formare%20continua/OM.%205387%20-%2030.09.2016.pdf
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/resurse%20umane/formare%20continua/OM.%205387%20-%2030.09.2016.pdf
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Standarde_profesionale_formare_continua.zip
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Standarde_profesionale_formare_continua.zip
https://www.edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2017/formare%20continua/OM_4476_2016_PROFESOR_Standarde_profesionale_formare_continua.zip
https://edu.ro/rapoarte-publice-periodice


41 

Ministry of Education (2015), Lifelong learning strategy 2015-20, approved by 
Government Decision No 418/2015.  
https://edu.ro/strategiana%C8%9Bional%C4%83-de-
%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii 

Ministry of Education (2015), Strategy to reduce early school leaving 2015-20, 
approved by Government Decision No 417/2015.  
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/Transparenta/2
016/rapoarte/Strategia%20privind%20reducerea%20parasirii%20timpurii%2
0a%20scolii.pdf and annexes https://edu.ro/sites/default/files/ 
_fi%C8%99iere/Minister/2016/strategii/Anexe%20Strategie%20PTS.pdf 

Ministry of Education (2011), Programme “Second Chance” [A doua șansă]  
https://www.edu.ro/a%20doua%20sansa 

Ministry of Education (2016), Vocational Education and Training Strategy of 
Romania 2016-20 approved by Government Decision No 317/2016.   
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-
profesionale-dinrom%C3%A2nia 

Ministry of Labour and Social Protection, (2015) National Strategy on Social 
Inclusion and Poverty Reduction 2015-20. , 
http://www.mmuncii.ro/j33/images/Documente/Familie/2016/StrategyVol1EN
_web.pdf 

Ministry of Education (2011). Law of National Education, no.1/2011 with its latest 
updates.  
https://edu.ro/sites/default/files/_fi%C8%99iere/Legislatie/2021/LEN_2011_a
ctualizata_2021.pdf  

Ministry of Education (2011), Second Chance Programmes, Order No. 5248/2011, 
legal frame, updated 2017 (Order No 5248/2017).  
https://edu.ro/a%20doua%20sansa 

Ministry of Labour, Family, Social Policy and the Elderly, Ministry of Health and 
Ministry of National Education and Research (2016). Joint Order no. 
1985/1305/5805/2016 of the on the approval of the methodology for 
assessment and integrated intervention on the classification of children with 
impairments on different levels of disability, on educational and professional 
orientation of children with special educational needs, and on the habilitation 
or rehabilitation of children with disabilities and/or special educational needs, 
2016, in Romanian 

 
European references: 
Council of the European Union (2020), Council Recommendation on education and 

training for sustainable competitiveness, social equity and resilience.  
https://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=CELEX%3A32020H1202%2801%29  

European Commission (2020), Communication on 'Resetting education and 
training for the digital age' COMM(2020) 624 Final.  

https://edu.ro/strategiana%C8%9Bional%C4%83-de-%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii
https://edu.ro/strategiana%C8%9Bional%C4%83-de-%C3%AEnv%C4%83%C5%A3are-pe-totparcursul-vie%C5%A3ii
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/Transparenta/2016/rapoarte/Strategia%20privind%20reducerea%20parasirii%20timpurii%20a%20scolii.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/Transparenta/2016/rapoarte/Strategia%20privind%20reducerea%20parasirii%20timpurii%20a%20scolii.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/Transparenta/2016/rapoarte/Strategia%20privind%20reducerea%20parasirii%20timpurii%20a%20scolii.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/strategii/Anexe%20Strategie%20PTS.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Minister/2016/strategii/Anexe%20Strategie%20PTS.pdf
https://www.edu.ro/a%20doua%20sansa
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-dinrom%C3%A2nia
https://edu.ro/strategiaeduca%C5%A3iei-%C5%9Fi-form%C4%83rii-profesionale-dinrom%C3%A2nia
http://www.mmuncii.ro/j33/images/Documente/Familie/2016/StrategyVol1EN_web.pdf
http://www.mmuncii.ro/j33/images/Documente/Familie/2016/StrategyVol1EN_web.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Legislatie/2021/LEN_2011_actualizata_2021.pdf
https://edu.ro/sites/default/files/_fi%C8%99iere/Legislatie/2021/LEN_2011_actualizata_2021.pdf
https://edu.ro/a%20doua%20sansa
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32020H1202%2801%29
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A32020H1202%2801%29


42 

https://ec.europa.eu/education/resources-and-tools/document-library/digital-
education-action-plan-2021-2027-communication_en and https://eur-
lex.europa.eu/legal-content/en/ALL/?uri=CELEX:52020DC0624 

European Commission (2020), Communication from the Commission to the 
European Parliament, the Council, the European Economic and Social 
Committee and the Committee of the Regions on achieving the European 
Education Area by 2025 COM/2020/625 final.     
https://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:52020DC0625  

European Commission (2020), The new European Skills Agenda for sustainable 
competitiveness, social equity and resilience. https://eur-
lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52020DC0274  

UNESCO (2019), Recommendation on Open Educational Resources.  
https://en.unesco.org/themes/building-knowledge-
societies/oer/recommendation 

https://ec.europa.eu/education/resources-and-tools/document-library/digital-education-action-plan-2021-2027-communication_en
https://ec.europa.eu/education/resources-and-tools/document-library/digital-education-action-plan-2021-2027-communication_en
https://eur-lex.europa.eu/legal-content/en/ALL/?uri=CELEX:52020DC0624
https://eur-lex.europa.eu/legal-content/en/ALL/?uri=CELEX:52020DC0624
https://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:52020DC0625
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52020DC0274
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52020DC0274
https://en.unesco.org/themes/building-knowledge-societies/oer/recommendation
https://en.unesco.org/themes/building-knowledge-societies/oer/recommendation

	Building up competences for inclusive, green and digitalised vocational education and training (VET)
	Table of contents
	List of tables, figures and boxes
	Tables

	Chapter 1. Introduction
	Chapter 2. Types of teaching and training professionals
	2.1. Main types
	2.2. VET schools
	2.3. Teaching and training professionals by type of VET school

	Chapter 3. Teaching and training professionals in school-based settings
	3.1. Legislation
	3.2. Qualification and competence requirements
	3.3. Initial training programmes
	3.4. Requirements for continuous professional development
	3.4.1. Career advancement/progression
	3.4.2. Professional development

	3.5. Data on teachers and trainers in school-based settings

	Chapter 4. Training professionals in work-based settings
	4.1. Definitions
	4.2. Legislation
	4.3. Provisions for continuous professional development
	4.4. Data on trainers in work-based settings

	Chapter 5. Partnerships between schools and companies
	5.1. Examples of practice
	5.2. Cooperation between VET schools and companies
	5.3. Hybrid teachers and trainers
	5.4. Data on cooperation and hybrid teachers

	Chapter 6. National and EU-funded projects and initiatives
	6.1. Digital skills for remote and blended teaching
	6.2. Green skills for sustainability
	6.3. Preventing early leaving from VET

	Chapter 7. National surveys of teaching and training populations
	Chapter 8. Conclusions
	List of abbreviations
	References



